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ABSTRACT 

THE INFLUENCE OF USING THINK PAIR SHARE (TPS) TECHNIQUE 

TOWARDS STUDENTS’ NARRATIVE TEXT WRITING ABILITY IN 

 THE TENTH GRADE OF SMA PERSADA BANDAR LAMPUNG 

AT THE SECOND SEMESTER IN THE ACADEMIC YEAR OF  

2016/2017. 

By: 

Lilis Pristiani 

 

This research was conducted in SMA Persada Bandar Lampung. Based on 

preliminary research that was done in the school, there were many students who had 

low ability in writing especially narrative text. The technique that the teacher used to 

teach the students was not interesting to express the students’ idea in writing. 

Therefore, the research applied Think Pair Share Technique as an effective technique 

to change the discourse pattern in classroom, give the students question or a problem 

and have them think quietly of an answer or solution. The objective of the research 

was to find out whether there was a significant influence of using Think Pair Share 

(TPS) technique towards students’ narrative text writing ability towards students 

Narrative text writing ability at the second semester of the tenth grade of SMA 

Persada Bandar Lampung in the academic year of 2016/2017. 

The research methodology was quasi experimental design. The population of this 

research was the tenth grade of SMA Persada Bandar Lampung. The researcher took 

two classes consisting of 30 students for experimental class and 32 students for 

control class. In experimental class, the researcher used Think Pair Share Technique, 

whereas in control class the researcher used Free Writing Technique. The treatments 

were held in 3 meetings in which 2 x 45 minutes for each meeting.  

After doing the data analysis, it was found that there was a significant influence of 

using Think Pair Share (TPS) Technique toward students’ narrative text writing 

ability at the second semester of the tenth grade of SMA Persada Bandar Lampung. It 

can be seen from the result of T-test was 3.5 and of tcritical was 1.67. The criteria to 

know whether the hypothesis is accepted or not, was tobserved higher than 1.67. This 

result means that there is a significant influence of using Think Pair Share (TPS) 

Technique towards students’ narrative text writing ability at the second semester of 

the tenth grade of SMA Persada Bandar Lampung in the academic year 2016/2017. 

Keyword : Narrative Text, Think Pair Share technique, Student’ Writing Ability, 

Quasi Experimental Research. 
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CHAPTER I 

INTRODUCTION 

 

 

A. Background of the Problem 

Sokolik and Olson in Caroline state that writing is a combination of process and 

product. The process refers to the act gathering ideas and working with them until 

they are presented in a manner that is polished and comprehensible to readers.
2
 It 

means that writing is training people to express their feeling and ideas in written 

form. Furthermore, according to Susanto writing is a process of expressing ideas or 

thoughts in words that should be done at our leisure.
3
 It means that writing is not only 

to express ideas or to share someone opinion into a words at the readable text, but 

also writing is the activity to spend our leisure time. 

 

Writing is not easy. The difficulties are not only in organizing and generating ideas, 

but these ideas into readable texts. The students have to pay attention on planning and 

organizing as well as spelling, punctuation, and word choice. It becomes the reason 

why the students have to master writing as their need. Based on the journal research 

of Spelkova and Hurt about teachers’ attitude to skills and writing process in Latvia 

and Portugal, writing is the most difficult skill in English. This problem could be seen 

that most of the teachers approximately 80% in Portugal and 75% in Latvia chose 

                                                             
 1 Caroline T. Linse, Praticial English Language Teaching: Young Learner (New York: 

McGraw-Hill, 2005), p.98  

 2 Leo Susanto, Essay Writing  (Yogyakarta: Andi Yogyakarta, 2007), p. 1 



 

writing as the most difficult skill.
4
 It means that writing is the most difficult subject 

skill in English. In writing there are many aspects of  writing that should be known by 

the students. Besides understand the aspects of writing the students also must know 

the kinds of writing text as we know that there are many kinds of writing text that 

should be learnt and mastered by the students. So,  it can be concluded that writing is 

really difficult subject, many of students have difficulties to master it. 

 

Writing is not easy skill it need a lot of practice to master it. In writing there are many 

aspects and text of writing that should be mastered by the students. One of the text 

that should be mastered by the students is narrative text. According to Pardiyono 

narrative text is kind of text has functions to amuse, entertain and to deal with actual 

experience in different ways.
5
 The purpose of this text is actually to entertain the 

reader. Moreover, there are a lot of messages stated implicitly in this text. To 

understand the message in the text, students should identify it in the right way. It 

means that narrative is a text that tell the story on the past to give information or 

entertain the reader to master it the students have to understand in identifying the 

roles of narrative text well.  

 

Based on the preliminary research conducted at SMA Persada Bandar Lampung in 

August 2016, it was found that most of the students at the tenth grade of that school 

                                                             
 3 Innelsa Spelkova and Nicholas Hurst, Teachers’ Attitudes to Skill and Writing Proses in 

Latvia and Portugal, Available nhttp://web.letras.up.pt/nrhurst/Writing%20Article%20for% 20APPI% 

20Journal.pdf (access on Friday, May 6th, 2016)  
 4 Pardiyono. 2007. Bahasa Indonesia. Bandung: CV. Andi Offset. Company Inc. 



 

still found difficulties in writing ability as one of the English components especially 

writing narrative text. It can be seen from the result score of the writing narrative text 

that was done by the students of tenth grade of SMA Persada Bandar Lampung was 

low. 

Besides, the reseacher interviewed  the English teacher that she said the most difficult 

aspects in teaching writing narrative text is structure and grammar mastery. She also 

said the students did not have ideas on their mind what they want to write. The 

students’ narrative text writing  is still low. The students often felt confused what 

they want to write and felt difficult to understand generic structure about narrative 

text. The students are still confused in using tenses in sentences. It indicated that most 

students still faced difficulties in writing narrative text.
6
 The data can be seen on the 

table 1: 

Table 1 

Students’ Narrative Writing Test Score in the Tenth Grade of  

SMA Persada Bandar Lampung in the Academic Year of 2016/2017 

  Score No. Class 

<70 ≥70 

Total 

1 X. 1 20 10 30 

2 X. 2 24 8 32 

3 X. 3 18 12 30 

4 X. 4 20 10 30 

Total 82 40 122 

Percentage  66.12% 33.88% 100% 
Source: The Document of English Teacher of SMA Persada Bandar Lampung 

 

                                                             
6 Melya Yusepa S. Pd, Interviewed of the Teacher SMA Persada Bandar Lampung, 19 August 

2016, Unpublished. 



 

Based on the table 1, the total number of students in the failed category is higher than 

in the passed category. There are 82 students in failed category (66.12%) and 40 

students in passed category (33.88 %). It can be inferred that the achievement of the 

students in learning writing especially narrative text is relatively low because the 

criteria of minimum mastery (KKM) in SMA Persada Bandar Lampung is 70.
7
 

 

Besides, the researcher interviewed with some of the students. It was found that most 

of the students have difficulties in writing narrative. The students really confused, 

because they just sat and listened quietly to the explanation in the classroom. When 

the teacher give the exercises, the students  still confused. The students did not get 

involved with the learning process
8
.  

Teaching-learning process basically is a process in which teachers and students 

interacts each other. The process needs students’ active role. Furthermore, the teacher 

should use technique to make students enjoy, fun, and good approach will support 

learning English. According to Hyland, writing is learned, rather than taught, and the 

teacher’s best method are flexibility and support.
9
 It means that writing is a process to 

write something with enjoy and fun in learning English for the students by guiding 

the teacher to give support in writing classroom activities. 

                                                             
7The Document of English Teacher of SMA Persada Bandar Lampung, in 19 december 

2016, Unpublished. 
7 Students of SMA Persada Bandar Lampung, 19 December2016, Unpublished. 

  9 Ken Hayland, Teaching and Researching Writing (London: Longman, 2002), p. 78. 



 

In the teaching and learning process technique is very important the help both teacher 

and students by using the effective technique. The teaching and learning process will 

run well and the students will be enjoy and relax to join and teaching and learning 

process. Thus the teacher to select and use the good and effective technique that 

makes the students interested in writing. The writing class should be facilitated with 

activities which motivate students to learn, in education field there are many kinds of 

good teaching technique. One of the techniques is Think Pair Share. 

 

According to Jolliffe, Think Pair Share (TPS) is a cooperative learning technique that 

can promote and support higher level thinking. The teacher asks students to think 

about a specific topic, pair another students to discuss their own thinking, and then 

share their ideas with the group.
10

 Think pair share is an effective technique to change 

the discourse pattern in a classroom. Give students a question or a problem and have 

them think quietly of an answer or solution.
11

 It challenges the assumption that all 

recitations or discussions need to be held in whole group setting, and it has built in 

procedures for giving students more time to think and to respond and to help each 

other.
12

 Students have the opportunity to share their ideas and answers questions for 

the teacher with another pair in front of class. For the reason, the researcher used 

think pair share technique to make students more enjoyable and active in learning 

narrative text writing. Moreover, it also can help students communicating and sharing 

                                                             
 9 Wendy Jolliffe, Cooperative Learning in the Classroom,(London: Paul Chapman 

Publishing, 2007), p.43 

 10 Spencer Kagan, Cooperative Learning, ( San Clemente :Kagan Publishing, 2009), p. 143 

 11 Ibid, p.143 



 

each others with their friends in a group. They can discuss the problems’ solution and 

find the way to overcome it. 

 

Based on the reasons mentioned above, the researcher expects this technique can 

improve the students’ ability in writing narrative text. So, the researcher conducted an 

experimental research entitled The Influence of Using Think Pair Share Technique 

towards Student’s Narrative Text Writing Ability in the Tenth Grade of SMA Persada 

Bandar Lampung at the Second Semester in the Academic Year of 2016/2017. 

 

B. Identification of the Problem 

Based on the background of the problems above, the researcher concluded the 

identification the problems as follows : 

1. The students had difficulties in expressing their ideas in writing. 

2. The students have confused  how to construct structure and grammar 

mastery 

3. The students felt bored in learning writing. 

4. The teacher’s technique in teaching writing was still uninteresting. 

 

C. Limitation of the Problem 

Based on the identification of the problem described above, the research focuses on 

The Influence of Using Think Pair Share Technique towards Student’s Narrative Text 

Writing Ability in the Tenth Grade of SMA Persada Bandar Lampung at the Second 

Semester in the Academic Year of 2016/2017.  

 



 

D. Formulation of the Problem 

In this research, the formulation of the problem formulated as follows: is there any 

The Influence of Using Think Pair Share Technique towards Student’s Narrative Text 

Writing Ability in the Tenth Grade of SMA Persada Bandar Lampung at the Second 

Semester in the Academic Year of 2016/2017? 

 

E. Objective of the Research 

Based on the background of the problems, the objective of this research is: to know 

whether there is The Influence of Using Think Pair Share Technique towards 

Student’s Narrative Text Writing Ability in the Tenth Grade of SMA Persada Bandar 

Lampung at the Second Semester in the Academic Year of 2016/2017. 

 

F. Uses of the Research 

The used of the research as follow: 

1. Theoretical Contribution 

The result of this research is expected to support the previous theories about teaching 

writing ability using Think Pair Share(TPS) Technique. 

2. Practical Contribution 

a. The result of this study is expected to be able to widen the skill of teachers in using 

think pair share in order to influence writing ability 

b. The result of this study is expected to apply think pair share technique to influence the 

students’ competence in English writing ability. 



 

c. The use of Think Pair Share (TPS) technique  is expected the students are more 

enjoyable in doing their tasks associated with the writing materials. 

 

G. Scope of the Research 

1. The subject of research  

The subjects of the research was the students of the tenth grade of SMA Persada Bandar 

Lampung, and the English teacher 

2. The object of the research  

The object of the research was the use of Think Pair Share (TPS) technique and students’ 

writing ability narrative text. 

3. The place of the research 

The research was conducted at SMA Persada Bandar Lampung 

4. The time of research  

The research was conducted at the second semester in the academic year of 2016/2017. 

 

 

 

 

 

 

 

 

CHAPTER II 

REVIEW OF RELATED LITERATURES 



 

 

A. Concept of Writing 

1. Definition of writing 

 

Writing is one of four skills in English that must be mastered by students. Rimes 

states that writing is a skill in which we express ideas which are arrange in word, 

sentence and paragraph by using eyes, brain, and hand.
13

When we write, our mind 

gets an idea and expresses the idea by letter that is arranged to be word form and the 

word is arranged to be sentence form, so that the researcher can give the information 

or tell the reader about their ideas by using writing.  

 

As stated in Harmer, writing (as one of the four skill of listening, speaking, reading, 

and writing) has always formed part of the syllabus in the teaching of 

English.
14

Writing is viewed as the result of complex processes of planning, drafting, 

reviewing and revising and some approaches to the teaching of first and second 

language writing suggest students to use these processes. There are many steps to 

make a good writing, in which the students learn how to generate the ideas with the 

steps and process of writing that should be followed to make it coherently.  

Other experts such as Murcia and Olshtain state that, writing is the production of the 

written word that results in a text but the text must be read and comprehended in 

                                                             
 1Ann Rimes, Techniques in Teaching Writing (London: Oxford American English, 1983),p. 3. 

14
Jeremy Harmer, How to Teach Writing, (Essex: Pearson Education Limited, 2004), p.31. 



 

order for communication to take place.
15

In short, writing is like a message when 

someone could not speak with oral communication, she can communicate through 

written text. 

Based on the definition of writing the above, it can be concluded that writing is an 

activity to express an idea or thought with a good organization of the written 

language that requires several stages and activities to express thoughts and feelings in 

written form which is expected to be understood by the reader and serves as a 

communication tool is not directly. Furthermore, writing process is an activity to 

produce a good language that suitable based on the rule of written. Nonetheless, 

written language needed some steps or process. The students make a good writing if 

they follow rule of writing process, like they begin with planning, drafting, editing 

and final version. Here, the role of the teacher is important for the students in writing. 

 

2. Purpose of Writing 

The purpose of writing is to give information from the writer to reader. A written text 

is use to convey the written message of information correctly and effectively. The 

researcher should be able to communicate the idea or thought in written language 

clearly in order the reader can understand what are the writer’ ideas or thoughts and 

the researcher can to know the purpose of her/his written text. 
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Writing is activity to express and put on the ideas or thought on written form. In 

addition, Oshima states that writing is a process, because it go through many 

stages.
16

It can be said that when we are trying to write something, we need some 

steps.From the statement above, it can be say that writing is not instant process.  

 

3. Process of Writing 

There are some steps of writing based on Harmer,they are: 

1. Planning  

Experienced researcher plan what they are going to write. Before they start to write or 

type, they try and decide what is they are going to write. For some writers this many 

involve making detail notes. When planning, writers have to think about three main 

issues. In the first, place they have to consider the purpose of their writing, the 

audience they are writing for, and the content structures. 

 

2. Drafting 

We can refer to the first version of a piece of writing as a draft. As the writing process 

into editing, a number of drafts may be produced on the way the final version. 

 

3. Editing (reflecting and revising) 

Once researcher have produced a draft, usually they read the text to know whether 

there is something the must be added and removed or not. After that, they make a 

new text. 
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4. Final version 

Once writers have edited their draft, making the changes they consider to be 

necessary, they produce their final version.
17

 

 

In writing, we are not only have to learn the process but also we have to mastered the 

written form of the language and learn certain structures which are less use in speech, 

or perhaps not all use at all, but which are important for effective communication in 

writing.
18

 It means that the researcher should know both the process of writing and 

the aspects of writing in order to have a good writing ability. 

 

4. Concept of Writing Ability 

Writing is one of the crucial ways to deliver information through a language mastery 

by both the researcher and the reader. Having realized the importance of the english 

as one of the international languages in the globalization era, people consider 

mastering English writing skill is pivotal expertise in the world of communication. 

By means ofwriting English, language learners are able to convey messages to the 

readers across places and time.
19

 

Another definition comes from Byrne who states that writing is the act of forming 

letters or combination of letters: making marks on flat surface of same kind. It is 

more than the production of graphic symbols, just are speech is more than the 
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production of sounds. The symbols have to be arranged according to certain 

conventions to form words, and words arranged to form sentence.
20

 From the 

definition above, it can be concluded that writing is the production of graphic 

symbols which have to be arranged according to certain conventions to form 

meaningful words, sentences, etc. 

The term of ability is defined as skill or power. Concisely, writing ability is the skill 

to express ideas, thoughts, and feelings to other people in written symbols to make 

other people or readers understand the ideas conveyed.In other words, writing ability 

is an ability to write ideas or experiences by putting words on the paper based on the 

aspect in writing. According to Tribble, there are five aspects in writing: Content, 

organization, vocabulary, language use and mechanics.
21

 

According to Siahaan, writing is probably the linguistic skill that is least used by 

most people in their native language.
22

 While Siahaan states writing is the skill is also 

realized by his or her ability to apply the rules of the language she/he writing to 

transfer the information she/he in her or his mind to her or his readers effectively.
23

 

Based on explanation above, it can be concluded that writing ability is defined as 

technique competence to arrange and produce written form in which the researcher 

use certain of aspect in writing (content, organization, vocabulary, laguage use, and 
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mechanics) in order to express idea thought, opinion, and feeling so that people as 

readers can understand. 

 

5. Concepts of Teaching Writing Ability 

In learning writing, sometimes students feel uncomfortable and boring. There are 

many reasons for students such as they do not have ideas, do not have anything to 

say, lack writing habit, lack grammar and vocabulary then there is no motivation in 

themselves, according to Harmer, students are extremely unconfident and 

unenthusiastic writers. The may be many reason for this. They have never written 

much in their first language, they think that they do not have anything to say and 

cannot come up with ideas.
24

 Furthermore, according to Harmer, Teaching writing for 

writing is entirely different, however, since an objective here is to help students to 

become better writers and to learn how to write in various genres using different 

registers.
25

 

 

Harmer also says that teachers need to help such students build the writing habit so 

that students recognize writing as being a normal part of classroompractice and they 

come to writing tasks with as much enthusiasm as they do other activities. Teachers 

must make sure, however, that teachers give them enough information to do what 

they have asked. Teachers need to be able to give students ideas tocompletesthe task, 
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as well. Sometimes teachers will feed ideas to students or students as they do the 

tasks.
26

 

 

Based on the statement above, teachers should give clear information and help to rise 

students’ ideas in order to students can express their idea into writing. Then teacher 

are needed to give motivation to the students in writing and help students in writing 

and help students come up writing habit in the classroom practice.  

 

Teacher can make students enjoy in the learning process, if they can apply interesting 

technique in teaching narrative text writing ability with the types of classroom. The 

following types of classroom writing performance that can help the teacher in writing 

process: 

1. Imitative or writing down 

At the beginning level of learning to write, students will simply “write down” english 

letters, words, and possibly sentences in order to learn the conventions of the 

orthograpic code. 

2. Intensive or controlled 

Writing is sometimes used as production mode for learning, reinforcing, or testing 

grammatical concepts. This intensive writing typically appears in controlled, writing 

grammar exercise. This type of writing does not allow much, if any creativity on the 

part of the writer. 
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3. Self writing 

A significant proportion of classroom wring may be devoted ofself writing, or writing 

with only the self in minds as an audience. The mostsilent instance of this category in 

classroom in note taking, where students take notes during a lecture for the purpose of 

later recall. 

 

4. Display writing 

It is noted writing within the school curricular context is a way of life. For all 

language students, short answer exercises, essay examinations, and even research 

reports will involve an element of display. 

 

5. Real writing 

In every classroom writing task will have an element of display writing in it, some 

classroom writing aims at the genuine communication of massage to an audience in 

need of those message.
27

 

 

From the statements above, it can be concluded that the teacher can use classroom 

performance to make students enjoy in the learning process. The types of classroom 

writing areimitative or writing down, intensive or controlled, self writing, display 

writing, and real writing. Then, the teacher should find an appropriate technique in 

teaching narrative text writing ability to the students, in order to develop their writing 

ability.Students need to be helped by teacher to get good writing. In other word 
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teacher guides students’ writing and come up students’ ideas, in order to make 

students are interested and enjoyable to do writing. 

 

6. Types of Writing 

In English, we can found type of writing. Each of these writing has its own 

characteristics and functions. The students of Senior High School should have 

knowledge of these writing text. Donald divides types of writing into four kinds, 

which are:
28

 

a. Exposition 

Exposition is an explanation. It does not argue although exposition can form part of 

an argument. It does not tell a story-though might explain something essential to tell a 

story. Tricia defines, “exposition is writing that informs, clarifies, defines, analyze, or 

otherwise treats a subject by letting the reader. It often answers the question what, 

why, how”. 

b. Persuasion 

Persuasion is used in persuading and convincing. Persuasion is used to make a case or 

to prove or disapprove a statement or proportion. 

c. Description 

Description tells how something looks or feels or sounds. It describes features such as 

sizes, shapes, color, sounds, etc. Alan Meyers states that a description of a scene 

allows the readers to see, hear, or even feel the subject matter clearly, through careful 
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word choice, strong details, and clear organization, people creates a mental picture for 

the readers.
29

 

d. Narrative 

Narrative is telling a story-by chronological order. Narrative can belong to exposition, 

as describes the phases the moon. Narration may help in argument, anecdote or 

exposition. Hyland divides in her book,there are some factual genres:
30

 

Table 2 

Writing’s Genres 
Genre Purpose 

Recount  to reconstruct past experiences by retelling events in 

originalsequence 

Procedure  to show how processes or events are accomplished – how 

something is done 

Description  to give an account of imagined or factual events and phenomena 

Report  to present factual information about a class of things, usually by 

classifying them and then describing their characteristics 

Explanation  to give reasons for a state of affairs or a judgment 

 

Based on the explanation above, it can be concluded that, types of writing according 

Donald is exposition, persuasion, description, narrative and then according Hyland 

type of writing is recount, procedure, description, report and explanation. Whereby, 

in this research the researcher focuses on the Narrative text, it was conducted in SMA 
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Persada Bandar Lampung based on syllabus on tenth grade, the students learn 

Narrative text. 

 

B.  Concept of Narrative Text 

1. Definition of Narrative Text 

According to Siahaan, narrative is any written English text in which the writer wants 

to amuse, entertain people, and to deal with actual or vicarious experience in different 

ways.
31

 It means that narrative text is kind of the text that tell the reader about story, 

as if the readers take part in the story that is purposed to amuse the readers.   

Gerot state that Social function of narrative: to amuse, entertain and to deal with 

actual or vicarious experience in different ways; narratives deal with problematic 

events which lead to crisis or turning point of some kind, which in turn finds a 

resolution.
32

 

2. Social Function of Narrative Text 

The social function of narrative text is to amuse entertain and to deal with actual or 

various experience indifferent ways; narrative deals with problematic events which 

lead to a crisis or turning point of some kind, which in turn finds a resolution.
33

It 

means that the purpose of narrative is to give to entertain and to deal with actual or 

various experience indifferent ways, which is the evaluation shows now the problem 
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starts. Then, there will be complication which the problem arises. The resolution 

comes to solve the problem in story narrative. 

 

3.Generic Structure of Narrative Text 

The generic structure of narrative text, they are: 

a) Orientation, introducing the characters of story, the time and place the story 

happened. (Who/ What, When, and Where). 

b) Complication, a series of events in which the main character attempts to solve 

problem. 

c) Resolution, the ending of story containing the solution.
34

 

 

From the statement in above, the researcher concludes that narrative introduces 

orientation to lead the writers to the context. It is continued by complication, which 

tells about events and solve problem in a narrative. Then, it is solution of problem in 

resolution. 

 

4. Concepts of Students’ Narrative Text Writing Ability 

To make a good narrative text the writer must be creative. The writer also has to 

understand about points that must be there in narrative text writing. In writing a 

narrative text, the writer expresses the idea or topic of the text by keep attention about 

rhetorical structure and language features of narrative text. The writer also has to 

keep attention about five aspects of writing (content, organization, vocabulary, 
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language, and mechanics) because they will be the assessment of writing. In this 

research, the students have to retell the story of narrative text they read. 

Based on the explanation above, the researcher makes conclusion that students’ 

narrative text writing ability is their ability to procedure or compose a text, by 

retelling a pictures in the past whose purpose is to entertain and give moral lesson to 

the readers, which fulfills the criteria of good writing including content, organization, 

vocabulary, language, and mechanics. 

C. Think-Pair-Share Technique 

1. Concept of Think Pair Share Technique 

There is several teaching technique in the cooperative learning. One of them is Think-

Pair-Share technique. Think-Pair-Share is a cooperative learning technique that 

encourages individual participation and is applicable across all grade levels and class 

sizes.
35

Think-Pair-Share (TPS) technique is also a summarization technique that can 

be used in any content area, before, during, and after a lesson, the activities involve 

three basic steps. During the “think” stage, the teacher tells students to ponder a 

question or problem. This allows for wait time and helps students control the urge to 

impulsively shout out the first answer that comes to mind. Next, individuals are 

paired up and discuss their answer or solution to the problem. During this step 

students may wish to revise or alter their originalsideas. Finally, students are called 
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upon to “share” with the rest of class.
36

Students think through questions using three 

distinct steps: 

1. Think: Students think independently about the question that has been posed, 

forming ideas of their own. 

2. Pair: Students are grouped in pairs to discuss their thoughts. This step allows 

students to articulate their ideas and to consider those of others. 

3. Share: Student pairs share their ideas with a larger group, such as the whole class. 

Often, students are more comfortable to present ideas to a group with the support 

of a partner. In addition, students' ideas have become more refined through this 

three-step process.
37

 

 

According to Kagan Think Pair Share (TPS) help students refine their thinking skills, 

the teacher process a problem or a question. Students are given a certain amount of 

time to  ponder a response they from pairs to discuss their thought the teacher pick 

different students to share their thinking or their partner’s thinking with the entire 

class.
38

When a lecturer teaches a lesson to the class, students sit in pairs within their 

teams. The lecturer poses questions or presents pictures to the class. The students are 

instructed to think of an answer on their own, then to pair with their partners to reach 
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consensus on answer. Finally, the lecturer asks students to share their answer with 

other groups for further discussion. 

 

After viewing the concepts concerning Think-Pair-Share, the researcher assumes that 

Think-Pair-Share is one of some cooperative learning technique, which involves the 

studentscollaboration, mutual and collective problem solving, active learning process, 

no distinction participation, and individual accountability. 

 

2. Advantages and Disadvantages of Think Pair Share (TPS) 

1. Advantages of Think Pair Share 

According to Nurhadi, Think Pair Share has the following Advantages: 

a. Easily implemented in a large class 

b. Allow time students to reflect on the content of the subject matter. 

c. Give time to students to train an opinion before sharing with a small group or 

as whole class. 

d. Reduces dropout rates. Learning model Think Pair Share (TPS) is expected to 

motivate students in learning so that students learning outcomes can be better 

than learning to conventional models. 

e. Reducesstudent apathy. Before the lesson begins, students feel lazy tendency 

for procedural learning in class just to listen to what the teacher and answer 



 

allthe answers asked by the teacher. Involving students actively in the learning 

TPS will be more interesting less monotonous than conventional technique.
39

 

 

2. Disadvantages of Think Pair Share 

The disadvantages of Think Pair Share are: 

a. Think Pair Share needs of the skills and abilities of teachers. 

b. Preparing teaching materials each meeting with an appropriate level of 

difficulty as the extent of student thinking. 

c. Change the study habits of the students listening to a lecture way thinking is 

replaced by learning to solve problems as a group, because it is own.
40

 

 

Based on the explanation, the researcher concludes Think-Pair-Share learning 

technique provides an opportunity for all students to share their thinking with at least 

one other student which, in turn, increases their sense of involvement in classroom 

learning. 

 

3. Procedure of the Teaching Narrative Text Writing Ability by Using Think 

Pair Share 

Think-Pair-Share model implemented that in a group discussion, there is fair 

possibility that the students improve their communication skills. In a group, while 
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sharing their opinions and exchanging views with others, they will automatically 

improve theircommunication skills.
41

 

1. Giving time to students to think 

The teacher should give the students several minutes to posing a question or a topic to 

the students. This question should be in general and has many kinds of answers. For 

example, “what do you know about narrative?” If they read a text, the question may 

“what is the message in the text?” It makes the students think deeper and deeper, and 

they can give their opinions in many aspects. Think an answer main idea from the 

picture giving by the teacher. They should analyze the picture and use their critical 

thinking to answer it. Hopefully, each student has a different answer to be shared to 

his or her classmates. 

2. Organizing students into pairs 

Think-Pair-Share model is begun by dividing the students into pairs randomly. The 

purpose of choosing randomly is to avoid the gap between high students and low 

students. Besides, they will have higher chance to know each other closely, and it will 

increase the respect of a student to others. 

3. Asking students to discuss with their partner and share their thinking 

In this section, each student will share his or her own answer to his or her partner in 

pairs. They will share their thinking and discuss each other to find the best answer. 

Furthermore,this activity can be developed into higher level by gathering one pair 

into another pair, so that there will be some groups that consist of four students in 
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each group. It means that there will be many ideas to be shared in order to find the 

best answer, and it helps the students to improve their critical thinking and analyzing. 

However, this activity helps the students develop not only their knowledge, but also 

their communicative skill and confidence. 

4. Calling on a few students to share their ideas with the rest of the class. 

 

The last step of this model is calling some students to share their ideas with the rest of 

the class. Some students give their answer, and the others can give their opinion or 

other answers. However, it improves not only the student’s knowledge but also their 

confidence.
42

 

 

D. The Concept of Free Writing Technique 

1. Definition of Free Writing Technique 

According to Oshima and Hogue free writing is a brainstorming activity in which you 

write freely about a topic because you are looking for a specific focus. Another 

prewriting technique is free writing. When you free write, you write “freely” without 

stopping on a topic for a specific amount of time. You just write down sentences as 

sentences are correct or not.
43

 In other book according to Oshima and Hogue also 

support that, as with listing, the purpose of free writing is to generate as many ideas 
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as possible and to write them down without worrying about appropriateness, 

grammar, spelling, logic, or organization.
44

 

 

The students will write without regarding to spelling, grammar, etc, and will make no 

corrections. If the students reach the point when they cannot think anything to they 

will write, they will continue write until they find another line of thinking. At time, 

the student may also do a focus on free write, letting choose the topic structure their 

thinking. Explain from the topic. This technique help the researcher explore a 

particular subject before putting ideas into a more basic context. 

 

In conclusion, free writing is an activity in which you write freely about a topic 

because you will look for a specific focus. It is a simple process that is the basic for 

other discovery techniques. 

 

2. Procedures of Teaching Writing Using Free Writing Technique 

There are some procedures of teaching writing using free writing technique as 

follows:  

1. Write the topic at the top of your paper. 

2. Write as much as you can about the topic until you run out of ideas. Include 

such supporting items as facts, details, and examples that come into your mind 

about the subject. 
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3. After you have run out of ideas, reread your paper and circle the main idea 

that you would like to develop. 

4. Take that main idea and free writing again.
45

 

  

3.Advantages and Disadvantages of using free writing technique 

1.Advantages of Free Writing Technique 

There are some advantages of using free writing technique. 

1. Students learn not to edit their word or their thoughts. 

2. Sometimes previously repressed thoughts and emotions surface (you may be 

surprised at what you write), but then again you might write total incoherent 

no sense for ten minutes, It doesn’t matter. 

3. Most of us have a compulsive habit of editing as we write. Resulting in a 

repression of thoughts and emotions we consider unacceptable or not good 

enough. 

Based on the explanations it can be concluded that free writing has some 

advantages by using this technique the students will learn not to edit their words 

or thoughts, and the students will surprise at their writing.
46

 

 

 

2. Disadvantages of free writing technique 

There are some disadvantages of using free writing. The disadvantages numerous. 
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1. They can be very time consuming as you often cannot use much of what you 

free- write in your final essay. In need, you will absolutely need to resist the 

urge to treat your free writing as a formal draft of the essay. 

2. You need to make sure to create an outline of your free writing so that you 

can apply it to your formal draft.
47

 

The researcher concludes that disadvantages of this technique are time 

consuming, still need an outline before applying of free writing to formal draft. 

There are some tips to overcome disadvantages of free writing. The students must 

be able to write and think quickly what they to write in order to spend a lot of 

time and they are need to make sure to create an outline of their free writing so 

that they can apply it to their formal draft. 

 

E. Frame of Thinking 

Think Pair Share is the technique that can apply for all subjects and in levels class. It 

can be concluded that think pair share technique can be applied in narrative text 

writing as well.The basic foundation of this model is to make the students more 

active in the teaching-learning process by discussing with their classmates. Moreover, 

the teaching-learning process will be more attractive there will be more fun. So, it 

will give positive influence to students in understanding the material given by the 

teacher. He further stated that there are five steps in Think-Pair-Share model, they are 

giving time to students to think,posing the topic or a question, organizing students 
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into pairs, asking students to discuss with their partner and share their thinking, and 

calling on a few students to share their ideas with the rest of the class. 

 

In fact, many students, elementary school students until university students, still 

assume thatEnglish is the most difficult as well as boring lesson. Those factors make 

the students unable tomaster English very well. There are four basic skills should 

master in English, they are writing,reading, speaking, and listening. Besides, it is also 

used to understand the main idea and message in a text. One of some kinds of text 

that has a lot of messages to be identified is a narrative text. 

 

By using think pair share the students try to solve the problem themselves that set by 

the teacher and pairs with the partners and allow time for each member to explain 

their answers to the other pairs, in this case students are required to understand the 

material that will be presented, the teacher will tell them how to pronounce and spell 

the word truly, how to write the truly and they are finally used to do it. And the next 

steps of teaching by using Think Pair Share, the students are asked to write English 

the discussing text or problems that set by teacher. Hopefully it can solve the 

students’ problem and also increase their ability in narrative text writing. 

F. Hypothesis 

Based on the theory and statement above, the researcher states the hypotheses as 

follows: 



 

Ha :  There is a significant influence of Using Think Pair Share technique towards 

Student’s Narrative Text Writing Ability in the Tenth grade of SMA Persada 

Bandar Lampung at the second Semester in the academic year of 2016/2017. 

 

Ho :  There is no significant Influence of Using Think Pair Share technique towards 

Student’s Narrative Text Writing Ability in the Tenth grade of SMA Persada 

Bandar Lampung at the second Semester in the academic year of 2016/2017. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

CHAPTER III 

RESEARCH METHODOLOGY 

A. Research Design 

In conducting this research the researcherusedexperimental design because in order to 

know the influence of using think pair share technique in students’ narrative text 

writing ability. Experimental design is the general plan to carrying out a study with 

and active independent variable.
48

 In this research, the researcher used quasi 

experimental research, quasi-experiments include assignment, but not random 

assignment of participants to groups. This is because the experimenter cannot 

artificially create groups for the experiment.
49

Instead, the researcherused two classes 

of students that consists of  one class as the experimental class and  another class as 

the control class.  

In this research, the researcher used pretest and posttest.The researcherused the pre-

test and post-test design approach to a quasi-experimental design. In this research, the 

students in experimental class which used taught by using Think Pair Share technique 

and the students in control class used taught by using freewriting technique. After 

getting the data, the researcherused analyze them by using quantitative approach, the 

design is illustrated as follows
50

: 
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G1 T1 X  T2 

G2 T2 O  T2 

 

Notes : 

 G1 :Experimental class  

 G2 :Control class 

 T1 : Pre-test    

 T2 : Post-test 

 X : Treatments by using think pair share technique 

 O : Treatments by using free writing  

 

B. Research Variable 

According to Sugiyono variable is something that can be object of research to get the 

information of everything about it.
51

In this research there are two variables, they are: 

1. Independent variable 

The independent variable in this research was Think Pair Share technique that is 

symbolized by (X). 

2. Dependent variable 

The dependent variable in this research was students’ narrative text writing ability 

that is symbolized by (Y) 
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C. Operational Definition of Variable 

The operational definition of variable is used to decribe the variables which are used 

in this research to avoid misconception of variables presented in this research. It is 

also aimed in other the research has clarity about the data needed, so the researcher  

investages the data related to the variables of this research. The operational 

definitions of  the variable were follows: 

1. The Independent Variable (X) 

Think Pair Share (TPS) is a kind of cooperative learning,  students think 

independently about the pictures, the students are grouped in pairs to discuss their 

thought, and after that the students pairs share their ideas with a larger group, such as 

the whole class.  

2. The Dependent Variable (Y) 

Students’ narrative text writing ability is their ability to procedure or compose a text 

,by retelling a picture in the past. Which fulfills the criteria of good writing as 

content, organization, grammar, vocabulary, and mechanics. 

D. Population, Sample and Sampling Technique 

1. Population  

The populationin social science research refers to all of your potential participants; 

think of it as the whole group of people in which you are interested.
52

According to 
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Aryet.al stated that, the larger group about which the generalization is made is called a 

population. Thus, the population in this research was thestudents at the tenth grade of 

sma persada bandar lampung at the second semester in the academic year of 

2016/2017.Total number of population was 122 students consist of 4 classes. 

Table 3 

The Total Students at the Second Semester of the Tenth Grade of SMA 

Persada Bandar Lampung in the Academic Year of 2016/2017 
 

Gender 
No Class 

Male Female 

Numberof 

Student 

1. X.1 12 18 30 

2. X.2 10 22 32 

3. X.3 13 17 30 

4. X.4 15 15 30 

Total 50 72 122 

Source : The Document of Sma Persada Bandar lampung in the academic year of 2016/2017. 

 

2. Sample of the Research 

A sample is any part of a population of individuals on whom information is obtained. 

It may, for a variety of reasons, be different from the sample originally selected.  It 

means that sample is part of individual members which is chosen to represent of the 

whole population. Based on the population above, the researcher took two classes as 

the sample of the research, the experimental class was X.I and control class was X.II . 

 

3. Sampling Technique  

In this research, the researcher used cluster random sampling because the students 

have homogeneous characteristic and are in cluster or groups. The researcher 

conducted the research at the tenth grade. The tenth grade consists of four classes, 



 

but is quite hard to maintain all of the tenth grade students as the sample of this 

research. Step in determining the experimental and control class as follows: 

a) First, the researcher madeakind of lottery. 

b) Second, the researcher provided fourpiecesofsmallpaper which each piece 

wrote the name of each class thenrolled them up and put them into a 

glass. 

c) Third, the researchershake the glass and 

takeoneofthepiecesofthepaper.Forthe first paperas the experimental class 

and second paper as the control class. 

E. Data Collecting Technique 

 

In conducting this research, the researcher needed technique to collect the data. In this 

research the researcher used a test. The test was done to know the students’ narrative 

text writing ability after they was taught by using Think Pair Share (TPS) technique. 

The researcher provided some topics. Every student had to choose one of topics that 

were provided by the researcher and then made the narrative text based on the topic. 

In this research, the control and the experimental class were given the same test. The 

result of the test would be written in the scoring column on the paper. 

 

F.  Research Instrument 

An instrument is a tool for measuring, observing, or documenting data. It contains 

specific questions and response possibilities that you establish or develop in advance 

of the study . The researcher used pretest posttest as a set of writing test. This test to 



 

be aimed at measure the students’ writing ability.  The students were asked to 

compose an narrativetext that consists of minimal 70-100 words  with the time 

allocation 45 minutes because by the end of the research the students should make an 

narrative text. The topics of narrative text pretest and posttest are: 

Table 4 

The Topics for Pre-Test 

No. Topics 

1. RoroJonggarang 

2. TangkubanPerahu 

3. The Legend of Lake Toba and Samosir Island 

 

 

Post-Test 

The Topics for Post- Test 

No. Topics 

1. Snow White 

2. Lake Toba 

3. MalinKundang 

 

G. Research Procedure 

In conducting this research, the researcher applied some procedures as follow: 

1. Finding the subject of research 

 The researcher chose the students of the tenth grade SMA Persada Bandar 

Lampung as a subject of the research. One class as experimental class and one 

class as control class. 

2. Designing the instruments of the research 

The instrument of this research was writing test. The studentsgot the same 

instrument for both classes in several topics. 



 

3. Pretest 

Pretest was given to know the students’ narrative  text writing ability before given 

the treatment. The students was given three topics, they are: RoroJonggrang, 

TangkubanPerahu,The Legend of Lake Toba and Samosir Island 

4. Conducting treatment 

Treatment was given in three meetings in each class. In the experimental class, 

the researcher used Think Pair Share (TPS) technique. In the control class, the 

researcher used free writing technique. 

5. Administrating the posttest 

Posttest was conducted after the treatments. The test was used to know the 

students’ narrative writing ability after giving the treatment. In this test, the 

students was given the topic. Then the students made the narrative text related to 

the topic. 

6. Analyzing the result of posttest 

In analyzing the result, the researcher was going to compare the result of posttest 

between experimental and control class to see whether the posttest’s score of 

experimental class is higher than control class. 

 

H. Criteria for Evaluating Students’ Writing 

There were some aspects must be used to measure the result of students’ score in 

writing. They are: content, organization, vocabulary, language use and mechanics. 

The following are some criteria for evaluating students in writing proposed by tribble. 



 

Table 5 

Assestmentss Scale for Written Work.
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20-17 Excellent to very good: Excellent to very good treatment of the subject, 

considerable variety of ideas or argument; independent and through interpretation 

of the topic; content relevant to the topic; accurate detail. 

16-12 Good to average: Adequate treatment of topic, some variety of ideas or 

argument; some independence of interpretation of the topic; most content 

relevant to the topic; reasonably accurate detail. 

11-8 Fair to poor: Treatment of the topic is hardly adequate, little variety of ideas or 

argument; some irrelevant content to the topic; lacking detail 

7-5 Very poor: Inadequate treatment of topic, no variety of ideas or argument; 

content irrelevant, or very restricted; almost no useful detail 

 

 

 

 

 

a. Task 

fulfillment/ 
content 

4-0 Inadequate: Fails to address the task with any effectivenes 

20-17 Excellent to very good: Fluent expressions, ideas clearly stated and supported. 

Appropriately organized paragraphs or sections; logically sequenced (coherence); 

connectivens used (cohesion) 

16-12 Good to average: Univen expression, but main ideas stand out; paragraphs or 

sections evident; logically sequenced (coherence); some connectives used 

(cohesion) 

11-8 Fair to poor: Very uneven expressions, ideas difficult follow; 

paragraphing/organization does not help the reader; logical sequenced difficult to 

follow (coherence); connectives largely absent (cohesion) 

7-5 Very poor: Lacks fluent expressions, ideas very difficult to follow, little sense of 

paragraphing/organization ; no sense of logical sequence. 

 

 

 

 

 

b. Organization 

4-0 Inadequate: Fails to address this of aspect of the task with any effectivenes 

20-17 Excellent to very good: Wide range of vocabolary; accurate word/idiom choice 

and usage; appropriate selection to match register. 

16-12 Good to average:Adequate range of vocabolary; a noticeable number of 

mistakes in word/idiom choice and usage; register not always appropriate. 

c. Vocabolary  

11-8 Fair to poor: Limited range of vocabolary; a noticeable number of mistakes in 

word/idiom choice and usage; register not always appropriate 

7-5 Very poor: No range of vocabolary; a noticeable number of mistakes in 

word/idiom choice and usage; no apparent sense of appropriate. 

 

4-0 Inadequate: Fails to addresses his aspect of the task with any effectiveness. 

d. Language  30-24 Excellent to very good: Confident handling pf appropriate structures, hardly any 

errors of agreement, tense, number, word, order, articles, pronouns, prepositing; 

meaning never obsecure. 
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23-18  Good to average: Acceptable grammar but problem with more complexes 

structures;mostly appropriate structures; some errors of agreement, tense, 

number, word, order, articles, pronouns, prepositions, meaning sometimes 

obscured. 

17-10 Fair to poor: Insufficient range of structures with control only shown in simple 

constructions; frequent errors of agreement, tense, number, word, order, articles, 

pronouns, prepositions, meaning sometimes obscured 

9-6 Very poor: Major problems with structures even simple ones; frequent errors of 

negation, agreement, tense, number, word, order/function, articles, pronouns, 

prepositions,; meaning often obscured 

5-0 Inadequate: Fails to address his aspect of the task with anyeffectiveness. 

10-8 Excellent to very good: Demonstrates full command of spelling, punctuation, 

capitalization, and layout. 

7-5 Good average: Occasional errors in spelling,punctuation, capitalization, and 

layout. 

4-2 Fair to poor:frequenterrors in spelling, punctuation,capitalization, and layout. 

e. mechanics 

1-0 Very poor: fails to address his aspect of the task with any effectivenes 

 

For clearer explanation, the following are the criteria for scoring writing which are 

used in this research: 

a) Content   : the agreement with the title chosen 

b) Organization    : paragraph unity, coherence, and cohesion 

c) Vocabulary   : the precision of using vocabulary 

d) Language use or grammar : tenses and pattern 

e) Mechanics   : spelling and punctuation 

The final score =   Content + Organization + Vocabulary + Language + Mechanics 

Example: 

Content : 20 

Organization : 20 

Vocabulary : 20 



 

Language : 30 

Mechanics : 10___ + 

 10 

Based on the explanation above, it can be concluded that the scoring scale for 

evaluating students’ writing analytical exposition text ability is adopted by Tribble 

with considered the content, organization, vocabulary, language, and 

mechanics.Besides, in this research the researcher used inter-rater to score the result 

of the test. The scoring was done by researcher herself and another person who also 

score the test, the English teacher in the school. The scores of two raters were 

summed up and then divided into two. 

I. Validity, Reliability and Readability 

1. Validity of The Test 

A good test is test that has validity. The test can be said valid if the isntrument item 

can be use yo measure what should be measured.
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 In other words, a test is valid if 

the test can really test what needs to be test correctly. The researcher analyzes the test 

from content and construct validity to measure whether the test is validity or not. 

a. Content validity 

Content validity is the extent to which the question on the instrument and the scores 

from the questions are representative of all the possible questions that could be asked 

about the content or skills.
55

Content validity can be found by relating the material of 
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the test with the curriculum for SMA. It means that the researcher gives the test to the 

sample based on the current curriculum in the school. 

To get contents validity of the writing test, the researcher tries to arrange the material 

based on the objective of teaching in the school based on the curriculum for the tenth 

grade of SMA Persada Bandar Lampung the researcher consults the instrument to the 

English teacher of SMA Persada Bandar Lampung, to make sure that the instrument 

is valid.(See Appendix 9) 

b. Construct validity 

Construct validity is a determination of the significant, meaning, purpose, and use of 

scores from an instrument.
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 Construct validity is concerned with whether the test is 

actually in line with the theory of what it means to know the language. Construct 

validity focuses on the kind of the test that is used to measure the students’ writing 

ability. The scoring covers five aspects of writing that are adapted from tribble. They 

are content, organization, vocabulary, language use and mechanics. The test items 

must measure that the students have master in narrative text.To make sure, the 

researcher consulted to the English teacher of SMA Persada Bandar Lampung Mrs. 

Melya Yusepa S.Pd. After the teacher analyzed the instruments and she concerned 

that the instruments were valid and she said that it needed to give a few minute for the 

students doing the task. The result of validation form for writing test is attached. (see 

Appendix 6)                       
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2. Reliability of The Test 

Reliability shows that an instrument can be trusted to be used as a tool of data 

collecting technique when the instrument is good enough.
57

 It means that a test is 

reliable if the test is able to give constant result even though the test given repeatedly 

to the same individuals or sample. Furthermore, reliable instrument is an instrument 

which is if used to measure the same object for some time will result same data.
58

 To 

get the reliability of the test, the researcher used inter-rater reliability, they are two 

raters: English teacher and the researcher. To estimate the reliability of the test, the 

researcher used rank order correlation as follows:
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Note:  

ρ     = The number of rank order correlation (Rho) 

6 & 1     = Constant number  

D     = Difference of rank correlation (D = R1 – R2)  

N     = The number of students. 

 

Furthermore, to know the degree or the level of the reliability of writing test 

theresearcher also uses the criteria of reliability as follows: 
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Table 6 

Criteria of Reliability 

 

0.800-1.000 Very high reliability 

0.600-0.800 High reliability 

0.400-0.600 Fair reliability 

0.200-0.400 Low reliability 

0.00-0.200 Very low reliability
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After calculating the reliability, the researcher found that the Cronbanch’s alpha of 

reliability in was pre-test was 0.982 and reliability in post-test was 0.938. The 

researcher concluded that the degree of the level of reliability of the students’ was 

very high and sufficiently reliable. (see Appendix 10 until Appendix 15) 

 

3. Readability of the Test 

Readability tests were indicators that measure how easy a documents is to read and 

understand. For evaluators, readability statistics can be solid predictors of the 

language difficulty level of particular documents. The essential information in an 

evaluation document should be easily understandable.  To know readability of the 

procedure test instrument, the writer followed Kouame’s research. The students asked 

to evaluate instructions of the test and the understandability of each item on a scale of 

1 to 10, where, 1 describes an item that is easy to read and describes an item that is 
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difficult to read.  The questions tested individually the questionnaire for readability is 

attached.(see Appendix 4) 

 

J. Data Analysis 

1. Normality Test 

The normality test is used to measure whether the data in the experimental class and 

control class are normally distributed or not. In this research, the researcher used 

Liliefors test as explained below.
61

 

a. Hypothesis formula 

Ho :The data have normal distribution. 

Ha :The data do not have normal distribution. 

 

b. The average rates (x) are calculated by formula: 

 

Notes : 

Xi : The score achieve by students 

N : The total of students 

 

c. Variants (S
2
) calculated by formula: 

S
2
=  

Notes:  
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xi :The score achieve by students 

n :The total of students. 

d. The test of hypothesis is as follows: 

 

1. For x1, x2,x3,. . . ., xn assumed as number z1, z2,z3. . . ,znby using the 

formula: 

Zi =  

2. For each this absolute number is arranged in the normal distribution, then it 

calculated F (Zi) = P (Z  Zi) 

3. Next calculate the proportion z1,z2, z3. . . ., znthen can be smaller or just the 

same as zi. The proportion is represented by 

Sz =  

4. Calculate F (Zi)  (Zi) and calculate the absolute number. 

5. Calculate the highest numbers and calls the number as t-observed. 

 

e. The criteria are as follows: 

Hois accepted if L-observed is lower than L-critical, means the data is normally distributed. 

Ho is rejected if L-observed is higher than L-critical, means the data is not normally 

distributed. 

2. Homogeneity Test 



 

Before administering the data in t-test, it is necessary that the data are homogenous or 

not. The following explanation is to prove homogeneity of the test.
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a. The hypothesis for the homogeneity tests are : 

Ho  : The variance of the data is homogenous. 

Ha : The variance of the data is not homogenous. 

a. The formula is : 

F =  

F : The homogenous 

Vb :The biggest variant 

vk : The smallest variant 

b. The testing criteria are : 

Ho is accepted if F-observed is lower than F-critical (F-observed <F-critical) it means the 

variance of the data are homogeneous. 

Ha is rejected if F-observedis higher than F-critical(F-observed >F-critical).It means the variance 

of the data are heterogeneous.
63

 

3. Hypothetical Test 

In this research the researcherused the quantitative analysis to know whether there is 

any significance influence of using think pair share technique in students’ narrative 

text writing ability or not. Because the data was taken from homogeneous population 
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and were normally distributed, the research used hypothesis. The significance of the 

different in the average pretest-posttest change for two groups could be determined 

by a t test.
64

 

a. The t-test formula is : 

t =  

Note : 

t : t test 

Mx : mean of control class. 

My : mean of experimental class. 

Σ  : average of deviation of control class. 

Σ  : average of deviation of experimental class. 

N  : Number of subject. 

b. The hypothesis are : 

Ha : There is a significant Influence of Using Think Pair Share Technique towards 

Student’s Narrative Text Writing Ability in the Tenth Grade of SMA Persada 

Bandar Lampung at the Second Semester in the Academic Year of 2016/2017. 
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Ho :There is no significantInfluence of Using Think Pair Share Technique towards 

Student’s Narrative Text Writing Ability in the Tenth Grade of SMA Persada 

Bandar Lampung at the Second Semester in the Academic Year of 2016/2017. 

The criteria are: 

Ha is accepted if t-observed is higher than t-critical. 

Hois rejected if t-observed is lower than t-critical 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

CHAPTER IV 

RESULT AND DISCUSSION 

 

A. School Profile 

1.History of SMA Persada Bandar Lampung 

SMA Persada Bandar Lampung was established in 1989. It is located onJl. Imam 

Bonjol Km. 11 No. 08 Kemiling, Bandar Lampung. At the present,MisranS.ag. MM 

is the headmaster. The activities of teaching learning process begin at 07.15 A.M in 

the morning and finish at 02.00 P.M. 

 

SMA Persada Bandar Lampung has 20 teachers, 2 Vice of Headmasters 

(Curriculum,andStudentship).The condition of the teacher ofSMA Persada Bandar 

Lampung can be seen in this following table: 

Table 7 

List of Teachers and Staffs in SMA Persada Bandar Lampung 

No Name Subject Position 

1 Misran S.Ag.MM History and Art of  Islamic Headmaster 

2 Drs. M.Tohir, M.Pd.I Fiqih 
ViceChairman 

of Curriculum 

3 Sunarto,S.Pd Social Education 
Vice Chairman 

of Studentship 

4 Fadillah Ahmad,S.Pd.I Akidah Akhlak Teacher 

5 Jubaidi,S.Pd Mathematics Teacher  

6 Devid Istiani,S.Pd Mathematics Teacher  

7 Sarmini,S.Pd English Teacher  

8 Andi Irawa,S.Kom 
Technology Information of 

Computer 
Teacher  

9 Suhendri,S.Pd.I Counceling Guidence Teacher  

10 Partiyani,S.Pd Science Teacher  

11 Zaini Mustofa,S.Pd Indonesian Teacher  



 

12 Segeng Santoso,S.Ag Al Qur’an Hadits Teacher  

13 MelyaYusepaS.Pd English Teacher 

14 Darrul Fattah,S.Pd Sport Teacher  

15 Tugimin,S.Pd Sport Teacher  

16 Tri Handayni,S.Pd Art Teacher  

17 Selvi Mutiasari,S.Pd Science Teacher  

18 Ita Nur Azizah, S.Pd Civics Teacher  

19 Mahyudi,S.Pd.I Arabic Teacher  

20 Hasnudin,S.Pd Social Education Teacher  

Source: SMA Persada Bandar Lampung in the academic year of 2016/2017. 

 

This school also has some extracurricular; it can be seen in this following 

table: 

Table 8 

Extracurricular Activities in SMA Persada Bandar Lampung 

No  Name of Extracurricular Advisor  

1 ROHIS Rahmadi Mu’alim, S.Pd 

2 PRAMUKA ZainiMustofa, S.Pd 

3 FUTSAL Jubaidi,S.Pd 

4 SENI SelviMutiasari S,.Pd 

5 BASKET SuhendriS.Pd 

6 BOLA VOLI ZainiMustofaS.Pd 

7 PASKIBRA Darrul Fattah S.Pd 

Source: SMA Persada Bandar Lampung in the academic year of 2016/2017. 

 

 

 

 

 

 



 

B. Description of the Treatment 

The research has been conducted since January, 5
th

2017 to February 5
th

 2017. They 

involved pretest, three times treatments and posttest. In the experimental class, the 

researcher gave three times treatments by using Think Pair Share (TPS) technique to 

find out the influence of using Think Pair Share (TPS) technique. Meanwhile, in the 

control class the researcher gave free writing technique that usually is used by the 

teacher there. The researcher identified several results, they were: the score of the 

students before treatment in pretest, score of studets after treatment in posttest. 

 

1. Description of the First Treatment  

The first treatment on January 6
th

2017, the students looked nervous. The students 

were not interested when the researcher said about writing. They assumed that it was 

very difficult to express their ideas because they are lack of vocabulary, did not want 

to try writing an narrative text, and low motivation. 

 

From the situation above, the researcher gave the motivation first. The researcher 

shared her experiences when she was student in senior high school. And then, the 

researcher explained about writing aspects and narrative text included generic 

structure and grammatical features of narrative text. After the students understanding 

about narrative text, the researcher introduced Think Pair Share technique as a 

technique to teach writing especially narrative text. And then, the researcher asked 

students to makenarrative text related phenomenon surrounding using Think Pair 



 

Share (TPS) technique. After making narrative text, the researcherasked one of 

students each group to read his writing.  

 

2. Description of Second Treatment  

The second treatment on January 9
th

2017 for this session, it was better than first 

because the students did not look nervous anymore. The researcher started the 

teaching learning process with explained of materials. In this treatment, the researcher 

reviewed about narrative text include generic structure and grammatical features of 

narrative text. After that, the researcherremembered the students about Think Pair 

Share (TPS) technique and explained again the steps to make narrative text by using 

Think Pair Share (TPS) technique. The last session of this lesson, the researcher 

asked students to make narrative text and one of students each group to read result his 

writing.  

3. Description of Third Treatment  

The third treatment on January 11
th  

2017for this session, it was better than the second 

because they felt enjoyable with the materials of writing. In this session the 

researcher gave the new example about narrative text. The researcher explaind more 

details so that students understood about it. 

 

 

 

 



 

C. Result of the Research 

1. Result of Pre-test in Control Class 

The researcher conducted pre-test in order to know students’ ability before the 

treatment. The pre-test was administered on january 5
th

, 2016. The score of the 

students’ narrative text tested in pre-test can be seen in figure 1. 

 

 

Figure 1 

Result of the Pre-Test of X1 

 

Based on the figure 1, it could be seen that there was two students who got 45 score, 

three student who got 46 score, one student who got 47 score, two students who got 

48 score, one student who got 49 score, two students who got 50 score, two students 

who got 51 score, two students who got 52 score, one student who got 53 score, one 

student who got 54 score, two students who got 55 score, two students who got 58 

score, one student who got 59 score, one student who got 60 score, two students who 

got 61 score, one student who got 63 score, one student who got 64 score, two 

frequency 

score 



 

students who got 65 score, one student who got 67 score, one student who got 68 

score,  one student who got 70 score. It can be seen that the highest score of pre-test 

of X1 was 70 and the lowest score was 45.    

 

The researcher also showed mean of pre-test in control class was 1770:32 = 

64.50.(See appendix 11 ). 

2. Result of the Pre-test in the Experimental Class 

The researcher conducted pre-test in order to know students’ ability before the 

treatment. The pre-test administered on januari 10
th

, 2016. The score of the students’ 

narrative text tested in pre-test can be seen in figure 2.  

Fig

ure 2 

Result of Pre Test in X2 

 

Based on the figure 2, it could be seen that there were one student who got 74 score, 

two students who got 72 score, two students who got 71 score, four students who got 

70 score, one student who got score 69, two students who got 68 score, one student 

frequency 

score 



 

who got 67 score, one student who got 66 score, two students who got 65 score, two 

students who got 62 score, two students who got 61 score, three students who got 60 

score, one student who got score 59, two students who got 58 score, two students who 

got 57 score, two students who got 56 score. It can be seen that the highest score of 

pre-test of X2 was 74 and the lowest score was 56. 

 

the researcher also showed the mean of pre-test in experimental classwas 1935:30 = 

64.5 (See appendix 9). 

 

3. Result of the Post-test in Control Class 

The researcher also gave post-test in experimental class to know students’ narrative 

text after the treatment. It was administered on januari15
th

, 2016. The score of post-

test in control class are presented in figure 3. 

 
Figure 3 

Result of Post test of X1 

Based on the figure 3, it could be there was two students who got 47 score, one 

student who got 48 score, one student who got 49 score, two students who got 50 

score, two students who got 51 score, one student who got 52 score, three students 

frequency 
score 



 

who got 53 score, two students who got 54 score, one student who got 55 score, two 

students who got 56 score, two students who got 57 score, one student who got 58 

score, three students who got 59 score, one student who got 60 score, one student 

who got 61 score, one student who got 62 score, one student who got 64 score, one 

student who got score 67, two students who got score 69, and one student who got 70 

score .It can be seen that the highest score of post-test of X3 was 70 and lowest score 

was 50. 

 

The researcher also showed the mean of post-test in control class was 1810 : 32 = 

56.5 (See appendix 13) it increased from 55.3 to 56.5. 

 

4. Result of the Post-Test in Experimental Class 

The researcher also gave post-test in experimental class to know students’ narrative 

text after the treatment. It was administered on January 19
th

, 2016. The score of post-

test in control class are presented in figure 4. 



 

Fig

ure 4 

Graph of the post-test in experimental class 

 

Based on the figure 4, it could be seen that there were two students who got 60 score, 

one student who got 62 score, two students who got 63 score, one student who got 64 

score, two students who got 65 score, one student who got 66 score, one student who 

got 67 score, two students who got 68 score, one student who got 69 score, four 

students who got 70 score, three students who got 71 score, one student who got 72 

score, two students who got 73 score, three students who got 74 score, two students 

who got 73 score, three students who got 74 score, two students who got 75 score, 

one student who got 77 score, one student who got 78 score. It can be seen that the 

highest score of post-test of X1 was 78 and lowest score was 60. 

The researcher also showed the mean of post-test in experimental class 2078 : 30 = 

69.3 (See appendix 20) it increased from 64.5 to 69.3. 

 



 

D. Data Analysis 

1. Result of Reliability  

Reliability shows that the instrument can be believe to be used the data collecting 

technique when the instrument is good enough. 

a. Reliability of Pretest Control Class 

The statistical formula is: 

   

   

   

 

   

--> Reliability is Very High 

From the calculation above, the result of pretest experimental class is 0.984. It 

means that the instrument has very high reliabilty.  

b. Reliability of Posttest Control Class 

The statistical formula is: 

   

  



 

 

   

   

--> Reliability is Very High 

From the calculation above, the result of posttest control class is 0.984. It means 

that the instrument has high reliability. 

c. Reliability of Pre test Experimental Class 

The statistical formula is: 

   

   

 

   

 

   

--> reliability is Very High 

From the calculation above, the result of prettest control class is 0.972. It means that 

the instrument has very high reliabilty. 

d. Reliability of Posttest Experimental Class 



 

The statistical formula is: 

 

 

   

 

   

 

--> reliability is Very High 

From the calculation above, the result of posttest control class is 0.938. It means 

that the instrument has very high reliabilty.  

Based on the data above, it can be seen that the result of the experimental class and 

control class have the high reliability by the criteria of reliability. (see appendix 

10,12, 14, 17)  

2. Result of Normality Test  

The researcher did normality test to measure weather the data has normal 

distribution or not.The hypothesis for the normality test are formulated as follow: 

Ho = the data are normally distributed. 

Ha = the data are not normally distributed. 

 



 

Test  criteria :  

L observed>L critical : it means that the data is not in the normal distribution. 

L observed<L critical : it means the data is in the normal distribution. 

Table 9 

Normality of the Experimental and Control Class 

 

Pre Test 

 

Post Test Class 

L observed L critical L observed L critical 

Conclusion 

Experimental 

 

0.140 0.161 

0.0985 

0.161 Normal 

Control 

 

0.127 0.156 0.0972 0.156 Normal 

 

 Based on the table above, it can be seen that in experimental and control class shows   

L observed ≤  L critical, so, the conclusion is that the population is in the normal 

distribution (see appendix19, 20, 21 ). 

3.   Result of Homogeneity Test 

Homogeneity test is used to know wheter the variance of the data is homogenous 

or not.  

a. Hypothesis formula 

H0 = The variance of the data homogenous 

Ha = The variance of the data not homogenous 

criteria for the test are as follows : 

Ho is accepted if F observed < F critical 

Ha is refused if F observed > F critical 



 

 

 

 

 

 

Table 10 

Homogeneity Test  

Class The 

biggest 

variant 

The 

smallest 

variant 

F observed F critical 

Conclusion 

Experimental 31.276 27.35 1.143 1.61 Homogeneous 

Control 52.223 37.184 1.40 1.56 Homogeneous 

 

Based on the table above, it can be seen that the result of the test in experimental 

class and the control class, the F observed  are 1.143 and 1.40 while the F critical at the 

significant level of 0.05. It proves that Ho is accepted because F observed < F critical. It 

means that the variance of the data is homogenous. (see appendix 25 ) 

4. Result of Hypothetical Test 

 The researcher used the following t-test formula: 
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Notes: 

Mx = Mean of control class 

My = Mean of experimental class 

∑x² = Average of deviation of control class 

∑y² = Average deviation of experimental class 



 

N = Number of subject
65

 

 

The hypotheses formula is:   

Ho : There is no a significant influence of using  think pair share technique towards 

students narrative text writing ability at the second semester of the tenth grade 

of SMA Persada Bandar Lampung in the academic year of 2016/2017. 

Ha : There is a significant influence of using  think pair share technique towards 

students narrative text writing ability at the second semester of the tenth grade 

of SMA Persada Bandar Lampung in the academic year of 2016/2017. 

Testing criteria:  

Ho is accepted if t observed < t critical 

Ha is accepted if t observed > t critical 

Based on the result (see appendix 27) obtain tobserved  = 3.5 tcritical at degree of 

significance 0.05 and d.f = NX + Ny– 2= 30 + 32 – 2 = 60  gain tcritical = 1.67.Since 

3.5 >1.67, Ho is refused and Ha is accepted. It means that the treatment has influence 

of the students’ score. It means that there is significant influence of using  think pair 

share technique towards students narrative text writing ability at the second semester 

of the tenth grade of SMA Persada Bandar Lampung in the academic year of 

2016/2017. 

 

E. Discussion  

                                                             
65Arikunto, Op. Cit., pp 306-308 



 

In the first treatment, the students looked nervous. They looked difficult to 

understand the material. To make the students understand the material easier, the 

researcher gave an example of the story of making text by Think Pair Share (TPS) 

technique. The researcher explained the material by using Think Pair Share (TPS) 

technique. Then, the researcher asked the students to make a narrative text by using 

Think Pair Share (TPS) technique with their own group. After that, the researcher 

gave chance to the students to ask if they had difficulty about the material. Finally, 

the researcher guided the students to make a conclusion about the material.The 

researcher and the students concluded the material has been studied together. The 

researcher asked to the students if they had difficulty in understanding this lesson. 

Then, the researcher closed the lesson. 

It proved Harmer’s theory which defined that the way to encourage the students to be 

more active in teaching and learning process, a teacher should apply a method, 

strategy or a technique, due to Think Pair Share the students were all active in the 

class for completing their task to make writing narrative text and they were all 

interesting to give and to receive comments and suggestion. 

Based on the result pre-test and post test score, was influence between the 

experimetal class and the control class where the pre-test and post-test score of the 

experimental class were higher. It can be seen from the mean in pre-test in 

experimental class was 64.5 and the mean score of pre-test in control class was 55.3. 

and the mean of students’ post-test score in experimental class was 69.3. and the 



 

mean of students’ post-test score in control class was 64.5. It means that Ho is rejected 

and Ha is accepted. It means that the treatments had influence of using Think Pair 

Share (TPS) Technique towards students narrative text writing ability. 

Based on the analysis of the data and the testing Hypothesis, the result of the 

calculation is found that the null hypothesis (H0) is rejected and the alternative 

hypothesis (Ha) is accepted. From the analysis above, we know that the students who 

got high frequency of using Think Pair Share (TPS) Technique get better score than 

the students without using Think Pair Share (TPS) Technique in teaching narrative 

text writing ability. So, it can be concluded that Think Pair Share (TPS) Technique is 

one of good technique in motivating students in learning English, especially 

innarrative text writing ability.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion  

In the previous chapter the researcher analyzed the data statistically. Based on the 

statistical analysis, the researcher concluded that there is a significant influence of 

using Think Pair Share (TPS) technique towards students’ narrative text writing 

ability of the tenth grade atSMA Persada Bandar Lampung in the academic year of 

2016/2017. 

The reason for taking conclusion above, it can be proved from hypothetical test. In 

the hypothetical test, the research used tcritical (1.67) of t-value distribution for n= 

60. Ha is accepted if tobserved is higher than tcritical, or (tobserved > tcritical). Ho is 

rejected if tobserved is lower than tcritical, or (tobserved < tcritical).  

So, since 3.5> 1.64there is a significant influence of using Think Pair Share (TPS) 

technique towards students’ narrative text writing abilityat the second semester of the 

tenth grade of SMA Persada Bandar Lampung in the academic year of 2016/2017. 

 

 

 

 



 

B. Suggestion 

In reference to the conclusion above, the researcher proposes some suggestion as 

follows:  

1. Suggestion For The Teacher 

a. In this research the researcher find out that Think Pair Share (TPS) 

technique can be used to improve students’ narrativetext writing ability. 

Due to the finding, English teacher can help students increase theirnarrative 

text writing ability by using othet effective and relevant technique. This can 

be done, among others, by providing certain clues based on the technique 

so that they can develop they Think Pair Share (TPS) technique 

appropriately. 

b. From the result, the score the students are not really satisfying. Therefore, 

the teacher can still improve the students’ writing ability. The teacher 

should help the students increase their score by giving more explanation. 

 

2. Suggestion to Other Researcher 

a. The researcher applied  Think Pair Share (TPS) techniqueto increase 

students’ narrative text writing ability. Furher other researcher should 

conduct this strategy on different skill and genre of text. 

b. In this research, the researcher used Think Pair Share (TPS) technique to 

help the students of senior high school, especially in narrative text writing 



 

ability. Furher other resaercher should conduct this technique on different 

level of students. 

 

3. Suggestion For the Students 

a. The students should use Think Pair Share (TPS) technique for write in 

writing ability especially in narrative text. 

b.  The students should be able to identify their need in learning, they can 

chooseThink Pair Share (TPS) technique to make the students easy to 

write. 

c. In learning writing, students should practice writing that they have learned 

in real situation. 

d. The students should know what extent they can understand the use of 

Think Pair Share (TPS) techniquein narrative text writing. 
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