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ABSTRACT

The Influence of Using Toothpick Game Towards Students’
Descriptive Text Writing Ability at the Seventh Grade
of SMPN 1 Gunung Agung Tulang Bawang Barat
in the Academic Year of 2018/2019

By:
Vika Khairunissa

Based on the pre-liminary research, it was found that some students got
difficulties in writing activity. They were confused how to start their
writing and generate their ideas in writing descriptive text. Therefore,
toothpick game was a best way in teaching and learning process to
develop the students’ descriptive text writing ability. The objective of this
research was to found out whether there was a significant influence of
using toothpick game towards students’ descriptive text writing ability.

Quasi-experimental design was used. The population of this research was
the seventh grade. Theffgawere tworClasses as the sample which VI1.2 was
chosen as the' experimental class and VII.6 as the control class with 32
student [in €ach classes. To collect the data, pré- test and post-test were

'.nté‘déin_writing st. After dmini__ster"iﬁg__,.-pr_e d post test, the
e‘analyzed, by kjﬂg to complte ndent sample t-
ich shouid be n omogenous’

o i

The result show, /ﬁ“ - W}SSl/\" influence of using Toothpick
Game towardsﬁwmng ability. It was proven by
the result of the data analysis which obtained that Sig. (Pyaue) = 0.000 and
a = 0.05. Because Sig. (Pvaiie) Was higher than o, it means that H, was
rejected and H, was accepted.

Key Words : Toothpick game, students’ descriptive text writing ability,
quasi-experimental design.
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CHAPTERII
INTRODUCTION

A. Background of the Problem
Language is means to communicate." As Kreidler says, “all human societies
have language and capable of expressing whatever its speakers need to
express and capable of changing to meet the changing needs of the
speakers”.? That is why people use language in their daily life to

communicate, to share feeling, opinion and information.

Patel and Praveen state “the different Ianguages are spoken in the world. The

different Iahguages are used aII over the World” y Be.padse of many languages

! .'ms English.

As Harmer states, ““ English is not the language with the largest number of

languages to solve this p

native or ‘first’ language speakers, but it has become a language widely
adopted for communication between two speakers whose native languages are
different from each other’s and where one or both speakers are using it as a

‘second’ language”. * It can be seen that English is used not only by native

! Marcus Kracht, Introduction to Linguistic, (Los Angeless: Department of Linguistics, UCLA,
2005), p. 3.

2 Charles W. Kreidler, Introducing English Semantic, (London: Routledge, 2002) p.5.

% M.F. Patel, Praveen M. Jain, English Language Teaching, (Jaipur: Sunrise, 2008) p. 25

4 Jeremy Harmer, The Practice of English Language Teaching, Third Edition, (London: Longman,
1999), p.1



speakers but also by people all over the world to ease them in
communicating. Nowadays, English plays an important role in many fields of
life such as: in politics, economics, social and education. Due to its use as the
international language, English proficiency is not merely an advantage but
also a must. Hence, some countries learn English as foreign language, one of

them is Indonesia.

Learning a language in order to use it as a means of communication, the
pupils need to deal with the four language skills—Iistening, speaking, reading
and writing—and the language system—sound structure and vocabulary.® By
mastering these e.lé'm_e_r_lt_s,-_'_'_th\ey_are expéct_ed té'-pe able to integrate them in

communicaﬂtiéﬂi_@b_ts,"u'ndérstand What pe'opté"s_ay_-ér_igozgiﬁ]ve the responses, read

what

Among those four ski i ing tend: (o beathe most difficult skill because
writing is not simply speech wri'tﬁte\rli down on paper. Linse and Nunan say that
writing refers to the acts of gathering ideas and working with them until they
are presented in a manner that is polished and comprehendsible to readers.® It
can be said that writing ability is the ability of the writer to convey the
information or message to the readers. Therefore, students who are learning
writing have to learn how to find ideas, then generate and organize their ideas

into readable text.

5 -
Ibid. P.73.
® Caroline Linse, David Nunan, Practical English Language Teaching: Young Learners, (New
York: Mc-Graw Hill, 2005), P.98.



According to Heaton, writing skills are complex and sometimes difficult to
teach, requiring mastery not only of grammatical and rhetorical devices but
also of conceptual and judgmental elements.” The students have to notice on
planning and organizing as well as spelling, punctuation, word choice, so
forth. It takes a long process start from finding the idea become to the written
text. in Islam, the importance of writing is also stated in the holy Quran on

first verse of surah Al-Qolam:

) Oaplais L"))-L“J‘) o

1. Nun[l489] I swear: by the pen and what the angels write.”® (QS. Al-
Qolam: 1) : : '

r L P 4 i

l
qolam in this virse means the tool o write
using § wﬁUng By eople wu-r ge

information. Therwlima,__

thing.

The . The result of
e knowledge or

rning to write is an imortant

Learning to write well in foreign language is one of the most difficult
challenges facing the language learner. As Heyland states, “students
themselves commonly identify language difficulties, particularly an
inadequate grasp of vocabulary or grammar, as their main problems with

writing and frequently express their frustrations at being unable to convey

7 J.B. Heaton, Writing English Language Tests, New Edition, (London and New York: Longman,
1990), p.135

® Allama Abdullah Yusuf Ali, the Holy Qur’an: Arabic Text with English Translation (New Delhi:
Millat Book Centre, 2006), p.444



their ideas in appropriate and correct English”.® Having good ideas is not
enough if they lack the linguistic resources to convey them in writing in a
foreign language. It is needed practices a lot to master writing skill. Hence, in
Junior high school writing is one of the skill that should be taught and

learned.

Based on the curriculum 2013, teaching and learning English in junior high
school focuses on improving students’ English ability in communicating both
oral or written form. One of approaches that focus on it is text-based. Text is
seen as a tool to do the activities in daily real life. ° Therefore, there are some
texts that has to be taught such as descrtptlve recount narrative, procedure,

report, explanatlon analytlcal exrfosmon and nevv% |tem

tef<t“ that shou& ! “ seventh grad descriptive text.

According to Boa - n&fyd‘(—\ scriptive text is a text that

describes about something looks like.®* When we come to describe

something, it is clearly that we got to explain something looks like as real as

itis. It can be people, place, animal, or thing as an object of description.

Based on the pre-liminary research in SMPN 1 Gunung Agung by
interviewing Ms. Duwi Meiliyati, S.Pd as English teacher, it was known that
there were some difficulties faced by students when learning English,

especially in writing activity. Teacher said that the students got lack of

°Ken Heyland, Second Language Writing, (New York: Cambridge Universiy Oress, 2003), p.34.

% Tim Inti Kurikulum 2013, Model Silabus Mata Pelajaran SMP/ MTs, (KementrianPendidikan
dan Kebudayaan: Depdikbud, 2017), p.1.

"Boardman, et.al. Writing to Communicate.(New York: Pearson Education, 2002) p.6.



vocabularies and there were some mistakes they made within grammar, word
choice or vocabulary. And more than it, they were also still confused to start
their writing and to express their idea become a text.'? Table below showed
the students’ writing ability.

Table 1
Students’ Score of Writing at the Seventh Grade of SMPN 1 Gunung Agung
in the Academic Year of 2017/2018

No Class Learners’ Score Number of
=171 <71 Students

1 Vil 1 13 19 32

2 VIl 2 9 23 32

3 VIl 3 12 20 32

4 Vil 4 9 23 32

5 VIl 5 15 17 32

6 VII6 o _laa 21 32

JJotal 4069 pl 123 |, 192

Percentage 7 36% 1 164%||  100%

The ung Agung was

71. From the table 1 lé%ﬁgwgd tha_____ a__"‘. students who got score more
than KBM and 64% stude!ts d‘ot}'scge less than KBM. It means that there

were many students feel difficult in mastering writing.

It was related to the result of questionnaire that got from the students. Most of
them feel that writing was difficult enough for them because of many
problems in writing process. The most crucial problem is they felt hard to
choose the word they want to use in their sentence. It was because of their

lack of vocabulary mastery. More than it, they were also still confused to

12 Ms. Duwi Meiliyati, S.Pd as English teacher in SMPN 1 Gunung Agung.



arrange the word by word become a sentence. Then, they were also hard to

find the idea that they want to write down.

It will be easier if the students do more practice in writing and know how to
write well. In this case, the role of teacher is needed. Teacher should know
the way to guide them in writing in order to students will understand it easily.
The teacher has used guided writing in teaching and learning process
especially in teaching writing. Guided writing is a useful technique in order to
help students start to write by providing an additional supported step towards
independent writing

It can be said that the dlfflcultles ln teachlng and Iearnmg writing actually not

| - |
by students but also teach tself Teacher s

only find the way to

guide and make th

writing. There arem&ggg@er the materials in the class.
h &;{/

It can be suited by the material that will be taught and the students itself. One

descriptive text

useful way to encourage language acquisition is using language games.

According to Wright, game is activity which is entertaining and engaging,
often challenging, and activity in which the learners play and usually interact
with others.'®* Games have been considered not only for its one element that is
fun but also more than that. Students will learn without realizing that they are
learning. There are many kinds of game that can be used in teaching writing

which are toothpick game, dice game, draw the bank robbers, who am i?,

13 Andrew Wright, et.al. Games for Language Learning, Third Edition. (New York: Cambridge
University Press, 1984). p.1



hangman game and many more. Thus, toothpick game was chosen as in this

research an alternative way to create an active teaching learning process.

According to Copland, Toothpick game is a kind of game to practice making
sentences describing the pictures. Toothpick games has the purpose to make
the sttudents easier to generate their ideas and be creative. It also can be used
to increase students’ interest in learning process.'* This game is not only help
the students to generate and organize their ideas but also they will feel the

enjoyable teaching and learning process.

There were some previous researches that reIevant to this reseach. Gita

Yolanda d:rscussed about “Teachlng Wr|t|ng Descriptive Text Using
I : |

Game'to Junio j' hool Studen;s” aid that using
ame%}s veryh 45 to apply in ticing writing a
WWNS game is used to train the

students’ thought to produce expressive vocabulary and sentence quickly

. .
descriptive text for -

because it has limited time to write.

According to Laili Nurin Nafi’ah on her thesis entitled “Improving students’
mastery on simple present tense through toothpick game”. The result of the
research concluded that toothpick game is recommended as the alternative
strategy in teaching and learning simple present tense. It has been motivated

students to learn simple present tense easily. Therefore, it improved the

14 Gita Yolanda. Teaching Writing Descriptive Text Using Toothpick Game to Junior High School
Students. English Department of Languages and Arts Faculty of Padang State University.
(September/2014).



students’ mastery on the material that could be seen by their better

achievement in every cycle.

Based on the explanation above there were some differences and similarities
of previous research to this research. The differences were in the previous
research that had been done by Gita Yolanda, she conducted her research in
qualitative research. Another previous research that had been conducted by
Laini Nurin Nafi’ah, she used toothpick game to focus only on simple present
tense mastery. Meanwhile in this.research, toothpick game was used to know
the significant influence towards students’ descriptive text writing ability, and

this research was a'iqua_si_ eXperimentaI-'djési_g_n_ e

Rela the\ explanatlon bove, th
Influencedef TOOﬁ‘lple (JL

Ability at the Seve

d entitled “The

esearch wa co

i

Ive Text Writing
nung Agung Tulang Bawang

Barat in the Academic Year of 2018/2019

Identification of the Problem

Based on the background above, it can be concluded that there were a number
of problems in teaching and learning writing skill, especially in writing
descriptive text as follows:

1. The students got lack of vocabulary.

'3 Laini Nurin Nafi’ah. Improving Students’ Mastery in Simple Present Tense Through Toothpick
Game (A Classroom Action Research on the Seventh Grade of M.Ts. Raudlatut Tholibin Pakis Tayu
Pati in the Academic Year of 2015/2016). (Education And Teacher Training Faculty. Walisongo State
Islamic University Semarang 2016) p.70.



2. The students were still found difficulties to get started in writing
descriptive text.

3. The students were confused to make a sentences.

4. The students felt hard to express and generated their ideas in writing

descriptive text.

C. Limitation of the Problem
Based on the identification of the problem above, the problem was limited
only on the influence of toothpick game towards students’ descriptive text
writing ability at the seventh grade of SMPN 1 Gunung Agung Tulang
Bawang Barat in thé A_(;ad_t_é_m‘ic_ Year,.qf_'2-018/2-(519.

['; b‘h__i.
ion of the Prob

\ le | & |
the limitatiol

. —

4 i = \
| J .

D. For

Referri

significant influence of using toothpick game towards students’ descriptive
text writing ability at the seventh grade of SMPN 1 Gunung Agung Tulang

Bawang Barat in the academic year of 2018/2019?”.

E. Objective of the Research
Related to the formulation of the problem, the aim of this research was to
know whether there was an influence of using toothpick game towards
students’ writing ability in descriptive text at seventh grade of SMPN 1

Gunung Agung Tulang Bawang Barat in the academic year of 2018/2019.
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F. Significance of the Research

The research is intended to be used in some English teaching field.

1.

Theoretically
The result of the research is expected to support the previous theories
about the influence of using toothpick game towards students’ descriptive

text writing ability.

Practically
a. For the teacher
This research is expected to give information and inspiration to be

more Creaﬁ:\@ in applying @nfetfﬁctiyex'té“t{ategy especially in teaching

text.

This resea te e student to produce a good
descriptive text that is stimulated by toothpick game and also
motivate the students to have a better achievement in writing

descriptive text.

c. Forinstitution
This research will give them some information, data, sources about

toothpick game as a technique of teaching for English subject.
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d. For the researcher
The research will know about the students’ descriptive text writing
ability especially by using toothpick game and the research can carry

out the way to the next teaching and learning in the classroom.

G. Scope of the Research
According to the title, the scope of the research can be described as follow:
1. Subject of the Research
The subject of the research was the seventh grade students of SMPN 1

Gunung Agung Tulang Bawang Barat.

({n .r' — - "(_,ﬂ NI 'r .'h
AT

2. Object of the| Reseér*ch ,:-«f'-" <

of the res i rch Was the stydents

y 4

3. Time of the m"’

The research was conducted at the first semester in the academic year of

2018/2019.

4. Place of the Research
The research was conducted in SMPN 1 Gunung Agung Tulang Bawang

Barat.



CHAPTER I
REVIEW OF RELATED LITERATURE
A. Concept of Teaching English as a Foreign Language
Brown states, “teaching is showing or helping someone to learn how to do
something, giving instruction, guiding in the study of something, providing
with knowledge, causing to know or understand”.! It means that in teaching
and learning process, the teacher should prepare the materials that will be
taught, interact with the students to explain the material clearly and apply a

suitable techniqug in_order to. achieve ‘the_goals of teaching and learning

which it is worth considering; ..Er;glish as a Second language, English as a
spesific purposes and English as a foreign language.? It can be said that
teaching English in every country may differ from each other. Therefore the
instruments of teaching and learning English should be prepared well by

teacher suited by the material and students’ needs and meets.

Foreign language as Petel says, “it is the language where the secondary

environment is not observed and the people of linguistically foreign societies

! H.Douglas Brown, Principle of Language Learning and Teaching, (New Jersey: Prentice Hall
Regents, 1994), p.7.
2 Jeremy Harmer, How to Teach Writing, (New England: Pearson Education Limited, 2004), p.39.
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use such language™.? It means that people learn another language besides their

mother tongue and people commonly do not use it in their daily life.

In Indonesia, English is seen as a foreign language. It is supported by Setyadi
who said that in Indonesia English is learned at schools and people do not
speak the language in the society.” It means that students have a chance to
learn and practice English in the schools only, because there is no English
environment in society to practice it but school. In other wise, language
environment is the important thing in Learning English. Without it, people
have to spend a lot more time on memorizing and they will have more
possible fallure to Iearn the target Ianguage Therefore teaching and learning
English in the school should provrde the’ real S|tuet|on whrch English is used

to co i . ing the goal of

&t “Who says, “English as

: m& students who are studying

general English at schools and institutes in their own country as transitory

a foreign language Is

visitors in a target-language country”.’

Based on statements above, it can be concluded that teaching English as a
foreign language is a process in transferring and receiving the knowledge
about English itself in order to help the language learners mastering English

and use it in the real situation. Teacher should explain, show the example and

3 Dr. M.F. Patel, Praveen M. Jain, English Language Teaching, (Jaipur: Sunrise, 2008) p. 35.

“Ag. Bambang Setiyadi, Teaching English as a Foreign Language, (Yogyakarta: Graha llmu, 2006),
p 22.

® Jeremy Harmer, Loc.Cit.
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guide them in teaching and learning English process by using the appropriate

way.

Concept of Writing

Writing can be said to be the act of forming the symbols, then arranging them
to certain conventions, to form words, and words have to be arranged to form
sentences.’ It means that writing is not as simple as arrange the words, but
more than it. The words should be arranged in particular order and connected

to form the sequence of sentences that having one meaning.
In addition Harmer states, “writing has its mechanical components. These

include handwriting, ‘$pelling, ‘pufctuatigh; and theaconstruction of well-

i@ﬁ'ﬁe?,"-pa_ragrap s, and texts. It is__‘.-"c_:_léar ha
here ‘8, man !S be copsit

According to Leo, writing is a process of expressing ideas or thoughts in

g is a complex

t by the writer in

writing to make a @ y

words should be done at our leisure.? It is obvious that writing is the way to
communicate with reader in written form that should be contain the certain
meaning. Additionally Brown states, “writing is two steps process, first you

figure out your meaning then you put in into language™.® In writing, thinking

® Donn Byrne, Teaching writing skills, (London: Longman, 1995), p.1.
7
8 Sutanto Leo, et. Al, English for Academic Purpose Essay Writing, (Yogyakarta: C.V.ANDI, 2007),

p.l.
® H.Douglas Brown, Op.Cit, p.321.
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process is first thing the writer should do to decide the idea before convey it

in written text.

It can be concluded that writing is the way to deliver writers’ toughts or
feeling in written form. Writing is not as simple as put the words on the
paper. It requires some aspect should be concerned by the writer including

grammatical, vocabulary and the meaning or the purpose of the written text.

Writing Ability
Brown states, “for almost six-decades now research and practice in English
language teaching has identified the four skills, they are listening, speaking,

reading anq_‘-’w_ritihg as'6f paramoufit importance™.° Writing is one of English
— e w p Y F..—-"“"- 1

1
s J |
g = 1

i be : astered ; Iani

According to Siahaan, writing ability is the skill of a writer to communicate

uage learners. It is ted by Elbow,
(!(o!hdéa_ Qf:;:ﬁﬁé’ilwr' Getting the idea

o5
—

information to a reader or group of readers.*? It means that writing is ability to
convey ideas through written text clearly in order to the readers get the

information easily and clearly.

For most people both in mother tongue and in foreign language writing is a

difficult activity because there are some things that we have to consider about

0. Douglas Brown, Teaching by Principlies, (San Fransisco: Longman, 1997), p.217.

1 peter Elbow, Writing with Power : Techniques for Mastering the Writing Process, (New York:
Oxford University Press, 1980), p.53.

12 sanggam Siahaan, Issues in Linguistics (Yogyakarta: Graha llmu, 2008), p.22.
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when we want to write. Start from finding the idea, then choosing the suitable
words to make a sentence, until making the sentences linked in a coherence. It
is supported by Heyland that, “writing is regarded as an extension of grammar
—a means of reinforcing language pattern through habit formation and testing
learners’ ability to produce well formed sentences”.** To master writing

ability, language learners should practice it as many as possible.

To know the learners’ writing ability, there are the five aspects of writing as
the criteria of good writing by Tribble as follows:
1. Content (the ability to think creatively and develop thoughts)

2. Organization (the abilitysto write---infappropfiate manner)

ji(the ability to use of word/idiom) g

Vocab{il

ization, spelling and

5, A}\to -
layout correcﬂﬁ ’

It can be said that to make good writing, there are five aspects of writing
which have to be fulfilled by language learners. The elements above should
be known and understood by the learners in order to develop their writing

ability.

¥Ken Hyland, (1 Published), Second Language Writing (New York: Cambridge University Press,
2003), p.3.

% Christopper Tribble, Language Teaching Writing, (New York: Oxford University Press, 1996),
p.130.
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Based on statements above, it can be concluded that writing ability is the
ability of the language learners to convey the information or idea through
written term. It is not only just write whatever they want but they have to also
consider about some elements of writing which are content, organization,

vocabulary, languages and mechanics.

Concept of Teaching Writing

Harmer states, “writing (as one of the four skills of listening, speaking,
reading, and writing) has always formed part of the syllabus in teaching of
English”." In addition, he also said that writing as the basic language skill
that must be taught 10 It ieans that wrltmg i’ one of the language skills in

English tha{t should be taught in the school in ordér to students gain the goals

will be different for almost every student. Some will learn quickly, while

others will need some encouragement and more attention to ensure they
understand what they are being taught. In other words, teacher has an
important role to guide students to master writing skill. The writing activities
should be structured in ways that help students learn to produce their own

writings.

1% Jeremy Harmer, Op.Cit, p.31.
16 Jeremy Harmer, How to Teach English, (New England: Longman, 2002), p.79.
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As EFL/ESL writing teachers, our main activities involve conceptualizing,
planning, and delivering courses®’. In order to achieve the goal of teaching
and learning process, teachers should have an English adequate proficiency so
the material will be explained as clear as possible. It is also supported by the
teaching and learning plans that teahers prepared before come to the class and
the way to delivere it effectively. Whole process should be run together as a

unity to accomplish the purpose of teaching and learning itself.

It can be concluded that teaching - writing is considering about how to get the
students are interested in writing activity. Teacher is not only giving the
explanation but a_le ge_t_tin_g'the_m _to-w_rj_i'ting as’\'vyell as possible. It is known
that writing{\"i'é;@,_'._ab‘i'lity"need.”r'h.r.’)'fé praCt..iC"e"S;. to jnaster it. Therefore, it is a

L\

teach to_givesmogiVali nd to building the

Concept of Descriptive Text

Descriptive text is one of text-types which is taught in English teaching.
Oshima and Hogue state, “descriptive writing appeals to the senses, so it tells
how something looks, feels, smells, tastes and/or sounds.™® It can be seen that
descriptive writing is an activity which the writer tells the readers about
characteristics of something. The object can be both concrete such as the

shape and color, and can be an abstract like the attitude, feel and taste.

7 Ken Hyland, Op.Cit, p. 1.
8 Alice Oshima, Ann Hogue, Introduction to Academic Writing, Third Edition (New York:
Longman), p.61.
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It is in line with Gerot and Wignell also define “descriptive text is a text
which has social function to describe a particular person, place, or thing”.'®
The function of descriptive text is to make the readers draw what writer says

in their mind. Therefore, the writer should draw something looks like as clear

as possible to get the readers feel and see it as real as it.

Based on statements above, it can be concluded that descriptive text is a kind
of text with a purpose to describe something. The context of this kind of text
is the description of particular thing, animal, person, place or other either its
personality or appearance.

Generic Structu res of Descrlptlve Text :

I
'xt of ertlng evgr y text h sstructure to or

t. Furthermore,

|gnéllg|ve ge of descrlptllve s the followings:

1. IdenuﬂeauonWWescnbed

Identification is a part to introduce or identify the recognition. Moreover,

it can be general statement about the object that want to be described.

2. Description : describes parts, qualities, characteristics.
Description or main body of the paragraph tells vivid details of place,
person, or thing that are described so that the reader can easily imagine or
picture the object , or they can feel the object with the five senses. Here is

the example of descriptive text.?

Linda Gerot and Peter Wignell, Making Sense of Functional Grammar, (Sydney: Antipodean
Education Enterprises (AEE), 1994), p.165.
2 Titanindya, “Descriptive Text”, available on: www.Brainly.co.id.htm (30 April 2018).


http://www.brainly.co.id.htm/

20

Identification : | have a new bag. Its colour is soft green. I always
bring it when i go to school. It is made of strong fabric.

Description : There are some parts of my bag. The first part is the
pocket. | put my money and my library card in the pocket. The
second part is the main part. | put my books and pencil case in this
part. The third part is a small pocket at the left side of the bag. |

keep a bottle of water in this pocket. | love my bag.

It can be concluded that in descriptive text the writer should consider
about its generic structure. It contains two parts which are identification

and description.

G. Grammatlcal Features of Descrlptlve Text 2

ext hasﬂéown characterlstlcs in grammatmal sd doesglescriptive text.

age learners in

Iexmogrammatical features of

identifying every texk(iku;\ Slgn_,'____

descriptive text, as follows:
1. Focus on specific participants.

2. Use of simple present tense

3. Use of attributive and identifyng process

4. Frequent use of ephitets and classifiers in nominal groups.

Based on explanation above, we can conclude that there are some
grammatical features in descriptive text that should be concerned about by the

writer in order to make a good descriptive text.



21

H. Concept of Descriptive Text Writing Ability
Writing is among the most important skills that students need to develop.
Writing ability is the skill to express ideas, thoughts, and feeling to other
people in written symbols to make other people or readers understand the
ideas conveyed.?! It means that writing is the way to transfer the personal
meanings to others in written form. Then, Gerot and Wignell define
descriptive text as a text which has social function to describe a particular
person, place, or thing.?? It can be said that descriptive text is a text tells a
details of something looks like. Descriptive writing expresses and develops

images through the use of precise sensory words and phrases.

A

To master desefiptive text writing ability, there dfélsome aspects should be

iptive text, the

"vv,;_and understand —thie structures and the

learners s _
grammatical featu?mr W should be balanced with the

five criteria of good writing, which are; content, organization, vocabulary,

languages and mechanics.

Based on the statements above, it can be concluded that descriptive text
writing ability is an ability of the language learners to describe something
such as person, thing or place as real as it is in written form which fulfills
good mastery of aspect of writing including content, organization,

vocabulary, language and mechanics.

2 Christopher Tribble, Writing. (New York: Oxford University Press, 1996), p.130
22 | inda Gerot and Peter Wignell, Loc.Cit.
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Concept of Game

Game means activity which is entertaining and engaging, often challenging,
and an activity in which the learners play and usually interact with others.?
Game is identical word which connected in the children world. In addition,
Hadfield states, “game is an activity with rules, a goal and element of fun>.2
When talking about game, is not only about playing but more than it. Every

game should have a rules therefore the players know to play it clearly in order

to achieve its goal.

Nowadays, game is not only played to spend the leisure time. Game also can

be used as the techhique in teaching.and"‘-Iearni-ﬁ'g. Setiyadi says, “a technique

Andrew sai

bage learning is hard W
e %
many learners to m

can be used as technique to deliver the material offers a medium for students

es help and encourage

r 2% It can be said that game

to explore and interrogate information in a fun and interactive way.

It is related to Lee, game is one of the situations which brings a foreign
language to life in the classroom is provided by gestures, by handling and
touching things, by incidents and activities, by pictures, by dramatization, by

interesting stories spoken or in print, and not least by certain contest and

Z\Wright, Andrew, et.al, Games for Language Learning. (New York: Cambridge University Press,
1984). p.1

24 Jill Hadfield, Intermediate Communication Game. (England: Addison Wesley Longman, 1999),
p.4.

% Ag Bambang Setyadi, Op.Cit, p.14.

% Wright, Andrew, et.al, Op.Cit, p.2.
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games.?’ It means that using game is meaningful to make the class more alive
and get the students to be more active. By using game, teacher can put the
real situation of English use in the class in order to help the students to

experience language rather than merely study it.

From the statements above, it can be concluded that game is one of activity
that can be used in teaching and learning to attract the learners’ interest. It

offers fun activity, so they can play and learn at the same time.

Concept of Toothpick Game
1. Definition of Toothpick Game

Toothplok game |s one of teachlng and Iearnlng way that is covered in a

land, toothpick
e ence ' éscrib' e pictures.?® It is

used a toothpiw Wpicture that the learners want

to describe. It helps the learners to concern only on part will be described.

Slattery and Willis in Copland states, “toothpick game is a game that
makes students easier to find ideas in describing topic”.? It is a kind of
game has purpose to make students easier to express their ideas and be
creative. It helps students in describing by seeing the picture and then

choosing the part of picture to be described.

2 |ee, W R, Language Teaching Games and Contests. Second edition. (Britain: Oxford
UniversityPress, 1979), p2
%8 Fiona Copland, et.al, Crazy Animals and Other Activities for Teahcing English to Young Learners,
(London: British Council, 2012), p.86.
# Gita Yolanda. JELT Vol.3 no.1 Serie A ISSN: 2302-3198 September 2014. Teaching Writing
Descriptive Text Using Toothpick Game to Junior High School Students. English Department of
Languages and Arts Faculty of Padang State University.
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This game is done by grouping. As Andrew says, “some games require
four to six players; in these cases group work is essential”.*® Toothpick
game needs four players in a group to work together producing a
descriptive text. In order to make a descriptive text, each player should
contribute a sentence until make a descriptive text. It means that each
player has an equal responsibility in a group to finish the game. Then, it
will help the learners who still feel confused in writing a descriptive text
to learn it by asking their partner. Unconsciously, this activity also will

build the communication among players in a group.

It can be concluded that toothplck game is one of useful and meaningful

way mhkes students work in group c‘ollaboratively to finish the game that

by sticking the

certain

Procedure of Toothpick Game

Toothpick game can be applied as the following steps.

a. Divide the class into pairs or groups of no more than four. Give each
pair/group a set of about 1220 toothpicks.

b. Give each pair or group a picture.

c. Tell the children that they have to take it in turns to make sentences
about the pictures. Elicit some examples using one of the pictures, or a

picture you put on the board.

% Wright, Andrew, et.al, Op.Cit, P.3
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d. Here is the fun part. As the children make a sentence, they must put a
toothpick on to the picture, so that the point of the toothpick touches
the part of the picture that the child is describing. The next child then
makes a sentence, following the same procedure. However, this
child’s toothpick must touch the picture and also the previous
toothpick, like in a dominos game.

e. The children get one point for each toothpick they manage to lay

down. The child who places all their toothpicks first is the winner.*

The other procedure below offered by Slattery and Willis in Nafiah:

1) Divide studénts into)some groupsi

A

Give theisame picture and'some tdothpicksjgrall groups.

y

aying the ga_mﬂ Ir : task is todwri entences which

pick in turns.

4) Tell them to ma n they put the toothpick on to the
part of picture. Next students should make a sentence by following the
same procedure. Moreover, the toothpick should touch the picture and

the previous toothpick.

5) The group who places the most toothpick first is winner.*

In teaching writing descriptive text by using toothpick game, students are

expected to understand the descriptive text easily and be able to make their

%! Fiona Copland. et.al, Op.Cit, p.86.

%2 T aini Nurin Nafi’ah. Improving Students’ Mastery in Simple Present Tense Through Toothpick
Game (A Classroom Action Research on the Seventh Grade of M.Ts. Raudlatut Tholibin Pakis Tayu Pati
in the Academic Year of 2015/2016). (Education And Teacher Training Faculty. Walisongo State Islamic
University Semarang 2016) p.32.
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own descriptive text. Here are the steps in teaching descriptive text writing

ability using toothpick game:

a) Teacher divides the students into some group consist of four until five
members.

b) Each group will be given same picture and a number of toothpicks as a
medium to stick part of the picture.

c) Teacher asks the students to make a sentence based on the picture by
putting the toothpick on the picture one by one. Then, teacher gives an
example by sticking one toothpick on a picture then makes sentence
based on the picture

d) Then,; each group should compete |n maklng aadescriptive text. Each

| |

" \on a group shgu d contr'bute a sentenge__b
ut the toothp udent should

following the '.o_?_:e_dur

should touch the picture but also the previous toothpick, like in a

what part that

nue the game by

rtant is the toothpick not only

dominos game.
e) Teacher asks the group who finish first to write it and also stick the

picture on the whiteboard, then ask all students to check it out together.

3. Teaching Descriptive Text Writing Ability by Using Toothpick Game
a. Pre-Activity
1) Teacher asks the students about descriptive text.

2) Teacher gives the picture to be described by students.
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b. Whilst-activity.

1) Teacher exlplains about descriptive text including its generic
structures and grammatical features.

2) Teacher divides the students into some groups consist of four
members.

3) Each group will be given same picture and a number of
toothpicks as a medium to stick part of the picture.

4) Teacher gives an example by sticking one toothpick on a picture
then makes sentence based on the picture.

5) Then, each group should compete in making a descriptive text.

Each | member should contrlbute a senten,abe based on what part

Ethét they put the_toothpick on. As the sﬁudﬁ]
A ﬁdo no;:eﬂfow

S_seatence with the same procedure

kes a sentence,

e it. Next student

and make sure that the toothpick must touch the previous

toothpick, like in a dominos game.

c. Post-activity
1) Teacher asks the group to submit their result.
2) Teacher asks the students to make a conclusion related to the

material.
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4. Advantages and Disadvantages of Toothpick Game
There are several advantages and disadvantages of using toothpick game.
Firstly, the advantages of toothpick game can be described as follow:
a. Itiseasy to find and use.
b. It is an attractive and enjoyable activity to motivate students in
learning descriptive text.
Cc. It enhances the students’ imagination to convey and generate ideas,
and practice it in making a sentence.
d. It is for training the students to work in a team because they do not
think by themselves but they thlnk and Work together and also has a

___J'

re _on3|ble to thelr group

d and more fun

S, ﬁ@se it

writing. *

ritransformt orlng class |nto*a_ ha ngi

can reduce stu ents _ ing, especially in

Besides the advantages above, toothpick game also has disadvantages , as

follows:
1) Itis easy to be broken.

2) Many times taken for prepare the instructional materials and

equipment.®*

% Fiona Copland, Op.cit, p.88
% Ibid, p.89
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Based on statement above, it can be concluded that toothpick game is
useful way to teaching descriptive text because it helps students to make
a sentence by sticking the point that want to be described. Besides that,
there are some disadvantages should be overcomed by teacher. Teacher
must provide the scissors to sharpen the tip of a toothpick so it will not
easy to be broken. Teacher also should prepare it first before come to the

class in order to not wasting time in teaching and learning process.

K. Concept of Guided Writing

1.

Definition of Guided Writing

Guided writing’l'is_t_}_lc proeess Whefe:_"'teg_(_:he;s develop and guide students’
writing {thiligh discussion, join text Construcfiei and evaluation of their

y

i fen writing.* hﬂ
B

Tyner defines guided writing as an instructional writing context chiefly

teaching the writing process through modelling, support, and practice.*

Teacher should make a clear about writing, not only give an explanation

of writing but also should show clearly how to write and compose a text.

% parsons and Sharon, Bookwise 4 Teacher's Guide, (Cheltenham: Nelso ThornesLtd, 2001), P.12.
% Tyner, B. 2004. Beginning reading instruction and the small-group differentiated reading model.

InSmall-Group Reading Instruction (pp. 1-16). (Newark, DE:International Reading Association, 2004).
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Based on the statements above, it can be concluded that through guided
writing, students are supported during the different stages of the writing
process. The aim is to provide support that is going to help students to

improve their writing and to work with increasing independence.

2. Procedures of Guided Writing
Dunigan states several steps of guided writing activity:
a. Planning: the students identify,collect and organize the ideas.
b. Packaging: the teacher guides the students in a write-along as they
follow the plan to write their first draft.
C. Popplng usmg the establlshed rubrlc the teacher and individual

.&

student conference on paragraphs Popplnﬁ |deas and words in,out,or

ect,with assistance as

Sgtts polish thei
needed to

e. Publishing: the students shared their completed work.*’

3. Teaching Descriptive Text Writing Ability by Using Guided Writing
a. Pre-activity
1) Teacher asks the students knowledge about descriptive text, the
kinds, the generic structures and linguistics features of it.
2) Teacher gives the picture. Then, asks the students to mention what

information they get from the picture.

% Jima Dunigan, 2008. Classroom Authoring Guided Writing.(Teachers Created Resources), P.14
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b. Whilst-activity

1) Teacher provides some topics to be described by students. They
should choose one of them.

2) Teacher gives an example how to make an easy draft about the
topic first before write it into a descriptive text.

3) Teacher asks the students to make descriptive text by identify,
collect and organize the idea.

4) Teacher guides the students in gathering ideas to make an easy

draft first.

Post- act|V|ty

1) B fq:[] S make a descrfptlve tekt based 6n th$|l‘ draft.
\ y

h'fudepts rewse b rls“‘ore subm,lt lt t

Otte _t__thelr final pro ecf‘f';v

3)

4. Advantages and Disadvantages of Guided Writing

There are some advantages and disadvantages of guided writing use. First,

there are some advantages offered by freewriting according to Shelley:

a.

b.

Facilitates teaching and learning of individual students.

Provides the teacher with the opportunity to extend and challenge
more able groups of students.

Builds the confidence.

Encourages the students to be active participants in discussions about

writing.
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Besides that, there are some disadvantages of guided writing:
a. It needs a lot of time in the classroom before the students are asked to
make a composition in descriptive text.
b. The teache should make the guided writing and needs a good
preparation.

c. Less of independent.®

Based on statements above, it can be said that using guided writing gives
the chance in teaching and learning individual students, group students,
active students in discussion, confident about writing what have been

wrltten However there are some: dlsadvantages of using guided writing

should[ be solved by teachef by gl\/mg the solutlons such as; (1) the

chance out gh st
small groups M‘

L. Frame of Thinking
Writing is assumed as the difficult skill because it needs many aspects and
elements should be understood by the language learners to communicate in
written form. In fact, there are many junior high school students who do not
know to write well. It is caused by some reasons such as due to lack of

vocabulary, get hard in finding the ideas and elaborate them into sentences.

Hence, teacher should find the appropriate way to get the students more

% Shelley Peterson, Guided Writing Instruction, (Winipeg: Hignell Book Printing, 2003), p. 5



33

motivate in learning writing and easier to be understood by them. Moreover,

students have to consider to practice their writing ability.

Descriptive text is a text which draw something in a written text to make the
readers imagine, feel, hear or taste it clearly. Some students are hard to get
started their writing and some do not know how to continue it after the topic
has been written. Actually, in writing descriptive text the students should
know first what they want to describe. Teacher can not ask the students to
describe something the students do not see directly or indirectly. It has to be
something they have known and ever seen directly or indirectly before.
Hence, toothplck game was chosen as the way in teachlng and learning

descrlptlve[text wr|t|ng ab|I|ty u f "]

touch the picture
requires the students to work
together in order to finish theﬂw game in making descriptive text. So,
unconsciously it helps them to build the communication among them. Besides
helping the students to make a descriptive text, it also helps the teacher to
explain and give an example of how to describe something by stick on the
part of the picture that will be described. Therefore, it is used in teaching

writing ability, practically descriptive text.
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M. Hypothesis

Based on the explanation above, the hypothesis will be formulated as follows:

H, :

There is a significant influence of using toothpick game towards
students’ descriptive text writing ability at the Seventh Grade of
SMPN 1 Gunung Agung Tulang Bawang Barat in the Academic
Year of 2018/20109.

There is no significant influence of using toothpick game towards
students’ descriptive text writing ability at the Seventh Grade of
SMPN 1 Gunung Agu.rig' Tulang Bawang Barat in the Academic

Year of 2018/2019, |



CHAPTER I
RESEARCH METHOD

A. Research Design
In this research, an experimental design was used. Experimental designs (also
called intervention studies or group comparison studies) are procedures in
quantitative research in which the investigator determines whether an activity
or materials make a difference in results for participants.’ It means that the
experimental design is used to see whether any difference result between the
group or class of participants. It was used to see the influence of using
toothpick game towards students wmtlng ablhy in descrlptlve text at SMPN 1

\ 4

Gunung Agung \

assignment of
erimenter cannot artificially
create groups for the experimen;.zz‘ll.t means that in quasi experimental design,
the group is already created, not created by the researcher. In addition,
Creswell states that, “the researcher assigns intact groups the experimental
and control treatments, administers a pretest to both groups, conducts
experimental treatment activities with the experimental group only, and then
administers a posttest to assess the differences between the two groups”.® It
means that there were two classes in this research, as an experimental class

and control class. Pre-test and post test was used in the control and

! John W. Cresswell, Educational Research, Fourth Edition(Lincoln: Pearson, 2002), p.21.
2 Ibid, P. 309.
% Ibid, p. 310.
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experimental class to see the influence of using toothpick game and
comparing the gained scores between both classes. The experiment class was
given the treatment by using toothpick game in the classroom and the control
class was treated by using guided writing technique. The design of research
can be illustrated as follows:*

Gl1=01X02

G2=03C0O4

Notes :
Gl = Experimental class

G2  =Contrdhclass . A
| = —L h‘“‘»-\‘; .':._V._.i' '.:_.y:-‘ - [‘_ == |

.......

= Treat

B. Variable of Research
There were two variables in this research, namely:
1. Independent variables are antecedent to dependent variables and are
known or are hypothesized to influence the dependent variable, which is
the outcome. Independent variable in this research was toothpick game

symbolized as (X)

4 John W. Best and James V. Kahn, Research in Education, Seventh Edition, (New Delhi:
Prentice-Hall, 1995), p.183
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2. Dependent variable is the consequence of another variable. Students’

writing descriptive text ability was dependent variable (Y).

C. Operational Definition of Variable

The operational definition of variable was used to explain the characteristics

of the variables investigated by the researcher as follows:

1. Independent Variable (X)
Toothpick game is a game used in teaching descriptive text work in group
that consists of four students by asking them to make a sentence based on
the picture they point out.

2. Dependent Varlable (Y)

.l

Studenﬂs descrlptlve text wrftmg ablllty IS thelr alolllty to express their

compose a text

ind, which fulfills the

ntent, organization, vocabulary,

and is a

criteria of go‘cm& |

language and mechanics.

D. Population, Sample and Sampling Technique
1. Population
According to Arikunto, population is all of the research subjects.” It is
supposed by Setyadi who stated that all individuals which can be the

target in research were called population.® Thus, the population in this

® Suharsimi Arikunto, Prosedur Penelitian Suatu Pendekatan Praktik, (Jakarta: Rineka Cipta,

2014), p. 173.
® Ag Bambang Setiadi, Metode Penelitian untuk Pengajaran Bahasa Asing Pendekatan

Kuantitatif dan Kualitatif. (Yogyakarta: Graha Ilmu, 2006), p.38.
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research was the students at the seventh grade of SMPN 1 Gunung Agung
in the academic year of 2018/2019. The total number of population were

192 students divided into six classes

Table 2
The Population of Seventh Grade of SMPN 1 Gunung Agung in the
Academic Year of 2018/2019

Gender

No. Class Male Fornale Total
1 VIl 17 15 32
2 VIl.2 17 15 32
3 VIL3 17 15 32
4 Vil.4 15 17 32
5 VIL5 19 13 32
6 . VIL6 17 . 15 32

[Total "y, 4027 90 192

of this research®
other one was as control class. In this research, experimental class was 7.2

and control class was 7.6. Both 7.2 and 7.6 consist of 32 students.

Sampling Technique
Sampling technique is the way to decide the subject of research that
represent all of the population. Fraenkel and Wallen state,”the selection of

groups, or cluster of subjects rather than individuals is known as cluster

" Suharsimi Arikunto, Op.Cit, p.130
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random sampling”.? It can be done by places all names of the population

in a hat, mixes them thoroughly, and then draws out thenames of how

many sample will be needed.® Based on the explanation above to

determine the sample, the cluster random sampling was used because the

population is in groups and homogenous. Here are the steps to determine

the experimental and control class:*°

a. Select a cluster grouping as a sampling frame. Seventh grade students
of SMPN 1 Gunung Agung was chosen as a population in this
research.

b. Mark each cluster With a numbgr. All _plasses in six small pieces of

pape, were ertten 2 Bl 4

[
Bseasample of clusters applying probab; ty
aper \Rtere roikp rﬂ\ nto_a’gl:

as an experimental class. The

ing. The pieces

n, the glass was

shaken and
same procedure was used to decide the control class. The paper which

came out of the glass was be the control class.

E. Research Procedure
In conducting the research, some procedures was applied as follows:
1. Planning

a. Finding the subject

8 Jack R. Fraenkel and Norman E. Wallen, How to Design and Evaluate Research in
Educational , seventh edition, (New York: McGraw-Hill, 2009), p.95.

®Ibid, p.92.

10 Jackson, S.L. Research Methods and Statistics: A Critical Approach. 4" edition. (Boston:
Cengage Learning, 2011), p.86.
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The students of seventh grade of SMPN 1 Gunug Agung was chosen
as the subject of this research. There were two classes as experimental
class and control class.

Selecting Material

The material suit to the students based on the syllabus was chosen.
The material was descriptive text.

Preparing the Readability Test

Readability test was given to the students out of sample. It was used to
evaluate the test items 'would be given in pre-test and post-test. The
test items ___Ishould___. be  good i_t_gm, thherefore readability test was

conducted.

O\

aring pre-test i
A, % \ &

est had,been given to the sfuden

i o

L

b

o e

descriptive g treatment. The students were
assigned to write descrigte text based on the provided topics which
were “my mother, my bag, and cat”.

Determining the material

The material had been determined before come to the class, which is
descriptive text writing about the thing, a person or an animal. The
famous people was chosen to make the students understanding the

material easily. The second topic was bag, the thing they have would

ease them to make a descriptive text. And the last topic was rabbit, the



41

animal that easy to find in their daily life so they would be easy to
describe it.

f. Preparing post-test
Post test was given to the students to know their desciptive text
writing ability after being given the treatment with the topics were

“my best friend, my shoes, and chicken”.

2. Application
After the planning was made, then it was applied in experimental class
and control class. There were some steps as follows:
a. In the flrst meetlng, readablllty test was glven to the students out of

the $ampl‘e F -.]

nsisted of three

c. Three next mee xperimental class was given
treatment by using toothpick game.

d. The last meeting was for post test. The students were assigned to write
a descriptive text consists of two paragraphs with provided topics. It
was used to know their descriptive writing ability after being given the
treatment. The test item was determined before using validity and

readability analysis of pre-test. Therefore, the items that was used in

post test only valid and readable item.
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3. Reporting
After the planning was done, the result of pre-test and post-test were
collected to analyze whether the result of post test was higher than pre test
or not. It means that the result was used to know whether toothpick game
can give significant influence towards students’ descriptive text writing

ability. And the last thing to do was report the findings.

F. Data Collecting Technique
In collecting the data, the research used test. A test is a set of stimuli
presented to an individual in order to elicit responses on the basis of which a

numerical score cdn be aSsigned.™ Pré\ test and post test was used in this
4 [ | e : . o B __ = | A

& L % 4 y
e b . 7 4 A
A ._ o y )

o

research. |

descriptive text consists of two paragraphs based on the provided topics.

(See appendix 6a)

2. Post-test
Post test was given to know about the students’ achievement after they
were given the treatment. It was used to see the influence of using

toothpick game in writing descriptive text. It was conducted by asking

" Donald Ary, Op.cit, p.201
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them to write descriptive text consists of two paragraphs about the

provided topics. (See appendix 6b)

G. Research Instrument
According to Cresswell, an instrument is a tool for measuring, observing, or
documenting quantitive data. It contains spesific questions and response
possibilities that people establish or develop in advance of the study.'? Kind
of instrument will be used depends on what will be measured. In this case,
students’ descriptive text writing ability was measured. Therefore, the
instrument of this research was writing test. It is supported by Douglas who

stated that there are many ways tos test leamers writing ability, such as

.f,_

S[ 13

writing a te[xt short reports essayé and summarle "]

'\ S
poSt Iest waﬁ ‘ Ahe students abi

being given the tr ﬁn\_tm . case

before and after

tudents were asked to write
descriptive text that consists of two paragraphs which were identification
paragraph and description paragraph about the provided topics. It is line with
Gerot and Wignell who stated that the generic structures of descriptive text
are identification and description.’* Therefore, the students were asked to

make two paragraphs in descriptive text.

12 John W. Cresswell, Op.cit, p.14.
¥4 Douglas Brown, Language Assessment, Principles and Classroom Practices,(San
Fransisco: Longman, 1994), p.233.
“Linda Gerot and Peter Wignell, Making Sense of Functional Grammar, (Sydney:
Antipodean Education Enterprises (AEE), 1994), p.165.
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The students were given 60 minutes for time allocation to make a descriptive
text. It is supported by Weigel who stated that cultural perferences and
practices of the test takers is such one of aspect to the problems of time
limit."> Additionally, the amount of time students will take is largely
dependent upon what they are used to. It can be 30, 40, 45, 60 or 180 depend
on what type of text they are asked to write and how many task to complete.*
Therefore, the students were given 60 minutes to complete the test because of
they were asked to produce one descriptive text only. (See appendix 6a and
6b). Below were the topics which were given to the students:

Table 3
Researchilnstrumentfor Preand Post-Test

Insthument ~ Topic
b I ~2. Mybag

My best friend

ﬂy shoes
3. Chicken

Based on the syllabus, the topic was given is should a person, thing or animal

i
|
i
L

Post-test

that can be found around the students to ease them in making a descriptive
text by seeing it directly. Therefore, the topics above were chosen for pre and

post-test.

15 sara Cushing Weigle, Assessing Writing, (New York: Cambridge University Press, 2002),
p.101
®1bid, p. 102.
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The score of test was calculated based on the following scoring system proposed

by Tribble:'’

Table 4
Scoring System

Area

Score

Description

Task Fulfullment/
Content

20-17

Excellent to very good: Excellent to very good of the subject,
considerable variety of ideas or argument; independent and through
interpretation of the topic; content relevant to the topic; accurate detail.

16-12

Good to average: Adequate treatment of topic, some variety of ideas
or argument;-some independence of interpretation of the topic; most
content relevan to the topic; reasonably accurate detail.

11-8

Fair to-poor: Treatment of topic is hardly adequate, little variety of
|deas or argument some |rreleva~nt content to the topic; lacking detail.

_Very poor lnadequate treatment of topic, no variety of ideas or

“argument; content irrelevant, or veryfresfrlcﬁed almost no useful detail.
_.a——f'r |

mdress the'task yﬁ ith ¢ iveness.
ent’e as clearly stated and

16-12

‘$Bneven expression, but main ideas stand out;
paragraphs or sections evident; logically sequenced (coherence); some
connectives used (cohesion).

11-8 Fair to poor: Very uneven expression, ideas difficult follow;
paragraphing/organization ideas does not help the reader; logical
sequenced difficult to follow (coherence); connectives largely absent
(cohesion).

7-5 Very poor: Lacks fluent expression, ideas very difficult to follow.
Little sense of paragraphing/organization; no sense of logical sequence.

Vocabulary 20-17 Excellent to very good: Wide range of vocabulary; accurate
word/idiom choice and usage; appropriate selection to match register.

16-12 Good to average: Adequate range of vocabulary; occasional mistakes
in word/idiom choice and usage; register not always appropriate.

11-8 Fair to poor: Limited range of vocabulary; a noticeable number of

mistakes in word/idiom choice and usage; register not always

7 Christoper Tribble, Language Teaching Writing, (England: Oxford University Press, 1996),

p.130.
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appropriate.

7-5 Very poor: No range of vocabulary; uncomfortably frequent mistakes
in word/idiom choice and usage; no apparent sense of appropriate.

4-0 Inadequate: Fails to address his aspect of the task with any
effectiveness.

Language 30-24 Excellent to very good: Confident handling of appropriate structures,
hardly any errors of agreement, tense, number, word order, articles,
prononuns, prepositions; meaning never obscured.

23-18 Good to average: Acceptable grammar-but problem with more
complex structures; mostly appropriate structures; some errors of
agreement, number, word order, articles, pronouns, prepositions;
meaning something obscured.

17-10 Fair to poor: Insufficient range of structures with control only shown
in simple constructions; frequent errors of agreement, tense, number,
word order, articles, prononuns, prepositions, meaning something
obscured.

9-6 Very .poor: 1 Major_problems with structures — even simple ones;
frequent errors. of negatlon agreement, tense, number, word

order/functlon artlcles, pror]onuns prepositions, meaning often
) i obscured —
L — Ll J— (»'A}}
( a0 | Inadequate falls to address hlé Jarspeptt of the task with any
& 3,\ W | effectiyeness. A &

W b . s

Mechanics -8 EKKM onstrat mmand of spelling,

errors in spelling, punctuation,

4-2 Fair to poor: frequent errors in spelling, punctuation, capitalization,
and layout.

1-0 Very poor: fails to address his aspect of the task with any effectiveness.

Final score:C+O+V+L+M

Note:

C : Content

O : Organization
V : Vocabulary
L : Language

M : Mechanic

(20)
(20)
(20)
(30)
(10) +

100
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I. Validity, Readability and Reliabilitty of the Test
1. Validity Test
A good test should has a validity. Arthur states, “the validity test is
conducted to check whether the test measure what is intended to be
measured”.’® It means that before the test was given, it should be checked

first whether the test fulfill the criteria need to be tested or not.

In addition, based on Best and Kahn, a test is valid if it is measured what
it claim to measure.™ It can be said that the test is valid when it contains
the thing needs to measure. Therefore, to measure the validity of the test,
content and construct valldlty were used

a. ComtentValldlty f |

and Kahn salﬁ (Ir“/al 1d1ty refeps .
the ty- ly_measures, or s cific ted to, the traits for
which it isw eﬂm based upon the examination

of course textbooks, syllabi, objectives, and the judgments of subject

matter specialists.® It means that when arranged the test for the
students, the researcher should make it along with the students’ needs
and meets based on the curriculum and syllabus. It can be seen in
appendix 4. Therefore, the researcher should take a look at the
textbook which is used by students in order to make the test suit to

their material and the objectives of teaching and learning. Then, the

8 Hughes Arthur, Testing for Language Teacher, Second Edition, (Cambridge: Cambridge
University Press, 2003), p.26

19 John W. Best and James V. Kahn, Op.cit, p.219

“bid.
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instruments were consulted to the seventh grade English teacher in
SMPN 1 Gunung Agung, Ms. Duwi Meiliyati, S.Pd to make sure that

the instrument was valid.

b. Construct Validity
Best and Kahn states, “construct validity is the degree to which scores
on a test can be accounted for by the explanatory constructs of a sound
theory”.?! It is supported by Yi in David Nunan, construct validity is
establishing correct operational measures for the concept being

studied.? It means that the test should have a clear purpose of what

the test meant to be In thls case the wr|t|ng descriptive text was

instrument were cosulted to the English teacher of SMPN 1 Gunung
Agung to make sure whether the instrument had been valid. (See

appendix 8).

L ibid
22 pavid Nunan, Research Methods in Language Teaching,(Cambridge: Cambridge
University Press, 1992), p.80



49

2. Readability of the Test
Readability tests are indicators that measure how easy a document is to
read and understand.?® Test should be easily to understand. To know
redability of the descriptive text writing ability test instrument, the
Kouame’s research was followed. The participants will evaluate
instructions and the understandability of each item on a scale of 1 to 10,
where, 1 describes an item that is easy to read and 10 describes an item
that is difficult to read.?* Therefore, the students were asked to score the

pre test. After that, the mean of each item was measured.

Based on the ﬁﬁding_ of Kouame’s "r_é”se_arch-,’l\ if the mean of all items of the
instrumentiféxt has mean under 4.46; the instriiifient is quite readable and

L

=

mean was 2.98‘%" jas

3. Reliability of the Test

writing teStsi e-readable and understa the students since the

" MG (See appendix 13).

Reliability means that scores from an instrument are stable and consistent.
Score should be nearly the same when researchers administer the
instrument multiple times atdifferent times.> Additionally, Donald states,

“reliabilityis the degree of consistency with which it measures whatever it

2Julien B. Kouamé, Journal of Multi Disciplinary Evaluation Vol. VI No. 14 August 2010:
Using Readability Tests to Improve the Accuracy of Evaluation Documents Intended for Low-Literate
Participants, Western Michigan University, Michigan, p.133.

2bid, p.134

%8 John W Creswell,Op.cit, p. 159
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is measuring”.?® The test should be reliable besides valid. To measure it,
inter-rater reliability was used which involved two observers to score the
test that was given to the students. In this case, the researcher with the
seventh grade English teacher were the examiners of students’ description
text writing test. To measure the reliability of students’ descriptive text
writing test, the rank order correlation was used as follows:

__6(zDY)
N(n?-1)
Notes:
p : reliability
d : the different of rank correction

N : numb"er_ of s-.f_i_)dents”

A
b
A

A very low relial ility ranges fi 0. .
The low reliability fanges 2010039

c. An average reliability ranges from 0.40 to 0.59

d. A high reliability ranges from 0.60 to 0.79

e. A very high reliability ranges from 0.80 to 1.00

The reliability of pre-test and post-test result was 0.99 and 1. Based on
the criteria above, it can be concluded that both of pre-test and post-test

was a very high reliable.

26 Donald Ary,Op.Cit, p. 236
27 Bambang Setyadi, Op.cit, p.19
%8 |bid, p. 317
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J. Data Analysis
1. Fulfillment of the test Assumptions
a. Normality test
Normality test is used to measure whether the data in the experimental
class and control class are normally distributed or not. In this case, the
statistical computation was used. It was using SPSS (Statistical
Program for Social Science) 16. Kolmogrov — Smirnov was used as
the test of normality. While the criteria of acceptance or rejection of
normality test as follows:
Ho was accepted 1f 51g > o= O 05

Ha was accepted 1f Slg 2 o= O 05 =l A

@ypotheses for tie normalj ytest ar. follows:
the?data Wi tl’lbuted‘--'""

H, : the

b. Homogienity Test

Homogienity test is used to determine whether or not the data
collected from the sample is homogenous or not. The test of
homogeneity used Levene’s Test.
While the criteria of acceptance or rejection of homogeneity test were
as follow:

H, was accepted if sig > a. = 0.05

H, was accepted if sig < a = 0.05

The hypotheses for the homogeneity test were formulated as follows :
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H, : The variances of the data were homogenous

Ha : The variances of the data were not homogenous

2. Hypothetical Test
After the fulfillment of the assumptions normally test and homogenity test
were fulfilled, t-test was used. While the criteria acceptance or rejection
of hypothesis test were:
Ha. was accepted if sig < o= 0.05

H, was accepted if sig> a. = 0.05

The hypotheses are:

L o 2 A
There 3 no sugm‘ﬁcant mfluence of using toothpick game

rae gu g ] Bawang Barat in the

Academm r

: There is a S|gn|f|cant influence of using toothpick game

towards students’ descriptive text writing ability at the Seventh
Grade of SMPN 1 Gunung Agung Tulang Bawang Barat in the

Academic Year of 2018/2019.



CHAPTER IV
RESULT AND DISCUSSION
A. Description of the Treatment
The research started from 19th November until 5th December. It consisted of
Readability test, Pre-test, three treatments and Post-test. For the experimental
class, Toothpick game was used to find out the influence of using toothpick
game in teaching descriptive text writing ability in three meetings. Whereas
in the control class, guided writing was used in teaching and learning process
that actually had been used by teacher Some results were identified in this

research, tlhey Were the students score’ before bélng gwen the treatment in

1. Descrip @i"} Eeatm?n-tj :
The first tream"-"l': dmm November 2018 began at

12.30 Am. It was started by greeting the students. Then students’
condition and attendance list were checked. There was a student who
absent that day. The students seemed nervous at first. Before explaining
more about the material, they were asked about descriptive text. Almost
all students knew it in the simple understanding. It was good enough for
the beginning. Then, a picture of Sule was given to the students. They
were asked to find out what information they got to be described based on

that picture.
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In whilst activity, the students mentioned about what they got based on
the picture and made it into the sentence and they were asked to correct
their sentences together. After that, the students were given more
explanation about what descriptive text including its generic structures
and grammatical features. Furthermore, the students were given
explanation about simple present tense and adjective to be used when they
describe people like beautiful, tall, short hair, long hair, slanting eyes,
kind and clever. Next, the students were asked to make a group consists
of four until five people in order to make a descriptive text. Each group
was given the same plcture to be descrlbed ‘some toothpick. The example

about how to stlck the part of plcture and then made it into the sentence

»
i/ n The students were asiid to make a de_ OfiiptiVe text related to
re by\%tlcklngky g toothp|ck inishing the text,

they were asked

For the first treatment, the students more focused on how they stick a part
of picture than how to constructed it into sentences. They spent more time
to make sure that the toothpicks were touching each other. So, their time
to make a descriptive text was less. Moreover, they still confused about
vocabulary that should be used. Therefore, they were allowed to open the
dictionary but just some of them who brought it. At the end, only two

groups from eight group can finish their text.
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In the last session, the students were asked about the material and made
the conclusion together. Then, the next material was told. This meeting

was closed by asking the students to pray first and then they were greeted.

Description of the Second Treatment

The second treatment held on Friday, 23" November 2018 began at 8.00
pm. The students were greeted and they were asked to pray first. Then,
the attendance list was checked. They were more enjoying this treatment
than the last. The students were asked to review the last material first
before starting the lesson today. Then, they were given a picture of bag to

be described by"the_student_s_.

ilst act|V|ty, the S dents asked to ke tence based on
ure an\d Ihen d cusSs togetherﬂ The nd treatment was

same like the fi h"t:h_\gy wéfe a3

to make a descriptive text in
grouping but in different to;)i(;. The topic for this treatment was a doll.
The students were asked to join their group to get the picture and some
toothpick. Before they did their writing, the example was given first based
on the picture. Then, the students made a descriptive text in a group. After

finished it, they were asked to submit it.

The students looked more ready in this meeting. They also can manage
their time better than the first meeting. If in the first meeting they only
focused on how to stick the picture, but in this meeting they focused also

in making the sentence. Although sometime, they still looked a little bit
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confused about the word they would use, but at least almost the students

brought the dictionary. At the end, all groups can submit their result.

In the last session, they were asked to review this meeting and and made
the conclusion together. Then, the next material was told. This meeting

was closed by asking the students to pray first and they were greeted.

Description of the Third Treatment

The last treatment held on Wednesday, 28™ November 2018 at 12.30 am.
The treatment started by greeting and then asking the students to pray
first. Then, the attendance list was checked The third treatment was better

since the, students Were accustomed to teachlng and learning descriptive

I |
ltlng by using E ick_game. Before st' i
pi ; /
Wei‘e\ a,sked Iast mate’rlal i
given a plcturw )

In whilst activity, the students were asked to make a sentence based on

the lesson, the

Y Then, they were

the picture. Then, they were asked to correct their sentences together.
Topic in the third treatment was a cow. Like the first and the second
treatment, the students were in group. They were more excited to make a
descriptive text. They were given the picture and some toothpick first.
Then, the example to make a sentence based on the picture was given.
After that, the students were asked to make a descriptive text in a group.

After they finished it, they were asked to submit it.
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The students enjoyed the process of toothpick game which they did. They
did not look so confuse anymore about how to make descriptive text.
They were better than two last treatments in managing time and choosing

the words.

In the last session, the students were asked about the material and made
the conclusion together. Then, they were told that next meeting they
would held a post test. This meeting was closed by asking them to pray

first and they were greeted.

B. Result of the Resegrch

i

- ._/";’3\. y A

if Experiméntal CIass
U st

was conducted to kngw the s* deseriftive text writing
N '-‘.::;j\\\ ._! A . /f’{‘r . o
e atment. as administrated

on Sunday, 19" 0 . The score of pre-test in the

experimental class can be seen at figure 1.
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Figure 1
The Graph of Pre-Test Result in Experimental Class

Histogram
57 Mean =57.92
Stdl. Dev. =5.514
=32
5
4
)
o
=
@
=
° 3
1™
[T
2
.
o]
50.00 S55.00 E0.00 65.00

Students’ Score

.92, standard of
devia 14, ; @5°59.5000, variance was

30.405, minir um score was 66.00. It can

be seen in appendix 14.

2. Result of Pre-Test in Control Class
The pre-test was administrated on Sunday, 17 November 2018 at 10.00
am. The pre-test was held in order to know the students’ descriptive text

writing ability before being given the treatment. The score of pre-test in

experimental class can be seen at figure 2.
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Figure 2
The Graph of Pre-Test Result in Control Class

Histogram

IMean =54 94
Std. Dev. =6.399

54

Frequency

45.00 50.00 55.00 60.00 65.00

Students’ Score

rd of deviation
00, variance was

40.9488, min@ﬁﬁaximum score was 64.00. It

can be seen in appendix 14.

Result of Post-test in Experimental Class

Post-test was conducted to know the students’ descriptive text writing
ability after being given the treatment. The post-test was administrated on
Friday, 30th November 2018 at 9.45 am. The score of post-test in

experimental class are showed at figure 3.
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Figure 3
The Graph of Post-Test Result in Experimental Class

Histogram
¥ Mean =73.14
Stel. Dev. =6.039
M =32
-
)
o
=
a
=
: 4
=
[I'S
o
0
65.00 T0.00 ¥5.00 50.00 85.00

Students’ Score

hich N was 32,

, mode was 77.50,

variance wasﬁﬁm.w, maximum score was

83.00. It can be seen in appendix 15.

Result of Post-test in Control Class

In control class, post-test was administrated on Friday, 30™ November
2018 at 8.15 am. It was managed to know the students’ descriptive text
writing ability after being given the treatment. The score of post-test in

control class are showed at figure 4.
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Figure 4
The Graph of Post-Test Result in Control Class

Histogram

Mean =62 92
Std. Dev. =B.178
2
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Frequency
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Students’ Score

0 post -test in control class WhICh \ ean was 62.92,

anh JlAeéﬁan . ode was 64.00,

variance was 66 pe UW.OO and maximum score was
76.00. It can be seen in appendix I5.

C. Gain Score
The score of pre-test and post-test were used to get gain score. Gain score was
used to analyze normality, homogeneity and independent sample t-test. If
gain score in manner positive indicates that posttest score was higher than
pretest score. A negative gain score indicates that the posttest less than pretest
score. The mean of gain score in experimental class was 15.22, whereas in

control class, the mean of gain score in control class was 7.98. It showed that
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the gain score in experimental class was higher than gain score in control

class.

D. Data Analysis
1. Fulfillment of the Assumption
In order to analyze the data after collecting it, there were some assumes
that must be done and known. Firstly, two assumes should be done first.
They were normality test and homogeneity test. Normality test was used
to know whether the data were distributed normally or not. It was the
absolute requirement to do independent sample t-test. Then, homogeneity
test was used to know whether the data were homogenous or not.

a. NorlfnalltyTest . Vv A r -.|

&hty test is usﬂ rlaﬁwhether‘

class "é;c\lss are normaltt or not. In this case,
statistical comp

e experimental

@m‘vas using SPSS (Statistical

Program for Social Science) 16. Kolmogrov — Smirnov was employed
as the test of normality. While the criteria of acceptance or rejection of
normality test as follows:

H, is accepted if sig > a = 0.05

H, is accepted if sig < a = 0.05
The hypotheses for the normality test are formulated as follows:

H, : the data are normally distributed

H, : the data are not normally distributed.

The result of normality test can be seen at table 6.
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Table 6
The Result of Normality Test

Tests of Normality

Kolmogorov-Smirnov® Shapiro-Wilk
Class Statistic df Sig. Statistic df Sig.
Gain Score Experimental class .094 32 .200° .982 32 .848
Control Class 124 32 .200° .942 32 .087

a. Lilliefors Significance Correction

* This is a lower bound of the true significance.
Based on table 6, it can-be seen in that Py, (Sig) in experimental
class was 0.200 for Kolmogorov-Smirnov®. Whereas, Pyae (Sig) in

control cla'és' was O 200 for Kc')'l-r'hogor(')'\i—Smirnova The result above

weré thher than a=0. 05 It means that élg (Pvalue > a ,and Hy is

Af(h%“"‘H

HomogeneQ:,_\ P

Homogeneity test is used to determine whether or not the data that

collected from the sample are homogenous or not. The test of
homogeneity used Levene’s Test. While the criteria of acceptance or
rejection of homogeneity test were as follow:
H, is accepted if sig > a. = 0.05
H, is accepted if sig < a = 0.05
The hypotheses for the homogeneity test were formulated as follows :
H, : The variances of the data are homogenous

H, : The variances of the data are not homogenous




64

The result of homogeneity can be seen at table 7.

Table 7

Test of Homogeneity of Variances

Levene Statistic dfl df2 Sig.

2.323 1 62 133

Based on the result of homogeneity at table 7, it can be seen in that
Sig. (Pvalue) was 0.133 and a = 0.05. It means that Sig. (Pvalue) > a
,and H, is accepted. It can be concluded that the varience that the
variance of the data was homogenenous.

2. Result gt__ﬂ_ybothefi'c__éi -V 2 | | 4

s -y

fE Aivious explanatiof, the___.-'d_at'é'_' wereggistfibuted normally
W B 4 ,,.f'__,/'i?y
WY ATV,

treatment effect.

The hypotheses are:

Ho : There is no significant influence of using toothpick game towards
students’ descriptive text writing ability at the Seventh Grade of
SMPN 1 Gunung Agung Tulang Bawang Barat in the Academic
Year of 2018/2019.

H. :  There is a significant influence of using toothpick game towards

students’ descriptive text writing ability at the Seventh Grade of
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SMPN 1 Gunung Agung Tulang Bawang Barat in the Academic

Year of 2018/2019.

While the criteria acceptance or rejection of hypothesis test were:

Ha, is accepted if sig < a=0.05

H, is accepted if sig > a. = 0.05

The Result of Hypotetical Test

Table 8

Independent Samples Test

Levene's Test for Equality

of Variances

t-test for Equality of Means

Sig.

Sig. (2-tailed)

Gain

Score

Equal variances

assumed

2.323

.133

5.686 62

.000

——

w2

.

.

il

2N
—

—

.

/ -
Based on the result obtaifed in the ependent sample t-test in the table 8,

the value of significant generated Sig. (Pvalue) = 0.000 < a = 0.05. So, H,

is rejected and H, is accepted. Based on the computation, it could be

concluded that there was significant influence of using Toothpick Game

towards students’ descriptive text writing ability at the Seventh Grade of

SMPN 1 Gunung Agung Tulang Bawang Barat in the Academic Year of

2018/2019.
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E. Discussion
The research had been conducted since 19™ November 2018. There were
some steps in conducting the research started from pre-test, treatment and
pos-test. Before giving treatment, pre-test was managed to know the students’
ability before being given treatment which given on November 17" 2018.
The result showed the difference mean score between experimental class and
control class. If the mean of experimental class was 57.92 while the mean of

control class was 54.94.

After conducting pre-test, treatment was given to experimental class by using
toothpick game and control class by using/ gU|ded writing. At the first

treatmant Whlch be conducted orf November 21thr 20]48 there two students

who cond treatment

was held. last treatment where

there was no student a n November 28" 2018.

Post-test was administrated to both classes to measure the student’s
descriptive text writing ability after treatment was done. The mean score of
experimental was 73.14 while the mean score of control class was 62.92. It
showed that the students’ score in experimental class who were taught by
using toothpick game was higher than the students’ score in control class who

were taught by using guided writing .
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Based on data calculation, the result of the calculation showed that the null
hypothesis (H,) is refused while the alternative hypothesis (H,) is accepted.
The data analysis showed that Sig.(2-tailed) of the equal variance assumed in
the independent sample t-test was 0.000, it was lower than a = 0.005. It
proved that there was significant influence of using Toothpick Game towards
students’ descriptive text writing ability at the Seventh Grade of SMPN 1

Gunung Agung Tulang Bawang Barat in the Academic Year of 2018/2019.

Toothpick game is the activity where the students joined a group in making
descriptive text by pointing out the object in the picture using toothpick and
then made it in _a"-s_e_r_]t_en'_ce-; It is_supported "\by Copland who stated that

toothpick gamgLs used t0"practice making Séhteng{s:aé:scribing the pictures.’

described was made the students easier to make descriptive text. It helped

them to focus on what spot would be described first and the next until
descriptive text was formed. It can be said that toothpick game could help the

students easier to find the ideas in making descriptive text.

Based on the explanation above, it can be said that toothpick game was
helpful way to built the students’ descriptive text writing ability. This finding

of this research is also relevant to the previous research had been conducting

! Fiona Copland, et.al, Crazy Animals and Other Activities for Teahcing English to Young Learners,
(London: British Council, 2012), p.86.
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by Gita Yolanda on Teaching Writing Descriptive Text Using Toothpick
Game to Junior High School Students.? Whereas Laili Nurin Nafi’ah on
Improving Students’ Mastery in Simple Present Tense Through Toothpick
Game (A Classroom Action Research on the Seventh Grade of M.Ts.
Raudlatut Tholibin Pakis Tayu Pati in the Academic Year of 2015/2016).2
Therefore, it can be concluded that there was significant influence of using
Toothpick Game towards students’ descriptive text writing ability at the
Seventh Grade of SMPN 1 Gunung Agung Tulang Bawang Barat in the

Academic Year of 2018/20109.

2 Gita Yolanda. Teaching Writing Descriptive Text Using Toothpick Game to Junior High School
Students. English Department of Languages and Arts Faculty of Padang State University.
(September/2014).

® Laini Nurin Nafi’ah. Improving Students’ Mastery in Simple Present Tense Through Toothpick
Game (A Classroom Action Research on the Seventh Grade of M.Ts. Raudlatut Tholibin Pakis Tayu Pati
in the Academic Year of 2015/2016). (Education And Teacher Training Faculty. Walisongo State Islamic
University Semarang 2016) p.70.



CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the result obtained in the independent sample t-test in the table 7
that the value of significant generated Sig. (Pvalue) = 0.000 < o = 0.05. So,
H, is rejected and H, is accepted. It shows that Toothpick Game could
motivate the students and increase their interest in writing ability especially in

descriptive text writing ability.

Teaching descrlptive text Writing by usmg Toothpick Game made the

[ |

'ing more activi Becau along the ga;
by sentence i

them be more motivated in

should work

der to produce a

writing process to improve their descriptive text writing ability. It was also
supported by their improvement score between before being given the

treatment and after being given the treatment by using Toothpick Game.

In conclusion, it could be said that there is a significant influence of using
toothpick game towards students’ descriptive text writing ability at the
Seventh Grade of SMPN 1 Gunung Agung Tulang Bawang Barat in the

Academic Year of 2018/2019.
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B. Suggestion
Referring to the conclusion above, some suggestions were proposed as
follows:
1. Suggestion for the Teacher
a. Teacher should give more exercises to the students in order to
improve their descriptive text writing ability.
b. Due to the result of this research showed that Toothick Game can be
used to improve and motivate the students in writing descriptive text,
then teacher should apply Toothpick Game as one of ways that can be

used in teaching writing. especially in descriptive text.

out the picture

then arrange it into

descriptive text .

b. The students should be more competitive since it is a game, but still

do their best effort in making descriptive text.

3. Suggestion for the Further Research
a. In this research, toothpick game was used in teaching descriptive text
writing. For the next, the other researcher can conduct this game to
teach another text or another English skill.
b. This research was conducted in junior high school at the seventh

grade. The next researcher can conduct it in different level.
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4. Suggesstion for the School
a. The school should provide facility to supporting the teacher in
applying toothpick game in English teaching and learning process, so
that the students can develop their descriptive text writing ability.
b. The school should provide another program of English such an
English club for the students to practice English competency.

c. The school should provide more English books to be read by the

students, so they can increase their knowledge.




REFERENCES

Arikunto, Suharsimi. 2014. Prosedur Penelitian Suatu Pendekatan Praktik.
Jakarta: Rineka Cipta.

Arthur, Hughes. 2003. Testing for Language Teacher, Second Edition.
Cambridge: Cambridge University Press.

Ary, Donald, et.al. 2010. Introduction to Research in Education (8th ed). New
York: Cengagne Learning.

Bambang Setiyadi, Ag. 2006. Teaching English as a Foreign Language.
Yogyakarta: Graha IImu.

2006. Metode Penelitian untuk Pengajaran Bahasa
Asing Pendekatan Kuantitatif dan Kualitatif. Yogyakarta: Graha limu.

Best, John W. and James V. Kahn 1995. Research |n Education, Seventh Edition.
New Delh| Prentlce HaII - -

Boardman, et. al 2002 ertmg to Communmate New York Pearson Education,

Teaching. New

By F MCond Edition. San Fransisco:

Budiyono. 2004. Statistika Untuk Penelitian. Surakarta: 11 Maret Univeersity
Press.

Longman.

Byrne, Donn. 1995. Teaching writing skills. London: Longman.

Copland, Fiona et.al. 2012. Crazy Animals and Other Activities for Teahcing
English to Young Learners. London: British Council.

Cresswell, John W. 2002. Educational Research, fourth edition. Lincoln: Pearson.

Elbow, Peter. 1980. Writing with Power : Techniques for Mastering the Writing
Process. New York: Oxford University Press.

Fraenkel, Jack R. and Norman E. Wallen. 2009. How to Design and Evaluate
Research in Educational , seventh edition. New York: McGraw-Hill.



Gerot, Linda and Peter Wignell. 1994. Making Sense of Functional Grammar.
Sydney: Antipodean Education Enterprises (AEE).

Hadfield, Jill. 1999. Intermediate Communication Game. Cambridge: Addison
Wesley Longman.

Harmer, Jeremy. 2002. How to Teach English. Cambridge: Longman.

2004. How to Teach Writing. Cambridge: Longman

1999. The Practice of English Language Teaching, Third Edition.
London: Longman.

Heyland, Ken. 2003. Second Language Writing. New York: Cambridge Universiy
Press.

Kouamé, Julien B. 2010. Using Readability Tests to Improve the Accuracy of
Evaluation Documents Intended for Low-Literate Participants,Journal of
Multi Disciplinary Evaluation” Vol." VI No. 14 August 2010. Western
Michigan UnlverSIty, Mlchlgan g 45

Kracht, Marcuq 2001 Introductlon to ngmstlc Lo% Angeless Department of
s UCLA

'-7"“-\_\2007 Q! ﬁAcademlc Pu
Nunan, David. 1992Mm®e Learning. Cambridge:

Cambridge University Press.

Essay Writing.

Nurin Nafi’ah, Laini. 2016. Improving Students’ Mastery in Simple Present Tense
Through Toothpick Game (A Classroom Action Research on the Seventh
Grade of M.Ts. Raudlatut Tholibin Pakis Tayu Pati in the Academic Year of
2015/2016). Education And Teacher Training Faculty. Walisongo State
Islamic University Semarang.

Oshima, Alice. Ann Hogue. 2000. Introduction to Academic Writing, Third
Edition. New York: Longman.

Patel, M.F. Praveen M. Jain. 2008. English Language Teaching. Jaipur: Sunrise.

S.L, Jackson. 2011. Research Methods and Statistics: A Critical Approach.
4™ edition. Boston: Cengage Learning.

Siahaan, Sanggam. 2008. Issues in Linguistics. Yogyakarta: Graha limu.



Tim Inti Kurikulum 2013. 2013. Model Silabus Mata Pembelajaran SMP/ MTs
.Kementrian Pendidikan dan Kebudayaan: Depdikbud.

Titanindya, “Descriptive Text”, Online, available on: www.Brainly.co.id.(30
April 2018).

Tribble, Christopper. 1996. Language Teaching Writing. New York: Oxford
University Press.

Weigle, Sara Cushing. 2002. Assessing Writing. New York: Cambridge
University Press.

Westwood, Peter. 2008. What Teacher Needs to Know About Reading and Writing
Difficulties. Sydney: ACER Press.

W. Kreidler, Charles.2002. Introducing English Semantic. London: Routledge.

Wright, Andrew, et.al. 1984. Games. for Language Learning, third edition. New
York: Cambrldge UnlverS|ty Press: X
W R, Lee. 1979. Language Teachlng Games and Contests. Second edition.

Britain: qxf 'd‘;Unlversny Press. - 'B }J

, Gita. 2014, eachln &r!nﬁlptlve Text! us'
Juniorigh S“cﬁaol Stu Deparifient o

State University.

f‘r

thpick Game to
guages and Arts




	COVER aamiin.pdf (p.1)
	ABSTRACT ii.pdf (p.2)
	DECLARATION v.pdf (p.3)
	MOTTO vi.pdf (p.4)
	DEDICATION vii.pdf (p.5)
	CURRICULUM VITAE viii.pdf (p.6)
	ACKNOWLEDGEMENT ix-xi.pdf (p.7-9)
	TABLE OF CONTENTS xii-xix.pdf (p.10-17)
	CHAPTER 1.pdf (p.18-28)
	CHAPTER 2.pdf (p.29-51)
	CHAPTER 3.pdf (p.52-69)
	CHAPTER 4.pdf (p.70-85)
	CHAPTER 5.pdf (p.86-88)
	references lengkap terbaru 1.pdf (p.89-91)

