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ABSTRACT

THE INFLUENCE O F USING NUMBERED HEADS TOGETHER
TECHNI QUE TOWARDS STUDENTSO6 WEIBNMRI PTI VE
ABILI TY AT THE FIRST SEMESTER OF THE EIGHTH GRADE OF
SMPN 1 JATI AGUNG SOUTH LAMPUNG IN THE ACADEMIC YEAR
OF 2018/2019

By

Intan Devita Nadya

As ore skill which sh be master, ;tgyﬁe students nglish learning, thestudents
still find writing di lt. It could”be Seen'in prelimi research. There are were
66.1% of students who get the:score under 70 as the criteria of writing test. Thus,
the new technique must pm, theﬁque was Numbered Heads Together.
The objective of this research is to know whether there is a significant influence of
using Numbered Heads Toget hesariptivE eegth ni g u
writing ability.

This research usegliasi experimental design with the treatment held in three meetings,
2x40 minues for each clas3he population of this research was the eighth grade
of SMPN 1 Jati Agung South Lampung. The sampling technique was cluster
random samplingThe sample was taken two classes, one class as thenesupiztii
class,VIll B and the otherclass as the control class, VIII E consist@&d63
students. In collecting the data, the writer used the instrument in the form of
writing test for pretest and pdstest. Ater giving the postest, the writer analyzed
the data by using SPSStétistical Package for Social Science).



From the data anadis, it was found that the reswf Sig. (2tailed) of the equal
variance was TM@tmmw ¢ Q = 0.05.0 is accepted if Sig.” |
8t tand’ O is rejected. Based on the computation, it can be concluded that there
was a significant influence of usilddumbered Heads Together Technique towards
st udent s otexoweittg abilitypat thevfiest semester of the eighth grade of
SMPN 1 Jati Agung South Lampung in the Academic Year of 2018/2019.

Keywords: Numbered Heads Together Technique, Quasi Experimental Design,
Descriptive Text Writing Ability.
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CHAPTER |
INTRODUCTION
A. Background of the Prdblem

According to Siahaan, language is a set of rules used by human as a tool of their
communicatiorf. Many functions of the Language, for example helps people to make
interaction to their environment. Language also as a way of communication among
people aound the world, as a system of structurally related elements and language for
the expression of functional meanihganguage is used to exchange information. By
using language, people can express their ideas, thoughts, needs, and wishes. Each
language isunique and each has its own system. A language is always different from
others even though the language may be similar to some lantuage.

English is one of the international languages used in countries through out the

world, include Indo . Since i comes a portant language for
communication, it is carri ut to_Indonesian edueation and it has the main goal to

develop four skills in order to attain !omm Icative competence, taught in university,
senior high school, junior high school, andneémtary school. But in Indonesia, English
is learned only at schools and people do not speak the language in the society, because

English is really a foreign language for language learner in Indonétaton stated

2 Sanggam Siahaafihe English Paragraph(Yogyakarta: Graha llmu, 2008), p.1.

® Ag. Bambang Setiyadileaching English as a Foreign Languag¥ogyakarta:Graha limu,
2006), p.8.

* Ibid, p.23.

® |bid, p.22.



that AThe f our matingthroughkangudges areioften loraadiyndefined c
as | i stening, s p e a K°iltrcan, be assumetlithatgthere ara tbur wr i t
language skills that should be mastered by English learners.

Based on the statement above, teaching English to the [Enigissners
especially students is expected to help them to develop their ability in four language
skills, not only receptive skills (listening and reading) but also productive skills
(speaking and writing). Teaching and learning are two processes thatt daan
separated, because they are related to each other. As we know that teaching is a process
of transferring knowledge to someone, and learning is a process of getting knowledge
from someone. Teaching English to the English learner or students as farejgage
in Indonesia is not as easy as it seems, especially in teaching writing. This is because
English is very different from local languages (Javanese, Maduranese, etc.) and our
national language, In ian Ianguagg.ﬁ ‘f’\\

Writing (as one o four skdlof listening, speaking, reading and wrting) has
always formed part of the syllabus in‘the tem of EndlRkimes says that writing
is a skill in which we express ideas, fellings, and thoughts that are arranged in words,
sentence and paragraph byngseyes, brain, and hafidt means that writing is complex
skill because writing needs hard thingking to give ideas, feelings, sentence and

paragraph to cattaiment of writing. Realizing that writing is very important for English

® J.B.HeatonWriting English Language Testéondon: Longman Group, 1989. 8.
’ Jeremy HarmetHow To Teach WritingHngland: Longman, 2007), p.31.
8 Ann RaimesTechniques in Teaching WritingOxford: Oxford University Press, 1983), p.3.



learners, it is essentifdr the students to develop their writing skills in English. Allah

states in the holy Qurdan:

-
="z -

- e & P « e
= - - - = - .
Pt = - \ Y l g -5 - l-’ - ‘
@) ,,] e d e ) A.LGJ A-Lp(gvd
= rd g Wt W e = -

Who taught by the pen (Qalam). Taught man that what he did not know....

(Al-Alag: 45)°

The symbol of a permanent revelation is the mystic pen and the mgbia,
the world Qalam in the fourth verse means the tool to write (pen). God teach us new
knowledge at every given moment individuals learn more and more day by day; nations
and humanity at large learn fresh knowledge at every stage. This is even ticwalhe
and important in the spiritual world. From the verse above, we know that writing has an
important role in human life. Allah explained in the verse that Allah taught human by

pen, by writing people

Qﬁsome igzrtén ion. That i?human neddarn how
to write correctly.

From t he Quro!n 'erse above, All ah sai

world. Because from writing we know about something we do not know. Writing is one

for four language skill, as a process of communicationghvhses conventional graphic
system to convey a massage to reader. It means that writing is the process to deliver the

massage with detail information to the reader by using graphic system.

® HAhmad TohaputraAL Bayan: Al Qu rnaya franglierasi Afaii atip e ma h a
Model Perbaris(Semarang: Asy Syifa Press, 2001), p.1616.



Writing is important English skill for students because writing ls@me
benefits forthem. In fact, many students fadi difficulties in writing, because they did
not know how they can express their idea well. Writing is one of difficult skills for many
people. Based on the journal research of Spelkova and Hurst adouthtee r s 6 at t it
skill and writing process in Latvia and Portugal, writing is the most difficult skill in
English® It means that writing is complex skill because the people who want to write
they must use eyes, brain and hand. Students who write vaitefind some problems
when they must write, because sometimes when they want to write something they are
confronted with a lot of difficulties to transfer thought and idea in written form. Not only
focus on words, phases, sentences, pattern and grabuhatso they must focus on the
idea of each paragraph.

Based on preliminary research, this condition also happeneMRNSL Jati

Agung South Lampu peciallym(ﬁlaigﬁ From inte with English teacher
Mrs. Yuliana, S.Pd, sheat t "the mudents are vewrgifficult to be told to bring a

dictionary at the time of my subjec@]n fac’, the students have lack of vocabulary.
And not only that, many students do not pass the minimum standard (KKM) and have
difficulties in writing, students wting score wee still low. The students cannot express

their ideas in written form well especially ireBeriptive Text, mostly ma&dmistakes in

% Innelsa Spelkova and Nicholas Hurse acher s6 att it udRracesstio Ski | |

Latvia and Portugal Journal. (Available on
http://web letras.up.pt/nrhurst/Writif6R 0Article%20for%20APP1%20Journal.pdf\ccessed on January
p ¢ 2018.

" Mrs. Yuliana, S.PdEnglish Teacher of SMPN 1 Jati Agur@puth Lampung: SMPN 1 South
Lampung. Februarg ¢ 2018. (an Interview)


http://web,letras.up.pt/nrhurst/Writing

both organizational ideas and in language usage. This is due to the fact that writing in
English is different fom Indonesian languag&he writer also had interviewedhe
studentsAnd based on the interviethe students felt boredhen they write Descriptive
Text, they do not enjoy with the teaching technique in writing Engiistheywere felt
lazy to follow the learning process very welfhe scores can be seen from the value of
writing English students in Descriptive TeSicores are displayed in Table 1.1:

Table 1.1

St udent s\Writrigisgpte atshb Eighth Grade of SMPN 1 Jati Agung South
Lampung in Academic Year of 2018/2019.

No.| Class Students' score Number of
<70 >70 student

1 | VIIIA 20 12 30

2 | VIlB 24 7 31

3 | viic | 15 17 3

4 | VIID 21 10 31

5 | VIIE 23 9 37

: QE 22 Jiy J A, g

Tota 125 64
Percentage w 33.9% 100%

Source: SMPN 1Jati Agung, Sout Lampung in the academic year of 2018/2019.

Based on Table 1, there were 64 students of 189 students who passed the test
based on criteria of minimum mastery (KKM) and 125 students failed. In this case, the
student sd scor e abAgung Badth Lampur® P78 and there were
many students who got the score under 70. It means that more than 50% students who do
not pass the criteria of minimum mastery. From thkisels of problem, the writer

assumed that most of the students weré difficult to learn English, especially in



writing of Descriptive Text. It means that the English teacher must find some ways how

to make studentsdé writing ability better t

There are many kinds of teaching writing technique. The techniquettcact a
studentsdé motivation in | earning English,
students do not feel bored. From these reasons, the writer would like to propose a fun
technique in teaching writing especially in Descriptive TaxtusingNumbeed Heads
Together technique. It is one type of Cooperative Learning with syntax: directing,
creating heterogeneous groups, and each student is given a fiéimimer. ot her wor d
a technique where students are divided in some groups then the teacharugniers
and guestions to every student based on their numbers. The purpose of this technique is
the students are able to process the information, communication. They also can develop
their thinking, review material and checking their prior k e. Acording to Slavin

)
in Huda, the techniquéideveloped %&Fgugﬁlzrank is suitable for ensuring individual

-

accountability in group discussia& =

Considering the topic discuss in this research, it is also supported by previous
research. There were some previouseagch that have been done related to this topic
are: First, Khairani and Zainudin with the title Improviggt udent sé Achi ev
Writing Report Text Through Numbered Heads Togetheis study was conducted by

using classroom action research at SMPNPARY UPMI Medan in the Academic Year

12 Ngalimun,Strategi dan Model Pembelajara(Banjarmasin: Aswaja Pressindo, 2012), p.169.
13 Miftahul Huda, Cooperative Learning Method, Teknik, Struktur, dan Model Penerapan
(Yogyakarta: Pustaka Pelajar,2013), p.130.



2014. In this research, students' writing score kept improving in every test. In test I, the
mean was 66.4375, in test Il the mean was 78.125 and in test Ill the mean was 87.5625.
And, based on the observation sheetd goestionnaire sheets, it was found that the
teaching learning process ran well. Students were active and interested in writing. The
result of the research showed that Number Heads Together (NHT) significantly effective
improved students' achievement iritimg.**

The Second, thesis entitlethe Effectiveness of Numbered Head Together
Technique in Teaching Writing Hortatory Expositidext by Rizgina Rachman and
Vega Hesmatantya from University of Muhammadiyah Surabaya.This research used
experimental desigthat the sample used -XPA3 as control class and XPA4 as
experimental class of SMA Wachid Hasyim1l Surabaya in Academic Year 2016. Based

on result of the research, NHT is effective to be used because the result of independent

samples test showed >0 (ﬂg%a&%m). It me h& is accepted, there
I's significa dif f eren-e bet ween student

most of students give a positive rgspons in implementation of Numbered Heads
together technique, the students feel that this technigue make them more active, more

motivated in learning English.

1 yunita Khairani and Zainudini mpr ovi ng Students6 Achievement
Through  Numbered Heads  Together,(Medan: Unimedl Journal. (Available on
http://jurnal.unimed.ac.id/2012/index.php/eltu/article/viewFile/335)1A8cesed on Januagy 2018.

5 Rizgina Rachman and Vega HesmatantJhe Hfectiveness of Numbered Head Together
Technique in Teaching \WMng Hortatory Exposition TextJournal. (Available on http://journal.um
surabaya.ac.id/index.php/Tell/article/view/35Accesed on Januapyp 2018.



http://jurnal.unimed.ac.id/2012/index.php/eltu/article/viewFile/335/143
http://journal.um-surabaya.ac.id/index.php/Tell/article/view/354
http://journal.um-surabaya.ac.id/index.php/Tell/article/view/354

So, the conclusion of the two previous research are, in the first previous
research by Khairani, she has found that the teaching leanrmogss ran well. Students
were active and interested in writing. The result of the research showed that Number
Heads Together (NHT) significantly effective improved students’ achievement in
writing. And in the second previous research bgHaan, he has tmd that there wa
significant di fference bet ween Isldssidreint 6 s
most of students ga a positive response in implementation of Numbered Heads
togeher technique, the studentdtfehat this technique make them racactive, more
motivated in learning English. And the different of previous and present research is they
use the same technique and skill, but different in subject and grade. In present research,
the writer use Numbered Heads Together to make the stodwstinterest and do not

feel bored when their learning English, expecially in their Descriptive Text Writing

Ability at the first semﬁjﬁthe sevﬂhﬁg@ge. 7
Based on explanatT ons above, the v

Influence @ Using Nu %bere Heads Toget her T
Descriptive Text Writing Ability at the First Semester of the Eight Grade of SMPN 1

Jati Agung South Lampung in The Academic O

Identification of the Problem
Based on the backgrod of the problem above, the writer identified the
problems as follows :

1. The students were lazy and difflt to bring the dictionary



2. The students got difficulties in expressing their ideas in written form especially
in Descriptive Text.

3. The students gdlifficulties in organizing ideas and language usage in written
form especially in Descriptive Text.

4. The students febored when they wte Descriptive Text.

5. The teaching technique that was used by teachestildess enjoyable for the

students.

C. Limitat ion of the Problem
In this research, the writer focusen The Influence of using Numbered Heads
Together Technique To wa ktdsitingSAbilitydase thedRirss 6 De s
Semester of the EightBrade of SMPN 1 Jati Agung South Lampundrhe Acaémic

Year of 2018/2019

LDIA 7
D. Formulation of the Proble

In this research, the formhion oﬁeoplem is:Is there any significant
Influence of using Numbered Headsgether Technique Towards stutlee 6 Descr i pt
Text Writing Ability at the First Semesterf @he EighthGrade of SMPN 1 Jati Agung

South Lampungn The Academic Year of 2018/2019?

E. Objective of the Research
Based on the formulation of the problem, the objective of the research is to

know whether there is any significant Influence of using Nuntbéteads Together



Technique Towar ds sxtWridirg Alllity atdhe Biret Semestepdf i v e
The Eighth Grade of SMPN 1 Jati Agung South LampumgTihe Academic Year of

2018/2019

F. Uses of the Research
After doing this research, the writer expethat the result of this research are
as follows:

a. Theoretically
This research to give information for the English teacher about the influence of
Numbered Heads Together Technigue towa
ability, and also to give informiain for further research.

b. Practically
It is expected that this research can provide useful input in improving the quality

of learning in thelschool and &%ﬁinformatio

teaching Descriptive textw ’

G. Scope of the Rsearch

the English teacher about

1. Research Subject
The research subject was the students at the first semester of she eighth grade of

SMPN 1 Jati Agung South Lampung in the Academic Year 2018/2019.

2. Research Object



The research object of this research was the Nssmbered Heads Tether
technique towards studentdéds Descriptiv
Research Place

The research was conducted at SMPN 1 Jati Agung South Lampung.

Research Time

The research was conducted at the first semester of the eighth grade of SMPN 1

Jati Agung Soutlhampung in the Academic Year 2018/2019.

\:': 7



CHAPTER II
REVIEW OF RELATED LITERATURE

A. Frame of Theories

1.

Concept of Teaching English as a Foreign Language

Language is used for communicatiénEvery human needs language as
medium for communication among indiual or nations and interaction to their
environment. Language is a system of arbitrary conventionalized vocal, writen, or
gestural symbols that enable members of a given community to communicate intelligibly
with one anothel’ As a way of communicationneong people around the world,
language is used to exchange information. By using language, people can express their
ideas, thoughts, needs, and wishes. Each language is unique and each has its own
system, a language is always different from others evamththe language may be
similar to some langu

English is one o subject material scho nd as a part national exam in

Indonesia. Therefore, the students M]st an English well for carrying on their study

and to go to the next level that highlean before. Brown states that teaching is showing
or helping someone to learn how to do something, providing with knowledge, causing to

know or understantf. It means that teaching is a process that should be done by teacher

® H. Douglas BrownPrinciple of Language Learning and Teachir@an Fransisco: State
University, 1994), p.6.

YL oc.cit.

8Ag. Bambang SetiyadiTeaching Engsh as a Foreign Languagé€Yogyakarta: Graha Ilimu,
2006), p.23.

¥ Brown, Op.Cit,p.8.



based on the experience, knodde and material preperation. Than in reality the
students still find difficulties in English, because of the difference of pattern, structure,
and language used.

In the other hand, English also called as a foreign language. It is supported by
Harmer, hesays that English as foreign language is generally taken to apply to students
who are studying general English at schools and institutes in their own country or as
transitory visitors in a target language courfhit means that many students just use
Endish for their communication in the school or institution. In addition, the teacher has
to use effective way so the students use English in their daily communication.

English is an action to transfer English knowledge from the teacher to the
students. Stdent is someone who receives the materials, and teacher is someone who
delivers the material and guides the students in learning process.And, English in
Indonesia as a foreig guage, beﬂ%eﬁglish is 0 arned at schools and people
do not speak Eilish in the iety, they are do_not practice to use it in daily life. Many
students are not good in Ené;li%ecausﬁey just practice it in their school or
institution. Consequently, in Indonesia, many people think that English is difficult.

From thosetheories, the writer concludes that teaching English as a foreign
language is an action to transfer English knowledge from the teacher to the students.
English is only learned at schools and people do not speak English in the society, they

aredonotpractce t o use it i n daily |ife. Il n th

20 Jeremy HarmetHow to Teach Writing(London: Pearson Education Limited, 2004), p.39.



effective and good way in teaching English is very important to make the students more

interested in learning English.

Concept of Writing

Writing is a combination of process antbguct of discovering ideas, putting
them on paper and working with them until they are presented in manner that is polished
and comprehensible to readétsln making good writing, we should use correct
grammatical rules, choose appropriate vocabulary, emasider the coherent and
cohesion. Thus, it can be stated that writing is one of productive skills, which contains of
a symbol (orthographic) and involves a complex process. It is not a spontaneous activity,
because it needs some mental efforts to coendnd arrange sentence.

Writing is frequently useful as preparation for some other activities, in
particular when students write sentence as a preamble to discussion activities. This gives
students time to thin ideas raﬁi&rgtﬁg% having togeome up imngtant fluent
opinions, something that many,*cially aWIevels, find difficult and awkivard.

In writing, more time and energy can be spent on cognitive activities such as planning
and information retrieval. A writer must devote a considerableuatmof cognitive

energy simultaneously managing several different kinds of information about acceptable

2L caroline T. LinsePractical English Language Teaching: Young Learnéew Yak: Mc.
Graw Hill, 2005), p. 98.
?2 Harmer,Op.Cit, p.33.



forms of written text$® So, create ideas and collect information in writing is very

iImportant because the ideas will be organized into written andyeathers.

Additionally, Palmer says that writing is recursive. It goes back and forth we
plan a little, put words on paper, stop to plan when we want to say next, go back and
change a sentence, or change our minds altogétlieneans, writing is an awity that
produces something from mind become meaningful a text of sentence.

Writing is a medium for communication, it helps us connect to others, and the
reader must understand the purpose of our writing, what we are going to inform or to
say® It meansthat in writing we should make it clearly so the reader can understand
what message we want to convey.

Based on the definitions above, it can be concluded that writing is an activity or
process in express the idea in written form. When we write, our geh@n idea and
express the idea by s ols letter lsﬁgﬁe‘;—ng&d to be wordiform and the word is arranged
to be sentence form, so that thw can We information or tell the reader about
their idea by using writing. It means that writing is skilleixpress the idea and thought

on their mind and students can get the information in writing form.

% Linse,Op.Cit.,p.18.

24 Barbara C, PalmeDeveloping Cultural Literacy through the Writing Procedspongwood
Profesional Book, USA, 1994), p.5.

%5 Ann Raimes Technique in Teaching WritindEndand: Oxford University Press, 1983),
p.129.



Concept of Writing Ability
Writing is one of skills to be achieved in English language learning. Writing has
always formed part of the syllabus in the téaghin English?® When writing, students
frequently have more time to think than they do in oral activities. They can go through
what they know in their mind, and even consult dictionaries, grammar book, or order
reference material to help théfHyland sag, that writing is regarded as an extension
of grammar, a means of reinforcing language patterns through habit formation and
testing learnersd abil i t*yltmeans tpat toeproeess ofwe | |
writing is a complex process, which teeidents not only explore ideas and concrete to
be realized in a text but also test of st
Writing Ability is the skill of putting together what you think or want to say
using words, which a person reading itldeato know your thoughts, ideas and feelings
as near to what yo nt to coﬁy@Nf&i‘ng skills an important part of
communication. Good wrl skills allow us to com Icate our message with clarity
and ease to a far larger audiemmthrouﬁace or telephone conversations.
Additionally, Harmer says that writing ability is supporting by others skill, what
we write often depends upon what we read. He also says that letters are often written in

reply to other letters, andreail conversatn proceeds much like spoken dialogues.

6 Harmer,0Op.Cit, p.31

*"Loc.cit.

8 Ken Hyland,Second Language Writin@lew York: Cambridge University Press, 2003), p.9.

*Devinder SharmaWhat is meant by writing ability?5 August, 2015.(Available on
https://www.guora.com/Whas-meantby-%E2%80%9Cwritineability%E2%80%90.  Accesed on
Februaryg 2018.
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Indeed, in the case of chat rooms, the computer discourse takes place, like spoken
conversation, in real tim&.Reader is very important in writing, because in writing we
need reader as participant to receive infdroma Moreover, in writing also supported by
speaking. When we start to write something, our writing resemble of our speaking. It
means that writing is also supporting by reading skill and speaking skill.

There are five scoring criteria for scoring of wi, they are:
1) Content (refers substance of writing, the experience of the main idea/unity).
2) Organization (refers tp logical organization of the coherent/coherence).
3) Vocabulary (refers to the selection of words those are suitable with the content).
4) Langua@ (refers to use the correct grammatical and syntactic pattern).
5) Mechanics (refers to use graphic conventional of the langdage).

Based on the explanation above, it can be concluded that writing ability is an
ability to communicat Xpress idﬁ f\%gm in writt rm which fulfills five
aspects of writing includin atent, organization, veeabulary, language, and mechanics

~’

effectively.

Concept of Writing Process
Writing process is the stage a writer goes though in order to produce something

and itsfinal written form. This process of course, be affected bycth@ent(subject

% Jeremy HarmerThe Practice Of English Language Teaching, Third Editiddew York:
Longman, 2001), p.251.

31 Christopher Tribble,Language Teaching Writing(New York: Oxford University Press,
1996) p. 13a131.



matter) of the writing, the type of writing (shopping, list, letters, essays, report, or novel)
and themediumof written in (pen and paper, computer word files, live chaf),.*tn

writing process, the writer seems to have the most important cognitive implitation.
means that, writing is a process of our mind to produce a good written start from
begining until the last in writing, the writer not only express her/his nmridrim written
language, but also we should have understand about the massege that we want to convey
to the reader.

Writing process as a classroom activity incorporates the five main writing
stages: planning(prewiting), drafting (writing), revising (réting), editing and
publishing®*

1) Planning (Prewriting)
Prewriting iIs an activity to stimulat e

generate ideas and g

s informam éog;&/‘rﬁﬁwm.is u find out ideas in our
mind so we can organize written form. It can h eople to clarify the thinking
processes and make people thim clearly ahelwdubject they want to write.

2) Drafting (Writing)

Drafting is time to the writer especially students put their idea on paper or other

media. Thepurpose of drafting is to make the students focus on their ideas and get them

%2 Harmer,Op.Cit, p.4.

% Sara Chaing Weigle, Assessing Writing(London : Cambridge University Press, 2002), p.
17.

% Linse,Op.Cit,p. 1051009.

% Alice Oshima and Ann Hoguewriting Academic English Third Edition(New York:
Longman, 1998), p.3.



on paper without the distraction or fear of making mistakes in grammar, punctuation,
capitalization or the neatness of the draft.
3) Revising (Redrafting)

Revising are often helpday other readers (or editors) who comment and make
suggestions. Another readerdés reaction to
appropriate revisors. In this stage, students can improve what have been written by
adding new ideas to suppotftet topic or cross out sentences that do not support the
topic.

4) Editing

Editing involves the careful checking of the text to ensure that there are no
errors. In editing, students edit for grammar, spelling, word forms, word orders,
punctuation etc.

5) Publishing gﬂb i ﬁ

The writing proceSs+is finally at its end. Is stage, the writer proudly
displays their writing becausemawes allﬁrage and sees the written through a
publication.

From the statements above, the writer concludes that writing process is a term
used in teaching. Writing process is an activity to produce a good written lang that is

suitable with the rule or process of writing. And the students can make a good writing if

% Harmer,0p.Cit, p.5.



they follow the process of writing, like they begin with planning, draftingjreg and

publishing.

Concept of Teaching Writing

Harmer says, that by far the most important reason for teaching writing of
course is that a basic of language sKill§he process of teaching writing is not an easy
option for students or teachéfsHarmers also says that in teaching writing, first
students write a composition in the classroom which the teacher corrects and hands back
the next day covered in red ink. Before getting students to write we can encourage them
to think about what they are goitmwrite by planning the content and sequence of what
they will put down on paper. And brainstorming to more guided tasks where the teacher
or the coursebook includes a number of activities which lead students to plan for a
forthcoming task® Therefore, ¢aching writing for the student of English is more
important than other uage skillél&rféjct teacher t give the example for the

student so the student can easich Wl’i'%

When the teacher is teaching writing in the class room, it has méanilies

-

that the students do in learning. The teacher not only ask her/his students to write
sentence or composition, but also focus on her/his activities in language practice and

make them more active. When teachers teach writing course, she/he doely teach

37 Jeremy HarmerThe Practice of English Language Teaching, Fourt EditigEginburgh
Gate: Longman, 2007), p.23.

* Harmer,Op.Cit, p.13.

*bid, p.11.



about to develop ideas in writing, but also serious attention of how to write English
sentence grammatically and systematically. So, the teacher is important to make the
students focus on the learning and the students should pay attentiontiokeileayning.

Based on that statement above, the writer can conclude that teaching writing is
not only ask her/his students to write sentence or composition, but also focus on her/his
activities in language practice and make them more active. Studentsitardifficult to
understand how to learn writing andits not easy because the student should learn some
components. It means that the teacher must be able to teach writing easily to make the
students feel a viable to learn. Good performance can helpetioher to send the

material perfectly.

Text
Text is a meaningful linguistic unit in a context. Text is both a spoken text and
= B
a written text. A spokenitext is any n&éinﬁng oken text. dt"can be a word or a phrase, a
sentence, and a discourse. A wﬁs aangful written teff. Text have a
structure, they are orderly grammatical of words, clauses and sentences, and by
following grammatical rules writers can encode a full semantic representation of their

intended meaning®.Further, language ialways produced, exchanged or received as a

text that is language as a system of communication is organized as cohesive units we call

“0'Mark Anderson and Kathy Andersofiext Type in English Australia: Mackmillan, 1997),
p.1.

“1 Ken Hayland Teaching andResearching Writing Second EditiofEdinburg Gate: Pearson,
2009), p.8.



text*? It means that text is used as a communication by the writer with organized the
sturcture of the text and grammaticAwords, clauses and sentences.

The text structure is how to produce and interpret a unified and coherent text
and how to select and use the correct grammatical aspects a certain and coherent text. In
text has texture and good characteristic, as foffow:

a. Coherence

Coherence refers to a group clause or sentences relate with the context.
Coherence divided into situational coherence and generic coherence. Situational
coherences the reader can identify the text as one of the kind text such as recount,
procedire, narrative, exposition, discussion, and can identify the structure in the text.

b. Cohesion
Cohesion refers to how the writer relates each part form the text.
Based on tho lanation, i aEb inferred tha od text is a text that relates

4
2 B

with the heme, use correc mmatical and generie-structure appropriate with the text,

—y

and can be understood by the reader.

Kinds of Text
According to English Syllabus of School Based Curriculum (KTSP), the
teaching of writing for students of Junior High Schoolalves the teaching of

paragraphs or text. In English, we can find many kinds of text in teaching of writing to

“2 petter Knap and Megan WatkinSenre, Text, Grammar: Technologies for Teaching and
Assesing Writing(Sydney: University of New South Wales Press Ltd, 2005), p.29.

3 Emi Emilia, Pendekatan GenfBased dalam Pengajaran Bahasa Inggris: Petunjuk Untuk
Guru, (Bandung: Rizqi, 2011), p.8.



students. Each of these texts has its own characteristics and functions. Students should
have kknowledge of these text. There are kinds oftteattmust be taught by students,
such ag?
a. Narrative Text
Narrative Text is the type of text about problematic story that has a climax
and denouement as a solution in the end of the story. The story can be a
fiction such as legend, fairy tale, myth, antléa
b. Procedure Text
Procedure text is the type of text to describe how something is
accomplished through a sequence of actions or steps.
c. Explanation Text

Explanation text is the type of text to explain the processes involved in the

formation (king ohatirglg)ﬁ)cio cul?nomena.
d. Report Text

Report text is the type%xt to @e the way things are, with reference
to a range of natural, manade and social phenomena in our environment.

e. Descriptive Text
Descriptive text is the type of texd tlescribes an object.

f. Recount Text

Recount text is the type of text about information in the past item.

“4 pardiyonoPasti Bisa! Teaching GerwBased Writing(Jakarta: Andi, 2006), p.238.



g. Exposition Text
Exposition text is the type of text about argument or opinion of someone to
perceive the problem.

h. Discussion Text

Discussion text is # type of text to present at least two points of view
about an issue.

I. News Item

News item is the type of text about events of the day which are considered
newsworthy or important.

Based on those explanation above, it can be concluded that there are many
kinds of text. Teaching learning writing provided nine types of text that must be taught
and the kinds of the text those must be mastered by the students in writing for increase
LiIA

writer_only focused d tive text as the form of

the students writing a

In this research,
writing that will be investigated becaduse that kind of writing form is concluded as the
material should be learnt by the students in the eight grade. Morever, the students have
already learnt about it, so that the writer will déasier to find out the problem from

teaching and learning descriptive text writing.



Concept of Descriptive Text
Definition of Descriptive Text

Descriptive writing appeals to the sense, so it tells how something looks, feels,
smells, testes, and or salsf® Descriptive is a written English text in which the writer
describes an object. In this text, the object can be a concrets or abstract object. It can be
a person, an animal, a tree, or camping. It can be about love, hate, of°belief.

Descriptive is cotaining two components: ideas and describes by which a
writer describes an object as her/his topic. Additionally, descriptive text is a text which
list the characteristic or something, says person or thing is like. It is purpose to describe

and reveal agrticular person, place or thifig.

Based on the theories above, the writer concludes Degtriptive text is

presenting observations about the characteristics of someone or something in a sentence.

Purpose of the descriptive text is gé&f ﬂigmely to €

—_

individual or an object. ~ ’

Social Function and Generic Structure of Descriptive Text

scribe or disclose an

Descriptive text is a written English text in which the writer describes an object.

Descriptive is a text that has social function to descrilparéicular person, place or

“5 Alice Oshima and Ann Hogue, Antroduction to Academic Writg, (New York: Longman,
1997), p. 50.

6 Sanggam SiahaaGeneric Text Structur€yYogyakarta: Graha llmu, 2008), p.89.

4" Alice Oshima and Ann Hogu@p.Cit,p.50.



thing. When writing descriptive text, there are several sets of corfgaparic structure.
The order are
a. Social function
To describe particular person, place, or thing
b. Generic structure
1) Identification : is a general openingagment identifies phenomenon to
be described.
2) Description : is a series of paragraphs about the subject describe parts,
gualities characteristics.
c. Significant Lexico grammatical Features
1) Focus on specific participants

2) Use of attribute and identifying press

of epithetﬂg ﬁ,sifiersynal group
-

3) Frequen
4) Use of simple Present terfée
Grammatical Features of Descriptive |ext
The grammatical features commonly used in descriptive text’ are:
1) Present tense
When describing things from a technical factual point of view, the

present tense is predominantly used; for example:

Has, eats, sings, lays, swim.

“8 Hasan WalinonoBahasa Inggris 1a(Jakarta: Balai Pustaka, 1988), p.60.
9 pardiyonoOp.Ct., p.126.



2) Relational verb
Relational verbs are used when classifying and describing
appearance/qualities and parts/functions of phenomena (is, are, has, have);
for example:
My favorite toy is a teddy bear because it is cuddly and friendly.
3) Action verb
Action verbs are used when describing behaviors/uses; for example:
An ant has three body parts. Some ants have wings.
The queen ant lays the eggs. Ants liveoiomies.
4) Mental verb
Mental verbs are used when describing feelings in literary descriptions; for
example:
She felt ppy. inh i ﬁ_ )
He liked dan . ,
5) Adjective ~ ’
Adjectives are used to add extra information to nouns and may be technical,
everyday or literary, depeling on the text; for example:

It is grey and brown.

He has a cool hairstyle.



10.

Example of Descriptive Text :
Descriptive of Person
My Beloved Mother

Every people certainly have a mother. It is because people are born from her.
The existence of her among is definitely important. That is why i love her so much. |
owegreat debt to what she has been doing to me until right now. And here is my mother.
(identification)

My mother name is Khodijah, She was born 49 years ago. She s short, but not
too short shes little fat. She has got short white straight hair. She has got brown skin.
She is beautiful. Her hand is so soft, the hand that have taught me to be kind person. She
never stop to support me. She always tells me to not give up so easily. She always give

me some fine solutions when | have some problems. The importance of her is never

denied. That is why i r‘fr WiIIin%;sc@ri?%)n?o j

Descriptive Text Writing Ability ~ ’

Pardiyono says that to make the descriptive text clear, the students must
implementthe important part of descriptive besides the géhtfemeans that students
must be able to understand the grammatical, purposes of descriptive text then they can

write descriptive text correctly.

*0 Siti Wachidah and AseGunawanWhen English Rings a Beldakarta: Pusat Kurikulum
dan Perbukuan Kemendikbud, 2014), p.57.
*L pardiyono Teaching Genrdased Writing(Yogyakarta: Andi, 2007), p.34.



Writing ability is then defined as technical competencartange and produce
written form in which the writer uses certain of variables of Tribble states, that there are
five scoring criteria for scoring wiritng, they are : content, organization, vocabulary,
language, and mechani®s.

From the definition abova, t can be concluded that S
writing ability is the ability to decribe the characters of something; it can be a person,
place, or thing. So, the readers understand about the object even can imagine it with
good mastery of aspects wfiting like contents, organizations, vocabularies, languages

and mechanics.

. Concept of Numbered Heads Together
Definition of Numbered Heads Together

Numbered Heads Together is one of the teaching techniques that derived from
cooperative learning wasst pro‘g@sgcfaf@y Spencer Kagan in 1994. It requires
students to interact and rely ow and WIVZS to accomplish a task. Numbered
Heads Together is an excellent structure for combining learning partnership into groups
or team of four. According t&agan (1994)n Yunita, Numbered Heads Together is a
learning method when each student is given a number they make a group of work and

then the teacher will call the number of students randdnly.

>2 Christopher TribbleQp.Cit, p.130131.

*3 Yunita Khairani and Zainudini mpr ovi ng Studentsodé Achievement
Through Numbered Heads Together,Me@lan: Unimed), p.13. Journal. (Available on
http://jurnal.unimed.ac.id/2012/index.php/eltu/article/viewFile/335j1 A8 cesed on Januagy 2018.



http://jurnal.unimed.ac.id/2012/index.php/eltu/article/viewFile/335/143

Numbered Heads Together is the activity that needs group teharing
information, communication with their groups. Numbered Heads Together is a kind of
variant a group discussion. The first, teacher ask the students to sit on the group and each
student is given a number. After that, the teacher calls numbeymindor presenting
the result their discussic?ﬁAccording to Slavin in Huda the method that is improved by
Russ Frank is appropriate to ensure individual accountability in group discuSsTores.
purpose of this technique is to give a chance to the stideshare their ideas and find
the correct answer.

Additionally, Yunita and Zainudin said that Number Heads Together (NHT)
significantly improved & fThedtadert bad tothimkin e v e m
original ways to come up with the solution tttese real problems. It helps with their

creative thinking skills by showing that there are many ways to solve a problem. Within

the Numbered Head ether, cogfr‘t;w& learning nt are working together to
make sense of what is going on, and therresgmt t being learnédMost of

students give a positive response !n impgmentation of Numbered Heads together
technique, the students feel that this technique make them more active, more motivated

in learning english®

** Miftahul Huda, Cooperative Learning Method, Teknik, Struktur, dan Model Penerapan
(Yogyakarta: Pustaka Pelajar, 2013), p.130.

> Loc.cit.

*Yunita Khairani and ZainudirQp.Cit.,p.1

>’ bid, p.3.

*% Rizgqina Rachman and Vega Hesmatanfilze Effetiveness Of Numbered Heads Together
Technique In Teaching Writing Hortatory Exposition Tef@urabaya: Universitas Muhammadiyah



In asking questions to all stuuls, teacher using a four phase structure as
Numbered Head Together syntax. There are syntax of Numbered Head Together

Cooperative Learning model, there ate:

Table 2.1
Syntax of Numbered Head Together Cooperative Learning model
Phase Teacher And StudentsActivities

Phase 1 (Numbering) | The teacher divides students into grodp. people,
and each person is given a number.
Phase 2 (Questioner) | The teacher asks the students questions.

Phase 3 (Think The group discusses to find answers that

Together) considered the most correct, and ensures all o
group members know the answers.

Phase 4 (Answer) The teacher calls one number. The students

were called, present the answers to the resuli
their group discussion.

Based on table 2.dbove, the wter concludes that Numbered Heads Together

hat can beﬁe_d for teaching wwiting by asking the students to

work in group to tell eac er about certain topic, each member of the group are

technique is a techni

responsible for learning the ma%he st@are able to processing information,
communication, developing thinking, review of material, and they can share their ideas

in writing process with their group.

Surabaya, 2016), p.58. Journal. (Available on http://journal.um
surabaya.ac.id/index.php/Tell/article/view/354&Yyedlccesed on Februapy w 2018.

*¥ Chandra Kusuma Lestafenerapan Metode Numbered Heads ogether untuk Meningkatkan
Keaktifan dan Hasil Belajar Siswa Terhadap Mata Pelajaran Mulok Produktif Membuat Jajanan
Tradisional,(Yogyakarta: Universitas Negeri Yogyakarta, 2015), p.Pbesis.



http://journal.um-surabaya.ac.id/index.php/Tell/article/view/354&ved
http://journal.um-surabaya.ac.id/index.php/Tell/article/view/354&ved

Concept of Teaching Writing by using Numbered Heads Together

Writing is frequently useful as preparation for some other activities, in
particular when students write sentence as a preamble to discussion activities. This gives
students time to think up ideas rather than having to come up with instant fluent
opinions, something thanany, especially at lower levels, find difficult and awkw&td.

In writing, more time and energy can be spent on cognitive activities such as planning
and information retrieval. So, it means that writing is an activity to know your thougths,
ideas, and felings as near to what you want to convey with good organization of written
language which require some stages. Students will feel bored if teaching and learning
writing process is not conducted various technique.

The process of teaching writing is noteesy option for students or teach®rs.

When the teacher is teaching writing in the class room, it has many activities that the

= -
students do in Iearnin@teacheﬁdbﬁtﬁﬁ%{ ask her/’h;tudents to write sentence or

-

composition, but also focus on histi\adeWQuage practice and make them
more active.

Students are usually not active in the class. they leave all the burden of
maintaining discipline to their teacher. for this reason, from the very beginning it is

importance for teacher to be ablecteate a more fun and interesting atmosphere in the

%0 Jeremy HarmetHow to Teach Writing(London: Pearson Education Limited, 2004), p.33.
61 .
Ibid, p.13.



classroom. teaching technique is hoped to be able help students understand the concept
in writing the purpose of learning.

Numbered Heads Together is learning models developed to train more students
in the material included in the activities carried out by them. It is a learning method that
provides oppurtunities for students to mutually generate ideas and consider the most
appropriate answef3.According Laura Candle and Kagan, Numbered Heads Together
IS a group of learning activity organized so that learning is dependent or the social
structual exchange of information between learners in groups and which each learners is
held accountable for his own learning and is moyivated to increases the learning
others®?

Based on explanation above, Teaching Writing by using Numbered Heads
Together is one of the way to help students to develop his/her writing achievments,

becuse students doin

Y

Ivities in cﬁbfr ive form or e students work together to
improve their English writing-ability. Teaching Writi y using Numbered Heads
Together being made to work Mers ment ethnicity and culture allows for
more interaction and cooperation. So, teaching by using Numbered Heads Together

Technique can mak&udents understand the writing well because they are can ask with

other friends about what they are writing, they are can share their ideas each other.

%2 Huda,Op.Cit.,p.138.
% Evi Kasyulita, The Effect of Numbered Heads Together on English Writing Descriptive
Paragraph,(Pekanbaru: Universitaslam Riau, 2015), p.35. Thesis.



c. Procedure of Teaching by using Numbered Heads Together
According to Suprijono, describes the procedusf teaching by using
Numbered Heads Together, namely:
1) Numbering, namely the teacher separates the class into small groups.
2) The teacher asks several questions that have been answered by each group.
3) Discussion groups to find answers. In this step, eachipgdiscussed the
answers to questions from the teacher.
4) The teacher calls students who have the same number in each group. They are
given to give answers to questions they have received from the t&4cher.
Additionally, Huda also expined that there are several procedure of teaching
by using Numbered Heads Together, namely:
1) Students divided into groups. Each student in each group gets a number.
2) Teacher give stions/assﬂnﬁem :And each ber does it.
3) The group discus to findsavers that are-eensidered the most correct, and
ensures all of the group%ers krm answers.
4) The teacher calls one number. The students who were called, present the
answers to the results of their group discus&fon.
From several steps according tomso of the theories above, the steps of

teaching by using NHT technique are further developed, are as follows:

® Agus Suprijono,Cooperative Learning Teori dan Aplikasi PAIKEKYogyakarta: Pustaka
Pelajar, 2009), p.76.
® Huda, Op.Cit, p.138.



1) Pre- teaching
In this activity, the activities carried out during the activity learning to write
with the NHT technique include:
a) say hello tolte students to start learning activities
b) condition students to be ready to participate in learning activities
c) ask student attendance
d) provide an explanation of the objectives of the learning activities that will
held
2) Whilst - Teaching
a. Exploraion
In the investigation activities carried out between other:
1) the teacher asks students questions about the material to be studied

2) the teacher

ains the aﬂiﬁnﬁmaterial of riptive text
3) the teacher exp how to make descriptive text
4) the teacher explains the NHT mem
b. Elaboration
In the elaboration activities of the activities carried out between other:
1) teachers form students into several groups, each grdum@&mbers, each
student is given a different number for accowntifdividual work

2) teachers give assignments to students to do with their groups

3) students work on the tasks that the teacher has given in groups



4) teachers call students randomly based on their numbering group, to write the
results of their work.

c. Confirmation
In confirming activities, the students reviseddaedited their writing. e
students discuss about their work with their group.

3) Closing
In closing activities, the activities carried out include:
1) the teacher asks students about thingsatteahot yet known
2) teachers and students together to correct misunderstandings, and teachers
give revolution and conclusion.

3) closing greeting®

Advantages and Disadvantages of Numbered Heads Together

1) Advantages m‘m\bered Hegdtg‘rg&ther

Numbered Hads Togetﬂhniquw advantages as Trianto states in

Khairani, that:
a) It is consider to help the students are ready to give the solution to each question
or problem which is given.

b) All of the students can do the discussion with intensively.

® Suci Utami, Peningkatan Kemampuan Menulis Pantun Dengan Metode NHT Pada Siswa
Kelas VIl HSMP Negeri 1 KuwarasarPurworejo: Universitas Muhammadiyah Purworejo, 2014), p.24.
Thesis.



c) This method gives the possibility to students to know their progress based on
their ability.

d) The students who can do the test can teach the other friend in getting the
solution.

e) Students become more actively involved in the learning process.

f) The learning foused on learnatzentered in which between student work in
group and teacher participate each other to solve the problem.

g) The teacher feels more freedom in the instructional prééess.

2) Disadvantages of Numbered Heads Together
Numbered Heads Together tedume has also some disadvantages as follow:
a) Not all members of the group will be called by the teacher

b) Need a lot of time

c) Sometimes clagoo\m activitiiiﬁ Ecﬁf&mtrolla‘ﬁle. ,

From the description above,*can b&Concluded that Numbered Heads Together
hasalso some disadvantages. And to solve the problems faced by teacher, teacher need
to organize the classroom well, and organize the learning time as best as possible to be

on time.

®"Yunita Khairani and ZainudirQp.Cit., p.14.

® Ana Wahyu Dwi AndariTeaching Speaking Skill Using Numbered Heads TogetSelo:
Universitas Muhammadiyah Suiatka, 2012), p.21. Journal. (Available on
http://eprints.ums.ac.id/19644/14/02._Publication_Article.pdf). Accesed Al CpAtO2018.



12. Concept of Draw Label Caption (DLC) Strategy
a. Definition of Draw Label Caption (DLC) Strategy
Definition of Draw Label Caption (DLC) Strategy is strategy that can help
students to generate their ideas before writing a descriptive text, fuctional story or a
personal narrative. It can be used to introduce new vocabulary or resmabulary.
The basic strategy that the studets draw a picture, then label everything in the picture,
and then give an overall of summary what is happening in the p?8tw(e. should
follow three steps to apply this strategy:
1) Draw
Draw is making a picturemage, etc. It is made with a pencil, pen, marker,
chak, etc. But not ussually with paint, it can just sketch. Draw is activity to
make a picture with usng a toll with the certain object and purpose.
2) Label gﬂb i ﬁ
Labeling is th cond_step in draw | capstrategy. Labeling is
creates one or two mxt label for each item in your drawing. Label is a
word or more that can be used to give a name for an object. It means that
labeling has function to give information about their drawing.

3) Caption

% Julie BumgardnerTeaching That Makes Sengd@ournal of Teaching English of Foreign
Learner, Volume 20, 2009), p.183. (Accessed on Octpheft 1 p



Caption is he third step in draw label caption strategy. The word caption is
defined as words that printed underneath a picture, cartooff, @aption
can be intferred that it is a phrase that can be a sentence, it shows main or
topic of the paragraph or text.
Basedon the explanation above, draw label caption strategy is strategy that can
help the students easier in mastering writing ability especially writing descriptive text. It
can be help the students to generate their ideas before writing a text, fictioparstor

personal narrative. It consists of draw, label, and caption process.

Procedure of Draw Label Caption (DLC) Strategy
To achieve the purpose in writing process there are three steps process in draw
label caption strategy, they afe:

1) Draw

Draw is maknhg% penciln‘gﬂéfcﬁ%f your sc?;his is a rough sketch, use

outlines only, stick peoplwncourWry to include as many little details as

you can.
2) Label
Label is created a one or two word text label for each item in your drawing.

Label everthing you can think of, even different part of things. Have students

0 Oxford, Learner Dictionary(Oxford: Oxford University Press, 2008), p.60.
" StevaPeha,The Writing Teac hNew&ak: Gxford &nivergity Préss, i d e ,
2003), p.47.



label everything in the picture. Thet are allowed to label everything that is
considered as important thing for them.

3) Caption
Caption is write a single sentence underneath the pictuteteis what is
happening. This can be a very simpleteane or something more complicated if
you are up for it. Have the students to write a sentence caption for their picture,
they can make the sentence under their picture to tell about their writing.

4) Description
Have the students write description of everything in the picture and push them to
be as detailed as possible.

5) Complete story

Students have more enough material to write a complete scene or story

Procedure of Teachin&iriptive Tgxh \E\/%g Umgﬂabel Caption (DLC)

Strategy ~ ’

Draw label caption strategy is one of the strategies in teaching learning writing,
where the students are asked to draw some object to be described. There are several step
are used in the process of teaching writirdpacrptive text using the draw label caption
strategy for junior high school. The steps are:

1) Pre-teaching activities
The activities in the step such as:

a. Review the previous lesson



The activity is conducted check the s
to the previous lesson in order they are ready to learn the new topic.

b. Teacher choose new topic
Choosing topic is the first thing should be done by the teacher before start to
writing study. After the topic is determined, the teacher can guide the
studentdo develop their idea through draw label caption strategy. This stage
aimed to help students to more focus to the topic of writing.

c. The teacher explains the purpose of the learning
Before the process teaching and learning begin, the teacher will explain
purpose and what the students reach after learning the material.

d. The teacher explains the assignment for the students.

2) Whilst-teaching activities

a. Exploration gﬂb i ﬁ
The tea e-Fase X p Lo -6 student s6 backagr
teacher gives the exaMto useﬁaw label caption strategy.
1) The teacher gives example of drawing stage
2) The teacher gives example how to label the picture
3) The teacher gives example how to change the label in to caption

b. Elaboration

1) The teacher explains how to write a dgstive text



2) The teacher leads the students to combaine and arrange the sentence be a
good descriptive text

3) The teacher guides the students to edit and revise the text
4) The teacher cheks students understanding about the lesson
5) The teacher gives an assignmenthe students

c. Confirmation
In this stage the students will revise and edit their writing. The students will
discuss about their work with another students. After discussing, the students
submit their work from labeling the picture, changing the labed ihie
caption and finishing the text.

3) Postteaching activities
In this stage the teacher guides the students to make conclusion about the

ve Iearnei‘L =

ent above, the several*Step are used in the process of

material that th

Based on the sta

teaching witing a descriptive teﬁsg the draw label caption strategy for junior high
school are; préeaching activities. Whilsteaching activities, and pettaching

activities.

Advantages and Disadvantages of Draw Label Caption (DLC) Strategy
1) Advantages of DLC Strategy
a. The draw label caption strategy help the student to more focus to the topic

about what they want to write



b. The use of draw label caption strategy makes writing learning process
becomes more easy and interesting
c. Theuse ofdraw label captionstad y ca i ncrease the st
concentration, and participation in learning process
2) Disadvantages of DLC Strategy
Besides there are the advantages, DLC Strategy also has disadvantages, namely,
the studenwill spend much time in drawing. So, tteacher must try to arrange the time

of teaching learning as good as possible.

Frame of Thinking

The writing skills of the eigim grade students in SMPN Jati Agung South
Lampung wa still low and has not met the target. This is influenced by sevetatdac
This factor Including from the students themselves, or learning strategies that are of a

. &
nature by the teacheriieaching se?evhtﬁ)ﬁﬁ&rategy IS of the factors. During this

-

writing learning is done by theﬂher iswmg the lecture methddgaing

examples orally. This matter cause students not to have a concrete example and students
still difficulties in writing his ideas in writing.

In teaching writing, an English teacher should teach the students to improve
their writing ability. Theredre, the teacher should have various techniques to make the
students interested and have motivation in learning English. The teacher must prepare
the materials as well as possible and use suitable technique and method in teaching and

learning process.



Basal on the problem, the writer assumes that technigue Numbered Heads
Together can help the students to improve their motivation and interest in teaching
writing skill especially in Descriptive Text. By using Numbered Heads Together
technique, students cagalrn more creatively and make them easy to express their ideas.
And this technique will make fun learning process because it give oppurtunity to
students to share their ideas and to consider the true answer, also pushed the students to
increase the team wospirit. Therefore, the use of Numbered Heads Together can be as
an alternative technique and give signifi

text writing ability.

Hypothesis

Based on the framef ahinking above, the writeproposes the hytheses as
follows: t\ gf_,b f\ j

( : There is signific mfluence using Numbered Heads effay

technique towards studers 6 descrlptive t ext wr i

semester of the eighth grade of SMPN 1 Jati Agung South Lampung in

the Academic Year of(®1.8/2019.

( : There is no significant influence of using Numbered Headseiher

technique towards studers 6 descri ptive text wroi



semester of the eighth grade of SMPN 1 Jati Agung South Lampung in

the Academic Year of 2018/2019



CHAPTER llI
RESEARCH METHODOLOGY
A. Research Design
In this research, the writer usepliasi experimental design. According to
Setiyadi, experimental design is intended to find the relation of variables in valid which

|.”2 Experimental has twoypes, they are 1) Pre

can be used to search thet tesgenea
experimental design, this section present two design that have been as pre experimental
because they provide little or no control of extraneous variable. Unfortunately one finds
that this design are stillsed in educational researc¢2) True experimental design, the
design in this category are the most highly recommended design for experimentation in

educational because of the control that the provil€asi experimental design, the

goal of the experimear is to use designs that provide full experimental control though

the use of randomizatiofproceduf@s.g, »
‘Q; DIA
The writer used quast-experimental ptest onl sign to know whether using

Numbered Heads To'get%er can i ntfabilityermat.e st u:

According to Creswellsays that we can apply the pre and post test design approach to

176

guasiexperimental’® The quasi experimental divided into categoriestpst and post

2 Ag. Bambang SetiyadiMetode Penelitian Untuk Pengajaran Bahasa Asing Pendekatan
Kuantitatif & Kualitatif (Yogyakarta: Graha lImu, 2006), p.125.

3 Sugiyono, Metode Pendidikan Pendekatan Kuantitatif, Kualitatif, dan R &Handung:
Alfabeta, 2010), p.114.

" bid, p.112.

S bid, p.114.

8 John W. CreswellEducational Resear¢hQuantitative and Qualitative Researchpurth
Edtion (Boston: Pearson Education, 2012), pp-300.



test only. The writer selected two classes, first class asparimental class and second

class as a control clasEhe research design can be presented as follows:

G1 (random): T1 X T2
G2 (random): T1 O T2

Note:
G1 : Experimental class
G2 : Control class

Tl  : Pretest

T2 . Posttest

X : Treatment by using Numbered Heads Together Technique
O : Treatmentby using Draw Label Caption (DLC) Strategy.

In this research, the writer gave the -pgst to know their writing ability in
descriptive text befor atment anh-nmlst fter the tre nt by using Numbered
Heads Together Techxs\The-pseet anEbosttest cogdz for experimental class
and control class. In the experim cIasMiter used Numbered Heads Together

Technique, and in control class the treatment used Draw Label Caption (DLC) Strategy.

B. Variable of the Research
There are two vaables of this research, they are :

1. Independent variable islumbered Heads Together technique symbolized as

(X).



2. Dependent variableist udent s & d e s cabilitpdymboleed ise xt w

(Y).

C. Operational Definition of Variable
The operational defition of variable is used to explain the variables which are
used in this research to avoid misconception of variables presented in this research. The
operational definitions of variables were as follows:
1. Independent variable (X)
Numbered Heads Togetherchmique is one technique teach writing by
asking the students to work in group to tell each other about certain topic, each member
of the group are responsible for learning the material.
2. Dependent variable (Y)
St u d dasdrigiie texiriting ability is the ability to decribe the characters
of something; it can b person, plagéi, Em purpo® escribe or disclose an

individual or an objectby payingﬂ%ion towe important points of writing such

as:content, grammar, organizatiorgcabulary, and mechanics.

D. Population, Sample, and Sampling Techigue
1. Population
According to Sugiyono, populatiors a generalization region consisting of

objects or subjects that have certain qualities and characteristics are determined by the



researcheto studied and then make conclusiéfPopulation of this research were the
students at the firsemester of theighthgrade of SMPN 1 Jaiigmng South Lampung in

the academic yeaf 2018/2019

The population of this research consisted of 189 studecltsding six classes.
Here is the table of the studentsd number
Table 3.1

Total Number of the students of the eighthgrade
at SMPN 1 Jati Agung South Lampung2018/2019

No.| Class Gender Number of

Male | Female student
1 | VIIIA 14 18 32
2 | VIIB 16 15 31
3 | VllIC 18 14 32
4 | VIIID 17 14 31
5 | VIIE 18 14 32
6 Il F 14 17 81

&otal DhiA ﬂ

Sample ~ ’

The sample of this research was taken from two classes, the first class as
experimental class (VIII B) consists of 31 students was taughtiloypbered Heads
Together TechniqueAnd the second class as the control class (VIII E) consists of 32

students was taught by Draw Label Caption (DLC) Strategy

" Sugiyono,Op,cit, p.117.



Sampling Technique

In getting the sample from population, the writeedcluster random sampling.
As setiyadi says that the sample in cluster sample can be determined by using random
sample or systematic sampfelt means that thexperimental and control classea
chosen randomly by using a small piece of paplke rame of each class was written
a gnall piece of paper and then the papeasrolled and shaken. The first paper veas
experimendl class and the second paper wastrol classn this chance VIl B as the

experimental class and VIII E as the contol class.

Research Procedure

Theprocedurs of this researclas follows:

1. Finding the subject of research

the students of eiglgttade of N 1 Jati Agung South
L& ?

Lampung as a subject o reseaf@heclass as exeri tal class and omtass as

control class. ~ ‘

2. Designing the irstruments of the research

The writer ch

The instrument of this researetes writing test. The studentsotgthe same
instrument for both classes in several topics.

3. Administering of Pre-test

'8 Setiyadi,Op.Cit.,p.42.



The pretestwasusetb f i nd out t h abilitg. Herejstudents 6 wr |
wasassigned to write Descriptive text, based on the topic describe about
a. My Teacher
b. Zoo
c. Cat
4. Giving treatments
Thewriter gave the treatmem 3 meetigs for both of the class. It is required
80 minutes for each meeting. The treant in experimentallass usechumbered heads
together and in control class used Draw Label Strategy
5. Administeri ng the posttest
The posttest to find out whether there waan | ncreasing in t
achievement in writing treatmée The writer administrateposttest inorder to know the
studentsbo I tin %I?Htésﬁ, theys rtst gatee topits €hert r e a t |
the students made the descCriptive tekited to the topi€Fhe topic namely:
a. Family ~ ’
b. My School
c. Elephant
6. Analyzing the result (pre-test and pct-test)
In analyzing the result, theriter compare the result of postest between
expeimental and control class to knomhether the score gdosttest was higher than

the score in préest.



Data Collecting Technique
To collect the data, the writer uban instrument that was a test which consists

of pretest and post e s t . the test was used to know s

The teacher asked the students to make a descriptive text.

1. PreTest
PreTest is to know t hlefors thatanment.dnoptestr i t i n
the student asked to write descriptive text that com$ist0-100 words or more in(®
minutesfor time allocation by choosing the topickhe scoring based on the content,

organization, vocabulary, language, mechanic.

2. PostTest
PostT e s t i s t o know the student sé wr it

Together apply. In pogest also the student asked to write descriptive text that cofisist

70-100 words or mort%ﬁ\minutesf&&i&ﬂllocationﬂwoosing the topicBhe

—_

scoring also taken based on th(wm organization, vocabulary, language, mechanic.
Research Instrument

The instrument used in this research was writing test. This test has a purpose to
measure the studentsd writ i ants,theyparelpitesty. Th
and postest. Breeland added that an essay of a sample of writing approximately 150

words’® While Munoz, et.al, may also make refemee to the pattern of textvhich

" Hunter M. BrelandThe Direct Assessment of Writing Skill: A Measurement Reyiésw
York: College Entrance Examination Board, 1983}.3p.



refers to the specific instructions to the students, for exathpléength 100 words, one
page, etc., and time allotment 30 minutes, 60 mirfiltesnd then the students can
describe it based on the topic that were given.

From severaldefinitions above, there amaany references for the length of
words and time allocain. Then, it can be concluded that the average of words and time
allocation to write the text is about 120 words and 65 minutes for time allocation. Then,
the writer assumed that the eighth grade was in high level category. So, the minimum of
words shouldbe written by the students ¥ until 100words or more and 60 minutes
for time allocation.

It also based on some previous research, the first research by Nurleni with her
title AThe I nfluence Of Using Pictusé Wor (

Descriptive Text Writing Ability At The Second Semester Of The Eighth Grade Of SMP

Al-Hu d a 0 . I er tﬁ%@s&r@s or m @9 minudes forttime wer e
allocation to do their ta d~t he s egT-6 research by Raf
I nfl uence Of Us i g eer Free Technique Toc
Abi Il ity At The First Semester Of The Eig

8 Ana Munoz, Sandra Gaviria, Marcela Palac@yidelines for Teaching and Assessing
Writing, (Grupo de Investigacion Centro De Idioms (GICI) Universidad EAFIT, 2006), available on
publicaciones.eafit.edu.co/viewfile.com. Accessed on Janudh20a1o.

8 Nurleni,The I nfluence Of Using Picture Word | ndu
Descriptive Text Writing Ability At The Second Semester Of The Eighth Grade Of $MidaALampung
Selatan(Bandar Lampung: UIN Raden Intan Lampung, 2017)



thesis, the students wer@ until 200words or more an@0 minutes for time allocation
to dotheir task&?

In this case, the students were given three topics of descrigie The
students were free to choose only one of three topics. The topicchvese based on
thesyllabus of the eighth grade, the students learn gi®sbn, place, animal:

1. Pre test Instrument
a. My Teacher
b. Zoo
C. Cat

2. Post test Instrument

a. Family

b. My School

c. Elephant t gf.bﬁf’\_ )
Criteria for E iting a t | Studentsoé W

I n eval uat i n g gahig, the scorelof test veadlculatedibasedn
on the following scoring system proposky Tribble®® There are five aspects to be

considered; content, organization, vocabulary, language, mechanics.

8 Ratu Me@ Melia, The I nfluence Of Using Peer Free
Descriptive Text Writing Ability At The First Semester Of The Eighth Grade Of SMPN 1 Pagelaran,
(Bandar Lampug: UIN Raden Intan Lampung, 2018

8 Christopher Tribble Language Teaching Ming, (New York: Oxford University Press,

1996), p. 13a131.



Table 32

Assesment Scale for Writing Work

Criteria Score Level
Content Excellent To Very Good:
knowledgeablgsubstantive, thorough
20-17 development of thesis, relevant to assignec
topic
Good To Avarage:
Some knowledge of subject, adequate rang
16-12 limited development of thesis, mostly relevd
to the topic but lack detail
Fair To Poor:
limited knowledge of subjectittle substance,

11-7 . :
inadequate development of topic
Very Poor:

7-5 does not show knowledge of subject, ©hon
substantive, non pertinent, not enough to
evaluate

Organization Excellent To Very Good:
20-17 fluent expression, ideas cléar

16-12

11-8

7-5

stated/supported, succinct llorganized,
logical/Seqiieficing, COW

"GoodTo Avarage:;

at chMosely organized but

main ideas stand out, limited support, logic
but incomplete sequencing

Fair To Poor:
nonfluent, ideas confused or d@mmected,
lacks logical sequencing and development

Very Poor:
does not communicate, no organization, no
enough to evaluate

Vocabulary

20-17

Excellent To Very Good:
sophisticated range, effective word/idiom

choice and usage,ord form materi,




16-12

11-8

7-5

appropriate register

Good To Avarage:

Adeguate average, occasional errors of
word/idiom form; choice; usage but meanin
not obscured

Fair To Poor:

limited range, frequent errors of word/idiom
form; choice; usage, meaning confused or
obscured

Very Poor:

Essentially translation, little knowledge of
English vocabulary ; idioms; word form, not
enough to evaluate

Language

30-24

2318

17-10

9-6

Excellent To Verry Good:

effective complex constructions, few errors
agreenent; tense; number; word
order/function; articles; pronouns;
prepositions

Good To Avarage:

effective but simple constructions, minor
problegidi plex con ions, severa
errors g ent; tense umber' word
~order/function; articles;

N Mnmg seldom obscure

Fair To Poor:

major problem in simple/complex
constructions, frequents errors of negation;
agreement; tenses; number; word
order/function; articles; pronouns;
prepositions and/or fragments; rans
deletions, maning confused or obscured

Very Poor:

virtually no mastery of sentence constructic
rules, dominated by errors, does not
communicate, not enough to evaluate




Mechanics Excellent To Very Good:

10-8 demonstrates mastery of convens, for
errors of spelling,; punctuation; capitalizatic
paragraphing

Good To Avarage:
Occasional errors of spelling,; punctuation;

7-5 capitalization; paragraphing but meaning n(
obscured
Fair To Poor:

4.9 frequent errors of spelling; punctuation;

capitalzation; paragraphing,, poor
handwriting, meaning confused or obscure(

Very Poor:

no master of conventions, dominated by
1-0 errors of spelling; punctuation; capitalizatio
paragraphing, handwriting illegible or not
enough to evaluate.

Final score : (C+O+WL+M=20+20+20+30+16-100)

Validity of the Test .
| DIA |
According to A to, validity is measurem which shows the level of
validity or the real of the instruMentie validifeliument has a high valfdgy. using
validity test the writer known whether tesattthe writer will did are valid or not. Best
and Kahn state, that a test is valid if it is measured what it claim to m&ag8ased on

statement above a testvalid if it is measured. To measure whether the test had good

validity or not, the writer ugkthe content and construct validity.

8 Suharsimi ArikuntoProcedure Penelitian Suatu Pendekatan Praktlikarta: Rineka Cipta,
2010), p.211.

8 John W. Best and James V. Kaliesearch in EducatiorSeventh Edition(New Delhi:
PrenticeHall1995), p. 219.



1. Content Validity
Best and Kahn say that content validity refers to the degree to which the test
actually measures, or specifically related to, the traits for which it is designed. Content
validity is based upon the ex@naion of course textbooks, syllabusbjectives, and the
judgments of subject matter specialf&tt. means that the instrument of the test must be
accord with the objectives of learning in the school which is based on the syllabiss.
research, thevriter made the test based on the syllabus for Junior High School, and
descriptive text was taught at the first semester of eight grade.
2. Construct Validity
Best and Kahn say that construct validity was the degree to which scores on a
test can be accountéor by the explanatory constructs of a sound th&btymeans that

construct validity focuse®n the aspects of the test which can measure the ability

especially for writing iptive text ﬁilkt%his resear writer administered a
writingtest and s FtD g S Vsl the studentsod wr

they arecontent, organization, vocab!!ary languagd arechanic. To get the construct
validity evidence, the instrument of validity was consulted by Mrs Yuliana, S.Pd as an

English teacher dBMPN 1 Jatiagung South Lampung. (See Appendix 11)

8 Loc.cit.
87 Loc.cit.



Readability of the Test

Readability test are indicators that measure how easy a document is to read and
understand. For evaluators, readability statistics is solid predictors of nbealge
difficulty level of particular documents. The essential information in an evaluation
document should be easily understand&bieo know readability of the descriptive text
writing ability test i nstrument , ticipaoty a me 6 s
would evaluate the instructions and the understandability of each item on a scale of 1 to
10, where 1 described an item that is easy to read an 10 describes an item that is difficult
to read®™ The questions would be tested individually by givihg questionnaire for
readability. After that, the mean of each item that measure in the research.

Based on the finding of Kouameos, I f
text has mean under 4.46, the instrument is quite readable and understandalele by

readers or test takets giving the ﬂ%api%ty testtot dents, the result showed

that the score of readabilit S 2.69. it means hat the“instruments of the test were quite

G

readable and understandable by the readers™or test takergpiSedia 13)

Reliability of the Test
Fraenkel and Wallen say that reliability refers to the consistency of the scores

obtainedhow consistent they are for each individual from one administration of an

8 Julien B Kouamelsing Readability Test To Improve the Accuracy of Evaluation Documents
Intended for LowLiterate Participants,(Journal of Multi, Disclipinary Evaluation, Volume VI), 2010,
p.133. (Availdle on journals.sfu.ca) Accessedmd e 6 @ & T B Y

8| oc.cit.

% bid., p.134.



instrument to another and from one set of items to andthTherefore, a good test
should have high reliability befs having high validity. To ensutiee reliability of he
test, the writer usenhter-rater reliability.Inter-rater reliability was used when scores on
the test are independently estimatedwwy br more judges or raters. They were teacher
as first rater and the writer as the second rderestimate the relialiy of the test, the
writer will userank order correlation formula as follows:

B

: the number of rank order correlation (Rho)
6 &1 : constant number
D : Difference of rank correlation (D =R R 2)

N : Number of subjects.

LIA

Furthermore, to know-the degree or the level-of the reliability of writing test the
writer consultes with theriteria of reliability as follows?
0.80- 1.00 = very high
0.60- 0.80 = high
0.40- 0.60 = medium

0.20- 0.40 = low

%% Jack R. Fraenkel and Norman E. Walldfiow to Design and Evaluate Research in
Education,7th Edition, (New York: Mc GrawHill, 2009), p. 154.

%2 Arikunto, Op.Ct., p.321.

% bid, p.319.



0.00- 0.20 = very low

After the writer calculated the data, the result reliability of thetpse was
0,999952, it means that criteiod reliability were very high (See appendix 22). And the
result reliability of the postest was 0.999976, it means that criteria of reliability were

very high (See appendix 23).

Data Analysis

After collecting the data, the data would analyze by usingpaddent sample
t-test. there were two test that must be done before analyzing the data by using
independent sampletést. they are normality test and homogeneity test.

1. Normality Test

The normality test is used to know whether the data in the experinutadal
and control classes are normality distributed or’hdn. this research, the writer used
statistical computation Byusing SP#A‘sEiQPackage fogSocial Sciencelsed for
normality. The teste of normaliWyed Mggﬁmirnov andShapiro Wilk.
While the criteria of acceptance or rejection of normality are as follows:

"O: is accepbed if sig O

‘O :is accepted if sig | =0.05

The hypotheses for the normality test are formulated as follows :
'O: the data are normally distributed

‘O: the data are not normally distributed

% Budiyono, Statistika untuk PenelitiaifSurakarta: University Press, 2004), p.170.



2. Homogenety Test

After the writer got the conclusion of normality test, the writer did the
homogeneity test in order to know whether the data is homogenous or not in this
research, the writer used statistical computation by using SBt&fs{ical Package for
Social Scienceyf he t est of homogeneity employing

While the criteria of acceptance or rejection of homogeneity test are as follows :

"O:is accepted if sig | =0.05

"O:isaccepted ifsig | =0.05

The hypotheses for the homogeneity test are formulated as follows :

"O: the variances of the data are homogenous

"O: the variances of the data are not homogenous

3. Hypothetical Test
LI
After the writer the data are normal homogeneous, the data was

analyzed by using independenmest ifﬂrder to know the significance of the

treatment effect. In this case, the writer will satistical computation by using?SS
(Statistical Package for Social Scienéa) hypothetical of test.

While the criteria acceptance or rejection of hypotheses test are :

"O:is accepted if sig | =0.05

‘O:isacceptedifsig | =0.05



The hypotheses are:

( : There is significant influence of using Numbered Headsetfmy technique
towards studeans 6 d e s xit wiitipgt abilityeat theefirst semegteof the
eighth grade of SMPNL Jati Agung South Lampung in the Academic Year of
2018/2019

( : There is no significant fluence of using Numbered HeadRogether
technique towards studers 6 descr i pt i vathe fesksemesteri t i n (
of the eighth grade of SMPNL Jati Agung South Lampung in the Academic

Year of 2018/2019

\:m, 7



CHAPTER IV
RESULT AND DISCUSSION
A. Research Procedures
The research was conducted on November 2018. Before conducting the
research, firstly the writer asked permissioh® headmaster and the English teacher at
the school. After having permission, the writer conducted through the following steps :
1. Determined the subject of research, namely the student at the eighth grade of
SMPN 1 Jati Agung South Lampung.
2. Designed the & which was the writing test.
3. Determined the sample of research by using cluster random sampling.
4. Heldpret est i n order to know the student 6
5. Analyzed the data gotten the gest.
6. Gave the treawt&: the smpteﬁ‘ﬂesearc?nplementing numbered
heads together teChnique in teaching and-{€arning descriptive text writing
~ ’

7. Heldpostt est t o know the studentsd writing

ability.

8. Analyzed the data gotten through pteit. The data were analyzing bging
SPSS Gtatistical Package for Social Science).
9. Tested the hypothesis and made the conclusion.

10.Reported the result of the research



B. Data Description

This research was conducted in five meetings. It started frostegiethen the
writer gave three &atments in experimental class and control class, and the last was
posttest. On Monday, November , 2018. The writer administered the fiest and
posttes. The witer gave the ptest and postest to experimental class (VIII B) and
control classVIll E).

English subject was taught twice a week at SMPNlati Agung South
Lampung. The writer gave the prest on Monday, November , 2018 at 09.45 a.m
10.45 a.m in experimental class and at 10.45 7a.h?.05 a.m in control class. The
experimetal class consists of 31 students and the control class consists of 32 students.
When the writer gave the ptest all of the students followed the test.

On Thursday, Novemberp , 2018 the writer gave the first treatment in

.mi 09.30 &d{pmrol class a

ental class and. control“class. The writer gave the second

experimental class at 50.45 a.m. there was

no student absent in experi
treatment on Monday\lovemberp ¢ , 2018 in this section there was no student absent
in experimental ad control class. In experimental class, the treatment began at 09.45
a.mi 10.45 a.m whereas in control class at 10.457aX.05 a.m. Then, ofhursday,
Novemberp v , 2018 the writer gave the third treatment, in this treatment began at
08.10 a.ni 09.30 and control class at 09.430.45 a.m. There was no student absent in
experimental class and control class. And for the last meeting, the writer gave the post

test to the students to experimental class and control class in different time. on Monday,



Novemberp w, 2018 at 10.45 a.m 12.05 a.m was poseést in control class. And then,
on Thursday, November ¢ , 2018 at 08.10 a.m 09.30 was podtest in experimental

class. There was no students absent in experimental class, and control class.

Description of the First Treatment

The first treatment was done dihursday, Novembey , 2018. The writer
taught a material about descriptive text. The students looked nervous. The topic of the
first meeting was fAMy Bel ov e ddsiMdentshpeayed . [ n
together in the class, checked the student
to the students. In while teaching, the writer asked about descriptive text and Numbered
Heads Together Technique to students. But they did not latmut Numbered Heads
Together Technique and how to do it. So, the writer introduced Numbered Heads

Together Technique before starting the activity.

-3 1y ii :9"
At the first trexien\t,the Wﬁ?’é‘i‘ &U‘E}\t descrip@xt USachbered Heads

Together Technique. Aftemhat, wve thle of descriptive text by using

Numbered Heads Together Technique. Then, the writer asked the students to make small
group that consists of-8 members in each group, and each students was given a
different number for account for inddual work. After that writer gave a different topic
about descriptive text to each group, and studeiets tomake thedescriptive text used

a Numbered Heads Together Techniqui¢gh their group. After the studentsished

their work, writer called ttm randomly based on their numbering group to write the

result of their work. And the last, writer gave chance to students to ask about the task if



they had difficulty. The students looked intenegtin teaching learning process, even in

this session theriter still confused to manage the time and the students still confused to
make a descriptive text using Numbered Heads Together technique. And for the next
meeting the writer asked the students to bring the dictionary to make them more easier in

learningprocess.

Description of the Second Treatment

This treatment was dorm Monday,Novemberp ¢ , 2018.In this session, the
students also seemed interested in the teaching and learning process and better than the
first because the students did not lowkvous anymore to do, they felt more enjoyable.
In the second treatment, the students were given treatment with same technique that was
Numbered Heads Toget her. But the topic I
Wa t e r Ih pre teaohing, the writeand students prayed together in the class, checked
the studen 0 naﬁv@gﬁﬂd gaMe perception al
teaching, the writer asked aboWast mw'La‘b»out descriptive text. The students
were given the similar techniqui&e first treatment. In this sessiothe writer tried to
manage their time better than the first meeting. If ir& freatment the writer have
explaindethem about the Number Head Together Technique, in this session they also
focused inpurpose, geme structure and grammatical featur@fsdescriptive text and
making the sentence with their grouldtough, sometime they still looked a little bit
confused about the word they would use, but at least almost the students brought the

dictionary to made #1m more easian teaching learning procesbhe writeralsomade



the situation more active in teaching | ea
learning process in descriptive text of writing by Numbered Heads Together technique.

The students semd better than the first treatment.

Description of the Third Treatment

Thethird treatment was done drhursday Novemberp v , 2018. The topic in
this treatment was th&&milarthadwasdonelike thefirseand e a c |
second treatment3.he writer and students prayed together in the class, checked the
studentsd name and gaves tpehe stadentsi lavhile ab o ut
teaching, the writer asked about the last material about descriptive text. The students
were given the similar technique like first treatment. In this section, there were many
i mprovements i n the studerdsdookedndorewnthusiastioapd a b i |
enjoyable in learning process. The students felt easier to understand the material because
they have studied ab the purpoge!? %gnﬁgric structurg¥and grammatical features of
descriptive text and Numbered wTogeMej in two previous meetingsl
of the students already understand to using Numbered Heads Together Techimeque.
students was more active to nead descriptive text using Numbered Heads Together
technique.The studentsooked happyand enjoyedn teaching learning process make

descriptive texby using Numbered Heads Together technique.



C. Result of the Research

1. Result of Pretest in Experimental Class

The writer conducted pfe e s t i n order to know stude
the treatmensvere given. The preest was administrated on Monday, Novemober,
2018 at 09.45 a.m 10.45 a.m in VIl B as the experimental class. The scores of
student s06 wr itestinnhg expeansehta class can be seean in figure 1 :

Figure 1
Graphs of thePre-test Result in Experimental Class

Histogram

Mean =59.66
Std. Dev. =7.143
N=31

Frequency

jﬂl_l_l__ H_ﬂ

T T T T T T
30.00 40.00 50.00 60.00 70.00 80.00

Score

Based on figure 1, the mean of jiest in experimental class was 59.66,
standard of deviation was 7.143, N was 31, median 59.90, variance was 51.02, minimum

score was 40.00. and maximum score was 763k gppendix 24)



2. Result of Pretest in Control Class
The writer conducted pie e s t i n order to know stude
the treatmens were given. The {pest was administrated on Monday, Novemober,
2018 at 1045aml12. 05 a. m in VI II E as the contr
writing tested in préaest in the control class can be seen in figure 2 :

Figure 2
Graphs of the Pre-test Result in Control Class

Histogram

87 Mean =62,00
Std. Dev. 26.047
N=32

=Y
I

Frequency
bl

21

-

T T T T T T T
45.00 50.00 55.00 60.00 65.00 70.00 75.00

Score

Referring to figure 2, the meanf pretest in control class was 62.00, standard
of deviation was 6.047, N was 32, median 61.30, variance was 36.56, minimum score
was 50.00. and maximum score was 72.00. (See appendix 24)
3. Result of Posttest in Experimental Class
The writer also gave pbs e s t i n experi ment al cl ass

ability in descriptive text after the treatment. It was administratedTbuarsday,



Novemberc ¢ 2018 at 08.10 am 09 . 30 in experi ment al cl a:
writing tested in postest in experimental class can be seen in figure 3 :

Figure 3
Graphs of the Posttest Result in Experimental Class

Histogram

Mean =71.48
Std. Dev. =6.021
N=31

Frequency

LR

T
50.00 60.00 70.00 80.00 90.00 100.00
Score

Based on figure 3, the mean of ptestin experimental class was 71.48,

standard of deviation .021, N Wﬁ@ﬂedian 70.50; variance was 36.25, minimum
score was 56. 0. and.maXi mum score was 88
descriptive text after they got treatment. (See apgpe25)
Result of Posttest in Control Class

The writer also gave poste st i n contr ol class to kn
in descriptive text after the treatment. It was administrated on Monday, November

2018at1045aml1 2. 05 a. m in control class. -The s

test in control class can be seen in figure 4 :



Figure 4
Graphs of thePosttest Result in Control Class

Histogram

Mean =69.92
Std. Dev. =4.398
N =32

=3
I

Frequency
i

T T T T T T
55.00 60.00 65.00 70.00 75.00 80.00

Score

Related to figure 4, the mean of posst in cotrol class was 69.92, standard of

deviation was 4.398, N was 32, median 70.75, variance was 19.34, minimum score was

59.50. and maximum e was 77.0§J(Se§{ppendix 2
Gain Score ( ' 7 j

The writer got the gain Mm m postest. Gain score wassed to
analyze normality, homogeneity and independent sardplgt.tIf gain score in manner
possitive indicates that petst score was higher than fiest score. A negative score
indicates that the posést less than prest score. The mean of gastore of

experimental class was 11.82, whereas the mean of gain in control class was 7.92. It

showed that the gain in experimental class was higher than gain score in control class



E. Data Analysis
1. Fulfillment of the Assumption
Parametric test are significee test which assumse a certain distribution of the
data (usually the normal distribution) assume an interval level of measurement and
assume homogenity of variances when two or more sample are being compared. In order
to get a certain distribution ofd@tdata, the writer did some test and homogeneity test.
a. Result of Normality Test
The Normality was used to measured whether the data in experimental class
and control class has the normal distribution or not. In this research, the writer used
statistical conputation by using SPSS 17 Stétistical Package for Social Scieneegs
used in statistical computation for normality test. The tests of normality employed are
KolmogrowSmirnov and ShapirdVilk.

the normzittg E}ﬁ/as formul e :

ally distributed

The hypothes

‘O: the data are
"O: the data are not normally distriﬁ

While the criteria of acceptance of rejection of normality test were as follows :
'O is accepted if sig” | =0.05

"O: is acceptd if sig ” | =0.05



Table 4.1
Normality of the Experimental and Control Class

Tests of Normality

KolmogorovSmirnov ShapireWilk
Class — . — .
Statistic Df Sig. | Statistic Df Sig.
Score Experimentg| 119 31  .200 .966 31 .410
Contrd .133 32 .161 .941 320 .082

Related on the table 4.1, it can be seen that Sig, for experimental class
was 0.200 forKolmogorovSmirnoV' and 0.410 for Shapirwvilk. Sig, ” for
control class was 0.161 féolmogorovSmirnov?and 0.082 for ShapirwVilk. Because
Sig, ” for experimental class and control class = 0.05, it means had normal

distribution. (See appendix 26)

b. Result of Homogeneity Test

After the writ ot the Cogg!l{sl% of norma est, theitev did the
homogeneity test in order t6~-know.whether the data are homogenous or not. In this
research, the writer used statistical computation by using SPSSSiati8t{cal Package
for Social Sciencey he t est of homogeneity empl oying

The hypothesis for the homogeneity test was formulated as follows :

"O: the variances of the data are homogenous

"O: the variances of the data are not homogenous

While the criteria of acceptance of rejection of normality test were as follows :



'O is accepted if sig” | =0.05

O : isaccepted if sig” | =0.05

Table 4.2
Homogeneity of the Experimental and Control Class

Test of Homogeneity of Variances
Levene Statistic| dfl df2 Sig.

.020 1 61 .889
Based on the result obtained in the test of homogeneity of variamdbe

column Levene Statistic, it can be seen that Sig, = 0.889 | T3t v it
demonstrated thatO was accepted because Sig | =0.05. It means that the

variance of the data was homogenous. (See appendix 27)

Result of Hypothetical Test

Hypothetical test

Based on pr us explanaﬁgp@itg&@n be concluded that the normality and
homogeneity test had fulfilled thewstandard-criteria. Therefore, the writer used the
following t-test by independenitést by using SPS17.0 Statistical Package for Social
Sciencefor hypothetical of test.

The criteria of acceptance or rejection of the hypotheses for hypothetical test
was :

‘O :is accepted if sig | =0.05

"O:is accepted if sig | =0.05



The hypotheses as followed :

( . There was a significant influence of using Numbered Heads
Together technique towards studleas 6 descri ptive tex
at the firs semester of the eighth grade of SMPN 1 Jati Agung South
Lampung in the Academic Year of 2018/2019.

Ho : There was no significant influence of using Numbered Heads
Together technique towards stutles 6 descri ptive tex:
at the first semeer of the eighth grade of SMPN 1 Jati Agung South
Lampung in the Academic Year of 2018/2019.

Table 4.3
Result of Hypothetical Test

Independent Samples Test

Levene's
Test for
Equality off

Variances t-test for Equality of Means
95% Confidence
Interval of the
Difference

Std.
Error
Sig. (2| Mean |Differe
F|lSig| T Df | tailed)|Difference| nce | Lower | Upper

Experi Equal .02 .889 5.97¢9 61 .000 3.9007] .65241 2.59613 5.20524
mental variances
assumed

Equal 5.9770 60.089 .000 3.9007]1 .65337 2.5938( 5.2076]
variances
not
assumed




Based on the result obtained in the independent sante# in the table 4.3,
that the value of significant generat&ly ” 0® 00| = 0.05. S0,0 is
accepted and is rejected. Based on the computation, it can be concluded that there
was any significant influence of using Numbered Heads Together Technique towards
student s6 de s gmahility tati the dirst tseamedter ol the e¢ighth grade of
SMPN 1 Jati Agung South Lampung in the academic year of 2018/2019. (See appendix

28)

Discussion

Based on the finding of the research, it was found that the students who were
taught by using Numbered Hés Together Technique have increased their descriptive
t ext writing ability. | t could be seen f
experimental class was higher than in control class, besides Numbered Heads Together

q...
Technique could impr ea@sp&&ﬂof stdent sbés writing

-

organization, vocabulary, Ianguawd mew

Based on the result of research, the writer did the pees t to know t he
descriptive text writing ability before the treatment. The scelesv that the mean of
pretest in experimental class was 59.66, while in control class the meanteSpmeas
62.00.
After the writer analyzed pretest and posttest, the writer used the data to find
out increase score. Increase score obtained from posttese minus pretest score.

Increase score was used to analyze the data of normality test score and it showed that the



data were normal. After the normality test, the writer analyzed the data of homogeneity

test based on increase score and it showedhbatata were homogenous. According to

the resul't of the studentsd pretest SCOTr ¢
posttest is higher than pretest.

Numbered Heads Together techniguas implemented in teaching descriptive
textwritingabilty Thi s technique can i mprove each
writing ability in content, organization, vocabulary, language and mechanic. The
technigue made students interested in learning descriptive text. Then, students were
easier to constriiadescriptive text form their ideas, and sharing each other by their
group. BesidesNumbered Heads Together techniguaen made students felt more fun
and they were not bored in the classroom during the teaching and learning process.

In general, the teaaly and learning process ran well, the students enjoyed to
follow the steps. Bas n the analéﬁsﬁoigg{\he data a e testing of hypothesis, the
result of the calculation b found that the hypothesiS nullJkvas rejected and the
hypothesis alterrieve (H) Wasmed. om the analysis above, we knew that
students usingdNumbered Heads Together technigndgeaching descriptive text could
i mprove studentsd6 descriptive text writing

The result of the data analysis shows that the udkuofbered Heads Together
techniquein teaching descriptive text seemed to be applicable for the eighth grade of
SMPN 1 Jati Agung South Lampung. The technique made studasies to construct

descriptive text form their ideas, and sharing each other by theupg Besides,



Numbered Heads Together techniga® made students felt more fun and they were not

bored in the classroom during the teaching and learning prdtéssupported by the

previous research, the first research conducted by Rizki Ayu wittitlthnd@he Influence

of Numbered Heads Together Technique Towa
Second Semester of The Seventh Grémeresult of the research showed that Number
Heads Together (NHT) significantly influence of using Numbered Headgether
technique toward st antehe secdnd respaech konduaed byb i | i
Yohan Christiani with the titlé'he Influence of Numbered Heads Together (NHT) on
Studentsdé6 Reading Ability oftheSesuteohtheh Gr a
reearch showed that Number Heads Together (NHT) significantly influence of using
Numbered Heads Toget her technique toward

understanding yhe text, improve the vocabulary, and students can find the characteristic

in descriptive text?® K m 1A é?
From these explanations, it can be concluded that uSungbered Heads

Together techniques one of good tecHnique H motivating students in learning English
especially in writing. It means that there was a significant influence of daingbered
Heads Together techniggeowar ds studentsd writing abil

eighth grade of SMPN 1 Jati Agung South Lampung in the academic year of 2018/2019.

®*Rizki Ayu Annisa,The Influence of Numbered Heads Together TechniquerTow& St udent s
Speaking Ability athe Second Semester of The Seventdé& (Bandar Lampung: UIN Raden Intan
Lampung) Thesis.

% Yohan ChristianiThe I nfluence of Numbered Heads Toget
Ability of Seventh Grade Junior High Scha®ediri: University of Nusantara PGRI Kediri)hesis.



CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion

After conducting the research damnalyzing the data, the conclusion can be
drawn as follows: there issignificant influence of using Numbered Heads Together
Technique towards studentsdé descriptive t
the data calculation in previous chaptenere null hypothesis@ is rejected and
alternative hypothesis@ is accepted. It means that the writer concluded that there is a
significant influence of using Number ed H
descriptive text writing abty at the first semester of the eighth grade of SMPN 1 Jati
Agung South Lampung.

It was supported by the score achieved by that students in which they got higher

the treatrmﬁbﬁsing N:jﬂj Heads Together Technique

ificant _influence can be“Seen from sigailgd) of the

scores after the writer
to teahing writing. The si
equal variance assumed in the mprndentﬁm table where the sig.-{2iled) is

0.000 it is lower than = 0.05 and it meandd is rejected and©@ is accepted. It can

be proved from the hypothetical test, where alternative hypothesis is accepted and null

hypothesis is rejected.



B. Suggestion
Based on the conclusion above, the writer proposesne suggestions as
follows :
1. Suggestion to the Teacher
a. In this research the writer find out thidtumbered Heads Together Technique
can be used to Iimprove studentsd des:a
technique is recommended for English teachezsabise this technique is one
of good technique to be applied in teaching English process especially in
writing for Junior High School.
b. The English teacher should provide interesting activities and materials, in order
to prevent the students from beingltbrea nd encour age the st

in learning English especially in writing skill.

c. The teachergu;(;help ﬁdf% increa:—ijir score by giving more
explanation, and the students realize-that the material in teaching English

process especigllin writing "Is important and all of the students must

understand.

2. Suggestion to he Students
a. Thestudents should study hard and practice more in writing English to improve
their writing ability,
b. The students should understand about how to produce a gatehwextby

using Numbered Heads Together technique, also they must be through every



step in Numbered Heads Together technique including group with their friends,
revise, edit and discuss their writing in grotgachers call students randomly
basedntheir numbering group to write the results of their work.

c. The teacher should practice to write the text by usMgmbered Heads
Together Techniquthat they should in group with their friends and discussion

about the text that had learned with their friiod teachers.

3. Suggestion to he Further Next Research
a. The writer appliedNumbered Heads Together Techniqu® i ncr ease st
descriptive text writing ability. Further other writer should conduct this
technique on different skill or genre of text.
b. In this research, the writer usétlimbered Heads Together Technidqaehelp

the students of Junior High School. Further other writer should conduct this

technique on @e\ntlevel o&ﬁuﬁjg@s

c. Further next research Mbe WWared before enteringattsroom,

and choose appropriate material while teaching in the classroom, so the goal of

teaching could be achived.
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Appendix 1
Interview Guidline For The Teacher In The Preliminary Research
Interviewer : Intan Devita Nadya (the writer)
Interviewee : Yuliana, S.Pd (the English teacher)
Date : Wednesday, Februagy¢ 2018

Place : SMPN 1 Jatiagung South Lampung

1. How long haveyou been teaching here ?

2. Can you tell me your experience in teaching English. especially in writing
descriptive text?

3. What is the technique do you use in teaching writing?

4. Do you have any problems in teaching writing? What are they?

5. How do you respond tase Numbered Heads Together for teaching descriptive

text? \ LIA
_~yh T



Appendix 2

Result Of Interview The Teacher

No. Question Answer Conclusion

1. How long have| | started teaching Mrs. Yuliana has been
you been since 2006.at SMPN teaching at SMPN 1 Jati
teaching hereq 1 Jati Agung South Agung South Lampung

Lampung. for 12 years.

2. Can you tell In teaching writing It can be concluded that
me your descriptive text, | the teacher in tecahing
experience in | always find the writing descriptive text,
teaching students who bored the teacher just explain
English. when trey were about descriptie text and
especially in studied. | explain to give exercise to the
writing students about students and submit it to
descriptive descriptive text, and| the teacher and teacher
text? ask the students to give the score.

learn from the book
or LKS, fojeldithe
knowledge, and | ask
them to.open the
dictionamy, but

di dndét bri
Actually, the
dictionary is to help
them study Enggh
easily. For the task, |
gave them the
exercises about
descriptive text, and |
ask them to do it, an
after finish | gave
them the score.

3. What is the In teaching writing It can be concluded that
technique do descriptive text, | did the teacher in teaching




you use in
teaching
writing?

not use special

technique. | just
explain the material

based on the

text bookos
Then | ask the
students to do the

exercise each other

and do the task.

writing using free writing
technique.

Do you have
any problems
in teaching
writing? What
are hey?

In learning writing
descriptive text, |
found that some of
students did not know
many vocabularies,
they are difficulties to
develop word becomg
paragraph and do nol
know how to express
their ideas to write in

recount text.

Students did not know
manyvocabularies, did
not express ideas for
develop description text.

How do you
respond to useg
Numbered
Heads

descriptive

text?

| never use it before.
think it is interested,

maybe | can try it to

be implemented in

Together f teachin gotion
teaching Q\ %ﬁ%
= e =

text.

It can be concluded that
the teacher has good
respond about Numbere
Heads_ Together.

4




Appendix 3
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Interview For The Student

Apakah kamu menyukai pelajaran bahasa inggris? Mengapa?
Apakah guru menjelaskan pelajaran menulis dengakais?
Apakah kamu menyukai menul¥escriptive Tex@ Mengapa?

Apakah ada masalah yang kamu temukan dalam pelajaran bahasa inggris khusus

nya dalam menuliBescriptive '&hi ‘\

5. Bagaimana guru dalam mengajar menDiescriptive Tex
6. Apakah kamu mengerti ketilgh; menﬁaskan tentang menlsscriptive

Text?



Appendix 4

Result of Interview For The Student

Name of stude efrina Regiﬁihya
1. Yasayasukab a inggris, bahasa inggris*itu unik menurut saya, di rumah

juga disuruh ibu beIaj‘ManNmMa diluar

2. Yaringkas dan seneng aja gitu kalo udah pelajaran bahasa inggris

3. Ya saya suka, walaupun tidak terlalu bagus bahasa nya tapi saya suka
menulis, kadang berantakan juga grammarnya, tapi kata ibu yuli gpp

4. Ya ada masalah, sedikit susahete masih banyak yang belum sy tahu kosa
kata nya sama tenses yang di pakai untuk teks deskripsi

5. Guru nya menjelaskan dulu, kalau masih belum paham ya di suruh baca di
buku lagi, habis itu ibu yuli nyuruh buat teks deskripsi setelah selesai
dikumpul dan diasih nilai.

6. Ya mengerti kok



Name of student : Citra Apriliana

1. Ya saya suka bahasa inggris karena menarik untuk dipelajari

2. Cukup jelas kok, ringkas jelasinnya tapi kadang ada juga yang saya tidak
mengerti jadi kadargadang sulit gitu.

3. Ya, saya suka menasli

4. Masalahnya kadang saya bingung ngembangin idenya, terus kosa kata saya
gak terlalu banyak, masih harus lihat kamus gitu

5. Yadijelasin dulu, diberi contoh terus itu disuruh membuat teks deskripsi
sendiri dan dikasih nilai.

6. Ya saya mengerti sih walaupurddet-sedikit.

Name of student : Valentina Rika Resti Safira

1. Ya saya suka gak suka sih, tp nanti pingin jd pramugari makanya harus
disukain bahasa inggris biar bagus inggrisnya gitu

2. Kadang jelas sih karna kadang agak ringkas, tapi juga kadang ribet gitu
jelasinnya

3. Ya, saya su enulis Walgp‘-’ng ggﬁk susah ya

4. Masalahnya itu kadang saya bingung apa yg harus ditulis, terus kosa katanya,

trus sturktur buat tulismtu

5. Yadijelasin dahulu lalu diberi contoh seterusnya ya kita disuruh membuat
teks deskripsinya

6. Ya saya mengerti walopun kadang jelas kadang enggak, abisnya kadang kalo

sudah siang belajarnya suka susah dicerna gitu hehe

Name of student : Firman Hadi Nasrullah

1. Saya tidak suka bahasa inggris karena susah bangett mba dimengerti.

2. Ya begitulah, terlaleepat terus kaya ribet gitu



3. Kalau menulis sih saya suka, cuma bingung apa yang mau di tulis

4. Ada banyak hehe yang tidak saya mengerti itu kosa katanya susah, banyak
yang saya tidak tahu, ribet nulisnya gak sesuai bacanya juga

5. Pasti di jelasin dulu sih, tesnya di beri contoh kalau udah paham disuruh
latihan menulis membuat teks deskripsinya.

6. Ya sedikit sih mengerti.

Name of student : Akas Reza Pratama

1. Saya tidak suka bahasa inggris, sulit banget di pahami.

2. Tidak jelas, bosen belajar bahasa inggris itu bu

3. Tidak suka.

4. Tidak tahu semuanya hehe abisnya kosa kata sama grammar nya susah di

pahami.

o

Ya dijelasin terus disuruh buat contoh teks deskripsnya gitu.

6. Yaaa, jelas gak mengerti hehehe

Q\ LIA j
—

Name of student : Lutfiah Saharani

1. Kadagkadang, tapi seringnya enggalkainehe, pelajaran bahasa inggris itu
susah kadang bikin pusing

2. Terkadang guru nya jelasin nya gak jelas, singkat tapi tetep aja gak ngerti

3. Saya tidak suka menulis karena saya bingung mau nulis apa, kadang tuh saya
keabisan idede buat nulisnya.

4. Masalah ya saya kurang banyak yang tahu kosa kata jadi bingung mau
translate ke bahasa inggris nya harus cari dikamus dulu lama dan grammar

nya juga gak paham



Ya guru nya cuma jelasin, sudah itu nyuruh nulis teks deskripsi dan di
kumpul abis itu
Ya saya kurang meerti karena menjelaskan nya terlalu cepat susah

pahaminnya

Name of student : Bekti Kurniawan

. Tidak suka pelajaran bahasa inggris, banyak yang harus di hapal, males buka

kamusnya juga

2. Ringkas tapi masih buat saya tidak paham.

3. Tidak, bingung bu mau nulis ap

oA WP

Masalahnya saya tidak mengerti cara menulisnya, terus tulisannya kan beda

sama bacanya jadi sering sakdiah kalau tidak lihat kamus.
Ya dijelasin, disuruh nulis teks deskripsi terus dikumpul kadang tuker
kekawan dikoreksi.

Saya tidak mengerti.

Nama ¢ studentgPanca Prabowo Qananjoyo
LIA J
. Ya saya suka sa inggris, karena kere u bisa bahasa inggris.

Jelas dan ringkas <y, P

Ya saya suka tapi kadang sedikit bingung.

Ya sedikit masalahnya, saya bingung nentuin topic awal nya.

Ya gurunya menjelaskan teks depki kalau udah jelas ya disuruh buat
teksnya

Ya mengerti.

Name of student: Rifat Adi Nugroho

1.
2.

Tidak suka, pelajaran bahasa inggris itu membosankan malah susah juga

Tidak jelas, gitegitu aja jelasin nya, tetep gk paham hehe



o g A~ W

Tidak suka menulis, bingung maulis apa.
Masalahnya ya itu bu, saya tidak mengerti bahasa inggris.
Di jelasin dulu, terus suruh buat teks nya dan di kumpul.

Tidak mengerti.

Name of student: Alin Afiana

1. Ya suka sedikit, karena kata bu yuli penting buat di pelajarin.
2. Jelas kok, Cuma gamenarik jelasin nya gitgitu aja.

3.
4

. Ya ada masalahnya susah buat ngembangin ideKataanya sama grammar

Ya, saya suka menulis.

nya kadang lupa rumus nya.
Ya gurunya jelasin dulu, dikasih contoh setelah itu di suruh tuh buat teks
deskripsinya dan dikapul.

Ya sedikit mengerti.

Name of student : Isna Kurniawati

Ya saya se@a belajma?ﬁ inggris, i(? menyenangkan belajar
bahasa inggris. o

Ya jelas kalau kurang~i surtw.

3. Tidak suka, bingung cara mengungkapkan ide nya.

4. Mengembangkaide nya saya suka bingung terus penulisannya juga beda

agak sulit.

Ya dijelasin, di kasih contoh habis itu dikasih tugas.

6. Ya sedikitsedikit sih mengerti.

Name of student : Sendi Rama Dani

1.
2.

Saya tidak suka belajar bahasa inggris, suka bingung.

Ringkas jelamnya, tapi masih gak paham



Tidak, susah nentuin ide apa yang mau ditulis.
Ya masalahnya saya bingung di awal saat disuruh nulis.

Ya awal nya dijelasin, dikasih contoh dan dikasih tugas terus kumpul.

o g A~ W

Gak ngerti.

Name of student : Nindya Rahmadani

Suka sihsedikit karena masuk pelajaran ujian nasional.

Jelas kadang kalau kurang jelas kan bisa ditanya.

Tidak seberapa suka menulis, karena saya susah buat mengarang.
Ya lumayan bingung dengan apa yang mau ditulis.

Dijelasin dulu baru dikasih tugas.

o gk~ wh e

Ya saya lumagn mengerti.

Name of student : Vina Archelia

1. Ya saya suka bahasa inggris, keren aja bahasa internasional.

2. Singkat tapi kadang ada yang kurang jelas.

3. Sukatapis : m i ﬁ

4. Kalau masalah m menulis kadang say. ah jelasin ide tulisan saya

kadang cuma dapagmt aja.’

Di jelasin dulu udah itu disuruh nulis.

o

6. Ya saya mengerti.

Name of student : Anisa Hayatin Nupus

1. Tidak suka, sulit buat dipahami.

2. Bosen jelasinnya terlalu singkat kadang saya belum mengerti udah ke materi
yg lain

3. Tidak suka, bingung mawhs apa dulu.

4. Ya ada masalah nya lupa tenses nya rumus nya gimana.



5. Di jelasin dulu dan dikasih tugas kalau udh selesai jelasin nya.

6.

Saya kurang mengerti

Name of student : Khaila Dwi Apriza

o

1. Tidak suka, pelajarannya sulit.

2. Bosen aja kalau belajar bahasagns}
3.
4

. Ada masalahnya saya gak suka menulis beda tulisannya kaya bahasa

Tidak suka.

indonesia

Di jelasin dan dikasih tugas.

6. Kurang mengerti.

\:A’ 7



Appendix 5

Student s6 Scor e o fghtB@radd of SMPN hJati Agung Solth
Lampung in The Academic Year of 2018/2019

KELAS :VIIA
Students'

No. Name Gender| KKM | Writing Score
1 A-1 F 70 65
2 A-2 F 70 65
3 A-3 M 70 70
4 A-4 M 70 60
5 A-5 F 70 65
6 A-6 M 70 65
7 A-7 F 70 75
8 A-8 M 70 65
9 A-9 F 70 75
10 Q;lo Dhad 75
11 ;11 F 70 75
12 A-12 F 70
13 A3 }78 65
14 A-14 M 70 65
15 A-15 F 70 70
16 A-16 F 70 60
17 A-17 F 70 60
18 A-18 F 70 60
19 A-19 M 70 50
20 A-20 F 70 55
21 A-21 M 70 55
22 A-22 F 70 70
23 A-23 M 70 80
24 A-24 M 70 75




KELAS

25 A-25 F 70 70
26 A-26 F 70 45
27 A-27 M 70 45
28 A-28 M 70 65
29 A-29 M 70 65
30 A-30 F 70 75
31 A-31 F 70 65
32 A-32 M 70 60
VI B
Students' Writing

No. Name Gender | KKM Score
1 B-1 F 70 75
2 B-2 M 70 60
3 B-3 M 70 60
4 B-4 M 70 55
5 B-5 F 70 65
6 B-6 F 70 65
7 B-7 F 70 65
8 B-8 M 70 50
9 B-9 F 70 50
10 jS Mg 7o )50
11 M 70 _| 50
12 B-12 Q F é 80
13 B-13 M 70 80
14 B-14 F 70 75
15 B-15 F 70 75
16 B-16 F 70 60
17 B-17 M 70 65
18 B-18 F 70 50
19 B-19 F 70 50
20 B-20 F 70 65
21 B-21 M 70 70
22 B-22 M 70 45
23 B-23 M 70 40




24 B-24 M 70 40
25 B-25 M 70 55
26 B-26 M 70 65
27 B-27 M 70 70
28 B-28 M 70 65
29 B-29 F 70 65
30 B-30 F 70 60
31 B-31 F 70 60
KELAS VI C
Students' Writing
No. Name Gender | KKM Score
1 C-1 M 70 80
2 C-2 M 70 60
3 C-3 M 70 75
4 C-4 M 70 60
5 Q-Z DAA ) 75
6 F 0 75
7 C-7 W 40
8 C-8 F 70 75
9 C-9 M 70 65
10 C-10 F 70 75
11 C-11 F 70 75
12 C-12 F 70 70
13 C-13 F 70 50
14 C-14 M 70 55
15 C-15 F 70 75
16 C-16 F 70 60
17 C-17 M 70 75
18 C-18 M 70 70
19 C-19 M 70 45




20 C-20 M 70 45
21 C-21 M 70 75
22 C-22 M 70 55
23 C-23 M 70 50
24 C-24 F 70 65
25 C-25 F 70 70
26 C-26 F 70 75
27 C-27 F 70 65
28 C-28 M 70 70
29 C-29 M 70 70
30 C-30 M 70 70
31 C-31 F 70 50
32 C-32 M 70 55
KELAS VI D
Students' Writing
No. Name Gender | KKM Score
1 -1 E ﬁ 5 70 745
2 D-2 70 55
3 D- F 70— 65
4 D-4 ““Siy . T0 75
5 D-5 M 70 70
6 D-6 M 70 60
7 D-7 F 70 65
8 D-8 M 70 65
9 D-9 M 70 65
10 D-10 F 70 65
11 D-11 M 70 55
12 D-12 F 70 75
13 D-13 F 70 80
14 D-14 F 70 80
15 D-15 M 70 75




16 D-16 M 70 50
17 D-17 M 70 55
18 D-18 F 70 55
19 D-19 F 70 75
20 D-20 M 70 65
21 D-21 M 70 55
22 D-22 M 70 55
23 D-23 F 70 65
24 D-24 M 70 65
25 D-25 F 70 65
26 D-26 M 70 80
27 D-27 M 70 70
28 D-28 F 70 65
29 D-29 M 70 65
30 D-30 F 70 75
31 D-31 F 70 50

KELAS VI E \ b I ‘\ )

Studentﬁ P Writin
No. Name ender| KKM Scorg
1 E-1 F 70 65
2 E-2 F 70 65
3 E-3 M 70 50
4 E-4 M 70 50
5 E-5 M 70 60
6 E-6 M 70 70
7 E-7 M 70 65
8 E-8 F 70 55
9 E-9 F 70 70
10 E-10 M 70 50
11 E-11 M 70 75




12 E-12 M 70 80
13 E-13 M 70 70
14 E-14 F 70 55
15 E-15 M 70 50
16 E-16 F 70 65
17 E-17 F 70 65
18 E-18 M 70 60
19 E-19 M 70 55
20 E-20 M 70 55
21 E-21 F 70 60
22 E-22 M 70 80
23 E-23 F 70 80
24 E-24 M 70 50
25 E-25 M 70 70
26 E-26 F 70 55
27 E-27 M 70 50
28 E-28 F 70 45
29 E-29 M 70 45
30 E-30 F 70 75
31 E-31 F 70 65
32 -32 E F . 70 Jss
B Ats
KELAS VI F
Students' Writing
No. Name Gender | KKM Score
1 F-1 F 70 80
2 F-2 M 70 65
3 F-3 F 70 65
4 F-4 M 70 60
5 F-5 F 70 65
6 F-6 M 70 65
7 F-7 M 70 70




8 F-8 F 70 65
9 F-9 F 70 55
10 F-10 F 70 50
11 F-11 F 70 50
12 F-12 M 70 80
13 F-13 M 70 55
14 F-14 F 70 55
15 F-15 M 70 70
16 F-16 M 70 55
17 F-17 M 70 45
18 F-18 M 70 65
19 F-19 M 70 65
20 F-20 F 70 65
21 F-21 M 70 50
22 F-22 F 70 80
23 F-23 F 70 70
24 F-24 F 70 55
25 F-25 F 70 50
26 F-26 F 70 75
27 F-27 M 70 75
28 -28 M 70 55
29 F-29 ATy 7o , 65
30 : F 70 60
31 F-31 4N /' g 75

Appendix 6

Instrument For Pre-Test

Name
Class
Subject

: English




Time Allocation : 60 minutes
Instruction:
1. Write down your name and your class clearly!
2. Use time adequately and work individually!
Direction:
1. Write the descriptive text that consist ofZ00 words or more.
2. Write your text in the present tense.
3. Your text will be measurkby 5 aspects of writing (content, organization,
vocabulary, language, and mechanic)
4. Write a descriptive text by choosing one of the topics below:
a. My Teacher
b. Zoo
c. Cat

Appendix 7



Instrument For Post-Test

Name
Class
Subject : English
Time Allocation : 60 minutes
Instruction:
3. Write down your name and your class clearly!
4. Use time adequately and work individually!
Direction:
5. Write the descriptive text that consist of Y00 words or more.
6. Write your text in the present tense.
7. Your text will bemeasured by 5 aspects of writing (content, organization,
vocabulary, language, and mechanic)
8. Write a descriptive text by choosing one of the topics below:
d. Family
e. My School
f. Elephant
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SILABUS PEMBELAJARAN

: Bahasa Inggris
VIl
. 4 Jam Pelajaran/Minggu

Mata Pelajaran
Kelas

Alokasi Waktu
Iompetensi Inti (KI)
. KI-1 (Spiritual)
« KI-3 (Soasial)

: Menghargat dan menghayati ajaran agama yang dianutnya

: Menghargai dan menghayati perilaku jujur, disiplin,
tanggung jawab, peduli (toleransi, gotong royong), santun,
percaya diri, dalam berinteraksi secara efektif dengan
lingkungan sosial dan alam dalam jangkauan pergaulan dan
keberadaannya

. Memahami pengetahuan (faktual, konseptual, dan
prosedural) berdasarkan rasa ingin tabunya tentang ilmu
pengetahuan, teknologi, seni, budaya terkait fenomena dan
kejadian tampak mata.

« KI 4 (Keterampilan) : Mencoba, mengolah, dan menyaji dalam ranah konkret

(menggunakan, mengurai, merangkai, memodifikasi, dan

membuat) dan ranah abstrak (menulis, membaca,

menghitung, menggambar, dan mengarang) sesuai dengan

vang dipelajari di sekolah dan sumber lain yang sama dalam

sudut pandang/teori. .

. KI-3 (Pengetahuan)

Kompetensi Sikap Spiritual dan Kompetensi Sikap Sosial, dicapai melalui pembelajaran tidak
langsung (indirect teaching), pada pembelajaran Kompetensi Pengetahuan dan Kompetensi
Keterampilan melalui keteladanan, pembiasaan, dan budaya sekolah dengan memperhatikan
Karakteristik mata pelajaran, serta kebutuhan dan kondisi peserta didik. :
* Penumbuhan dan pengembangan kompetensi sikap dilakukan sepanjang proses pe_mbélajax'an
rlangsung, dan dapat digunakan sebagai pertimbangan guru dalam mengembangkan
erta didik lebih lanjut. :

Materi Pembelajaran Kegiatan Pembglujamg i
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