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The Impact of Fix Up Strategy on Indonesian EFL Learners’ Reading
Comprehension

This study investigated the impact of using Fix Up Strategy as a specific treatment to
deal with the students’ problem in reading that cannot be overcome merely by general
reading comprehension course. This was a kind of quasi-experimental research
involving 69 students of Madrasah Tsanawiyah (MTs) Al-Hikmah Bandar Lampung,
Lampung Indonesia. They were divided into two groups: 36 students of experimental
group and 33 students of control one. Learners in experimental group were treated with
Fix Up Strategy (FUS) and those in the control group were treated with Reading Aloud
(RA). The procedures were performed in 3 sessions for each group for 2 x 45 minutes.
The instrument consisted of 25 questions with multiple-choice that had been previously
validated in the procedures of data collection. Then it was given in pre-test and post-
test. [Further the data were appraised employing Statistical System for the Social
Sciences (SPSS) to measure the main sample t-test after providing pre- and post-tests.
Data computation obtained Sig. = 0.002 and a = 0.05, signifying that Ha is approved
since Sig. < a = 0.002 < 0.05. |It can be said that the Fix Up Strategy promotes a

compelling impact on EFL students' reading comprehension. The result significantly
implies that the students who practiced reading with FUS had a better comprehension
than those with RA|

Keywords: EFL, Indonesian students, reading comprehension, fix up strategy,
experimental group, control group

INTRODUCTION

In the twenty first century, students' success is influenced by reading comprehension
skill (Kissau & Hiller, 2013). This offers a great challenge for students throughout the
world to increase the ability to grasp what they are reading. It is an essential skill to gain
a significant progress of learning. In reading procedure, the students should comprehend
what the passage is about. The students must master their reading comprehension skill
and the focus is not learning to read, but reading to learn. During reading practice,
reading comprehension is very critical. This encompasses more than reader-to-text
answers (Pourhosein Gilakjani & Sabouri, 2016). It means that the students are unable
to obtain knowledge from the reading stuff through reading comprehension. It is a phase
of discover meanings of the passage, which is very necessary in reading practice]

Problem Statement

Based on a study of The Worlds Most Literate Nations conducted by Central of
Connecticut State University, Indonesia is ranked sixtieth from sixty one Southeast
Asian countries on reading interest (Miller & McKenna, 2016). This phenomenon
describes the factual condition of Indonesians' reading interest that is on severe crisis,
especially among the students. The comprehension of reading is very important in
language learning. Indonesian learners may not find difficulties to understand texts in
Indonesian language as reading material, but what actually occurred to them when they
read English texts. Many learners find difficulties in comprehending English texts
because they do not master the English vocabulary (Suryanto, 2017). Besides
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2 The Impact of Fix Up Strategy on Indonesian EFL Learners’...

vocabulary shortage, they are also bored with the teachers' conventional strategy and
this makes them less motivated in learning reading (Pradana, 2017; Soleh et al., 2019).

Regarding this problem, the situation of teaching learning process should be interesting
to give learners motive in developing reading comprehension. It is highly recommended
for the teacher to apply a specific teaching technique to enhance the learners’ reading
comprehension. Some kinds of reading strategies that teachers can use are available;
one of them is Fix Up Strategy (FUS). FUS can be used by the students and teachers in
collaborative reading to improve students' participation in reading class and can help
them comprehend the text individually (Moreillon, 2007; Duffy, 2009; Fitrisia et al.,
2015).

Several studies have discussed the use of some strategies in developing students’
reading comprehension. Fix Up Strategy can be applied in teaching reading observed
from learners’ self-confidence. The result indicates the effectiveness of FUS for
teaching reading compared to direct teaching, nevertheless there is no connection
between the technique of teaching and students’self-confidence in learning reading
(Indrasari, 2015). Moreover another strategy called Think-Aloud Method (TAM) is
used to teach and learn reading. The focus of the study includes the procedures of using
TAM, and the obstacles confronted by the teacher and learners in teaching learning
reading using TAM (Pradana, 2017). Another study focuses on the effect of Scaffolded
Voluntary Reading (SVR) on EFL students’ reading understanding. The findings
indicate the effectiveness of SVR on students skill in reading comprehension since it
upgrades the learners’ self-chosen reading, autonomous reading, and student-based
learning (Sholeh et al., 2019). Differently the current study tries to fill the gap from the
previous ones. It attempts to investigate the impact of Fix Up Strategy on Indonesian
EFL learners’ reading comprehension of descriptive tets,

Research Objective

Referring to the discussion on the background, this study aims to figure out the impact
of Fix Up Strategy on Indonesian EFL learners’ reading comprehension.

Research Question

In line with the research objective, the study limits the scope of research in the
following formulation. Is there any significant impact of Fix Up Strategy on Indonesian
EFL learners’ reading comprehension?

LITERATURE REVIEW
Teaching English as a foreign Language (TEFL)

TEFL in Indonesian schools is a dynamic practice in which not every teacher conducts
the same tasks through the same communicative practices (Muhassin, 2016). This
argument implies that teaching English skills particularly reading is a conduct that has
intertwined components. The teacher should therefore apply an effective approach to
teach English so that the learners can actively participate in the phase of teaching and
learning. As a case among Indonesians, learning a native language for example differs
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from learning a foreign one. It is uneasy to instruct English as a foreign language since
the teacher needs to explain a language that learners do not practice in daily life
(Alwasilah, 2013). The instructor should have an immersive or fascinating system or
methodology while teaching English (Pradana, 2017). Therefore innovative strategies or
techniques in this situation should be implemented to make the students more
interested.

Reading is the method of evaluating, organizing and understanding the multitude of
information sources (Scanlon et al, 2010). Reading is uneasy thing because when we
read a text, we need a concentration. Reading cannot merely be seen as looking at and
remembering any paragraph of a book. In this phase, we also need analysis skills in the
reading process to get the details from the document that we interpret. We need to
recognize the important thing in the process of reading.

Reading Comprehension

Reading comprehension makes sense when integrating a sort of complicated
mechanisms including vocabulary, word awareness, and eloquence (Soleimani &
Hajghani, 2013). Good readers can identify and understand the text which they read.
The reader who is unable to interpret well will not grasp the text they are reading
without supporting from others. Reading awareness encompasses more than readers'
reactions to text (Klingner et al., 2007 ). This concerns on the readers as well as the
document they are processing. Nevertheless, it is not only a question of context, but also
in the steps of reading comprehension. Readers are experienced when they grasp the
nature of text and utilize their insight to understand the essence or intent of the text that
they interpret. Without this kind of ability to understand and communicate with
language, the message may fail (Berridge, 2015; Pourhosein Gilakjani & Sabouri,
2016).

Furthermore readers need to learn five abilities of reading comprehension to make them
easy to read. Those include activating word senses, understanding sentences, making
inferences, monitoring comprehension, and understanding text structure. In addition to
reading comprehension abilities, there are also several strategies of reading
comprehension in teaching reading: (1) setting out or constructing information scope,
(2) utilizing visual stimuli, (3) asking, (4) predicting and drawing conclusions, (5)
defining key points, (6) using fix up options, and (7) reconstructing (Moreillon, 2007;
Soleimani & Hajghani, 2013).

Teaching Reading Using FUS and RA

Teaching is a method in which educators supply their students with their expertise.
Good instructors need to consider on wishing their pupils to study (Jose & Raja, 2011).
The instructor will care about how to make the course concern their pupils. If the they
are involved in topics they would like to know, they can concentrate more on studying.
The phase of teaching and learning may function well by implementing an effective
plan, so that its aim and goals will be easier to achieve.

One of the ways is by implementing Fix Up Strategy (FUS) in teaching reading
comprehension. FUS is a technique that will guide students develop the comprehension
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of reading materials. When the students get confused with certain terms or certain
phrases, fix up strategy will help them comprehend the text message. Students can use
this technique to re-read context or figure out the missing terms  (Moreillon, 2007;
Duffy, 2009). This means that a phase to discover the message of the text is to fix up
strategy. The technique can help students interpret and discover the difficult words. It
also makes students easier to pace the process of reading comprehension. The teacher
should first clarify the methods for implementing this strategy to students so that they
can use it in the phase of reading comprehension (Amelia, 2018). As a reference to
utilizing the strategy, the teacher will inform learners the task to use it appropriately.

Further Moreillon (2007) points out that in reading comprehension, curiosity-
expressing activities are questioning, predicting, and inferring. This implies that the
instructor must be able to trigger students' curiosity to make the reading experience
effective. Fix up strategy is the right one. It will transform students into autonomous
learners. It will also make students more involved as they conceive of the text they are
reading on the basis of their experience or mind. The procedures that can be used are:
(1) re-reading the text (2) interacting with background knowledge, (3) inferencing, (4)
forecasting (5) recalling what we have already read in writing (6) visualizing, (7) posing
a new question.

Using Fix Up Strategy in general has some advantages as follows, namely tracking
students' comprehension of the language, and enhancing students' awareness of reading.
In addition to its benefits, the technique also has some disadvantages; they are time-
consuming, and when the readers do not try to discuss their own questions, they have
surely wasted concern and may also comprehension.

A variety of literacy skills and cognitive gains contribute to Reading Aloud (RA). This
means that RA is a valuable exercise when listening to the text for the speaker and the
audience, and can improve comprehension of reading. RA is an experience and a
resource when reading for instructors, pupils, and writers. To read aloud is to say a
document that is written aloud. This implies reading aloud is speaking aloud text and
the other people around us will relate to what we are saying (Richards & Schmidt, 2013;
Ledger & Merga, 2018).

Descriptive Text

In accordance with the 2013 National Curriculum, descriptive text is one of the
text genres to be mastered by Indonesian junior high school students,
including students at MTs Al-Hikmah Bandar Lampung, Lampung Indonesia.
Descriptive text learning is important so that students can explain correct and accurate
information (Presnyakova, 2011; Emilia & Christie, 2013; Arancén, 2013). Practically
learners may use a textbook when studying descriptive genre, as it portrays a key role in
teaching and learning the comprehension of reading.

Descriptive text is a passage used for information purposes. In essence, a descriptive
text is meant to provide detail. Therefore, descriptive text can be said to be a text that
defines something and contains the attribute of something, someone, or somewhere. It



relates to the senses so it explains how things look, feel, smell, taste, and/or sound.
Therefore, a good description depicts a "word image;" the reader may visualize the
thing, the location, or the individual in his mind (Ardini, 2010; Anggun, 2016; Salem,
2017).

As a condition for a text to be known as a descriptive text, there are two aspects;
Identification and Description (MacSaveny, 2010; Emilia & Christie, 2013). The
identification component is intended to introduce and identify specific participants (a
human, object, location, item or event) to be identified and the description aspect is
intended to explain the actual participant in the text This provides detailed descriptions
or individual participant knowledge by including a summary of their attributes,
personalities, temperaments, behaviors or [qualities|

METHOD
Research Design

This study applied experimental research. This was the only type of study that
explicitly tried to affect a specific variable and could be the best type to evaluate
theories regarding cause-and-effect interactions when this type was well implemented
(Fraenkel et al., 2010; Klassen et al., 2012). Experimental research is systematic
research to control over conditions. This type of research is very important, because it
can show whether a variable influences another variable or not. Thus in this study Fix
Up Strategy was treated as independent variable (X) and reading comprehension as
dependent variable (Y).

Specifically this study applied quasi experimental design that included a group
distribution of participants (Shih & Reynolds, 2018). The scope of this study was pre-
test and post-test design to find out the reading comprehension of descriptive text by
students utilizing Fix-Up Strategy as can be drawn on table 1.

Table 1

Research Design

Control group Pre-test Reading Aloud Post-test
Experimental group _ Pre-test ~ Fix Up Strategy _ Post-test

In this step, two groups were randomly selected; those were control group and
experimental group. Instead, before treatment the learners were given pre-test to know
their understanding of reading in descriptive text. The researcher then applied a
treatment in each group, using Reading Aloud in the control group and Fix Up Strategy
in the experimental group. The students were provided with a post-test after treatment to
see if there was any impact on the comprehension of the students' [reading].

Participants

The samples of this research were students of Madrasah Tsanawiyah Al-Hikmah
Bandar Lampung, an Islamic Junior High School in Lampung, Indonesia who took
reading comprehension lesson in English subject. Two groups were formed depending
on the research design. The first group consisted of 36 students from the experimental
group who received Fix Up Strategy (FUS) introduced by Moreillon (2007) and 33
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students as the control group obtained Reading Aloud (RA) proposed by Richards &
Schmidt, 2013)|

Instruments

To evaluate students' understanding of reading, an objective test of 25 valid questions
with 4 choices was employed. The test was developed based on specifications
particularly employed to assess reading comprehension, including main idea (topic),
expression/idiom/phrase in context, inference (implied detail), grammatical features,
detail (scanning for specifically stated detail), excluding fact not written (unstated
detail), supporting idea, and vocabulary in context (Brown, 2007),

Data Analysis

Research data were analysed statistically using SPSS version 20 to measure the sample
t-test for hypothesis test. The t-test was then utilized to consider the grades of reading
comprehension from the pre-test and post-test using FUS in experimental group and RA
in control group.

FINDINGS

Upon completing the test, the pre-test and post-test results were collected from both
control and experimental groups. Pre-test was administered on September
16, 2019 before the treatment to see the reading comprehension of the students in
descriptive text, as can be noticed in Figure 1.

Ll

Figure 1
Pre-test result of control group
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Figure 1 shows that the learners' reading comprehension grade is regarded low, with a
mean of only 59,27 for the pre-test in the control group. 48 for 2 students; 52 for 6
students; 56 for 11 students; 60 for 4 students; 64 for 3 students; 68 for 2 students; 72
for 4 students; 76 for 1 student. The lowest grade is 48 and the highest one is 76.
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The pre-test was also carried out in the experimental group. Anexamination was
performed before the treatments search for the comprehension of the learners' reading of
descriptive text. On September 16, 2019, it was implemented. This is drawn in Figure 2.

Score

&

Frequency

* ] ]

o T T T T T T T
56 &0 a4 &8 72 76 80

Score

Figure 2
Pre-test result of experimental group

Figure 2 indicates that the mean of pre-test in experimental group is 64.56. 5 students
got 56; 12 students (60); 8 students (64); 2 students (68); 4 students (72); 3 students
(76); 2 students (80). 56 is the lowest grade and 80 is the highest one.

The post-test was performed to see the significant effect on both control and
experimental groups after the treatments were provided. The control group Post-Test
was issued on 25 September 2019. The ratings of the students' post-test grade of reading
comprehension are shown in figure 3.
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Score

Frequency

[ ]

Figure 3
Post-test result of control group

Figure 3 signals that the average of control group post-test grade is 69.58. 56 for 5
students; 60 for 4 students; 64 for 3 students; 68 for 4 students; 72 for 4 students. 76 for
8 students; 80 for 2 students; 84 for 2 students; and 88 for 1 student. The lowest grade is
56 and the highest one is 88.

The post-test was also carried out in the experimental group on September 25, 2019 to
see the major impact after the treatment. Figure 4 provids the ratings in the post-test.

Score
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Figure 4
Post-test result of experimental group



Figure 4 shows that three treatments produces an improvement in the reading
comprehension of students using fix up strategy. It is known that the average grade of
post-test in experimental group is 78.44. 60 for 1 student; 64 for 3 students; 68 for 2
students; 72 for 5 students; 76 for 2 students; 80 for 6 students; 84 for 13 students; and
88 for 4 students. There are the lowest grade of 60 and the highest one of 88.

The findings signifies that there has been a progress in both grades based on pre-test
and post-test data for control group as well as experimental one. The average of the
control group pre-test is 59.27 from the figuresl and 2, and the post-test is 69.58.
Whereas, the mean of the experimental group pre-test is 64.56 from figures 3 and 4, and
the post-test is 78.44. It is clearly seen that there are changes on both groups. However
the performance of experimental group is higher than the control one. The discussion
comes up with conclusion that there is a major improvement in the experimental group
compared to the control one.

The normality trial was assessed after the students had graded using SPSS version 20 in
pre-test and post-test. Thypotheses were proposed in two ways; the data were
distributed naturally (Ho), and the data were not distributed automatically (Ha).
Meanwhile the test criteria were conditioned as follows. Ho was consented if the value
(p) > significant (o = 0.05), and Ha was taken on if the value (p) < significant (a0 =
0.05).

Table 2
Normality test
Groups Kolmogorov-Smirnova Saphiro-Wilk
Statistic Df Sig. Statistic Df  Sig.
Gain FUS ,131 3% 121 ,948 36,091
RA ,148 33,065 ,940 33 ,068

a. Lilliefors Significance Correction

Table 2 reveals that the control group Pvalue (Sig.) is 0.068 and the experimental group
Pvalue (Sig.) is 0.091. The Sig. (Pvalue) of Experimental group and control group is >
a 0.05, resulting in the rejection of Ha. The assumption indicates a normal distribution
of the results in both experimental and control groups.

The homogeneity test was conducted in both control and experimental groups after
gaining the outcome of students' reading comprehension pre- and post-tests, by drawing
two hypotheses. The data variation was not homogeneous (H.), and the data variation
was homogeneous (Ho). The evaluation parameters were: Ho was consented if Sig > o =
0.05, and Ha was taken on if Sig < o= 0.05.

Table 3
Homogeneity test
Levene Statistic dfl df2 Sig.

,285 1 67 ,595
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It is known that Sig. (Pvalue) on table 3 is 0.595 > a = 0.05. Table 3 reveals that
because Sig (Pvalue) > a = 0,05, Ho is taken on, signifying that the data variation is
homogeneous.

Thus the prior discussion states that the normality and the homogeneity test are
satisfying. Afterwards the hypothesis test was applied with SPSS for independent
sample t-test in two ways; there was a major impact of fix up strategy towards EFL
students' reading comprehension of descriptive text (Ha), and there was no effect of fix
up strategy towards EFL students' reading comprehension of descriptive text (Ho). The
conditions for accepting or rejecting the hypotheses were: if Sig. (Pvalue) > a = 0.05,
Ho was consented, and if Sig. (Pvalue) < a = 0.05, Ha was taken on.

Table 4
Result of hypothetical test
Levene's Test for t-test for Equality of Means
Equality of
Variances

Mean Std. 95% Confidence
F Sig. T Df Sig. Difference  Error Interval
(2- Difference of the Difference
tailed) Lower  Upper
Equal variances
assumed
285 595 3,245 67 ,002 4,919 1,516 1,893 7,945
Gain
Equal variances
not assumed 3,254 66,953 ,002 4,919 1,512 1901 7,937

Table 4 indicates that the value of the significant provided Sig is centered on the
outcome gained in the independent sample t-test on table 4 of 0.002 < a = 0.05
(p.value). So, Ha is accepted and Ho is refused. Based on the assessment, it can be
concluded that the use of Fix Up Strategy surely gives a significant impact on EFL
learners ' comprehension of reading descriptive texts,

DISCUSSION
Implementation of FUS

The teacher's approach provides an important impact in shaping the comprehension of
students' reading since language learning as a mother tongue differs from language
learning as a foreign language (Alwasilah, 2013). The strategy used by the teacher
gives an effective impact in students' reading comprehension. Briefly the teacher needs
to use appropriate strategy in teaching reading.

This research has proved that teaching reading trough FUS is effective. Fix up strategy
was used as an effective strategy in teaching reading. There were three treatments in
this research. Starting the research, the pre-test was given to know the ability of learners
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to read comprehension in descriptive text before treatment was given. Pre-test score
would be used as the score of students before treatment.

Based on the finding of the research, the students who were taught by using Fix Up
Strategy have increased their reading comprehension of descriptive text. The result of
pre-test before Fix Up Strategy was implemented showed that the students' score was
lower than after Fix Up Strategy was applied. Upon undergoing the treatment and the
post-test, it was observed that the experimental group and control group had
gained significant differences. From this outcome, to achieve an optimal performance,
fix up strategy can be applied in class. The teacher must facilitate students to think
creatively and actively in reading text by providing fix-up tools such as previewing,
predicting, re-reading, monitoring, connecting, visualizing, making inferences, and
retelling the text when applying fix-up strategy (Moreillon, 2007; Duffy, 2009;
Indrasari, 2015).

The implementation of FUS as one of effective strategy certainly strengthens the
previous research finding of the emergence for teachers to search for strategies or
techniques that are interesting for learners to be actively involved in teaching learning
EFL reading comprehension (Pradana, 2017). By using FUS, the students trained
themselves in comprehending the materials that were given individually. The technique
made learners easy to understand the resources provided. Research results find out that
FUS gives a better effect on the learning process of teaching. It may engage students in
reading practice.

Comparison Scores of Pre-Test and Post-test in FUS and RA

The result shows that the average pre-test score is slightly different between the
experimental group and the control group. The pre-test score reveals that the mean in
the experimental group is 64.56 and the control one is 59.27. Following pre-testing,
treatment was administered three times. In the experimental group, the learners were
instructed by FUS and by RA in the control group. The procedures of both strategies
were explained to the learners before treatments. After providing treatments, the post-
test was also administered with the 25 option test items of a, b, ¢ and d. The post-test
result reveals that the mean is 78.44 in the experimental group and 69.58 in the control
group. The results show that the post-test grade of the students is higher than in the pre-
test.

The conclusion of the T-test states that Hy is rejected and Ha is accepted, relating to the
evidence and the validation of the hypothesis. This indicates the treatments gives a
significant effect on the reading comprehension of students of descriptive text by using
FUS. The finding clearly signifies the advantage of using FUS for readers to retrieve
context, such as re-reading, thinking ahead, or finding out unfamiliar words as is
pointed out by Moreillon (2007).

Furthermore Fix Up Startegy can enhance some facets of student reading understanding,
such as theme, illation, grammar element, detail (scanning for a specifically stated
detail), excluding non-written facts, additional idea, and lexicon. The pre-test and post-
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test results both revealed that the learners trained using FUS had a better outcome than
the learners treated using RA.

Through using FUS, while training, students thought deeply of making predictions. The
teacher can address their own concerns about the text with the forecast. Students '
interest about the responses to the facts might cause them carefully read the text. When
the students become eager to address the questions to the facts, the students could
become more involved in the learning phase (Moreillon, 2007; Duffy, 2009).

It is very important to make the students understand better on the text because they can
answer the questions correctly. This result similarly confirms the prior findings stating
that FUS also helps students consider the techniques of reading, understand the process
of reading, and gain skills (Indrasari, 2015; Amelia, 2018). |

CONCLUSION

After this work has been concluded, certain conclusions can be drawn about the use of
FUS which can affect the reading comprehension of descriptive text by students. As
mentioned earlier, the research's goal was to figure out whether the use of FUS had a
significant impact on the reading comprehension of descriptive text by students. It is
highlighted  in this study that FUS may help learners enhance the reading
comprehension of the subject, as learners can be replicated through this technique to
think effectively and be more confident. To avoid students from being passive to
knowing reading and to be more convinced in expressing their thoughts, the informative
and recognizable resources should be presented.

Moreover expressing the ideas of the students should not be restricted so that
participants are prompted in studying more and in understanding further. This can
make learners understand their own thoughts. The research implies that students should
study hard and be mindful in the process of learning. Students should also practice their
reading English more to enhance their comprehension of reading. Briefly, there is a
major impact of using FUS towards students' reading comprehension of descriptive
text. Therefore this study strongly recommends the application of FUS to enhance EFL
students' comprehension in reading English text. FUS can be a good alternative of
teaching strategies to overcome students' problems in comprehending English texts.
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Regarding this problem, the situation of teaching learning process should be interesting to give learners motive in
developing reading comprehension. It is highly recommended for the teacher to apply a specific teaching technique
or strategy to enhance the learners’ reading comprehension (Sholeh et al., 2019). Some kinds of reading strategy that
teachers can use are available; one of them is Fix Up Strategy, abbreviated as FUS. FUS can be used by the students
and teachers in collaborative reading to improve students' participation in reading class and can help them
comprehend the text individually (Moreillon, 2007).

FUS is a technique that will guide students develop the comprehension of reading materials. When the students get
confused with certain terms or certain phrases, fix up strategy will help them comprehend the text message. Students
can use this technique to re-read context or figure out the missing terms (Duffy, 2009). This means that a phase to
discover the message of the text is to fix up strategy. The technique can help students interpret and discover the
difficult words which makes students easier to pace the process of reading comprehension (Fitrisia et al., 2015).
The teacher should first clarify the methods for implementing this strategy to students so that they can use it in the
phase of reading comprehension (Amelia, 2018). As a reference to utilizing the strategy, the teacher will inform
learners the task to use it appropriately.

Further Moreillon (2007) points out that in reading comprehension, curiosity-expressing activities are questioning,
predicting, and inferring. This implies that the instructor must be able to trigger students' curiosity to make the
reading experience effective. Fix up strategy is the right one since it will transform students into autonomous learners
and will also make students more involved as they conceive of the text they are reading on the basis of their
experience or mind (Bremer et al., 2002). The procedures that can be used are: (1) re-reading the text (2) interacting
with background knowledge, (3) inferencing, (4) forecasting (5) recalling what we have already read in writing (6)
visualizing, (7) posing a new question. Further Tovani (2000) maintains that using Fix Up Strategy in general has
some advantages, for instance tracking students' comprehension of the language, and enhancing students' awareness
of reading.

The empirical studies above present the importance of applying FUS in teaching reading because of the many
benefits gained by students in order to improve their reading comprehension skills. Moreover, in a reading crisis
situation like now, the application of FUS in teaching EFL reading becomes urgent as one of the reading strategies
that attracts students' attention so that the learning situation is not boring and monotonous. Therefore the present
study seeks to explore the benefits gained by students when teachers apply FUS in the context of teaching reading
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comprehension in Indonesia, especially for EFL learners in the eighth grade of junior high school with descriptive
text material in line with the school’s curriculum and syllabus.

This study assumes that by adapting and practising FUS, some problems encountered by students in EFL reading
comprehension such as lack of vocabulary and background knowledge, learning dependence, and less engagement in
reading practice can be overcome (Davoudi & Yousefi, 2015). Besides, FUS is expected to cope with the problem
concerning the poor strategy used by EFL teachers in teaching activity due to its strong emphasis on the students’
active and creative engagement in reading practice within pairs or small groups (Pradana, 2017; Sholeh et al, 2019).
It is highly expected that the practice of this reading strategy will be beneficial for students because in FUS students
are required to play active and autonomous roles in finding the problems of vocabulary and background knowledge
(Moreillon, 2007). FUS can be implemented by rereading, using prior knowledge, thinking, and reflecting as well as
solving the problem by visualizing, retelling, and noticing about what already understood from the text (Indrasari,
2015; Amelia, 2018).
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With reference to the background, the study aims to investigate the implementation of FUS and its impacts on
Indonesian EFL learners’ reading comprehension. Particularly, the study discusses the following research questions:
1. How is Fix Up Strategy implemented in teaching EFL reading comprehension?

2. Does Fix Up Strategy impact significantly on the improvement on the EFL learners’ reading comprehension?
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As a category of language learning strategy, reading strategies are defined as a mental action strategy to achieve a
reading objective (Bimmel et al., 2001). These are often known as the mental operations or processes of
comprehension that the readers choose and implement to make sense of what they are reading (Abbott, 2006).
Reading strategies make a beneficial contribution to the learning process if used appropriately in various ways (Grabe,
2009). Most of the readers utilize a variety of methods to collect, retain and restore information (Mikulecky, 2008).
Readers may face some difficulties in understanding and apply some strategies to resolve their difficulties (Peregoy
& Boyle, 2001). Each individual profits from various strategies and some of them contribute to a quicker and clearer
comprehension target (Tercanlioglu, 2004).

Considering the significance of reading strategies to overcome students' problems, many studies have been carried out
related to instructional guidance of reading strategy, especially those which are closely related to the application of
fix up strategy for EFL reading comprehension learning in Indonesian context. For example, Suryati (2013)
investigated the effect of using fix up strategy towards reading comprehension of the second year students at SMAN
2 Tapung Kampar Regency applying quasi-experimental design. The study chose 51 senior high school students as
research subject divided into 25 students of control group and 26 students of experimental group. The instrument was
reading comprehension test consisting of 25 valid multiple choice items. The result of the study exhibited a
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significant effect of fix up strategy towards students’ reading comprehension. It could be proved that the t-test was
2.93 more than 2.01 of t-table on the level of significance 5% and 2.68 of t-table on 1% level of significance and the
increase on students’ mean score from 50.31 in pre-test to 68.92 in post-test.

Another slightly different study, Indrasari (2015) examined the effectiveness of fix up strategy to teach reading
viewed from students’ self-confidence at the eighth grade students of SMPN 2 Temanggung using experimental
research. The study selected 52 junior high school students as research subject; 26 students of control group and 26
students of experimental group. The instruments were reading comprehension test and questionnaire. The study came
up with some findings as follows: fix up strategy was more effective than direct teaching to teach reading; the
achievement of students in reading skill ddid not depend on the level of students’ self-confidence; there was no
interaction between teaching strategies and students’ self-confidence in teaching reading.

With the selection of different group designs, Kusumawati (2019) carried out an investigation on the effect of fix up
strategy on reading comprehension of the eleventh grade students at SMAN 7 Kediri employing experimental design.
There was only one group for pre-test and post-test design including 34 students as research subject. The instrument
was reading comprehension test. The study reported findings that there was an increase on students’ mean score
from 65.15 in pre-test to 78.9 in post-test and the t-test was 7.359 higher than 2.034 of t-table. Based on the
findings, it could be concluded that fix up strategy was effective used in teaching reading.

Given the study on higher level students, Suhermanto (2019) questioned whether there was any effect of fix up
strategy on reading comprehension of the second year students at Islamic State Institute of Curup applying quasi-
experimental design. This was a single group design consisting of 60 second semester students of English department
as research subject. The instrument was reading comprehension test consisting of 30 valid multiple choice questions
for pre-test and post-test. The finding showed that the t-count value was 3.905 more than t-table value, promoting a
significant effect of fix up strategy towards students’ reading comprehension. Besides there was significant
difference of students’ score after being taught by using fix up strategy.

More recently, Farmadani (2019) conducted a study exploring the effect of fix up strategy towards reading
comprehension of the eighth grade students at SMPN 1 Sumbergempol Tulungagung by employing pre-experimental
design. There was only one group for pre-test and post-test design including 32 students as research subject. The
instrument was reading comprehension pre-test and post-test. The finding indicated that there was a significant
increase on students’ mean score from 68.91 in pre-test to 89.06 in post-test and the t-test showed that P-value (Sig.)
was 0.000 less than 0.05, signifying the students’ different achievement before and after being taught by using fix up
strategy. Based on the findings, it could be concluded that fix up strategy was effective for teaching reading in junior
high school.

The discussion on the previous studies has come to a conclusion that there are different points of view related to the
subject level, research type, group design, and research instrument, even though using the same fix up strategy. The
present study applies the same strategy but principally finds gaps and tries to fill them with different schemes,




namely using quasi-experimental design at junior high school level with 2 group designs, involving two research
instruments: reading test and observation. Thus this study attempts to investigate the implementation of the fix up
strategy on Indonesian EFL students' reading comprehension in different perspectives.

The research design is appropriate;
however, a detailed description of
experiment should be added.

It would be clearer if there is more
background information of research
participants.

Comment [P7]: description of the experiment

Revision:

This study applied experimental research. This was the only type of study that explicitly tried to affect a specific
variable and could be the best type to evaluate theories regarding cause-and-effect interactions when this type was
well implemented (Fraenkel et al., 2011; Klassen et al., 2012). Experimental research is systematic research to
control over conditions. This type of research is very important, because it can show whether a variable influences
another variable or not. Thus in this study Fix Up Strategy was treated as independent variable (X) and reading
comprehension as dependent variable (Y).

Specifically this study applied quasi experimental design that included a group distribution of participants (Shih &
Reynolds, 2018). The scope of this study was pre-test and post-test design to find out the reading comprehension of
descriptive text by students utilizing Fix-Up Strategy as can be seen in table 1.

Table 1

Research Design
Control group Pre-test Reading Aloud Post-test
Experimental group Pre-test Fix Up Strategy Post-test

In this step, two groups were randomly selected; those were control group and experimental group. Before treatment,
the learners were given pre-test to assess their basic reading comprehension. The researcher then applied a treatment
for each group, using a conventional reading activity in the control group and Fix Up Strategy in the experimental
group. There were three meetings for treatment. Specifically, the experiment of teaching EFL reading using Fix Up
Strategy confirmed the procedures suggested by Moreillon (2007) as follows: 1) re-reading the text 2) interacting
with background knowledge, 3) inferencing, 4) forecasting 5) recalling what we have already read in writing 6)
visualizing, 7) posing a new question. By the end of experiment, students were given post-test to evaluate whether
there were differences on of the students' reading comprehension scores after treatment.

Comment [P8]: more background information of research participant

Revision:

The subjects of this study were the eighth grade students of MTs Al-Hikmah Bandar Lampung, an Islamic Junior
High School in Lampung, Indonesia who took reading comprehension lesson in English subject in line with the
school’s curriculum and syllabus. There were four classes for eight grade: VIIIA, VIIIB, VIIIC, and VIID. Two
classes which were of the same kind in their English competence were chosen randomly using lottery. The selected
classes were class of VIIIA regarded as experimental group and class of VIIID regarded as control group. There
were 36 students in experimental group and 33 students in control group. The experimental group was taught by one
of the researchers using Fix Up Strategy (FUS) suggested Moreillon (2007) and the control group was taught by a
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Validity and reliability of the tests

classroom teacher applying Reading Aloud (RA), a conventional reading activity introduced by Ledger & Merga
(2018).

Comment [P9]: validity and reliability of the tests

Revision:

Instruments

In collecting the data, the study applied reading comprehension test with multiple choice questions as the instrument.
There were two kinds of test, Pre-test and Post-test. Pre-test was given before treatment of the techniques for both
groups to assess students' basic reading comprehension and Post-test was given to find out the differences of
students’ reading comprehension after the treatment. The reading texts were based on descriptive genre adopted from
the text book of Grade VIII and internet. The researchers developed a reading comprehension test by confirming
validity and reliability as the criteria of a good test proposed by Bordens & Abbott (2018). Therefore before
distributing the test, the researchers had tried out 50 test items for pre-test and 50 test items for post-test to another
class (VI1IB). The validity and reliability analysis of the try out resulted in 25 test items which were then distributed
in the pre-test and post-test for each group. The following table presented the blue print of test items based on eight
aspects particularly employed to assess reading comprehension as asserted by Brown (2007).

Table 2
Blue print of pre-test and post-test
Aspects Test Items
Pre-test Post-test N
N
Main idea (topic) 2,5,11,14 4 1,11,12,13,18, 6
Expression/idiom/phrase in - - 23 1
context 7,8,17 3 24 2
Inference (implied detail) 6,15,19 3 8,17 3
Grammatical features 1,9,10,16 5,10,25
Detail (scanning for a specially 18,21,22,23, 9 2,6,7,9,14 9
stated detail) 24 1 15,20,21,22 1
Excluding facts not written 12 - 16 -
Supporting idea - 5 - 3
Vocabulary in context 3,4,13,20,25 3,4,19
Total 2 25
5

Besides, observation with reference to Project-Based Learning (Widiyoko, 2012) was carried out during three
meetings of treatment to evaluate the level of implementation of fix up strategy in teaching reading comprehension.
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The validity and reliabity of the study
should be addressed.

The observation form consisted of 7 statements on the procedures of fix up strategies with “Yes” or “No”. Then the
result observation could be interpreted with the following criteria.

Table 3
Criteria of Fix Up Strategy Implementation
Criteria Percentage
Very good 80-100
Good 60-80
Fair 40-60
Poor 20-40
Fail 0-20

(Widiyoko, 2012)

Comment [P10]: the validity and reliability of the study should be addressed
Data Analysis

The meanings of results in terms of
statistics should be interpreted.

Research data was analysed by statistical computation that includes normality test and homogeneity test. Then t-test 8
for two correlated samples was also used to find out the significant difference between the pre-test and post-test scores

of students who were taught by FUS and those who were not. For practicality and efficiency of the study, statistical
computation of SPSS was applied for hypothesis test. In addition the followings were the criteria of acceptance and

rejection of hypothesis. Ha was accepted if Sig. < o= 0.05 and Ho was accepted if Sig. > o= 0.05.

Comment [P11]: the meanings of the results in terms of statistics should be interpreted

Revision:

1. Table 4 manifests the level of implementation of FUS procedures in teaching reading comprehension. The 9-14

frequency of “Yes” answer is 18 or 85.7%, whereas the frequency of “No” answer is 3 or 14.3%. Referring to
the scoring criteria in table 3, it can be interpreted that the implementation of FUS is on the level of “very good”.
Thus we come to a conclusion that FUS has already been practiced properly as a strategy used to improve
students’ reading comprehension.

2. The data presentation in table 5 shows that there has been a good progress on pre-test and post-test scores for
control group as well as experimental group. The mean value of the control group from pre-test is 59.27 and the
post-test is 69.58. Meanwhile, the mean value of the experimental group pre-test is 64.56 and the post-test is
78.44. 1t can be clearly seen that there are changes on both groups. However the performance of experimental
group is higher than the control group. The discussion comes up with conclusion that there is a significant




improvement of students’ reading comprehension score in the experimental group compared to the control group.

3. Table 6 reveals that the control group’s Sig. is 0.068 and the experimental group’s Sig. is 0.091. Both
significances are greater than 0.05. Therefore Ha is rejected, and HO is accepted. This assumes that the data of
control and experimental groups are normally distributed.

4. The homogeneity test was conducted in both control and experimental groups after gaining the results of pre-
test and post-test, by proposing two hypotheses. The data variances were not homogeneous (Ha.), and the data
variances were homogeneous (Ho) with criteria: Ho was accepted if Sig. > a = 0.05, and Ha was accepted if Sig.
<a=0.05.

Table 7
Homogeneity test
-evene’s Statistic dfl df2 Sig.

.285 1 67 .595

The result of the homogeneity test signals that the significance is 0.595, more than 0.05. Thus it can be concluded

that test data come from homogenous groups.

5. Table 8 indicates that probability (p) value of Sig. (2-tailed) for experimental group is 0.002. Referring to the
criteria of Hypothesis test, if sig. value is less than 0.05, Ha is accepted. Therefore it can be concluded that there
is a significant difference between pre-test and post-test scores in experimental group. The result of Hypothesis
test proves that the use of Fix Up Strategy gives a significant impact on EFL students' reading comprehension.

There should explanations why such
findings were found.
More background information of
participants should be included for
explanations.

Comment [P12]: the meanings of the results in terms of statistics should be interpreted
Revision:
Implementation of FUS

The main objective of the present study is to investigate the relations between the implementation of Fix Up Strategy
as a specific treatment in teaching EFL reading comprehension and its impact on the improvement of EFL students’
reading comprehension. With regard to this objective, this study attempts to explore how a teacher teaches reading
using FUS a special treatment to improve students' reading comprehension skill. Direct observations were
conducted by researcher in three treatment meetings. The results of observation as shown in table 4 indicated that the
frequency of implementation of FUS procedures reached 85.7% which was categorized as very good level. This
achievement has positive implications for students in understanding and practicing FUS in the process of reading
comprehension learning. Thus the main benefit of this study is to facilitate students to be able to improve their
reading comprehension skill through the application of the FUS.

The observation results in the treatment process showed that students seemed more interested in learning reading as
the teacher implemented FUS. This might happen because the teacher's instructional guide on the application of the
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FUS procedure has a positive impact on overcoming the problem of students who have limited vocabulary and
background knowledge. The result is that applying FUS can help them understand the parts of the English text that
are difficult. The teacher's role as a learning facilitator is very important in improving reading skills. This is closely
related to the finding of Suhermanto (2019) which states that teacher guidance is needed in order to improve
students’ learning outcomes for better reading.

Treatment with FUS has made learning conditions conducive so students can be actively and independently involved
in self-monitoring and self-correction when they encountered confusing text. In self-monitoring students were aware
when meanings broke down, identified words, phrases, paragraphs they did not understand and used fix strategy to
restore the meaning. This is consistent with Indrasari (2015) who maintains that by applying FUS, students were
facilitated to be actively engaged in reading text by giving fix-up tools, such as previewing, predicting, rereading,
making connection, visualizing, making inference, and retelling the text. Self-monitor involves metacognitive
awareness, which is knowing when what one is reading makes sense by monitoring and controlling one’s own
comprehension (Takallou, 2011).

One of the factors that FUS can improve student reading comprehension score is efficiency on how to learn the
course material in a cooperative learning approach which encourages engagement and empathy by giving each
member of the group an essential part to play in the academic activity (Nejad & Keshavarzi, 2015). Students were
given more space to be engaged in reading practice by pointing out their difficulties in comprehending text with their
pairs through discussion. Within a small cooperative group, when students find the clunks, i.e. the word, idea, or
concept which are difficult to understand and break down reading comprehension of the whole text, they need to
identify the clunks and figure them out using fix-up strategies (Bremer et al., 2002; Sholeh et al., 2019).

Result of Comparison Scores of Pre-Test and Post-test

The finding explanation might be based on the effect of FUS on the reading comprehension of EFL students,
which was obtained from the pre-test and post-test results. The assessments that had the same time

allocation, material, test type, and number of questions administered to the students in the two groups were
assigned to verify whether or not FUS brought advancements to the reading comprehension of EFL students. The
study of pre-test and post-test results reveals that there is a substantial gap in the reading comprehension scores
of the EFL students. The result of observation shows that the practice of FUS was categorized in a very good level,
signifying the improvement of reading comprehension of EFL students by promoting conducive learning situation,
learning independence, and more students’ engagement in reading practice with pair discussion.

The intervention has improved reading comprehension levels for EFL students from 80 to 88. Therefore, it can
be concluded that the intervention might have induced the rise in reading scores. There were clear substantial
differences in the students' post-test reading comprehension and this supports the argument that using FUS will
enhance reading comprehension skill. The finding significantly showed that the students' reading comprehension
scores were steadily increased.




This study finding is compatible with some earlier studies focused on using FUS which has enhanced students'
reading comprehension skill. This study also demonstrates that the reading comprehension scores of EFL
students increased when the teacher designed reading activities that allowed more space for students to
participate in reading practice in groups or pairs, to learn independently and to follow instructional guidelines on
the reading strategy (Bremer et al., 2002; Indrasari, 2015, Suhermanto, 2019).

The suggestions should be more
practical and based on the findings

This study has successfully proved that there is a significant impact of using FUS for improving students' reading
comprehension skill. This is based on the implementation of the FUS procedure that makes students able to better
understand English text so that it has positive implications on increasing students' reading comprehension scores.
FUS is considered as an efficient and effective reading strategy by promoting learning strategies that are interesting
and not monotonous, providing broader opportunities for students to engage actively in group discussions, and
guiding students to be independent in seeking and overcoming difficult parts of the English text. The contribution of
FUS is very positive for students' understanding of the English text because the mechanism of self-monitor and self-
correction is emphasized in FUS practice. Thus, when finding difficulties in the English text section, students can
independently overcome these difficulties through a fix up strategy.

At the level of teaching English as a foreign language, by considering the tangible benefits of FUS, it is
recommended that English teachers use this strategy in teaching reading comprehension. EFL students' understanding
will be better when there is a solution to the problem of limited vocabulary and background knowledge in
comprehending the English text. FUS trains students to learn independently and to be actively engaged in group or
pair discussions to solve the problem.

This study has limitations in terms of the research subject which was limited to the Indonesian EFL junior high
school students and the data collection through tests and observations. Therefore it is recommended for further
research to utilize other levels of schools, such as elementary school, senior high school, and even universities so that
they will get more comprehensive study results. In addition, using a questionnaire to determine students’ responses to
the application of FUS will also make the study more valid.

For education stakeholders particularly for policy makers, the results of this study can be used as a reference for
conducting training in improving reading comprehension skills for junior level teachers using FUS. The aim is to
equip them with teaching techniques that are not monotonous and provide solutions to students' problems in reading
comprehension. The application of this technique becomes urgent because it promotes a conducive learning
atmosphere, trains students to be more independent in finding solutions to their problems and enlarges student
involvement in pair or group discussions which finally can enhance students' reading comprehension skill.
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The Impact of Fix Up Strategy on Indonesian EFL Learners’ Reading
Comprehension

This study investigated the impact of using Fix Up Strategy as a specific treatment to deal
with the learners’ problem in reading that cannot be overcome merely by general reading
comprehension course. This was a kind of quasi-experimental research involving 69
students of Madrasah Tsanawiyah (MTs) Al-Hikmah Bandar Lampung, Indonesia. They
were divided into two groups: 36 students of experimental group and 33 students of
control group. Learners in experimental group were taught with Fix Up Strategy (FUS)
and those in the control group were taught with Reading Aloud (RA), a conventional
reading activity. The instrument consisted of 25 multiple choice questions that had been
previously validated in the procedures of data collection. Then the instrument was given
in pre-test and post-test. In addition, observations were also carried out in the process of
teaching reading by using FUS. The data were analysed using t-test and the result showed
that 1) the students in the treatment with FUS demonstrated a significant improvement in
EFL reading comprehension, and 2) FUS contributed to the students’ autonomy in
learning reading, enhancement of students’ awareness in reading, students’ active
involvement in reading practice. The finding claims that the students who practiced
reading with FUS had a better comprehension than those with RA. Certain pedagogical
implications related to the finding were also discussed.

Keywords: EFL, Indonesian students, reading comprehension, fix up strategy,
experimental group, control group

INTRODUCTION

In the twenty first century, students' success is influenced by reading comprehension skill
(Kissau & Hiller, 2013). This offers a great challenge for students throughout the world
to increase the ability to grasp what they are reading. It is an essential skill to gain a
significant progress of learning. In reading procedure, the students should comprehend
what the passage is about. The students must master their reading comprehension skill
and the focus is not learning to read, but reading to learn (Alyousef, 2006). During
reading practice, reading comprehension is very critical because it encompasses more
than reader-to-text answers (Pourhosein Gilakjani & Sabouri, 2016). It means that the
students are unable to obtain knowledge from the reading stuff through reading
comprehension. It is a phase of discover meanings of the passage, which is very necessary
in reading practice.

In the Indonesian context, many students still face some problems in reading
comprehension since English in Indonesia is more likely to be taught and learned as
English as a foreign language (EFL) (Sulistiyo, 2016). The process of teaching and
learning English occurs mostly in classrooms, rather than during daily communication
(Davoudi & Yousefi, 2015). Apparently, problems in EFL reading comprehension among
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Indonesian students are lack of vocabulary and background knowledge, insufficiency of
grammatical knowledge, and poor reading strategies (Setiyadi, 2016).

Referring to a study of The Worlds Most Literate Nations conducted by Central of
Connecticut State University, Indonesia is ranked sixtieth from sixty one Southeast Asian
countries on reading interest (Miller & McKenna, 2016). This phenomenon describes the
factual condition of Indonesians' reading interest that is on severe crisis, especially among
the students. The comprehension of reading text is very important in language learning.
Indonesian learners may not find difficulties to understand texts in Indonesian language
as reading material, but things will be more complicated when they read English texts
(Setiyadi, 2016). Many EFL learners find difficulties in comprehending English texts
because they do not master the English vocabulary (Suryanto, 2017). Besides vocabulary
shortage, they are also bored with the teachers' conventional strategy and this makes
them less motivated in learning reading (Pradana, 2017).

Regarding this problem, the situation of teaching and learning process should be
interesting to give learners motive in developing reading comprehension. It is highly
recommended for the teacher to apply a specific teaching technique or strategy to
enhance the learners’ reading comprehension (Sholeh et al., 2019). Some kinds of
reading strategy that teachers can use are available; one of them is Fix Up Strategy,
abbreviated as FUS. FUS can be used by the students and teachers in collaborative
reading to improve students' participation in reading class and can help them comprehend
the text individually (Moreillon, 2007).

FUS is a technique that will guide students develop the comprehension of reading
materials. When the students get confused with certain terms or certain phrases, fix up
strategy will help them comprehend the text message. Students can use this technique to
re-read context or figure out the missing terms (Duffy, 2009). This means that a phase to
discover the message of the text is to fix up strategy. The technique can help students
interpret and discover the difficult words which makes students easier to pace the
process of reading comprehension (Fitrisia et al., 2015). The teacher should first clarify
the methods for implementing this strategy to students so that they can use it in the phase
of reading comprehension (Amelia, 2018). As a reference to utilizing the strategy, the
teacher will inform learners the task to use it appropriately.

Further Moreillon (2007) points out that in reading comprehension, curiosity-expressing
activities are questioning, predicting, and inferring. This implies that the instructor must
be able to trigger students' curiosity to make the reading experience effective. Fix up
strategy is the right one since it will transform students into autonomous learners and will
also make students more involved as they conceive of the text they are reading on the
basis of their experience or mind (Bremer et al., 2002). The procedures that can be used
are: (1) re-reading the text (2) interacting with background knowledge, (3) inferencing,
(4) forecasting (5) recalling what we have already read in writing (6) visualizing, (7)



posing a new question (Moreillon, 2007). Further Tovani (2000) maintains that using Fix
Up Strategy in general has some advantages, for instance tracking students'
comprehension of the language, and enhancing students' awareness of reading.

The empirical studies above present the importance of applying FUS in teaching reading
because of the many benefits gained by students in order to improve their reading
comprehension skills. Moreover, in a reading crisis situation like now, the application of
FUS in teaching EFL reading becomes urgent as one of the reading strategies that attracts
students' attention so that the learning situation is not boring and monotonous. Therefore
the present study seeks to explore the benefits gained by students when teachers apply
FUS in the context of teaching reading comprehension in Indonesia, especially for EFL
learners in the eighth grade of junior high school with descriptive text material in line
with the school’s curriculum and syllabus.

This study assumes that by adapting and practising FUS, some problems encountered
by students in EFL reading comprehension such as lack of vocabulary and background
knowledge, learning dependence, and less engagement in reading practice can be
overcome (Davoudi & Yousefi, 2015). Besides, FUS is expected to cope with the problem
concerning the poor strategy used by EFL teachers in teaching activity due to its strong
emphasis on the students’ active and creative engagement in reading practice within pairs
or small groups (Pradana, 2017; Sholeh et al, 2019). Itis highly expected that the practice
of this reading strategy will be beneficial for students because in FUS students are
required to play active and autonomous roles in finding the problems of vocabulary and
background knowledge (Moreillon, 2007). FUS can be implemented by rereading, using
prior knowledge, thinking, and reflecting as well as solving the problem by visualizing,
retelling, and noticing about what already understood from the text (Indrasari, 2015;
Amelia, 2018).

With reference to the background, the study aims to investigate the implementation of
FUS and its impacts on Indonesian EFL learners’ reading comprehension. Particularly,
the study discusses the following research questions:

1. How is Fix Up Strategy implemented in teaching EFL reading comprehension?

2. Does Fix Up Strategy impact significantly on the improvement on the EFL learners’
reading comprehension?

LITERATURE REVIEW

Teaching English as a Foreign Language (TEFL) in Indonesian schools is a dynamic
practice in which not every teacher conducts the same tasks through the same
communicative practices (Muhassin, 2016). This argument implies that teaching English
skills particularly reading is a conduct that has intertwined components. The teacher
should therefore apply an effective approach to teach English so that the learners can
actively participate in the phase of teaching and learning (Jose & Raja, 2011). As a case
among Indonesians, learning a native language for example differs from learning a
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foreign one. It is uneasy to instruct English as a foreign language since the teacher needs
to explain a language that learners do not practice in daily life (Alwasilah, 2013). The
instructor should have an immersive or fascinating system or methodology while teaching
English (Nejad & Keshavarzi, 2015). Therefore innovative strategies or techniques in this
situation should be implemented to make the students more interested (Pradana, 2017)

Reading is the method of evaluating, organizing and understanding the multitude of
information sources (Scanlon et al., 2010). Reading is uneasy thing because when we
read a text, we need a concentration. Reading cannot merely be seen as looking at and
remembering any paragraph of a book (Berridge, 2015). In this phase, we also need
analysis skills in the reading process to get the details from the document that we interpret.
We need to recognize the important thing in the process of reading.

Reading comprehension makes sense when integrating a sort of complicated mechanisms
including vocabulary, word awareness, and eloquence (Soleimani & Hajghani, 2013).
Good readers can identify and understand the text which they read. The reader who is
unable to interpret well will not grasp the text they are reading without supporting from
others. Reading awareness encompasses more than readers' reactions to text (Klingner et
al., 2007). This concerns on the readers as well as the document they are processing.
Nevertheless, it is not only a question of context, but also in the steps of reading
comprehension. Readers are experienced when they grasp the nature of text and utilize
their insight to understand the essence or intent of the text that they interpret (Takallou,
2011). Without this kind of ability to understand and communicate with language, the
message may fail (Pourhosein Gilakjani & Sabouri, 2016).

Furthermore readers need to learn five abilities of reading comprehension to make them
easy to read. Those include activating word senses, understanding sentences, making
inferences, monitoring comprehension, and understanding text structure (Moreillon,
2007). Inaddition to reading comprehension abilities, there are also several strategies of
reading comprehension in teaching reading: (1) setting out or constructing information
scope, (2) utilizing visual stimuli, (3) asking, (4) predicting and drawing conclusions, (5)
defining key points, (6) using fix up options, and (7) reconstructing (Soleimani &
Hajghani, 2013)

As a category of language learning strategy, reading strategies are defined as a mental
action strategy to achieve a reading objective (Bimmel et al., 2001). These are often
known as the mental operations or processes of comprehension that the readers choose
and implement to make sense of what they are reading (Abbott, 2006). Reading
strategies make a beneficial contribution to the learning process if used appropriately in
various ways (Grabe, 2009). Most of the readers utilize a variety of methods to collect,
retain and restore information (Mikulecky, 2008). Readers may face some difficulties in
understanding and apply some strategies to resolve their difficulties (Peregoy & Boyle,



2001). Each individual profits from various strategies and some of them contribute to a
quicker and clearer comprehension target (Tercanlioglu, 2004).

Considering the significance of reading strategies to overcome students' problems, many
studies have been carried out related to instructional guidance of reading strategy,
especially those which are closely related to the application of fix up strategy for EFL
reading comprehension learning in Indonesian context. For example, Suryati (2013)
investigated the effect of using fix up strategy towards reading comprehension of the
second year students at SMAN 2 Tapung Kampar Regency applying quasi-experimental
design. The study chose 51 senior high school students as research subject divided into
25 students of control group and 26 students of experimental group. The instrument was
reading comprehension test consisting of 25 valid multiple choice items. The result of the
study exhibited a significant effect of fix up strategy towards students’ reading
comprehension. It could be proved that the t-test was 2.93 more than 2.01 of t-table on
the level of significance 5% and 2.68 of t-table on 1% level of significance and the
increase on students’ mean score from 50.31 in pre-test to 68.92 in post-test.

Another slightly different study, Indrasari (2015) examined the effectiveness of fix up
strategy to teach reading viewed from students’ self-confidence at the eighth grade
students of SMPN 2 Temanggung using experimental research. The study selected 52
junior high school students as research subject; 26 students of control group and 26
students of experimental group. The instruments were reading comprehension test and
questionnaire. The study came up with some findings as follows: fix up strategy was more
effective than direct teaching to teach reading; the achievement of students in reading skill
ddid not depend on the level of students’ self-confidence; there was no interaction
between teaching strategies and students’ self-confidence in teaching reading.

With the selection of different group designs, Kusumawati (2019) carried out an
investigation on the effect of fix up strategy on reading comprehension of the eleventh
grade students at SMAN 7 Kediri employing experimental design. There was only one
group for pre-test and post-test design including 34 students as research subject. The
instrument was reading comprehension test. The study reported findings that there was
an increase on students’ mean score from 65.15 in pre-testto 78.9 in post-test and the t-
test was 7.359 higher than 2.034 of t-table. Based on the findings, it could be concluded
that fix up strategy was effective used in teaching reading.

Given the study on higher level students, Suhermanto (2019) questioned whether there
was any effect of fix up strategy on reading comprehension of the second year students
at Islamic State Institute of Curup applying quasi-experimental design. This was a single
group design consisting of 60 second semester students of English department as research
subject. The instrument was reading comprehension test consisting of 30 valid multiple
choice questions for pre-test and post-test. The finding showed that the t-count value was
3.905 more than t-table value, promoting a significant effect of fix up strategy towards
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students’ reading comprehension. Besides there was significant difference of students’
score after being taught by using fix up strategy.

More recently, Farmadani (2019) conducted a study exploring the effect of fix up strategy
towards reading comprehension of the eighth grade students at SMPN 1 Sumbergempol
Tulungagung by employing pre-experimental design. There was only one group for pre-
test and post-test design including 32 students as research subject. The instrument was
reading comprehension pre-test and post-test. The finding indicated that there was a
significant increase on students’ mean score from 68.91 in pre-test to 89.06 in post-test
and the t-test showed that P-value (Sig.) was 0.000 less than 0.05, signifying the students’
different achievement before and after being taught by using fix up strategy. Based on the
findings, it could be concluded that fix up strategy was effective for teaching reading in
junior high school.

The discussion on the previous studies has come to a conclusion that there are different
points of view related to the subject level, research type, group design, and research
instrument, even though using the same fix up strategy. The present study applies the
same strategy but principally finds gaps and tries to fill them with different schemes,
namely using quasi-experimental design at junior high school level with 2 group designs,
involving two research instruments: reading test and observation. Thus this study
attempts to investigate the implementation of the fix up strategy on Indonesian EFL
students' reading comprehension in different perspectives.

METHOD
Research Design

This study applied experimental research. This was the only type of study that explicitly
tried to affect a specific variable and could be the best type to evaluate theories regarding
cause-and-effect interactions when this type was well implemented (Fraenkel et al., 2011;
Klassen et al., 2012). Experimental research is systematic research to control over
conditions. This type of research is very important, because it can show whether a variable
influences another variable or not. Thus in this study Fix Up Strategy was treated as
independent variable (X) and reading comprehension as dependent variable (Y).

Specifically this study applied quasi experimental design that included a group
distribution of participants (Shih & Reynolds, 2018). The scope of this study was pre-test
and post-test design to find out the reading comprehension of descriptive text by students
utilizing Fix-Up Strategy as can be seen in table 1.



Table 1

Research Design
Control group Pre-test Reading Aloud Post-test
Experimental group Pre-test Fix Up Strategy Post-test

In this step, two groups were randomly selected; those were control group and
experimental group. Before treatment, the learners were given pre-test to assess their
basic reading comprehension. The researcher then applied a treatment for each group,
using a conventional reading activity in the control group and Fix Up Strategy in the
experimental group. There were three meetings for treatment. Specifically, the
experiment of teaching EFL reading using Fix Up Strategy confirmed the procedures
suggested by Moreillon (2007) as follows: 1) re-reading the text 2) interacting with
background knowledge, 3) inferencing, 4) forecasting 5) recalling what we have already
read in writing 6) visualizing, 7) posing a new question. By the end of experiment,
students were given post-test to evaluate whether there were differences on of the
students' reading comprehension score after treatment.

Participants

The subjects of this study were the eighth grade students of MTs Al-Hikmah Bandar
Lampung, an Islamic Junior High School in Lampung, Indonesia who took reading
comprehension lesson in English subject in line with the school’s curriculum and
syllabus. There were four classes for eight grade: VIIIA, VIIIB, VIIC, and VIID. Two
classes which were of the same kind in their English competence were chosen randomly
using lottery. The selected classes were class of VIIIA regarded as experimental group
and class of VIIID regarded as control group. There were 36 students in experimental
group and 33 students in control group. The experimental group was taught by one of the
researchers using Fix Up Strategy (FUS) suggested Moreillon (2007) and the control
group was taught by a classroom teacher applying Reading Aloud (RA), a conventional
reading activity introduced by Ledger & Merga (2018).

Instruments

In collecting the data, the study applied reading comprehension test with multiple choice
questions as the instrument. There were two kinds of test, Pre-test and Post-test. Pre-test
was given before treatment of the techniques for both groups to assess students' basic
reading comprehension and Post-test was given to find out the differences of students’
reading comprehension after the treatment. The reading texts were based on descriptive
genre adopted from the text book of Grade VIII and internet. The researchers developed
a reading comprehension test by confirming validity and reliability as the criteria of a
good test proposed by Bordens & Abbott (2018). Therefore before distributing the test,
the researchers had tried out 50 test items for pre-test and 50 test items for post-test to
another class (VI11B). The validity and reliability analysis of the try out resulted in 25 test
items which were then distributed in the pre-test and post-test for each group. The
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following table presented the blue print of test items based on eight aspects particularly
employed to assess reading comprehension as asserted by Brown (2007).

Table 2

Blue print of pre-test and post-test
Aspects Test Items

Pre-test N  Post-test N

Main idea (topic) 2,511,14 4 1,11,12,13,18,23 6
Expression/idiom/phrase in context - - 24 1
Inference (implied detail) 7,8,17 3 8,17 2
Grammatical features 6,15,19 3 510,25 3
Detail (scanning for a specially stated 1,9,10,16 2,6,7,9,14
detail) 18,21,22,23,24 9 15,20,21,22 9
Excluding facts not written 12 1 16 1
Supporting idea - - - -
Vocabulary in context 3,4,13,20,25 5 3419 3
Total 25 25

Besides, observation with reference to Project-Based Learning (Widiyoko, 2012) was
carried out during three meetings of treatment to evaluate the level of implementation of
fix up strategy in teaching reading comprehension. The observation form consisted of 7
statements on the procedures of fix up strategies with “Yes” or “No”. Then the result
observation could be interpreted with the following criteria.

Table 3
Criteria of Fix Up Strategy Implementation
Criteria Percentage
Very good 80-100
Good 60-80
Fair 40-60
Poor 20-40
Fail 0-20

(Widiyoko, 2012)
Data Analysis

Research data was analysed by statistical computation that includes normality test and
homogeneity test. Then t-test for two correlated samples was also used to find out the
significant difference between the pre-test and post-test scores of students who were
taught by FUS and those who were not. For practicality and efficiency of the study,
statistical computation of SPSS was applied for hypothesis test. In addition the followings



were the criteria of acceptance and rejection of hypothesis. Ha was accepted if Sig. < o=
0.05 and Ho was accepted if Sig. > o = 0.05.

FINDINGS
Implementation of Fix Up Strategy in Reading Comprehension

Data on the implementation of FUS procedures in teaching reading comprehension came
from recapitulation of observation from three meetings of treatment in experimental
group. The following table presents the result of observation.

Table 4
Frequency on the Implementation of Fix Up Strategy
Indicators Yes No

The teacher asks the students to read and let them tell the problems

found. 3 100 0 O
The teacher has the students stop in the word that is considered not

to make sense. 2 667 1 333
The teacher asks the students to figure out and let them use the look-

back or fix up strategy. 3 100 0 O

The teacher instructs the students to identify the problem and to

think if the students know anything about the problem (unknown

words) to help them resolving the problem. 2 667 1 333
The teacher asks the students to use context strategy that can

resolve their problem by looking back the text to find the words

related to the words in problem (using context clues). 2 667 1 333
The teacher lets the students test if the words make sense or not. 3 100 0 O
The students can continue reading and do the fix- up strategy if they

find more problems. 3 100 0 O
Total 18 857 3 143

Table 4 manifests the level of implementation of FUS procedures in teaching reading
comprehension. The frequency of “Yes” answer is 18 or 85.7%, whereas the frequency
of “No” answer is 3 or 14.3%. Referring to the scoring criteria in table 3, it can be
interpreted that the implementation of FUS is on the level of “very good”. Thus we come
to a conclusion that FUS has already been practiced properly as a strategy used to improve
students’ reading comprehension.
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Result of Reading Comprehension Test

Result of Pre-test

Pre-test in control group was executed on September 16, 2019 before the treatment to
assess the students’ basic reading comprehension in descriptive text, as can be seen in
Figure 1.

Score

Frequency

48 52 56 &80 Score 64 68 72 TE
Figure 1
Pre-test result of control group

Figure 1 shows that the learners' reading comprehension score is regarded low, with the
mean value of 59,27 for pre-test. The scores are 48 for 2 students; 52 for 6 students; 56
for 11 students; 60 for 4 students; 64 for 3 students; 68 for 2 students; 72 for 4 students;
76 for 1 student. The lowest grade is 48 and the highest one is 76.

Then the pre-test was also carried out in the experimental group on September 16, 2019.
The result is drawn in Figure 2.
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Score

Frequency

Figure 2
Pre-test result of experimental group

Figure 2 indicates that the mean value of pre-test is 64.56. The scores are 56 for 5
students; 60 for 12 students; 64 for 8 students; 72 for 4 students; 76 for 3 students; 80 for
2 students. 56 is the lowest score and 80 is the highest one.

Results of Post-test

The post-test was conducted to find out the significant effect on both control and
experimental groups after the treatments had been implemented. The control group post-
test was issued on 25 September 2019. The ratings of the students’ reading
comprehension are shown in figure 3.

Score

a-

Frequency

T T T T
56 &0 &4 =] 72 76 80 84 Ex

Figure 3
Post-test result of control group
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Figure 3 signals that the mean value of control group is 69.58. The scores are 56 for 5
students; 60 for 4 students; 64 for 3 students; 68 for 4 students; 72 for 4 students; 76 for
8 students; 80 for 2 students; 84 for 2 students; and 88 for 1 student. The lowest grade is
56 and the highest one is 88.

The post-test was also carried out in the experimental group on September 25, 2019 to
see the major impact after the treatment. Figure 4 provides the ratings of the post-test.

Score

12,5+

10,0

Frequency
]
n
1

5,0

2,5

-

T T T T T T T
B0 X3 1] 72 76 80 84 Ex

00

Score

Figure 4
Post-test result of experimental group

Figure 4 presents a significant improvement of students’ score after three treatments
using fix up strategy. It can be seen that the mean value of post-test in experimental group
is 78.44. The scores are 60 for 1 student; 64 for 3 students; 68 for 2 students; 72 for 5
students; 76 for 2 students; 80 for 6 students; 84 for 13 students; and 88 for 4 students.
The lowest score is 60 and the highest one is 88.

Table 5
Comparison Scores of Pre-test and Post-test of the Experimental and Control Groups
Category Fix Up Strategy Reading Aloud
Pre-test Post-test Pre-test Post-test
Lowest 56 60 48 56
Highest 80 88 76 88
Mean 64.56 78.44 59.27 69.58

The data presentation in table 5 shows that there has been a good progress on pre-test
and post-test scores for control group as well as experimental group. The mean value of
the control group from pre-test is 59.27 and the post-test is 69.58. Meanwhile, the mean
value of the experimental group pre-test is 64.56 and the post-test is 78.44. It can be
clearly seen that there are changes on both groups. However the performance of
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experimental group is higher than the control group. The discussion comes up with
conclusion that there is a significant improvement of students’ reading comprehension
score in the experimental group compared to the control group.

The significant improvement of reading score in experimental group might have been
achieved because of the treatment using Fix Up Strategy, which demanded teacher and
student engagement. The students’ pos-test proved the significant difference to the pre-
test and this is line with the assertion that implementing Fix Up Strategy can improve
students’ reading comprehension skill. This finding corresponds to Suhermanto (2019)
who claimed that students taught with Fix Up Strategy exhibited improvement on reading
comprehension.

Result of Normality Test

The normality test was carried out by applying statistical analysis of SPSS version 20
after obtaining the students’ reading comprehension score of pre-test and post-test. The
hypotheses are: the data are normally distributed (Ho) and the data are not normally
distributed (Ha). Ho is accepted if sig. (p) > a = 0.05, and Ha is accepted if sig. (p) <o =
0.05.

Table 6
Normality test
Groups Kolmogorov-Smirnov? Saphiro-Wilk
Statistic Df Sig. Statistic Df  Sig.
Experimental .131 36 121 .948 36 .091
Gain
Control .148 33  .065 .940 33 .068

a. Lilliefors Significance Correction

Table 6 reveals that the control group’s Sig. is 0.068 and the experimental group’s Sig.
is 0.091. Both significances are more than 0.05. Therefore Ha is rejected, and Ho is
accepted. This assumes that the data of control and experimental groups are normally
distributed.

Result of Homogeneity Test

The homogeneity test was conducted in both control and experimental groups after
gaining the results of pre-test and post-test, by proposing two hypotheses. The data
variances were not homogeneous (Ha.), and the data variances were homogeneous (Ho)
with criteria: Ho was accepted if Sig. > a= 0.05, and Ha was accepted if Sig. < o= 0.05.

Table 7
Homogeneity test
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Levene’s Statistic dfl df2 Sig.
.285 1 67 .595

The result of the homogeneity test in table 7 signals that the significance is 0.595, more
than 0.05. Thus it can be concluded that test data come from homogenous groups.

Result of Hypothesis Test
The prior discussion stated that the normality and the homogeneity tests were satisfying.

Therefore the hypothesis test using independent samples t-test was implemented to know
the significant impact of using Fix Up Strategy toward students’ reading comprehension.

Table 8
Independent Samples T-Test
Levene's Test for t-test for Equality of Means
Equality of
Variances
F Sig. t df Sig. Mean Std. 95% Confidence
(2- Difference Error Interval of the
tailed) Difference Difference

Lower  Upper

Equal variances .
assumed .285 595 3.245 67 .002  4.919 1.516 1893  7.945
(experimental)

Gain Equal variances
not assumed

3.254 66.953 .002  4.919 1.512 1901 7.937
(Control)

Table 8 indicates that probability (p) value of Sig. (2-tailed) for experimental group is
0.002. Referring to the criteria of Hypothesis test, if sig. value is less than 0.05, Ha is
accepted. Therefore it can be concluded that there is a significant difference between pre-
test and post-test scores in experimental group. The result of Hypothesis test proves that
the use of Fix Up Strategy gives a significant impact on EFL students' reading
comprehension.

DISCUSSION

Implementation of FUS

The main objective of the present study is to investigate the relations between the
implementation of Fix Up Strategy as a specific treatment in teaching EFL reading

comprehension and its impact on the improvement of EFL students’ reading
comprehension. With regard to this objective, this study attempts to explore how a teacher
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teaches reading using FUS a special treatment to improve students' reading
comprehension  skill. Direct observations were conducted by researcher in three
treatment meetings. The results of observation as shown in table 4 indicated that the
frequency of implementation of FUS procedures reached 85.7% which was categorized
as very good level. This achievement has positive implications for students in
understanding and practicing FUS in the process of reading comprehension learning.
Thus the main benefit of this study is to facilitate students to be able to improve their
reading comprehension skill through the application of the FUS.

The observation results in the treatment process showed that students seemed more
interested in learning reading as the teacher implemented FUS. This might happen
because the teacher's instructional guide on the application of the FUS procedure has a
positive impact on overcoming the problem of students who have limited vocabulary and
background knowledge. The result is that applying FUS can help them understand the
parts of the English text that are difficult. The teacher's role as a learning facilitator is
very important in improving reading skills. This is closely related to the finding of
Suhermanto (2019) which states that teacher guidance is needed in order to improve
students’ learning outcomes for better reading.

Treatment with FUS has made learning conditions conducive so students can be actively
and independently involved in self-monitoring and self-correction when they encountered
confusing text. In self-monitoring students were aware when meanings broke down,
identified words, phrases, paragraphs they did not understand and used fix strategy to
restore the meaning. This is consistent with Indrasari (2015) who maintains that by
applying FUS, students were facilitated to be actively engaged in reading text by giving
fix-up tools, such as previewing, predicting, rereading, making connection, visualizing,
making inference, and retelling the text. Self-monitor involves metacognitive awareness,
which is knowing when what one is reading makes sense by monitoring and controlling
one’s own comprehension (Takallou, 2011).

One of the factors that FUS can improve student reading comprehension score is
efficiency on how to learn the course material in a cooperative learning approach which
encourages engagement and empathy by giving each member of the group an essential
part to play in the academic activity (Nejad & Keshavarzi, 2015). Students were given
more space to be engaged in reading practice by pointing out their difficulties in
comprehending text with their pairs through discussion. Within a small cooperative
group, when students find the clunks, i.e. the word, idea, or concept which are difficult to
understand and break down reading comprehension of the whole text, they need to
identify the clunks and figure them out using fix-up strategies (Bremer et al., 2002; Sholeh
etal., 2019).

Result of Comparison Scores of Pre-Test and Post-test
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The finding explanation might be based on the effect of FUS on the reading
comprehension of EFL students, which was obtained from the pre-test and post-test
results. The assessments that had the same time allocation, material, test type, and
number of questions administered to the students in the two groups were assigned to
verify whether or not FUS brought advancements to the reading comprehension of
EFL students. The study of pre-test and post-test results reveals that there is a
substantial gap in the reading comprehension scores of the EFL students. The result
of observation shows that the practice of FUS was categorized in a very good level,
signifying the improvement of reading comprehension of EFL students by promoting
conducive learning situation, learning independence, and more students’ engagement in
reading practice with pair discussion.

The intervention has improved reading comprehension levels for EFL students from
80 to 88. Therefore, it can be concluded that the intervention might have induced the
rise in reading scores. There were clear substantial differences in the students' post-
test reading comprehension and this supports the argument that using FUS will
enhance reading comprehension skill. The finding significantly showed that the
students' reading comprehension scores were steadily increased.

This study finding is compatible with some earlier studies focused on using FUS which
has enhanced students' reading comprehension skill. This study also demonstrates that
the reading comprehension scores of EFL students increased when the teacher
designed reading activities that allowed more space for students to participate in
reading practice in groups or pairs, to learn independently and to follow instructional
guidelines on the reading strategy (Bremer et al., 2002; Indrasari, 2015, Suhermanto,
2019).

CONCLUSION

This study has successfully proved that there is a significant impact of using FUS for
improving students' reading comprehension skill. This is based on the implementation of
the FUS procedure that makes students able to better understand English text so that it
has positive implications on increasing students' reading comprehension scores. FUS is
considered as an efficient and effective reading strategy by promoting learning strategies
that are interesting and not monotonous, providing broader opportunities for students to
engage actively in group discussions, and guiding students to be independent in seeking
and overcoming difficult parts of the English text. The contribution of FUS is very
positive for students' understanding of the English text because the mechanism of self-
monitor and self-correction is emphasized in FUS practice. Thus, when finding
difficulties in the English text section, students can independently overcome these
difficulties through a fix up strategy.
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At the level of teaching English as a foreign language, by considering the tangible benefits
of FUS, it is recommended that English teachers use this strategy in teaching reading
comprehension. EFL students' understanding will be better when there is a solution to the
problem of limited vocabulary and background knowledge in comprehending the English
text. FUS trains students to learn independently and to be actively engaged in group or
pair discussions to solve the problem.

This study has limitations in terms of the research subject which was limited to the
Indonesian EFL junior high school students and the data collection through tests and
observations. Therefore it is recommended for further research to utilize other levels of
schools, such as elementary school, senior high school, and even universities so that they
will get more comprehensive study results. In addition, using a questionnaire to determine
students’ responses to the application of FUS will also make the study more valid.

For education stakeholders particularly for policy makers, the results of this study can be
used as a reference for conducting training in improving reading comprehension skills for
junior level teachers using FUS. The aim is to equip them with teaching techniques that
are not monotonous and provide solutions to students' problems in reading
comprehension. The application of this technique becomes urgent because it promotes a
conducive learning atmosphere, trains students to be more independent in finding
solutions to their problems and enlarges student involvement in pair or group discussions
which finally can enhance students' reading comprehension skill.
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This study investigated the impact of using Fix Up Strategy as a specific treatment
to deal with the learners’ problem in reading that cannot be overcome merely by
general reading comprehension course. This was a kind of quasi-experimental
research involving 69 students of Madrasah Tsanawiyah (MTs) Al-Hikmah Bandar
Lampung, Indonesia. They were divided into two groups: 36 students of
experimental group and 33 students of control group. Learners in experimental
group were taught with Fix Up Strategy (FUS) and those in the control group were
taught with Reading Aloud (RA), a conventional reading activity. The instrument
consisted of 25 multiple choice questions that had been previously validated in the
procedures of data collection. Then the instrument was given in pre-test and post-
test. In addition, observations were also carried out in the process of teaching
reading by usmg FUS. The data were analyzed using t-test and the result showed
that 1) the students in the treatment with FUS demonstrated a significant
improvement in EFL reading comprehension, and 2) FUS conwibuted to the
students” autonomy in learning reading, enhancement of students™ awareness in
reading, students” active involvement in reading practice. The finding claims that
the students who practiced reading with FUS had a better comprehension than
those with RA. Certain pedagogical implications related to the finding were also
discussed.

Keywords: EFL, Indonesian learners, reading practice. fix up strategy, experimental group
INTRODUCTION

In the twenty first century, students' success is influenced by reading comprehension
skall (Kissau & Hiller, 2013). This offers a great challenge for students throughout the
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world to mncrease the ability to grasp what they are readmg. It 18 an essential skill to gam
a significant progress of learning. In reading procedure, the students should grasp the
content of the passage. They must master their perusal skill and the focus is not learning
to read. but reading to learn (Alyousef, 2006). During reading practice, reading
comprehension is very critical because it encompasses more than reader-to-text answers
(Pourhosein Gilakjani & Sabouri, 2016). It means that the students are unable to obtain
knowledge from the reading stuff through reading comprehension. It is a phase of
discover meanings of the passage, which is very necessary in reading practice.

In Indonesia setting, many students still confront some diffiigllties in reading
comprehension as Indonesians are more inclined to teach and learn English as a foreign
language (EFL) (Sulistiyo, 2016). The process of teaching-learning English takes place
mainly in the classroom, not in everyday communication (Davoudi & Yousefi, 2015).
Apparently, problems m EFL reading comprehension among  Indonesan students are
lack of vocabulary and prior knowledge, insufficiency of grammar mastery, and poor
reading strategies (Setiyadi, 2016).

Referring to a study of The Worlds Most Literate Nations conducted by Central of
Connecticut State University, Indonesia 18 ranked  sixtieth from sixty one Southeast
Asian countries on reading interest  (Miller & McKenna, 2016). This phenomenon
describes the factual condition of Indonesians' reading interest that is on severe crisis,
especially among the students. The comprehension of reading text is very important in
language learning. Indonesian learners may not find difficulties to understand texts in
Indonesian language as reading material, but things will be more complicated when they
read English texts (Setiyadi, 2016). Many EFL learners find difficulties in
comprehending English texts because they do not master the English vocabulary
(Suryanto, 2017). Besides vocabulary shortage, they are also bored with the teachers'
conventional strategy and this makes them less motivated in learning reading (Pradana,

2017).

Regarding this problem, the circumstance of teachmng-learning activity should be
interesting to give learners motive in developing reading comprehension. It is suggested
that teachers utilize a specific technique or strategy to enhance the learners’ reading
comprechension (Sholeh et al., 2019). Some kinds of reading strategy that teachers can
use are available; one of them 1s Fix Up Strategy, henceforth FUS. Students and teachers
can employ FUS for collaborative reading to increase students’ participation in reading
classes and help them comprehend the text individually (Moreillon, 2007).

FUS is a technique that will guide students develop the comprehension of reading
materials. When the students get confused with certain terms or certain phrases, fix up
strategy will help them comprehend the text message. Students can use this technique to
re-read context or figure out the missing terms (Duffy, 2009). This means that a phase
to discover the message of the text 1s to fix up strategy. The technique can help students
interpret and discover the difficult words which makes students easier to pace the
process of reading comprehension (Fitrisia et al., 2015). The teacher should first clarify
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the methods for implementing this strategy to students so that they can use it in the
phase of reading comprehension (Amelia, 2018). As a reference to utilizing the
strategy. the teacher will nform learners the task to use it appropriately.

Further Moreillon (2007) pomts out that n reading comprehension, curiosity-
expressing activities are questioning, predicting, and mferring. This implhies that the
instruetor should wigger learners’ curiosity to make the experience of reading activity
effective. Fix up strategy is the right one sinceit will tansform students into
autonomous learners and will also make students more mvolved as they conceive of the
text they are reading on the basis of their experience or mind (Bremer et al., 2002). The
procedures that can be used are: (1) re-reading the text (2) interacting with background
knowledge, (3) inferencing, (4) forecasting (5) recalling what we have already read m
writing (&) visualizing, (7) posing a new question (Moreillon, 2007). Further Tovani
(2000) maintains that using Fix Up Strategy in general has some advantages, for
instance  tracking students' comprehension of the language, and enhancing students'
awareness of reading.

The empirical studies above present the importance of applying FUS in teaching reading
because of the many benefits gained by students toward their reading skill enhancement.
Moreover, in a reading crisis situation like now, the application of FUS i teaching EFL
reading becomes urgent as one of the reading strategies that attracts students' attention
so that the learning situation is not boring and monotonous. Therefore the present study
seeks to explore the benefits gained by students when teachers ;lpp]mJS in the context
of teaching reading comprehension in Indonesia, especially for the eighth grade
EFL learners with descriptive text matenal m line with the school’s  curriculum and
syllabus.

This study assumes that by m:)ljng and practicing FUS,  some difficulties confronted
by students in EFL reading comprehension such as lack of vocabulary and background
knowledge. leaming dependence. and less engagement in reading practice can be
overcome (Davoudi & Youseli, 2015). Besides, FUS 1s expected to cope with the problem
concerning the poor strategy used by EFL teachers in teaching activity due to its strong
emphasis on the students” active and creative engagement in reading practice within pairs
or small groups (Pradana, 20117; Sholeh et al, 2019). It is highly expected that the practice
of this reading strategy will be beneficial for students since in FUS, students must play a
dynamic and autonomous role in finding the problems of vocabulary and background
knowledge (Moreillon, 2007). FUS can be implemented by rereading, using prior
knowledge, thinking, and reflecting as well as solving the problem by visualizing,
retelling, and noticing about what already understood from the text (Indrasari, 2013;
Amelia, 2018).

With reference to the scope, the study 1s aimed at examining the effectuation and impact
of FUS on Indonesian EFL learners” reading comprehension. Particularly, the study tries
to l'esp-muuhe problem formulation as follows.

1. How is Fix Up Strategy effectuated in teaching EFL reading comprehension?
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2. Does Fix Up Strategy impact significantly on the advancement of EFL learners’
reading comprehension?

iterature Review

Teaching English as a Foreign Language (TEFL) in Indonesian schools is a dynamic
practice in which not every teacher conducts the same tasks through the same
communicative practices  (Muhassin, 2016). This argument implies that teaching
English skills particularly reading 18 a conduct that has intertwined components. The
teacher should therefore apply an effective approach to teach English so that the learners
can actively participate in the phase of teaching and learning (Jose & Raja, 2011). Asa
case among Indonesians, learning a native language for example differs from learning a
foreign one. It 1s uneasy to mstruct EFL since the mstructor needs to explain a language
that learners do not practice in daily life (Alwasilah, 2013). The instructor should have
an immersive or fascinating system or methodology while teaching English (Nejad &
Keshavarzi, 2015). Therefore innovative strategies or techniques in this situation should
be implemented to make the students more interested (Pradana, 2017)

Reading 1s the method of evaluating, organizing and understanding the multitude of
information sources (Scanlon et al., 2010), Reading 1s uneasy thing because when we
read a text, we need a concentration. Reading cannot merely be seen as looking at and
remembering any paragraph of a book (Berridge, 2015). In this phase, we also need
analysis skills in the reading process to get the details from the document that we
interpret. We need to recognize the important thing in the process of reading.

Reading comprehension makes sense when integrating a sort of complicated
mechanisms including vocabulary, word awareness, and eloquence  (Soleimani &
Hajghani, 2013). Good readers can idenufy and understand the text which they read.
The reader who is unable to interpret well will not grasp the text they are reading
without supporting from others. Reading awareness encompasses more than readers'
reactions to text (Klingner et al., 2007). This concerns on the readers as well as the
document they are processing. Nevertheless, it 1s not only a question of context, but also
in the steps of reading comprehension. Readers are experienced when they grasp the
nature of text and utilize their insight to understand the essence or intent of the text that
they interpret (Takallou, 2011). Without this kind of  ability to understand and
communicate with language, the message may fail (Pourhosein Gilakjani & Sabouri,
20186).

Furthermore readers need to learn five abilities of reading comprehension to make them
easy to read. Those include activating word senses, comprehending sentences,
inferencing, monitoring comprehension, and  understanding text structure (Moreillon,
2007). In addition to reading comprehension abilities, there are also several strategies
of reading comprehension in teaching reading: (1) settng oul or constructing
information scope, (2) utilizing visual stmuoli, (3) asking, (4) predicting and
drawing conclusions, (5) defining key points, (6) using fix up options, and (7)
reconstructing (Soleimam & Hajghani, 2013).
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Reading strategy, one of language learning strategies, is defined as a mental belidior
strategy to accomplish reading goals. (Bimmel et al., 2001). These are often known as the
mental activities of comprehension that the readers choose and implement to understand
what they are reading (Abbott, 2006). If reading strategies are used appropriately and
variedly, they will make a beneficial contribution to the learning process (Grabe, 2009).
Most of the readers utilize a variety of methods to collect, retain and restore information
(Mikulecky, 2008). Readers may face some difficulties in understanding and apply some
strategies to resolve their difficulties (Peregoy & Boyle, 2001). Each individual profits
from diverse strategies and some of them contribute to a quicker and more well-defined
comprehension target (Tercanhioglu, 2004).

Considering the significance of reading strategies to overcome students' problems, many
studies have conducted related to instructional guidance of strategy, especially those
which are closely related to the applicann of fix up strategy for Indonesian EFL
learners’ reading skill. For example, Suryati  (2013) mvestigated the influence of
applying fix up strategy on the reading comprehension of the eleventh grade learners at
SMAN 2 Tapung Kampar Regency applying quasi-ef¥imental design. The study chose
51 senior high school students as research subject divided into 25 students of control
class and 26 students of experimental class. The instrument waealding test comprising
25 valid items of multiple choice. The findings exhibited a significant effect of fix up
strategy towards students’ reading score. It could be proved that the t-test was 2.93 more
than 201 of t-table on the level of significance 5% and 2.68 of t-table on 1% level
of significance and the increase on students’ mean score from 50.31 in pre-test to 68.92

n post-test,
B 4

Another slightly different study. Indrasari (2015) examined the effectiveness of fix up
strategy in teaching reading observed from the eighth grade students’ self-assurance at
SMPN 2 Telrmgung. The study selected 52 junior high school students as research
subject; 26 students of control group and 26 students of experimental group. The
instruments were reading (x)mhensi()n test and questionnaire. The study came up
with some findings as follows: fix up strategy was m{)rea:ctive, than direct teaching:
the student accomplishment in reading l did not rely on the level of students’ self-
assurance; there was no interrelation between teaching strategies and students’ self-
assurance in teaching reading.

With the selection of diﬂﬂnl group designs, Kusumawati (2019) carried out an
investigation on the impact of fix up strategy on the eleventh grade students’ re,acgg
comprehension at SMAN 7 Kedirt employing experimental design. There was only one
group for pre-test and post-test ncluding 34 students as the subject of m:arch. The
instrument was reading comprehension test. Theﬂudy reported findings that there was
an increase on students’ mean score from 65.15 in pre-test to 78.9 in post-test and the
t-test Wiln?SS{J greater than 2034 of t-table. Pertaining to the findings, it could
be argued that fix up strategy was efficacious used in teaching reading.

Given the study on higher level students, Suhermanto (2019) questioned whether there
was any influence of fix up strategy on students’ reading comprehension at Islamic State
Institute of Curup applying quasi-experimental design, This was a single group design
consisting of 60  second semester students of English department as research subject.
The instrument  was  teading comprehension t€f  consisting of 30 valid option test
items for pre- and post-tests. The result indicated that the t-count value was 3.905 greater
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than t-table, promoting a substantial influence of fix up strategy on students’ reading
comprehension. Besides, there was  a considerable divergence of students’ mark after
being taught employing fix up strategy.

More recently, Farmadani (2019) conducted a study exploring the impact of fix up
strategy on students” reading comprehension the cighth grade at SMEE 1
Sumbergempol Tulungagung by employing pre-experimental design. This was a group
pre-test and post-test design including 32 sllmls as the subject of research. The
instrument was reading comprehension test. The finding indicated that there was a
significB) increase on students’ mean score from 68.91 in pre-testto 89.06 in post-test
and the t-test showed that P-value (Sig.) was 0.000 less than 0.03, signifying the students’
different achievement before and after being iuclcd employing fix up sirategy.
Referring to the findings, it could be observed that fix up strategy was effective for
teaching reading in junior high school.

The discussion on the previous studies has come to a conclusion that there are different
points of view related to the subject level, research type, group design, and research
instrument, even though using the same fix up strategy. The present study applies the same
strategy but principally finds gaps and tries to fill them with different schemes, namely
usmg quasi-experimental design at jumior high school level with 2 group designs,
involving two research mstruments: rcadiln test and observation. Thus this study
attempts to explore the implementation of the fix up strategy on Indonesian EFL students’
reading comprehension in different perspectives.

METHOD

Research Design

This study applied experimental research. This was the only type of study that explicitly
tried to affect a specific variable and could be the best type to evaluate theories
regarding cause-and-effect interactions when this type was well implemented (Fraenkel et
al., 2011; Klassen et al., 2012). Experimental research 18 systematc research 1o control
over conditions. This type of research 1s very important. because it can show whether a
riilb]c mfluences another variable or not. Thus in this study Fix Up Strategy was treated
as independent variable (X) and reading comprehension as dependent variable (Y).

Specifically this study applied quasi experimental design that included #fffoup distribution
of participants (Shih & Reynolds, 2018). The scope of this study was pre- test and post-

t blueprint to find out the students’ reading d@nprehension of descriptive text utilizing
Fix-Up Strategy. The research design is shown in table 1.
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Table 1

[ER:scarch design

Control group Pre-test Reading Aloud Post-test
Experimental glﬁP Pre-test Fix Up Strategy Post-lest

In this step, two groups were randomly sclected; those were ntml garoup and
experimental group. Before treatment, the learners were provided with pre-test to evaluate
the basic reading comprehension. The fiearcher then applied a treatment for each group,
using a conventional reading activity in the control group and Fix Up Strategy in the
expermmental group. There were three meetings for treatment. Specifically, the experiment
of teaching EFL reading using Fix Up Strategy confirmed the procedures suggested by
Moreillon (2007) as follows: 1) re-reading the text 2) interacting with background
knowledge, 3) inferencing, 4) forecasting 5) recalling what we have already read in
writing ) visualizing, 7) posing a new question. By lm'm;ll stage of experimentation,
students were handed with post-test to evaluate if there were differences on of the
students' reading comprehension score after intervention.

Participants
The study selected the research subject from the eighth grade students of MTs Al-
Hikmah Bandar Lampung, an Islamic Junior High School in Lampung, Tndonesia. They
have already taken reading comprehension lesson in English subject in line with the
school’s curriculum and syllabus. There were four classes for eight grade: VIIA, VIIIB.
VIIC, and VIID. Two classes which were of the same kind in therr English competence
were chosen randomly using lottery. The selected classes were class of VIIIA with 36
students regarded afixperimental group and class of VIIID with 33 students regarded as
control group. The experimental group was laa]l by one of the researchers using Fix
Up Strategy (FUS) suggested Moreillon (2007) and the control group was instructed by
a classroom teacher applying Reading Aloud (RA), a conventional reading activity
introduced by Ledger & Merga (2018).

struments

As the insrument of data collection, the swdy applied %ing comprehension test with
multiple choice questions, comprising two categories of test, Pre-test and Post-test. Pre-
test was given before treatment of t chniques for the two groups to assess students'
basic reading comprehension and Post-test was given to find out the differences of
students’ reading score after the intervention. The reading texts were based on descriptive
genre adopted from the text book of Grade VIII and internet. The researchers developed
a reading comprehension test by confirming validity and reliability as the parameter of
a proper test proposed by Bordens & Abbott (2018). mclk)rc before distributing the
test, the researchers had tried out 50 test items for both pre-test and post-test to another
class (VIIIB). The analysis of validity and reliability of the try out resulted in 25 test
items which were then distributed in the tests for each group. Table 2 portayed the
blueprint of test points based on eight aspects particularly employed to assess reading
comprehension as asserted by Brown (2007).
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Table 2
Pre-test and post-test design
Aspects Test Items

Pre-test N Post-test N
Main idea (topic) 25.11.14 4 11112131823 6
Expression/idiom/phrase in context - - 24 1
Inference (implied detail) 18,17 3 8,17 2
Grammatical features 6,15,19 3 5.1025 3
Detail (scanning for a specially stared 19,10,16 26,7914
detail ) 1821222324 9 15202122
Excluding facts not written 12 1 16
Supporting idea - - - -
Vocabulary in context 34.13.20.25 5 34,19 3
Total 15 25

Besides, observation with reference to Project-Based Learning (Widiyoko, 2(}12avzls
carried out during three meetings of treatment to evaluate the level of effectuation of fix
up strategy in teaching-learning EFL reading comprehension. The observation form
consisted of 7 statements on the procedures of fix up strategies with *Yes” or *“No™. Then
the result observation could be interpreted with the following criteria.

Table 3

Criteria of fix up strategy implementation
eria Percentage

Very good 80-100

Good 60-80

Fair 40-60

Poor 20-40

Fail 0-20

(Widiyoko, 2012)

Data Analysis

40
The study employed statistical computation comprism ggima]itl and homogeneity
test in analyzing the data. Then t-test for two correlated samples was also used to find
out the substantial divergence between the pre-test and post-test grades of students who
were taught by FUS and those who were not. For practicality and efficiency of the study,
statistical computation of SPSS was applied for hypothesis l. In addition the followings
were the indicators of hypothesis adoption and ejection. Ha was adopted if Sig. < a =

0.05 and Ho was admitted 1f Sig. > o = 0.05.

FINDINGS
Implementation of Fix Up Strategy in Reading Compr ehension

Data on the implementation of FUS procedures in teaching reading comfitEhen sion came
from recapitulation of observation from three meetings of treatment in experimental
group. Table 4 presents the result of observation.
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Table 4
Frequency on the implementation of fix up strategy
Indicators Yes No
N % N %

Teacher involves students to read and let them state the problems encountered. 3 100 [ ]
Teacher asks stude 0 stop In the words considerad insensible. 2 66.7 1 333
Teacher commands stndents to puzzle out and let them utilize the look -back
or fix up strategy. 3 100 [ ]
Teacher apprises students to detect the problem (unknown words) and o think
if they know an ything about the problem and aids them to dissolwe it. 2 66.7 1 333

cher urges students to utilize context clues 2 66.7 | 333
Teacher lets students prove if the words are intelligible or not. 3 100 0 0
Students can proceed reading and conduet the fix- up strategy if they encounter
more problems. 3 100 0 0
Total I8 837 3 143

Table 4 manifests the level of implementation of FUS procedures in teaching reading
comprehension. The frequency of “Yes™ answer is 18 or 85.7%, whereas the frequency
of “No™ answer is 3 or 14.3%. Referring to the scoring criteria in table 3, it can be
interpreted that the implementation of FUS 1s on the level of m.' good”. Thus we
come to a conclusion that FUS has already been practiced properly as a technique applied
to improve students’ reading skill.

ult of Reading Comprehension Test

Result of Pre-test
Pre-test in control group was executed on September 16, 2019 prior o the intervention
given to [{lle students to assess their basic reading comprehension in descriptive text,
as shown in Figure 1.

SBoore

Frequancy

1 L | e

T ¥ T T
am E) s we a4 am 72 re

Scors
Figure 1
Pre-test result of control group
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Figure 1 shows that the learners' reading comprehension score 18 regarded low, with the
mean value of 59,27 for pre-test. The scores are 48 for 2 students; 52 for 6 students; 56
for 11 students; 60 for 4 students; 64 for 3 students: 68 for 2 students; 72 for 4 students;
76 for | student. The lowest grade is 48 and the highest one is 76.

Then the pre-test was ;dsnul in practice for the experimental group on September 16,
2019, The result is drawn in Figure 2,

Scare

Frquangy

Figure 2

Pre-test result of experimen oup

Figure 2 indicates that the pre-test mean value is 64.56. The scores are 56 for 5
students; 60 for 12 students; 64 for 8 students; 72 for 4 students; 76 for 3 students; 80
for 2 studegy 56 is the lowest score and 80 1s the highest one.

Results of Post-test
The post-test was conducted 1o find out the crucial impact on both control and
experimental groups after the treatments had been implement he control group post-

test was issued on 25 September 2019. The ratings of the students’ reading
comprehension are shown in figure 3.

Beore

Fraguancy

Eoore

Figure 3
Post-test result of control group
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