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ABSTRACT

THE INFLUENCE OF USING PICTURE WORD INDUCTIVE MODEL
STRATEGY TOWARD STUDENTS’ DESCRIPTIVE TEXT WRITING
ABILITY AT THE SECOND SEMESTER OF THE EIGHTH GRADE
OFSMP ALHUDA JATIAGUNG LAMPUNG SELATAN IN THE
ACADEMIC YEAR OF 2017/2018
By: Nurleni

The students writing skill of SMP Al-Huda Jatiagung was still low especially in
writing descriptive text. Some strategies were needed by teacher to overcome that
problem. One of strategies was Picture Word Inductive Model (PWIM) Strategy. The
objective of this research was to know whether the use of Picture Word Inductive
Model strategy influence for teaching writing of descriptive text at the eighth grade of
SMP Al-Huda Jatiagung in the academic year of 2017/2018 or not.

Quasi experimental design was used-in this-research. The population was eighth grade
of SMP Al-Huda Jatiagung. Thestotal sample in this,research was 65 students that
were taken from two classespVI11 A-and/HT B, by using Cluster Random Sampling.
In collecting the|data the Instrument was descriptive ertlng test. After giving the
‘was analyzed by using normality and h‘omo test.

After testing hypothe3|s th | t’ there was a sigmficant influence of
using picture wo tive- model strategy toward” st escriptive text writing
ability at the eighth er at SMP Al-Huda Jatiagung

gra ithe, seco /nd - i
Lampung Selatan. From&u&,@ using SPSS, it was obtained
that Sig.Pyaiue= 0.000 and o= 0.05. It means H, was accepted because Sig.Pyaue< 0=
0.000<0.05. In other words, from this research it was known that picture word
inductive model strategy influence the students’ descriptive text writing ability. So,
there was influence of using picture word inductive model strategy toward students’

descriptive text writing ability at the eighth grade of the second semester at SMP Al-
Huda Jatiagung Lampung Selatan.

Keywords:Descriptive Text, Picture Word Inductive Model Strategy, Quasi
Experimental Design,Writing Ability.
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CHAPTER |
INTRODUCTION

A. Background of the Problem
Every person in the world can communicate each other by using
language. Language can help people transfer ideas or something which someone
wants to show as Lowe says that language is a medium for transmitting something
from one person to another.' It means that language is a medium that is used to
transfer ideas, feelings, etc of someone to another. Without language, people may
not able to interaction well each other. It indicates that language is important in

human life, therefore we mustimaster of language to communication.

| 1 9 -~y
i h ﬁas become an international Iangu‘ gé

is used by most

communi in the World tl Engllsh |s Vi mportant to every

person. English is need Tl\te\vsIs oft ion. This has made educators from
all levels of education try to faci'litate the best way of teaching and learning

English. As a result, the teaching and learning English has been placed in a very

important position and has been taught in almost all countries in the word.

English as a foreign language is generally taken to apply to the students
who are studying general English at school and institute in their own country or as

transitory visitor in target language country.? It means that English is not used for

!C.F.Lowe,Behaviour Analysis and Contemporary Psychology, (London: Lawrence
Erlbaum Associates Ltd, 1985), p.141
2 Jeremy Harmer, How to Teach Writing, (New York: Longman, 2009), p.39



communication in their daily lives, English is certainly important for all people
and also Indonesian people have to learn it to improve the quality of educational
because in Indonesia teaching context, English is a foreign language that becomes

a compulsory subject in all schools.

Based on the explanation above, English is one of important language that
is used in the world. English as the international language is needed, so it is very
important in teaching and learning context. In learning English there are four skills
that should be mastered by the students, they are listening, speaking, reading, and
writing. Those skills_alwa_ys become the..tal__’get of fhg final learning objectives. To
master those q“our; Enguage 'skill\s.; 'é?l'éérner has to .gq:fﬁ;'pugh a long process of

eir writing is not

that good. Su or-will always break sefrreo

ety
because they alreadmm like the other skills, can be

learnt through practice. What many people find writing is difficult because writing

nce in learning writing

do not simply pour their idea into some media such as paper and computer.

From the four language skills, writing is difficult subject, as Tribble says
that for the moment we can accept that writing is a language skill which is difficult
to acquire. It is furthermore, one in which relatively few people are required to be

expert.® It means that writing is difficult skills, because the writer need skills on

3ChristoperTribble, Language Teaching Writing, (New York: Oxford University Press,
1996), p.3



how to write words correctly, how to put and arrange those words into sentences
which are supposed to be meaningful according to grammatical rules. As Raimes
states that writing also reinforces the grammatical structures, idioms, and
vocabulary. Thus, writing is the ability to express idea that writer will use

knowledge of structure and vocabulary to express the idea in written form.*

Writing is the one of competencies in English that should be mastered by
the students. In writing, the students must be able to express their feeling and their
ideas in written form. For some passive students, writing maybe the most suitable
learning method beeause not- -.all Iearners havé'. skiII to express their ideas

.l

spontaneously* on1y some of them choose to wrlte than speak Hermer states that

the educatmnt I Aworth re em

foreign language abl.lmes

hat most exams,

whether they
students’ writing prow&@mr knowledge.

The writing process is a series of steps to help someone writes a paper. It

ills, often rely on the

is like using a map to get to an unfamiliar place. The writing process is generally
divided into four stages. Maley notes that writing has certain processes which lead
to successful pieces of written work. The processes are prewriting, drafting,

revising, and editing.® These stages are usually used as the process of writing.

* Ann Raimes, Techniques and Teaching Writing, (New York: Oxford University Press,
1987), p.3

> Jeremy Hermer, How To Teach Writing, (New York: Longman, 2009), p.3

® Tricia Hedge, Writing, (London: Oxford University Press, 1988), p.9



Moreover, teachers do not consider about strategy that they use in teaching
writing. Teachers seldom teach the students how to write a text based on the genre
where it is also important to be mastered by the students beside other language
skills. Teachers often ask the students to write a text as their homework. As a
result, most of the students accomplish the task through copying texts that they
find from internet. In other words, the students do not produce the texts based on
their writing ability. In Islam, the importance of writing is also stated in the holy

Qur’an on first verse of Surah Al-Qolam:

OJM L5 el \J

“Noon, | sjweaery the pen and What the angels vmte ”7|

write the knowledge.

i m process of thinking to create

ideas in writing so as to understand its meaning and purpose.

Based on School-Based Curriculum writing is one of the skills taught in
eighth grade of Junior High School. The teaching of writing aims at enabling
students to master functional texts and monologue texts or paragraphs in the form
of descriptive, and procedure. Moreover, based on Competency Standard andBasic

Competency, the eighth grade students are expectedto be able to express

’Allama Abdullah Yusuf Ali, The Holy Qur’an: Arabic Text with English Translation
(New Delhi: Millat Book Centre, 2006), p.444



meaningful ideas in term of functional texts (instruction, short notice, and

warning) and monologue text (descriptive and procedural text).®

The students also have to understand the text structure and the linguistic
features of each text. Descriptive text is one of the monologue texts taught in the
first year of Junior High School, and the topics will be about people, things, and
places. Furthermore, descriptive text has a social function which is to describe the

features of a particular someone, something, or a certain place.’

When the researcher did her prellmmary research in SMP Al-Huda

Jatiagung Lampung Selatan the researcher galned some data taken from the

/ f'

4 ’.' .~"€ .,/
SMP=A Hudaﬁ_,};‘a‘tziégun

-

ibed in Table 1.

Students’ Score of Writing Descriptive Text at the Eighth Grade of SMP Al-
Huda Jatiagung Lampung Selatan in the Academic Year of 2017/2018

No. Class Students’ Score Number of Students
<70 >70
1. VI A 25 8 33
2. VIII B 20 12 32
Total Number of Students 45 20 65
Percentage 69,2% 30,8% 100%

Source: Data from English teacher of SMP Al-Huda Jatiagung

®Depdiknas, Kurikulum Tingkat SatuanPendidikan (Shool Based Curriculum) Standar
IsiMata Pelajaran Bahasa Inggris SMP dan Mts, (Jakarta: Departemen Pendidikan Nasional, 2006)

°ArtonoWardiman, Masduki B. Jahur, and M. Sukirman Djusma.English in Focus for
Grade VIII Junior High School (SMP/MTs), (Jakarta: Departemen Pendidikan Nasional, 2008),
p.115



From data above, many students got bad score because their score was
under the standard score. Standard score or the criteria minimum mastery score of
English subject at that school is 70.*° There are 65 students in all classes. From the
table, there are 45 students (69.2%) got score under 70 and 20 students (30.8%)
got score more than 70. It indicates that most student still face difficulties in their

study of English in mastering writing, especially in writing descriptive text.

Based on an interview with the students, the researcher also found some
factors of students’ problems in learning English especially writing descriptive
text. The student got.the difficulties in__.ga_fc-heringén idea and does not mastering

grammar wheﬁk'th‘ey are going to write desc-riptiv_g"@'__’é%ﬁ.“Another information

y

based o o wed the Sth‘sl “we,r_ej.bbrg,d, descriptive text

because the t tl’*j‘seg interesting strategy'to descriptive text in the
= - ":s-...._\_‘\ =
class, so that the scorwé e

Based on the information sharing with English teachers at SMP Al-Huda

Jatiagung Lampung Selatan, the researcher found some problems regarding to
teaching writing. First, a big part of the students had low interest in learning
English. When teacher give a task or homework, some students did not do it.

Second, they have no idea how to make a sentence in English, especially in

10 Mrs. Linda Safitri, Interview an English Teacher, SMP Al-Huda Jatiagung Lampung
Selatan, August 7™, 2017
YFauzan Ramadani, Interview to the Student, SMP Al-Huda Jatiagung Lampung
Selatan, August 7", 2017
. 2Hindun, Interview to the Student, SMP Al-Huda JAtiagung Lampung Selatan, August
7", 2017



developing their idea in a paragraph. Third, their language proficiency is still poor.
It is show when the students write a sentence; they make many mistakes because
they lack of vocabulary, and sometimes the teacher find errors in spelling,
grammar and punctuation in their writing. As a result, they are not motivated to
write because they are lazy and afraid to do it.Mrs. Linda said that she used draw
label caption strategy, but this strategy not conductive to teaching writing
descriptive text because the students spend much time in drawing, they try to draw

as beautiful as possible.

Based on the data of prehmmary research the cause of problem that the

students wrltlrpg descrlptlve text abrllty IS - Stl” Iowrbecapse they not mastering

riate strategy in

learning writl eir writing descriptive

mﬁe researcher used picture word

inductive model strategy to help students’ problem in writing descriptive text.

text ability. Therefor

Picture Word Inductive Model strategy is to capitalize on students’ ability
to think inductively and generalize the basis structural and phonetic analysis. They
also add that the purpose of this strategy is to develop vocabulary word concepts
and paragraph and sentence structures. Because of that, this strategy can help the

students in writing process. Through this strategy, students can compose their



writing from the basic aspect such as vocabulary.**Picture Word Inductive Model
is designed to teach reading, writing, and the language system.'* Because of that,
this strategy is predicted can help the students to solve their problems in writing,
especially in writing descriptive texts. This strategy leads the students to identify
each object in a picture that they will describe. Through this strategy, the students

will be easier to develop their descriptive writing based a picture.

Based on the previous research by Herizal at the seventh grade of SMP
Inaba Palembang by applying Picture Word Inductive Model (PWIM) strategy to
improve the students’, w_r_iting--ability ,of-_ '__c'l_escripﬁye text showed that teaching
writing throuqﬁh P'r_ciglure“Wo'rd Inductlve Mddel j,(PV!ﬂ_\;Zlﬂstrategy could improve

the stud v ing ability s'ﬁMYu}niya'.rs' als

Inductive Mo

ng Picture Word

scriptive text at Junior
High School that made S0 mprove well and made students

active in learning process.'® Besides, by teaching used this strategy the students

[MD-strategy in students*wr

canimprove their vocabulary because one of students’ problem is lack on

vocabulary. This strategy is predicted can help the students to solve their problem

13 Jiang, Xuan and K. Perkins, ‘A conceptual paper on the application of the picture word
inductive model using bruner’s constructivist view of learning and the cognitive load theory’,
(Journal of Interdisciplinary Teaching and Learning, Volume 3 (1), 2013), p.8-17 . Available on
journals.sfu.ca (Accessed on January "2017)

14 calhoun, Emily F, Teaching Beginning Reading and Writing with the Picture Word
Inductive Model, (Alexandria: Association for Supervision and Curriculum Development, 1999),
p.21

YWerizal, Improving Students’ Descriptive Writing Text through Picture Word Inductive
Model (PWIM) Strategy for Seventh Grade of SMP Inaba Palembang, 2013

®pradaniYuniyarsih, Using Picture Word Inductive Model (PWIM) Strategyto Teach
Junior High School Students in Writing a Descriptive Text, 2014



in writing, especially writing descriptive text. The students will be easier to
develop their writing descriptive text based a picture so they score of writing can
improve the students’ writing ability significantly. It can be concluded, this

strategy make significant influence on students’ descriptive text writing ability.

Based on the statement, the purpose uses of picture word inductive model
strategy as an alternative strategy for teaching English, especially for teaching
writing ability in descriptive text. Finally, the researcher entitled this research
“The influence of using Picture Word Inductive Model (PWIM) strategy toward
students’ descrlptlve text wr1t1ng ablllty at the second semester of the eighth grade

of SMP Al- Hupa Jamagung Lampung Selatan n the academlc year of 2017/2018”.

_ i entlfled as follows:

1. A big part of students in S P. iIA.I.J-.Huda Jatiagung Lampung Selatan have low
interest in learning English. When the teacher gives a task or homework, some
students did not do it.

2. The students have no idea how to make a sentence in English, especially in
developing their idea.

3. The students’ language proficiency is still poor. When their write a sentence,
they make many mistakes.

4. The students lack of vocabulary, errors in spelling, grammar, and punctuation

in their writing.



10

5. The students are not motivated to write because they are lazy and afraid to do

writing, especially in writing descriptive text.

C. Limitation of the Problem
From the identification above, this research was focused on using Picture
Word Inductive Model (PWIM) strategy toward students’ descriptive text writing
ability at the second semester of the eighth grade of SMP Al-Huda Jatiagung

Lampung Selatan in the academic year of 2017/2018.

D. Formulation of the problem

Based on the ldentlflcatron of the probTem above,;,the problem as follows:
1 v =1 f._
|

E. Objective of the Research
Based on the formulation of the problem, the objective of the researchwas
to find out whether there was a significant influence of using Picture Word
Inductive Model (PWIM) strategy toward students’ descriptive text writing ability
at the secondsemester of the eighth grade of SMP Al-Huda Jatiagung Lampung

Selatan in the academic year of 2017/2018.
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F. Uses of the Research
1. Theoretically
This research gives information for the English teachers about the influence of
picture word inductive model strategy toward students’ descriptive text writing
ability, and also to give information for further research.
2. Practically
a. For the teacher
The teacher will get valuable information about an alternative strategy to be
used to 1mprove students writing ablhty, espemally with the use of Picture

Word Inductlve Model (PWIM) strategy

knowing PWIM strategy Tor mrovmg writing ability, the students are more

motivated to express their ideas and develop their creativity in writing.

c. For researcher
This research can be as reference for the other researchers in using Picture
Word Inductive Model (PWIM) strategy to improve students’ writing

descriptive text.
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G. Scope of the Research

1. Subject of the Research
The subject of the research was the students at the second semester of the
eighth grade of SMP Al-Huda Jatiagung Lampung Selatan in the academic
year of 2017/2018.

2. Object of the Research
The objects of the research were the use of Picture Word Inductive Model
(PWIM) strategy and the students’ descriptive text writing ability.

3. Time of the Resea_rch

i [ - - I

b

.z ‘f"\.,“ L -y _,\("{‘drm:) g 4
The research was cd‘ﬁduct‘éd'«@uﬂefé'ecqnﬁsem%:ster in the academic year of
4 — o \37’ _{_'" = ! il .

N
|
1 1
2 i

. =

[
L e
/

The research was ¢ tS Jatiagung at jalan Pesantren Al-

Huda Jatimulyo, Kecamatan Jatiagung, Kabupaten Lampung Selatan.



CHAPTER I
REVIEW OF LITERATURE

A. Concept of Teaching English as a Foreign Language
English is an international language that is used in many countries both as
a second or foreign language. English must be taught in order to the students are
able to compete in this global era. In Indonesia, English is taught as a foreign
language. As a foreign language, English is not used for daily communication.
Setiyadi says that in Indonesia, English is learned at schools and people do not
speak the language in the society.! It means that in Indonesia, English is not used

for communication in the dally Ilves but taught in the school also. English has

been a subject[oﬂearnlng in Elementary School Junmr ‘ngh School, Senior High
School, ' English is as a
compulsory S in English: listening,
speaking, reading, a is one of curriculum program
that has purposes to develop the students’ competence in terms: attitude,

knowledge, and skill 2

Teaching English as a foreign language is not easy because the students
do not use English to daily communication. The students just use English when

they have English class. Therefore, all activities in the classroom should give

! Ag. Bambang Setiyadi, Teaching English as a Foreign Language, (Yogyakarta: Graha
I1Imu, 2006), p.22

? Permendikbud, PerMenDikBud no. 59 tahun 2014, (Permendikbud no. 69 tahun 2013:
online, 2013), available on kemendikbud.go.id (Accessed on January 9" 2017)
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motivation for the students to study English through variations of methods so that
the students will get enjoyable situation and good learning in teaching process.
This is supported by Crystal who stated “if English is not your mother tongue, you
may still have mixed feelings about it. You may be strongly motivated to learn it,
because you know it will put you in touch with more people than any other
language; but at the same time you know it will take a great deal of effort to

master it, and you may be grudge that effort.?

Based on the explanation above, teaching English as a foreign language

has important functioh- to estab-lish the_.stu'dents _\ivhere they can use English for

-’.

communlcatlop ina notlon S dally hfe The students can al]so participate in growth

. It does not play

. Concept of Writing
1. Definition of Writing

Writing is language skill that involves language production and therefore
often referred to as productive skill.* Writing is one the ways to convey the ideas
into written form, which arrange the word into good ideas in text. Writing is the

skill of a writer to communicate information to reader. Raimes states that writing

® David Crystal, English as a Global Language, (Cambridge: Cambridge University
Press, 2003), p.3

* Jeremy Hermer, The Practice of English Language Teaching, (New York: Longman,
Handbooks for Language Teacher, 2007), p.16
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is a skill in which we express ideas which are arranged in words, sentence, and
paragraph by using eyes, brain, and hand.> When we write, our mind get an idea
and express the idea by symbols letter that is arranged to be word form and the
word is arranged to be sentence form, so that the writer can give the on formation
or tell the reader about their idea by using writing. It can be said that writing is

skill to express the idea and thought on their mind in writing form.

Writing is one of the ways in expressing the ideas using symbols letter
which is arranged in word form; and word to be arranged to sentence form, so that
it can be easy to unde'rstand "The writer -is*-. able 10, give information to reader or

.l

groups of reao[ers and to give messages ertlng IS the mtpst important skill. It is

through whmlirﬁ assessed l, S

"cher»» The students nerther

writing because of M\pm study; irrelevant, unreal-life

situation in their activities. Whenever you write, consider your specific audience.

a new deal in the

erest nor improve in

That is the people who will read what you have written. Knowing your audience
will help you to communicate clearly and effectively.® It means that writing is very
important to teach for the students because in writing students can get the

information in writing form.

® Ann Raimes, Technique in Teaching Writing, (London: Oxford American English,
1983), p.3

® Alice Oshima, Ann Hogue, Writing Academic English, (New York: Pearson Education,
2007), p.2
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Based on the definition of writing above, writing is an activity or process
to express the idea in written form. When we write, our mind get an idea and
express the idea by symbols letter that is arranged to be word form and the word is
arranged to be sentence form, so that the writer can give the on formation or tell
the reader about their idea by using writing. It means that writing is skill to express
the idea and thought on their mind and students can get the information in writing

form.

. Types of Writing

In Engllsh we can found types of wrltlng Each of these writing has its

which are:’

a. EXpOS|tlof~ ’

Exposition is an explanation. It does not argue although exposition can
form part of an argument. It does not tell a story though might explain
something essential to tell a story. Tricia defines, “exposition is writing
that informs, clarifies, defines, analyze, or otherwise treats a subject by

letting the reader. It often answers the question what, why, how”.

" Donald Hall, Writing Well, (Boston: Little Brown and Company, 2001), p.223
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b. Persuasion

Persuasion is used in persuading and convincing. Persuasion is used to
make a case or to prove or disapprove a statement or proportion.
Description

Description tells how something looks or feels or sounds. It describes
features such as sizes, shapes, color, sounds, etc. Alan Meyers states
that a description of a scene allows the readers to see, hear, or even
feel the subject matter clearly, through careful word choice, strong

details, and clear organization, people creates a mental picture for the

readers.® |

L 4 ol =
J

i= =

i sftelhA lo% chronel er. Narrative can

help in argument, anecdote or exposition.

Hyland divides in her book, there are some factual genres.’

Recount: The purpose to reconstruct past experiences by retelling
events in original sequence.

Procedure: The purpose to show how processes or events are

accomplished - how something is done.

8 Alan Meyers, Gateway To Academic Writing, (New York: Pearson Education, Inc,

2005), p.60

% Ken Hyland, Second Language Writing, (New York: Cambridge University Press,

2003), p.20
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3. Description: The purpose to show how processes or events are
accomplished - how something is done.

4. Report: The purpose to present factual information about a class of
things, usually by classifying them and then describing their
characteristics.

5. Explanation: The purpose to give reasons for a state of affairs or a

judgment.

Writing is not only putting the sentences into a paper, but there are some

purposes of wrltmg Based on Grenwlle there are some purposes of writing:

a. eqert‘am

gh, but it at least
0 entertain generally
writing or creative writing.
Examples of imaginative writing are novels, stories, poems, song
lyrics, plays, and screenplays.
b. Inform
The writing tells the reader about something. These kinds of writing
can also be entertaining in the sense that they are good to read, and
also entertaining the reader is not their main purpose that’s just a

bonus. Examples of writing to inform are newspaper articles scientific
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or business reports, instructions or procedures, and essays for school
and university.
c. Persuade

The writing attempts to convince the reader of something. This
includes advertisements, some newspaper and magazine articles, and
some types of essay. This type of writing might include the opinion,
but as part of a logical case backed up with evidence, rather than just
as an expression of the feelings. As the explanation above, the writer
concludes Fhe purpose of writing is thg expression the ideas, convey a

hould arguably be seen as

)
|

message to reader, so'-‘.'the.- i,d’eaé"t"h_e'ms-el\ies
ant aspect of the Writi_ng.-"la"

§
i

y

A 4 /‘.?
A Fided

g according Donald is
exposition, persuasio en according Hyland type of
writing is recount, procedure, description, report and explanation. Whereby, in this
research the researcher focuses on the descriptive text, it will be conducted in SMP

Al-Huda Jatiagung Lampung Selatan based on syllabus on seventh grade, the

students learn about descriptive text.

10 Kate Grenville, Writing From Start to Finish a Six-Steps.Guide, (New South Wales:
Allen& Unwin, 2001), p.1
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3. Process of Writing

Writing is like speaking to others on a paper or on a computer screen.
Writing is partly a talent, but it is mostly a skill, and like any skill, it improves
with practice. Writing is also an action process of discovering and organizing the

ideas, putting them through a paper, and reshaping then revising them.*

Writing cannot be produced instantly, it needs process. In the process,
writing is seen as process to experience rather that merely a product to be read.
This process, of course be affected by the content (subject matter) of writing, the
types of wrltmg (shoppmg Ilst Ietters essays reports or novels) and the medium

it is writing (ppn anql paper computer word f|Ie etc) rAccqrdlng to Grenville there

ﬁa/._partlcular order_)
b.  Choosing (se . most useful).

c.  Outlining (putting these ideas into the best order-making a plan).

d.  Drafting (doing a first draft from beginning to end, without going back).

e. Revising (cutting, adding, or moving parts of this draft where necessary).

f.  Editing (proofreading for grammar, spelling and paragraphs).

According to Grenville, writing is much more than just putting words on
a paper. By its very nature, writing is a series of forward and backward steps as

writers thinks, reflected, revised, details, start over, and repeat earlier steps. The

1 Alan Meyers, Loc. Cit
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job of educators is to guide students through the process in order to help them
become the best writers they can be. In order to give the necessary skills to the

students, writing must be explicitly taught and given time.*?

Writing is activity to express and put on the ideas thought on written
form. In addition, Harmer states that writing is a process, because it goes thought
many stages. It can be said that when we are trying to write something, we need
some steps. From the statement above, it can be said that writing is not instant
process. There are some steps of writing based on Harmer, there are:

1. Planning

Experiencg

-\.\__‘

rlters plan what they are’ gomg to_ wrl’Fe Before they start to
. . 0 say. For some
nning, writers have to
think about thre Y ce, they have to consider the

purpose of their writing, the audience they are writing for, and the content

structure.
2. Drafting
We can refer to the first version of a piece of writing as a draft. As the

writing’s process into editing, a number of drafts may be produced on the way

the final version.

12 Kate Grenville, Writing From Start to Finish a Six-Steps.Guide, (New South Wales:
Allen& Unwin, 2001), p.8
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3. Editing (reflecting and revising)
Once writer have produced a draft, usually they read the text to know whether
there is something that must be added removed or not. After that, they make a
new paragraph.

4. Final Version
Once writers have edited their draft, making the changes they consider to be

necessary, they produce their final version.®

Based on the explanation above, the process of writing consists of some

parts. They are pre wrltlng, draftlng, rev15mg and/ edltlng The first is pre writing,

pre writing is @ brannstormmg act|V|ty in WhiCh you are gmpg to write freely about

a topic. piece of writing.

The third is vising is check clearer s convincing about the
T i

information perhaps ﬂm&p 1

is editing, editing is checking the writing and the mistake carefully in grammar,

iguous and confusing. The last

word choice, verb forms, punctuation and spelling.

C. Concept of Writing Ability
Ability is the natural aptitudes and learned capabilities required to
successfully complete a task.™ The writing is the skill of a writer to communicate

information to a reader or group of readers. It means that we must have ability to

13 Jeremy Harmer, How To Teach Writing, (New York: Longman, 2009), p.4
1% McShane, Steven, M. Von Glinow, Organizational Behavior, (Chicago IL: McGraw

Hill, 2008), p.37
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express our ideas and thoughts in our writing clearly. It is needed in order the

reader can receive the information clearly.

In this case, there are some explanations about aspects or indicators to
measure the students, written work. First, Brown shows there are six general
categories that are often the basis for the evaluation of student writing, they are
content 0-24, organization 0-20, discourse 0-20, syntax 0-12, vocabulary 0-12, and
mechanics 0-12." Second, the five aspects of writing are as the criteria of good
writing according to Hermer, they are as follows: (1) Content: the ability to think
creatively and develop __thqqght_s; (2).. -Q‘rlganiz__éitipn: the ability to write in

(8) Vocabulary: the“ability togilse of word/idiom; (4)

|

to--wtiteﬁpl)“st(u-¢10fe_ 5) |

1zation, spelling, and layout

<=0

appropriate - mafiner;

ics: the ability to

use punctuati *® Third, Tribble says

that there are five m n of a piece of written work,
namely: Task Fulfillment/Content 0-20, Organization 0-20, Vocabulary 0-20,
Language 0-30, and Mechanics 0-10. Those five major categories can be seen in

the Table 2:%

!> H. Douglas Brown, Teaching by Principles: An Interactive Approach to Language
Pedagogy, gCaIifornia: Pearson ESL, 2000), p.357

1% Jeremy Hermer. The Practice of English Language Teaching, (Edinburgh Gate:
Longman, 2007), p.23

17.C. Tribble, Writing, (Oxford: Oxford University Press, 1996), p.130
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Table 2

The Assessment Scale for Writing Work

Area

Score

Description

Task
Fulfillment/Content

20-17

Excellent to very good: excellent to very good
treatment of the subject; considerable variety of
ideas or argument’ independent and through
interpretation of the topic’ content relevant to the
topic; accurate detail.

16-12

Good to average: adequate treatment of topic; some
variety of ideas of argument, some independence of
interpretation of the topic; most content relevant to
the topic; reasonably accurate detail.

11-8

Fair to poor: treatment of the topic is hardly
adequate; little variety of ideas or argument; some
irrelevant content, lacking detail.

Very poor: inadequate treatment of the topic; no
(variety of.idéas or .argument; content irrelevant, or

7 | very'restricted; almost useful detail.

Inadequate: fails to address the task with any

ectiveness Ty
N WVW good:™
M, [clearly’ “stated apd” su
" organized _paragr r sections; logically
%@e), connectives appropriately

xpression, ideas
ed; appropriately

Good to average: uneven expression, but main ideas
stand out; paragraphing or section organization
evident, logically sequenced
(coherence),connectives used (cohesion).

11-8

Fair to poor: very uneven expression, ideas difficult
to follow; paragraphing or organization does not to
help the reader; logical sequenced difficult to follow
(coherence), connectives largely absent (cohesion)

7-5

Very to poor: lack fluent expression, ideas very
difficult to follow expression, ideas very difficult to
follow, little sense of paragraphing or organization;
no sense of logical sequence difficult to follow
(coherence); connectives not used (cohesion).

40

Inadequate: fails to address this aspect of the task
with any effectiveness.

Vocabulary

20-17

Excellent to very good: wide range of vocabulary;




25

accurate work or idiom choice and usage;
appropriate selection to match register.

16-12

Good to average: adequate range of vocabulary;
occasional mistakes in word or idiom choice and
usage; register not always appropriate.

11-8

Fair to poor: limited range vocabulary; a noticeable
number of mistakes in word or idiom choice and
usage; register not always appropriate.

7-5

Very poor: no range of vocabulary; uncomfortably
frequent mistakes in word or idiom choice and
usage; no apparent sense of register.

Language Use

30-24

Excellent to wvery good: confident handling
appropriate  structures, hardly any errors of
agreement, tenses, number, word order articles,
pronouns, prepositions; meaning never obscured.

23-18

Good to average: acceptable grammar but problems
with. more complex structure; mostly appropriate
(structure;.some errors, of agreement. Tense, number,

| wordycorder, [articles, _pronouns,  prepositions;

meaning sometimes obscured.

\obss \re ’

Fair to p insufficient r; f structure with
c&hown in sifpplé canstructions; frequent

|"errors o agreeme mber, word order,

ons; meaning sometimes

_articles, pronouns,
e

: jor problems with structures even
simple ones; frequent errors of negation, agreement,
tense, number, word order or function, articles,
pronouns, prepositions; meaning often obscured.

5-0 Inadequate: fails to address this aspect of the task

with any effectiveness.
Mechanics 10-8 | Excellent to very good: demonstrates full commend

of spelling punctuation, capitalization, layout.

7-5 Good to average: occasional errors in spelling,
punctuation, capitalization, layout.

4-2 Fair to poor: frequent errors in spelling, punctuation,
capitalization, layout.

1-0 Very poor: fails to address this aspects of the task

with any effectiveness.
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Based on the explanation above, writing ability is an ability to
communicate or express ideas and thoughts in written form. Measurement of
writing is needed to know whether the students have good ability in writing or not.
The researcher choose scale of writing work by Tribble to assess the students’ skill
in writing which consist of content, organization, vocabulary, language, and

mechanics.
. Concept of Teaching Writing

Teaching writing covers teaching of a language ability and organization
of ideas. Harmer said" that'by:'f'ar“the .moé-t ifﬁp"o"rta;nt reasop for teaching writing, of
=, -. S # & F__’oi_h' :".

e | . 4

course, i Ls a:b'ﬁsic of language skill.'® Therefoféf'zéag' i riting to students

g or learning how

“M!”

. b, y /."_,/'
ore important I anguage skills. Te
nd challenged for both language

teachers and students.

However many teachers agree that in the classroom, writing should be
given much attention as reading, speaking, and listening. Yet many teachers and
students alike consider writing to be most difficult subject of language skill to

learn. Brown states that there are five types of writing class performance:

18 Jeremy Hermer, Loc. Cit
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. Imitative, or writing down

Beginning level of learning to write, students will simply “writing down”
English letters, words and possibly sentences in order to learn the convention of
the orthographic code.

. Intensive, or controlled

Writing is sometimes used as production mode for learning, reinforcing or
testing grammatical concepts. This intensive writing typically appears in
controlled, written grammar exercises.

. Self Writing

e

on ipf"craéQSroqrh"W'r'it_mg may be devoted to self writing or

L= ]

A significanﬁ,t_,\propbrti

ey | i v

.only the self in mind as an audience.

o N ..*'?ilv
. _‘“‘-,\.; = "\"-'.:. r _.4"_

life. For all language students, tanswer exercises is say examinations, and
even research reports will involve an element of display.

. Real Writing

Well virtually every classroom writing task will have an element of display
writing in it, the same classroom writing aims at the genuine communication of
messages to an audience in need of those messages.

There are subcategories illustrate how reality can be injected:
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a. Academic
b. Vocational/Technical

c. Personal.*®

When the teacher is writing in the classroom, it has many activities that
the students do in learning. The teacher not only asks the students to write
sentence or composition, but also can focus the activities in language practice and
make them active. For example asks them to write dialogue with their partner. It
makes the students get ideas or suggestion from other students. The teaching of

writing is mater of prescrlblng a set of predetermlned tasks or exercises to the

students. Whep 1 aqhers teach wrltmg course,” she/h doeq not only teach how to

sentences gra

the teachers’ ability i

Based on the statements above, teaching writing text is very important;
however, learning is not easy because the students should learn some of
components, namely: structure, spelling, and punctuation. The teacher can teach
writing easily to make the students able to learn. Good performance can help the

teacher to send the materially perfectly.

¥ H. Douglas Brown. Teaching by Principle an Interactive Approach to Language
Pedagogy, (California: Longman inc, 2001), p.343-346
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E. Concept of Descriptive Text
Description is a useful tool in many kinds of writing. In narration or
storytelling, it creates a sense of realism. In reports or explanations, it clarifies and
makes idea specific. And in persuasive writing, it can clarify arguments and appeal
to reader’s emotions. In description, it can describe many things, including people,

scene, and sense.?’

Descriptive text refers to the senses, it tells how something looks, feels,
smells, tastes, and sounds. A good description is a word pictures; the reader can
imagine the object place of; person in hIS or her mind.?! Description presents

.l

sensory mformaﬂon that makes wrltmg come allve lt expresses an experience that

the read c{we ly partmhnl“g magmqj;;gn.

descriptive t |des«»»an illustration of p€o

K\\ \ //\
thoughts, and feelmgm\&wm writing a description is like

creating a picture using words. The most important in description is to make it in a

e concluded that

es, events, situations,

good description through specific detail that create appropriate with the picture.?

Based on the explanation above, descriptive text is a clear description of
people, places, objects, or events using appropriate details. An effective

description would certain sufficient and varied elaboration of details to

2% sanggam Siahaan, Generic Text Structure, (Yogyakarta: Graha IImu, 2007), p.89

2! Alice Oshima & Ann Hogue, Introduction To Academic Writing, (New York: Pearson
Education, 2007), p.61

22 Karen Blanchard & Christine Root, Ready To Write, (Longman: Pearson Education,
Inc, 2003), p.69
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communicate a sense of the subject being described. Details used are usually
sensory and selected to describe what the writer looks, feels, smells, tastes, and

sounds.
. Concept of Descriptive Text Writing Ability

Writing ability is the skill to express ideas, thoughts, and feeling to other
people on written symbols to make other people or readers understand the ideas
conveyed. It means that is a way of sharing personal meanings and emphasizes the

power of the personality to construct someone’s view based on a certain topic.

A

Descr[i‘ﬁt‘i‘v_ex_'_text in‘writing skill is process ”‘E#ting visual images and

sensory part of another

piece of wri ut how something or
someone looked or p Nething from the writer point of
view. Descriptive text is the text that described information an object.?® It means
that in descriptive text is an activity to explain about objects. Usually we use
descriptive to describe or to make a description about certain place, person, or
things. In descriptive writing, actually we are painting a picture with words. They

are word that appeals to one of our five senses, sight, smell, touch, taste, or

hearing.

2% pardiyono, Teaching Genre Based Speaking, (Yogyakarta: ANDI OFFSET, 2009),
p.122
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Descriptive is saying what somebody or something is like.?* It means that
in describing an object, it is better to give the details description in a form of
concrete and specific. Moreover, in writing descriptive, it is often important for the
readers to be able to see in their mind the object being described. It means that we
must try to make the description well-organized. In this case, writing ability is
needed by the author. From this statement, it is stated clearly that in writing
descriptive paragraph, the words showed must be clear, moreover descriptive

details make the description more interesting.

The communlcatlve purpose of descrlptlve text is to describe the

characterlstlcs|of an object it can be a person a place or a thing. It can be seen

wr{tlng is ean I , |f the stul rstand about the

n and description. In

object becau ve_only consists of-

ol

addition, Pardiyono w % We text clear, the students must

implement the important part of descriptive besides the genre, they are:
1) Communicative purpose; description is a type of written text, which has
the specific function to give description about an object.
2) Rhetorical structure
The rhetorical structure is the part of the text. Each part has its own
function. In other words, the rhetorical structures are the elements

existing in the text. The rhetorical structures of the descriptive text are:

% A.S. Hornby, Oxford Advanced Learner’s Dictionary, (New York: Oxford University
Press, 2000), p.357
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a. ldentification: it is a statement or a short paragraph that identifies the object that

is going to describe. It is usually interesting and able to provide the readers to
be eager to read the text. For example identification of Raflesia Arnoldi.
RAFLESIA ARNOLDI
Identification: Raflesia Arnoldi is one of the rare plants in Indonesia. It can be
found only in Bengkulu, one of Indonesia’s provinces.
. Description: It may consist of one or several paragraphs, this part is used to
give sufficient description about the object as mentioned in the identification
part, the descrlptlon of the object can be done according to different angles,

such as 3|ze Iength strength color helght condltlon of location, weather, etc.
il

The

|
e tte1ow is description about Rafle3|a Atrnbld
A NOLDI

Description: It is \st\ei(tl \Gt at should be conserved. It is

tremendous and .High. It can be four meters height. This plant
grows up in the wild area such as in the jungle. It cannot be
planted by human since it grows naturally. It has a wide and
large leaves. The leaves can be three meters length. It usually has
five big size leaves. The leaves are usually patterned and
colorful. The most color is maroon and it contains white spots to
make it interesting to look at. The mid part is the trunk. This part
IS highest part. It can be two or three meters height. This part

soars up to the sky since this plant grows up following the suns
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light. Actually, it cannot be called as “trunk” since it is the leaf
that has a form like a trunk. It is harder than the other leaves and
it is only one without branches. When we approach it, it has a
bad smell. The smell is carrion-like. It spreads up to ten meters
surround. The bad smell functions to protect itself from any
disturbance such as animal or insects.
3) Grammatical pattern
It always performs with present, but not all. So the students must

know about it and by usmg conjunctlon punctuation, capitalization

bw | M o [ |
am,matlcal and structural of ertlng, asToIIo__'

When descrl hll

b) Although present nse may be used in literary descriptions, it is
past tense that tends to dominate.

c) Relational verbs are used when classifying and describing
appearance/ qualities and parts/ functions of phenomena (is, are,
has, have).

d) Action verbs are used when describing behaviors/ uses.

e) In literary and commonsense descriptions, action verbs are used

metaphorically to create effect.

%% pardiyono, Teaching Genre Based Writing, (Yogyakarta: ANDI OFFSET, 2007), p.34
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f) Mental verbs are used when describing feelings in literary
descriptions.

g) Adverbs are used to add extra information to verbs to provide
more detailed description.

h) Sentences and paragraphs are thematically linked to the topic of
description.

i) Personal and literary descriptions generally deal with individual
things.

J) Technical descriptions generally deal with classes of things, rather

n
&
PN
[ .

than."indiVid_Ljé'I th‘_i_ngsé?é_. -

v

eneric structure of deseript

text by focus at explained before.

(s<@BGtRYe skill which is difficult to

acquire.?’ It means that writing is activity language to communicate with readers.

Christopher Tribble

And in the end of process to produce good written work about descriptive text, the
students have to keep attention about five aspects of writing (content, organization,
vocabulary, language, and mechanics) because they are will be the assessment of

writing.

26 Knepp Peter, Megan Watskin, Genre Text Grammar Technologies for Teaching and
Assessing Writing, (Australia: Wiley Publishing, 2005), p.98
2™ Christopher Tribble, Writing, (New York: Oxford University, 1996), p.1
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Based on the explanation above, descriptive text writing ability is ability
to produce a written language in the form of the text that describes a particular
person, place or thing clearly and systematically which fulfills such criteria of task

fulfillment as content, organization, vocabulary, language, and mechanics.

G. Concept of Picture Word Inductive Model (PWIM) Strategy

1. Definition of Picture Word Inductive Model (PWIM) Strategy

Picture Word Inductive Model is designed to teach reading, writing, and
the language system 28 Because of that, thls strategy is predicted can help the

students to solve thelr problems in ertlng espeC|aIIy In ertlng descriptive texts.

v \ f

|
This str eads The students to identify each object |n

re that they will

nts W|II be e to develop their
Induction Model (PWIM) is an
inquiry oriented strategy that incllte:l\.e;/ explicit instruction and structured inductive
activities. It is focused to develop reading and writing skill. In other words, Picture
Word Induction Model (PWIM) supports the students learning of sight words
which include expanding their speaking vocabulary into a reading and writing

vocabulary. As final process, this strategy leads the students into the writing of

titles, factual sentences, and paragraph building.

28 Calhoun, Emily F, Teaching Beginning Reading and Writing with the Picture Word
Inductive Model, (Alexandria: Association for Supervision and Curriculum Development, 1999),
p.21
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The intent of the PWIM strategy is to capitalize on students’ ability to
think inductively and generalize the basis structural and phonetic analysis. They
also add that the purpose of this strategy is to develop vocabulary word concepts
and paragraph and sentence structures. Because of that, this strategy can help the
students in writing process. Through this strategy, students can compose their
writing from the basic aspect such as vocabulary.?® In Islam, to make students
enjoyable and think freely what they want to write and help them to generate the
idea in the process of writing dealing with their own experiences, the teacher

should give the best strategy of technique to help the students to write very well is

also stated in the holy Qur"a_n.' on \ié_rs.e; 126 If_.'Suréh Ali-lmran:
§ N e N e ) = = )

“And Allah made it not e;cépt as [a sign of] good tidings for you and to
reassure your hearts thereby. And victory is not except from Allah, the

Exalted in Might, the Wise. ” ¥

B “‘/J | [Al ‘aziizi] in his verse means as an assist (the best strategy or

technique) which is used to help students in learning process in writing.

2% Jiang, Xuan and K. Perkins, ‘4 conceptual paper on the application of the picture
word inductive model using bruner’s constructivist view of learning and the cognitive load theory’,
(Journal of Interdisciplinary Teaching and Learning, Volume 3(1), 2003), p.8-17 available on
teleducd. letras.ufmg.br (Accessed on January 18", 2017)

%0 Allama Abdullah Yusuf Ali, The Holy Qur’an: Arabic Text with English Translation
(New Delhi: Millat Book Centre, 2006), p.66
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Based on the explanation above, Picture Word Inductive Model (PWIM)
strategy is strategy to teach writing that includes explicit instruction and structured
inductive activities. Through this strategy, can help the students to compose their
writing from the basic aspect such as vocabulary and they will be easier to develop
their descriptive writing based a picture. So, this strategy can help the students to

solve their problems in writing, especially in writing descriptive texts.

2. Procedure of Picture Word Inductive Model (PWIM) Strategy
Following steps are the procedure of Picture Word Inductive Model strategy:
1. Selecta picture. fm,

i|:ture.

.

2.

A%i.(&'é,‘fu_cj._\c,‘nts to "i"dentif.y"WHat they see in th

m the identified

students to spell the

4. Read and review the picture word chart aloud.

5. Ask students to read the words (using the lines on the chart if
necessary) and to classify the words into a variety of groups. Identify
common concepts (e.g., beginning consonants, rhyming words) to
emphasize with the whole class.

6. Read and review the picture word chart (say the word, spell it, say it).

7. Add words, if desired, to the picture word chart and to the word banks.
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8. Lead students into creating a title for the picture word chart. Ask
students to think about the information on the chart and what they want
to say about it.

9. Ask students to generate a sentence, sentences, or a paragraph about
the picture word chart. Ask students to classify sentences; model
putting the sentences into a good paragraph.

10. Read and review the sentences and paragraphs.

Here the example of  Picture Word Inductive Model strategy:

I

Based on the statement above, the steps of using Picture Word Inductive
Model strategy are students select a picture, identified what their see in the picture,
label the picture parts in word chart identified, make a sentence from the word

chart and make a text from that picture.

3 Calhoun, Emily F, Op.Cit, p.23
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3. Procedure of Teaching Descriptive Text Writing Using PWIM Strategy
a. Pre-teaching activity

The purpose of this stage is to stimulate the background knowledge of the
students and prepare them to the topics that will be given to them. The process of
pre-teaching activity is usually done by showing pictures or asking question to
them related to the topic, hoping that they would get better understanding and have
an expectation of what is going to be learnt. The way of conducting pre-teaching
may differ from one teacher to others depending on the teaching style and the
choice of media avallable in the school. In this stage the teacher is expected to
bridge the Student s mmd w1th the top1c bemg d1scussed The possible activity can

v = | If

|
ng Wﬁere the teacher invites the students to

h their brain and

talk man sandsaythe elg h has relatldnshl h the topic.

<

b. vvhilst-teachingﬁﬁ\f} \//&’\ —

In this stage, the teacher introduces a text. There are several steps in
whilst-teaching. The teacher shows and gives each student the pictures. After that,
the teacher asks the students what are they see in the pictures. Then, the teacher
and the students are labeling the picture. After that, the teachers give an example
of sentence based on the words in labeling and write it on the white board. Then,
the teacher gives an example of descriptive text based on the pictures. Based on
the text, the teacher explains about the social function, generic structure and

language features of descriptive text. Next, the teacher tells the social function of
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descriptive text is to describe a particular person, place, and thing. Then, the
teacher explains about the generic structure of the descriptive text are
identification which is introduces the general information and description which is

introduces about the qualities, parts, and characteristic.

After that, the teacher explains about language features of the descriptive
text. The first is focus on specific participants. The second one is using adjective
or adverb to explain noun. In descriptive text, the writer will describe a thing in
particular. The description should be detail and clear enough to be seen, heard, or
felt. So, some adjectlves or adverb are used to explaln noun. The third one is use

simple presenF terTse Slmple present tense IS used r|n wmtlng a descriptive text

because e attributive and

~use of attributive pro 6 assign the quality of

identifying p

something and the uw@(m\mentify something. The teacher

gives an example about descriptive text.

c. Post-teaching activity

In this stage, the students are assigned to create a new descriptive text by
themselves as the student’s assignment. They will write a descriptive text based on
the picture that they have chosen. Here are some steps in post-teaching activity:
The teacher indicates the picture, and the students must identify what they see in
the picture. The teacher asks to the students to write the vocabulary and make a

label in that picture. Then, the teachers read and review the picture word chart.
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The teacher asks students to read the words and classify into a variety of groups.
The teacher students into creating a title for the picture word chart. And the
teacher asks the students to make a descriptive text based on the picture word

chart. And the end, the teacher asks the students to collect their descriptive text.

In the procedure of teaching descriptive text above, the teacher gives the
strategy of Picture Word Inductive Model (PWIM), discussing together with the
students. As a teacher, we have to prepare or plan the materials. As an organizer,
teacher has to organize the class well, because the students will make noise when
they show the plcture or asklng the questlon As a motivator, the teacher is

expected to grpw up, and keep the students mterest 1nr stud}png

and Dtsadvan# lr“re Word “Ind

4. Advant e Model (PWIM)

Strategy

A. Advantages of Picture Word I"nci'uctlve Model (PWIM) Strategy
According to Calhoun, there are several advantages of using PWIM strategy:

1. Students hear the words pronounced correctly many times and the picture
word chart is an immediate reference as they add these words to their
sight vocabulary. The teacher can choose to emphasize almost any sound
and symbol relationship (introduced or taken to mastery).

2. Students hear and see letters identified and written correctly many times.

%2 pPradani Yuniyarsih, Using Picture Word Inductive Model (PWIM) Strategy to Teach
Junior High School Students in Writing a Descriptive Text, 2014
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3. Students hear the words spelled correctly many times and participate in

spelling them correctly.®

B. Disadvantages of Picture Word Inductive Model (PWIM) Strategy
There are several disadvantages using PWIM strategy as follows:
1) The pictures that are used might not interest the students.
2) The teacher should be aware about the size of the picture. The size of the
picture should be appropriate to the number of the class.

3) The model is time consuming.

Based on the statement above, Plcture Word Inductlve Model has some
- | el
|

d d‘ sadvantages the advantages are Thé

'\\ Y AUy 4 '\;
C many A plcture Word

ot o treigsid

to emphasize almost any sound an'd sym ol relationship (introduced or taken to

hear the words
t is an immediate
reference as they add th cabulary, the teacher can choose
mastery). The students hear and see letters identified and written correctly many
times, and the students hear the words spelled correctly many times and participate
in spelling them correctly. Besides, the disadvantages are the pictures that are used
might not interest the students. The teacher should be aware about the size of the
picture. The size of the picture should be appropriate to the number of the class.

The model is time consuming.

%% Calhoun, Emily F, Loc. Cit
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H. Concept of Draw Label Caption (DLC) Strategy

1. Definition of Draw Label Caption (DLC) Strategy

Draw Label Caption (DLC) Strategy is strategy that can help students to
generate their ideas before writing a descriptive text, fictional story or a personal
narrative. It can also be used to introduce new vocabulary or review vocabulary.
The basic strategy that the students draw a picture, then label everything in the
picture, and then give an overall of summary what is happening in the picture.* In
short, we should follow three steps to apply this strategy:

1) Draw

A

ﬁawde with a penCiI, pen,

marker, . Moreover Peha

states that dra a~quick pencil; sketch-of'y .* Burngardner states
_ﬁh‘\ '_

.\,r'""m‘with a pencil, or chalk (but not

paint) and we do not use color and we do not spend a long time drawing each

that draw is to make

piece.® It means that draw is the activity make a picture with using a toll (s) with

the certain object and purpose.

% Julie Burngardner, Teaching That Makes Sense, (Journal of Teaching English of
FoLeign Learner, VVolume 20 (2), 2009), p.183 available on journal.teflin.org (Accessed on January
18™,2017)

% Steve Peha, The Writing Teacher’s Strategy Guide, (New York: Oxford University
Press, 2003), p.47

% Julie Burngardner, Loc.Cit
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2) Label

Labeling is the second step in draw label caption strategy. According to
Peha, “labeling is creates one or two word text label for each item in your
drawing™’. Label absolutely everything in the picture from the grass, to their new
shoes, to the cat, etc. they use lines to connect their label with the things they are
labeling, they write all over their sketch, left to right, up and down, sideways,
whatever works for them.*® It means that label is a word or more that can be used
to give a name for an object. Ask.the student to label everything they can think of,
even different parts o_f things. Labeling has funqtion to give information about

their drawing A

printed underneath a picture, cartoén, etc”.>® However, Peha states that caption is
write a single sentence underneath the picture that tells what is happening in the
picture. It means that caption can be inferred that it is a phrase that can be a

sentences,*’ it shows main or topic of the paragraph or text.

%7 Steva Peha, Loc.Cit

%8 Julie Burngardner, Loc.Cit

% Oxford, Learner’s Dictionary, (Oxford: Oxford University Press, 2008), p.60
*0 Steva Peha, Loc.Cit
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Based on the explanation above, draw label caption strategy is strategy
that can help the students easier in mastering writing ability especially writing
descriptive text. It can help the students to generate their ideas before writing a
text, fictional story or a personal narrative. It consists of draw, label, and caption

process.

. Procedure of Draw Label Caption (DLC) Strategy

In a strategy has process-that is started from beginning until the last. The

purpose of the process is to get a good value It means that in draw label caption

strategy also has process that should be done by students; before they write a text

v f,— |

Draw is making a quick pencil sketch of your scene. This is a rough
sketch; use outlines only, stick people are encouraged. Try to include as
many little details as you can.

2) Label
Label is created a one or two word text label for each item in your

drawing. Label everything you can think of, even different parts of things.

*1bid, p.47
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3) Caption
Caption is write a single sentence underneath the picture that tells what is
happening. This can be a very simple sentence or something more
complicated if you are up for it.
Moreover, Burns states that there are some processes in draw label caption
strategy, there are:*
1) Materials

Optional : Markers; crayons, or colored pencils

Non-Optional: Whi"te-j__\boar-d._ S0 you can draw a long with yours

re. Draw a picture

3) Label

The following example below is the label about the picture. Label as

many words as possible around the picture.

*2 Wallton Burns, Draw Label Caption, (English Journal of Teacher Education, VVolume
37 (11), 2012), p.66 available on ro.ecu.edu.au (Accessed on January 18™,2107)
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¢ Living room
<+ Me

< Tennis

% Remote

4) Caption
Now have the students write a one sentence caption for their pictures-
what is the main scene or action? What is this text about? For my
picture, | would caption it:

Yesterday | played tennis in my living room.

. Descriptions: Have students write descriptions of everything in their

A

picture. Enoburég'e‘-.‘tﬁé'm:t(\) .thi.hk'a“tﬁout'c-oldrs, smells, textures, materials.

L w - =1 | F'T . ?.|
\

d-.bé_as detailed as possible. Us g

as an example, |

arge. My living room was yellow.
There and 2 chairs in there. The living room
was the biggest room in the house.
Me: | played Tennis with my wife. It was fun. We played against each
other. We liked to win.
Tennis: The game was funny. The men had no arms. They were cartoon
men. You could jump high. It was hard to play.
Remote: When you moved it, your tennis racket moved. It fell like a real

game. The remote was white.
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b. Complete Text: Now students have more than enough material to write a
complete text. They will have to pick and choose which details are

important and put it together into a complete descriptive text.

Yesterday | liked to play tennis in my living room. My living room
was large. My living room was yellow. There was a sofa and 2 chairs in there. The
living room was the biggest room in the house. | played Tennis with my wife. It
was fun. We played against each other. We liked to win. The game was funny. The
men had no arms. They were cartoon men. You could jump high. It was hard to
play. When you moved |t your tennls racket moved It fell like a real game. The

remote was wrplte

sketch and choosing the object. Then."'.[hey draw a picture, then give the label, and

make sentence in caption.

. Procedure of Teaching Descriptive Text Writing Using DLC Strategy

Draw label caption Strategy is one of the strategies in teaching learning
writing, where the students are asked to draw some object to be described. There
are several step are used in the process of teaching writing a descriptive text using

the draw label caption strategy for junior high school. The steps are; pre-teaching
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activities, whilst-teaching activities and post-teaching activities. The procedure can
be applied as follows:
1) Pre-teaching activities
The activities in the step such as:
a. Review the previous lesson
The activity is conducted to check the students’ understanding and remind
them to the previous lesson in order they are ready to learn the new topic.
b. Teacher choose new topic

Choosing toplc |s the flrst thlng should be done by the teacher before start to

_, |

’(o develop thelr idea throu h draW Iaberda
3 ﬂ )
helﬁstudentst

st

aim

c. The teacher explaj
Before the process teachlng‘.;nﬁd. learning begin, the teacher has to explain
purpose and what the students reach after learning this material.

d. The teacher explains the assignment for the students

2) Whilst-teaching activities
Whilst-teaching activities are the main process of learning. These activities are
aimed to achieve the basic competency. These activities are conducted

systematically through exploration, elaboration, and confirmation.
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a. Exploration
The teacher explores students’ background knowledge about the topic. The
teacher gives the example how to use the draw label caption strategy.
1. The teacher gives example of drawing stage.
2. The teacher gives example how to label the picture.
3. The teacher gives example how to change the label in to caption.
b. Elaboration
The activities that the teacher does during this phase are:

1. The teacher explalns how to erte a descrlptlve text.

"—xl

QeSprlptNe text. J
achér guldes I)Adl‘lAdi‘t an@rmflse t

4. The teacher ch

about the lesson.

5. The teacher gives an assigﬁmvént 0 the student.
c. Confirmation

In this stage the students will revise and edit their writing. The students will
discuss about their work with another students. After discussing, the students
submit their work from labeling the picture, changing the label into the
caption and finishing the text.

3) Post-teaching activities

In this stage the teacher guides the students to make conclusion about the

material that they have learned.
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Based on the statement above, the several step are used in the process of
teaching writing a descriptive text using the draw label caption strategy for junior
high school are: pre-teaching activities, whilst-teaching activities and post-

teaching activities.

4. Advantages and Disadvantages of Draw Label Caption (DLC) Strategy
a. Advantages of DLC Strategy
1) The draw label caption strategy help the student to more focus to the topic
about what they want to write.

2) The use of draw Iabel captlon strategy makes writing learning process

becomeq m re_easy and mterestmg

ents’ motivation,

b. Disadvantages of
1) Most of the students are shy to drawing.
2) The students will spend much time in drawing, because they will try to draw

as beautiful as possible.*

Based on the statement above, the advantages of DLC strategy are: help
the student to more focus to the topic about what they want to write, more easy

and interesting to learning process, and can increase the students’ motivation,

*3 Mochamad Hery Fatkurrahman, Using Draw Label Caption to Improve the
Descriptive Text Writing Skill of the Eighth Graders of SMP N1 Ngluwar, 2016
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concentration, and participation in learning process. Besides, disadvantages of
DLC strategy is the students will spend much time in drawing, because they will

try to draw as beautiful as possible and they shy to drawing.
I. Frame of Thinking

English is the most commonly spoken language in the world that must be
mastered, with it we can interact with other people, and communicate each other.
In Indonesia, English is taught in Junior High School. In learning English, the
students are going to __Iearn about the four skills\. They are listening, speaking,
reading, and wp.j_tjng.-\/\./riti'n_g{ i's. fhé‘_ ll.a__st.'-é.k-i II of Ehgi'ish subject. Many Junior High

i r

ts Who are not able to write well. In _fa;_éf::"'stt_i
\\,\ hoen o /__.:. /_.;_f'

though, the ‘st l1 ¢'a textfStich

School writing ability is

still low. criptive text, there

e

are still many students f\re\tggt _ e it. Most students say writing
becomes the difficult skill becalse it contains of some components of the language
that should be mastered by them such as spelling, grammar, punctuation, and

others.

Based on the theories uses in this research, the assumes that using picture
word inductive model strategy helped the students to improve their motivation and
interest in teaching and learning especially writing ability in descriptive text. By

using picture word inductive model strategy, the researcher hopes that the students
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improved their creativity in learning English, and they can increase their writing

ability in descriptive text.

J. Hypothesis

The hypotheses of the research are as follows:

Ha: There is a significant influence of using Picture Word Inductive Model
(PWIM) strategy towards students’ descriptive text writing ability at the
second semester of the eighth grade of SMP Al-Huda Jatiagung Lampung
Selatan in the academic year of 2017/2018.

Ho: There is no significant,influence-of using'Picture Word Inductive Model
o eV a4

TR 5




CHAPTER Il
RESEARCH METHODOLOGY

A. Research Design
Quasi experimental design was used in this research because in order to
know that the influence of using Picture Word Inductive Model strategy in
teaching descriptive text writing ability. Experimental design is the general plan to
carrying out a study with and active independent variable." It means as research
method that is used to find out an influence of a certain treatment towards others in
a controlled condition. Quasi experimental design applied to know whether or not

there was a S|gn|f|cant mfluence of usmg plcture word inductive model strategy

toward studenﬁs writmg ablhty in descrlptlve text ThIS research dealt with two

classes,

employed by si we Word Inductlve«MJ M) strategy and the

Af(h%“"‘H

control class by using‘h' »

same pre-test and post-test.

ategy. Each class received the

In this research, the students in the control class got the treatments (O) by
using Draw Label Caption (DLC) strategy, and the students in experimental class
got the treatments (X) by using Picture Word Inductive Model (PWIM) strategy.

The design is illustrated as follows:

! Donald Ary, Lucy Cheser Jacobs, and Chris Sorensen, Introduction To Research in
Education, (Canada: Wadsworth Cengange Learning, 2010), p.301
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G, (Random) = T X T,

G, (Random) = T, O T,

Note:

G1 = First group (experimental class)

G2 = Second group (control class)

Tl  =Pre-test

T2 = Post-test

X = Treatment by using Picture Word Inductive Model strategy
O = Treatment by using Draw Label Caption strategy?

B. Variables of the Research
According to Sugiyono, variable is something that can be object of
research to get the mformatlon of everythmg about |t ¥ Arikunto adds that variable
IS the object of reseqrch ora central in the research It meqns that variable is all of

rmation for our

research an Te-ir ivi or target research. In

1. The independent variable is Picture Word Inductive Model strategy (X).

2. The dependent variable is students’ descriptive text writing ability (Y).

C. Operational Definition of Variable

2 Donald Ary, Lucy Cheser Jacobs, and Chris Sorensen, Op.Cit, p.316
3 Sugiyono, Metode Penelitian Kuantitatif, Kualitatif, dan R & D, (Bandung: Alfabeta,
2010), p.38
Suharsimi Arikunto, Prosedur Penelitian Suatu Pendekatan Praktek, (Jakarta: Rineka
Cipta, 2002), p.96
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The operational definition of variable used to explain the variables which
used in this research to avoid misconception of variables presented in this
research. The operational definition of variable of this research as follows:

1. Picture Word Inductive Model (PWIM) strategy is a kind of strategy to
teaching descriptive text writing ability that includes explicit instruction and
structured inductive activities. Through this strategy, the students can compose
their writing from the basic aspect such as vocabulary and they will be easier to
develop their descriptive writing based a picture. So, this strategy can help the
students to solve their problems 'in-writing, egpecially in writing descriptive

texts. .Y e

[ . "z b ¥ )

4 y Y r

tive text writing ability is thc_.-"s%ﬁaelg

y y __,/.
rli ift of object'such

-

organization, vocabulary, language use, and mechanics.

D. Population, Sample and Sampling Technique
1. Population
5

A population is a group of individuals who have the same characteristic.

The population in social science research refers to all of your potential

® John W.Creswell, Educational Research;Planning and Conducting Quantitative and
Qualitative Research, ( Boston: Pearson, 2012), p 142
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participants, think of it as the whole group of people in which you are interested.®
Ary et.al state that the larger group about which the generalization is made is
called a population. A population is defined as all members of any well-defined
class of people, events, or objects.” Population in this research was the students at
the second semester of the eighth grade of SMP Al-Huda Jatiagung Lampung
Selatan in the academic year of 2017/2018. It consisted of 65 students including
two classes. Table 3 showed the number of the student’s detail:
Table 3

The Total Number of Students at the Eighth Grade of SMP Al-Huda
Jatiagung Lampung Selatan'in the Ag:ademic Year of 2017/2018

No Clgss W Gepder | Total
[-;_:. o i, Male - ' I L
tai“‘ﬂu tsfaﬁb!"y 65

mber of stude__r_l

Source: SMP Al-Huda Jatiagun mpung S mic year of 2017/2018

2. Sample of the Research
According to Arikunto, sample is a part of representative of the
population that would be investigated. It can be called sample when it to

generalize the results of the study sample.? Fraenkel adds that a sample is any part

® James B. Schreiber and Kimberly Asner-Self, Educational Research, The
Interrelationship of Question, Sampling, Design and Analysis, (India: John Willey and Sons Inc,
2011), p.13

" Donald Ary et. al, Op.Cit, p.148

8 Suharsimi Arikunto, Op.Cit, p.174
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of a population of individuals on whom information is obtained. It may, for a

variety of reasons, be different from the sample originally selected.’

The sample of the research would be two classes, one class as the
experimental class and another as the control class. There were two classes in the
eighth grade at SMP Al-Huda Jatiagung Lampung Selatan, so this research took

both classes.

3. Sampling Technique
In getting the sample‘from population, cluster random sampling used in

this research. E{genKEI and Wélle‘n'staté--théf the éeléctior]&___of groups, or cluster, of
o -. / y # L F__’oi_h' :".

r_than ‘individuals is known as _CI_u'si"e"f{.';{r ra sampling.®® The

% b

“ « ,‘/ -
experime C nLr rl “fandomly by g a small piece of

papers was rolled and shaken. he first paper was an experimental class and the
second paper was a control class. In this chance VIIIB as the control class and

VIIIA as the experimental class.

. Data Collecting Technique

% Jack R. Fraenkel, How To Design and Evaluate Research in Education, (New York:
McGraw-Hill, 2009), p.105

19 jack R. Fraenkel and Norman E. Wallen, How to Design and Evaluate Research in
Education, (New York: McGraw-Hill, 2009), p.95
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Arikunto said that test is a number of statement or question used to
measure skill, knowledge, intelligence or talent belonged to individual and
group.* Based on the definition above, in order to collect the data Test is
instrument that used in this research, they are pre-test and post-test:

1. Pre-test

Pre-test provides a measure on some attribute or characteristic that you
assess for participants in an experiment before they receive a treatment.? It means
that pre-test was used to know the students’ writing ability before the treatment,

the test was done by asklng the students to erte thelr descriptive text based on the

title that were, prowded The scorlng based on the approprlate of content,

v — | If

for participants in an experimentalﬂ after treatment.”® It means that post-test was
used to know the students’ descriptive text writing ability after the students got the
treatments by using Picture Word Inductive Model (PWIM) strategy in the

experimental class and Draw Label Caption (DLC) strategy in the control class. In

1 Suharsimi Arikunto, Prosedur Penelitian Suatu Pendekatan Praktik, (Jakarta: Rineka
Cipta, 20132, p.173
John W. Creswell, Educational Research: Planning, Conducting, and Evaluating
Quantltatlve and Qualitative Research, (Boston: Pearson Education, 2012), p.297

% John W. Creswell, Op. Cit
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the post-test the students also were asked to write descriptive text by choosing one

of topics that were provided.

F. Research Instrument

The research instrument that was used in this research was writing test
they were pre-test and post-test. In the instrument of pre-test and post-test, the
students were asked to write descriptive text by choosing one of topics that were
provided. The instruction for pre-test and post-test were attached:

1. Pre-test Instrument

a. Susilo Bambang Yudhoyono '\

o Le %m&Hljﬁu / 1 _ﬁ(”“}

2. Post-
a. Joko Wid

b. Mutun Beach

c. The Cat

G. Research Procedure

Some procedures applied to conducting this research as follows:
1. Finding the Subject of the Research

The subject of the research was student at the eighth grade of SMP Al-Huda
Jatiagung Lampung Selatan. There were two classes as the subjects of the

research. One class was experimental class and another was control class.
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2. Designing the Instruments of the Research
The instrument of this research was writing test. The students got the same
instrument for both classes in several topics that already consulted.

3. Administering for Pre-test
The pre-test was used to find out the students’ initial ability. Here, the students
were assigned to write the descriptive text by choosing one of titles that were
provided. The titles were:

a. Susilo Bambang Yudhoyono
b. Lembah Hijau
c. The, Rabblt -

4. Conduéti [ Treatméﬁt

The re h W&Q conducAwl Aeetlngs

meetings for treatme

ass, pre-test, three

a week. In the first treatment, the stﬂidents taught about how to describe person.
They gave an example the description of Natasha Wilona. At the second
treatment, the students got the explanation about how to describe place, in this
case they gave an example the description of Borobudur Temple. The third, the
students taught about how to describe an animal. Here, they gave the
explanation about the description of an Elephant. In the strategy of their writing
process each of meetings, Picture Word Inductive Model is strategy that used in

the experimental class, and Draw Label Caption strategy in the control class.
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5. Administering for Post-test
Post-test was administrated to measure whether there was an improvement of
students’ descriptive text writing ability. The students were assigned to make a
descriptive text by choosing one of titles provided. The titles were:
a. Joko Widodo
b. Mutun Beach
c. The Cat
6. Analyzing the Result (pre-test and post-test)
To analyze the resu_llt, the teacher compared thg result of the pre-test and post-

test betweer}.agxper:iméntal:'é'las'é_ and _.éoht"r"o_l class to see whether the score of the

post- the experimental class was higher than the ¢ lass or not
.\,‘\ ‘\-_\} X y. pir
£ theb;él{’@%. I

H. Validity, Reliability, and Readability of Test
1. Validity of the Test
The validity is the most important consideration in developing and
evaluating measuring instruments.™ It means that a good test must have validity,
so the test can be measured based on the aspects that will be measured. To
measure whether the test has good validity or not, the researcher analyzed the test

from content validity and construct validity.

% Donald Ary et. al, Op.Cit, p.225
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a. Content Validity
Content validity is concerned with whether the test is sufficiently
representative and comprehensive for the test. Content validity is the extent to
which the questions on the instrument and the scores from these questions are
representative of all the possible questions that could be asked about the content or
skills.”® In this research, content validity the material that were given was
appropriate with the standard of content school based on curriculum KTSP and
descriptive text was taught at the second semester of eighth grade.
b. Construct Validity
Construct valldlty focuses on klnd of the test that would be used to

used to measure

Llllty Accordlni to Setlyadl construc'

ability.*® In this

research, the research \matere )f ; test and scoring system the
students’ writing based on the ﬁve aspects of writing: they are content,
organization, vocabulary, language/grammar and mechanics. In this case, to know
whether the instruments have fulfilled the criteria of content and construct validity,
the instrument of validity was consulted by Ms. Nur Syamsiah, M.Pd as an expert

validator instrument writing test. The instrument revised two times to validator. In

the first, revision both instruction and direction in the instrument should be clear.

15 John W. Creswell, Educational Research: Planning, Conducting, and Evaluating
Quantitative and Qualitative Research, (Boston: Pearson Education, 2012), p.618

18 Ag. Bambang Setiyadi, Metode Penelitian untuk Pengajaran Bahasa Asing
Pendekatan Kuantitatif dan Kualitatif, (Yogyakarta: Graha llmu, 2006), p.26
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And the second revision, the first and last direction moved to the question. Finally

the instruments were valid. (See Appendix 8)

2. Reliability of the Test

Reliability is a measure of accuracy, consistency, dependability of scores
resulting from administration of particular examination. A reliable test was
consistent and dependable.’” Brown states that if you give the same test to the
same student or matched on two different occasions, the test should yield similar
result.’® To ensure the reliability of the scores and to avoid the subjectivity of the

writer, the researcherfused inter-rater reliability. Mnter-rater reliability was used

A

-

when scores q""rf’“th_e;'_test'aré independently- estimategs

raters. re esearcher ﬂa'rﬂer and th

To estimate ility_of the test, ran_:kfef’ﬁer

y two or more judges or

y
y

feac the second rater.

ion was used in this

research.®

Notes:

p: The number of rank order correlation (Rhy)
D: Difference of rank correlation D (R1— R»)
N: Number of students

6 & 1: Construct number

" H. Douglas Brown, Language Assessment: Principles and Classroom Practices, (New
York: Pearson Education, 2003), p.20

'8 Ibid

19 Anas Sudijono, Pengantar Statistik Pendidikan, (Jakarta: Raja Grafindo Persada,
2008), p.232



65

To know degree or level of the reliability of writing test, the criteria as
follows:?

1. Between 0.800 until 1.000 (very high)

2. Between 0.600 until 0.799 (high)

3. Between 0.400 until 0.599 (medium)

4. Between 0.200 until 0.399 (low)

5. Between 0.000 until 0.199 (very low)
After calculating the reliability of writing test, the result showed that the

score of reliability for pre- test in experlmental class was 0.96022727, reliability

for pre-test |n control class was 099294143 rellablllty for post-test in

[P =
Iass Was 0.98835227, and rellabllltyTOt‘ p in control class

It means thAcltA g test was very high.

(See Appendices 17) <\ N

3. Readability of the Test

Readability tests are indicators that measure how easy a document is to
read and understand. For evaluators, readability statistics is solid predictors of the
language difficulty level of particular documents. The essential information in an

evaluation document should be easily understandable.?! To know readability of the

2% Sugiyono, Metode Penelitian Pendidikan, Pendekatan Kuantitatif, Kualitatif, dan R &
D, (Bandung: Alfabeta, 2010), p.184

21 Julien B. Kouame, Using Readability Tests To Improve the Accuracy of Evaluation
Documents Intended for Low-Literate Participants, (Journal of Multi, Disclipinary Evaluation,
Volume VI(14), 2010), p.133 available on journals.sfu.ca (Accessed on January 18", 2017)
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descriptive text writing ability test instrument, Kouame’s as follow in this
research. The participants would evaluate the instructions and the
understandability of each item on a scale of 1 to 10, where | described an item that
is easy to read and 10 describes an item that is difficult to read.?? The questions
would be tested individually by giving the questionnaire for readability. After that,

the mean of each item that measure in the research.

Based on the finding of Kouame’s research, if the mean of all items of the
instrument text has mean under 4.46, the instrument is quite readable and
understandable by the"'-readers or test takers 2 Affer giving the readability test to

/\"5: b

"|was 2.49. It means that

the students, the result showed that the score‘of readarbt i
the instr le by the readers

or test takers.

I. Data Analysis
After collecting the data, the data would analyze by using independent
sample t-test. There were two tests that must be done before analyzing the
data by using independent sample t-test. They are normality test and

homogeneity test.

22 julien B. Kouame, Loc. Cit., p.133
%% |bid., p.134
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1. Fulfillment of the Assumptions

Parametric statically significance tests, such as analysis of variance and
least squares regression, are widely use in many disciplines, including statistics
parametric tests to produce accurate results, the assumptions underlying them such
as normality and homogeneity test must be satisfied. It means that to get the
accurate result, the researcher will to do some tests such as normality test and
homogeneity tests.
a. Normality Test

The normallty test is- used to measure whether the data in the

experimental class and control class are normally d|$tr bu,ied or not. Here, the test

=N | v

of Lillie normality test is

follows:

Ho: the data have normal distribution
H.: the data do not have normal distribution

a. The average rates (x) are calculated by formula:

X ==
n

Notes X;: the score achieve by students

n : the total of students

b. Variants (S;) calculated by formula:

% Sudjana, Metode Statistika, (Bandung: Tarsito, 2005), p.466
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g = ,Z(x—Xl)z
n-—1
Notes X; : the score achieve by students

n :the total of students

c. The test of hypothesis is as follows:

. For X1,X2,X3......... Xp assumed as number z1,25,z3. ..... zn by using the formula:
Zi - X1 — xbar
S

. For each this absolute number is arranged in the normal distribution, then it

calculated F (Z1) =P (Z £ Z;)
4 . b
= 7 .
. Next calclate I.-thé\"prqp'omgn.:g;,,\,-ggi~z§..?-.-.--;*,‘En then can be smaller or just the

v A
|
ion is represented by:;

[
‘oport

<

. Calculate the hi%@mber as t-observed-

. The criteria are as follows:

,22,23,,4..Zn that <zi

Ho is accepted if L-gpserved 1S lOwer than L-gitica, it means that the
distribution of the data is normally distributed.
Ho is rejected if L-opserved IS higher than L-gica it means that the

distribution of the data is not normally distributed.



b. Homogeneity Test

homogeneous or not. The following explanation is to prove homogeneity of the

Before administering the data in t-test, it is necessary that the data are

test.®

a. The hypothesis for the homogeneity tests are:

H,: the variance of the data is homogeneous.

Ha: the variance of the data is not homogeneous.

. The formulais: F= 2
vk

T
5
i ,,,»

Notes F:the hgmogeneous

b:. 1 e. blggest varlant >

The CcHtggia for omogenelty test are

Ho is accepte@&n F-criticat @t certain level of

significance.

Ho is rejected if F-gpserves 1S higher than L-giicar at certain level of

significance.

2. Hypothetical Test

After giving the test and finding the result of two rates the formula, this

research used t-test as follows:?®

%% Anas Sudijono, Op.Cit, p.281



X1 — X
t = 1 2
Yx? — (2x1)2 + Yx2 — (Z:lfz)z
2
n1 +n, —2 (n_l n_z)
Notes: Z = Mean of experimental class

X, = Mean of control class

Yx? = Average deviation in experimental class
YxZ = Average deviation in control class
n,= Number of sample in experimental class

n, = Number of sample in control class

The hypotheses were:

70

H.: There was a 5|gn|f|cant mfluence of usmg Plcture Word Inductive Model

Ho: There was no sig

strategy towards students’ descriptive text writing ability at the second

semester of the eighth grade of SMP Al-Huda Jatiagung Lampung Selatan

in the academic year of 2017/2018.

The criteria of the test are:

Ha was accepted if t'observed was higher than t'critical (t'observed > t'critical)

. 27
Ho was aCCGptEd if t'observed was |OW€T than t'critical (t'observed < t'critical)

“pid, p.172
°7 |bid, p.313
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CHAPTER IV
RESULT AND DISCUSSION

A. General Description of the Research Place
This research was conducted in SMP Al-Huda Jatiagung Lampung
Selatan. South Lampung has many Junior High School, one of them is SMP Al-

Huda Jatiagung. Short history of SMP Al-Huda Jatiagung;

SMP Al-Huda Jatiagung is-a junior high school of Islamic studies. This
school is easy to find, because it is located near from highway on JI. Pesantren Al-

Huda Jatlmulyo Kecamatan Jatlagung Kabupaten Lampung Selatan but the located is

from th capltbl qty of Bandar Lampung Thls schoo :,ts built in 1996 because

students about ¢ igious € ducatiefFurthermore, teaching and

learning process was starte 24

The principal of SMP Al-Huda Jatiagung has been changed for several
times. At the time, the name of principal of this school is Mr. Edi Susanto, S.Pd.

Here the detail information of SMP Al-Huda Jatiagung:

School’s name : SMP Al-Huda Jatiagung
NPSN : 10800501
Address . JI. Pesantren Al-Huda Jatimulyo, Kecamatan Jatiagung,

Kabupaten Lampung Selatan
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Accredited : Accredited
School Status : Private Islamic School
School Category : Islamic Senior High School

The activities of teaching and learning process were done in the morning
for class X to XII. The activity of this school began at 07.15 a.m and ended at
01.00 p.m except on Friday only until 11.15 a.m, with the total number of the
teacher was 27 teachers, and the total number of the students was 513 students. To
support teaching and learning process, SMP Al-Huda Jatiagung had some classes
and rooms. In 2017/_201_8_aq-a_1dem_ic ye,ar-_-_ther_e v\iefe 9 classrooms consisting of
three classes for“eafh grade W|thexcellent and regl_l_‘lu'_ré:"r&"plass. Also, there were

several fun ioning ash (' iﬂ the"fséhq,o - ere headmaster’s

room, teacher ) Besides that, there were’ aboratory, library and

"'mooms, like BK’s room, UKS’s

room, hall’s room, official house and 4 toilets.For sport facilities, the school was

mosque. Beside that,

provided with a football, volly, footsal, table tennisand broad jump court. The
court also functioned as the field flag-raising ceremony which was held every

Monday morning.

B. Research Procedure
The research was conducted on February until March 2018, through the

following steps:
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1. Found the subject of research, namely the students at the second semester
of eighth grade of SMP Al-Huda Jatiagung Lampung Selatan.

2. Designed the instruments which was the writing test.

3. Determined the sample of research by using cluster random sampling.

4. Held the readability of the test (it was given to the students at eighth grade
in excellent class).

5. Held pre-test in order to know the students’s score in descriptive text
writing ability before the treatment.

6. Analyzed the data gotten through pre -test.

7. Gave the treatment to the sample of the research b,y implementing strategy
[ | |

hlng and IearnlnE descrlptlve text wr‘tlng
‘ /
her used plctur c e’ model Strate

8. Held post-test i \tq knowg fb

in this case the

dents’ score in descriptive text
writing ability after the treattnents.

9. Analyzed the data gotten through post-test. The data were analyzed by
using excel formula.

10. Tested the hypothesis and made the conclusion.

11. Reported the result of the research.

C. Data Description
The research conducted in five meetings. In SMP Al-Huda Jatiagung

Lampung Selatan itself, English subject was taught twice a week. On Monday,
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February 19" 2018 pre-test gave in experimental class and control class.
Experimental class consists of 33 students and control class consists of 32
students. The last treatment was done on Thursday, March 1% 2018. The different
topic gave in each treatment. For the last meeting, the students in experimental
class and control class were given the post-teston Monday March 5 2018. All the
students in experimental and control class followed the post-test.
1. Description of the Treatment for Experimental Class

In experimental class the students taught about descriptive text by using
picture word mductlve model strategy In thls research did the treatment in three
meetings. The, flrst meetlng was. conducted on Thursday February 22"2018 at

./ S r

escribe place. In

I ' |
thls meetlng the teacher explalned about ho

«Q L y
he students W e' mple about B
the students got the eWe Wmhem to make a descriptive text

about Dufan.
The second treatment was conducted on Monday, February 26™ 2018 at

udur Temple.After

07.30a.m. In this meeting the students were asked to write some informations
about the material in the white board and the teacher explained it based on the
information that was written. In this meeting the teacher gave material about how
to describe person. Then some of students tell someone as their idol in front of
class. After that, the teacher asked them to make a descriptive text about Stefan

William.
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The third meeting was conducted on Thursday, March 1% 2018 at 07.30
a.m. The researcher gave the explanation about how to describe animal. In this
case the researcher also showed a picture about elephant. After that, the students

were asked to make a description about penguin.

2. Description of the Treatment for Control Class
As the same with experimental class, the control class got draw label caption
strategy. In this class also was _given the treatment in three times. The first
treatment was conducted on Thursday, February 22™ 2018 at 10.30a.m. In

this meetlng the teachergave explanatlon about how to describe place. Before

the teacher gave explanatlon the teacher asked the questlon related to the
mat \ e teache A xplanation about
descripti h | ipti ,Be mple as the example.
After the studen ~ ati - e asked to write a description

of Dufan.

The second treatment was given on Monday, 26" February 2018 at 10.30a.m.
In this meeting the teacher did the same thing with experimental class where
the students got the explanation about the material and then they wrote a
description about person. After that, the teacher asked them to make a

descriptive text about Stefan William.
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The last treatment was given on Thursday, March 1% 2018 at 10.30 a.m. In the
last treatment teacher taught the students about how to describe animal after
reviewed the material. Then the students were asked to make a descriptive text

about penguin.

D. Data Analysis

There were two classes at the eighth grade of SMP Al-Huda Jatiagung Lampung
Selatan, they were VIIIA and VIIIB. In this case, class VIIIA as experimental
class and VIIIB as control class. After the researcher gave the pre-test and post-

test between experiental and controlselass, the researcher got the scorethat

would be cofﬁ“arq_d to know whether theré was all.('si"g‘ﬁi""‘ficant influence for the

en treatment by

usingpicture t+ve model strategy..a 5

1. Result of the Pm : "

The researcher conducted the pre-test in order to know the students’

descriptive text writing ability before the treatment. The pre-test was
administered on Monday, February 19™ 2018 at 07.30 a.m for class VIIIA as

experimental class and at 10.30a.m for class VIIIB as control class.

Based on score that was gotten from pre-test, the researcher analyzed the
data. The analysis showed that the mean of the students’ score in the
experimental class was 60.07. The highest score was 70.5and the lowest

score was 44.5. The median score was 60 and mode score was 59.5.
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Incontrol class the mean was 62.93. The highest score was 76 and the lowest

score was 49.5. The median score was 62.25 and mode score was 61.5.

Result of Post-test

After experimental and control class got the treatment in three meetings, the
researcher gave the post-test to both classes. The researcher conducted the
post-test in order to know whether the students’ descriptive text writing
ability after the treatment increased or not. The post-test was administered
on March, 5" 2018 at 07.30 a.m for class VIIIA as experimental class and at
10.30 a.m for c_Ia'ss_VI I !i-B-as_contro.I-c__t-ass.

. 4
[r' F 'y

'|
score that was Eotten from post-test‘ fﬁe_vr

her analyzed the

data® e ana@,sls sh tla h mean ,of the ents’ score in the
score was 84.5 and the lowest
score was 63. The median ..;c.re was 72.5 and mode score was 72.5. In
control class the mean was 70.34. The highest score was 76 and the lowest

score was 60. The median score was 70.75 and mode score was 74.

Result of Normality Test

The normality test was used to know whether the data in experimental class
and control class were normally distributed or not.

Hypothesis for normally test as follows:

H, = the data have normal distribution.
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H,= the data do not have normal distribution

The criteria for normally test as follows:

Howas accepted if Lopserved< Leritical it means that the distribution of the data
was normal.

Hawas accepted if Lopserved™ Leritical it means that the distribution of the data

was not normal.

Table 4
Normality Gain Score in Experimental Class and Control Class
CIa.SS Lobser\/ed Lcritica| C&lCUlation
Experimental 0.08988 0.15423 Normal
Control ) 007343 __..-—-'_"-_.0.161__ P".
-j'ﬁ‘.'-\ [ - :'\ . .H\-‘:' ‘ - .'_ i III os‘
Based orr" t@ble_"abo"ve, it can be seen that themr "ul_'|t of test in experimental

|
an be concluded

3s Hormally distributed. See’A|

Result of Homogeneity |est'

Homogeneity test was used to deteremine whether the data was
homogeneous or not.

Hypothesis for homogeneity test as follows:

H, = the variance of the data was homogeneous.

H,= the variance of the data was not homogeneous.

The criteria for homogeneity test as follows:

Ho was accepted if Fopserved<Feritical it means that the variance of the data

was homogeneous.
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Ha was accepted if Fopserved™Feriticar it means that the variance of the data was
not homogeneous.

Table 5
Homogeneity of Experimental Class and Control Class

The Variance Fobserved | Feritical Calculation

Experimental | Control

2.08155642 | 6.89414295| 3.31 1.88 Not Homogeneous

Based on the table above, it can be seen that the result of test in experimental
class and control class showed Fopserved™Fcriticar Where the FopservedOf

experimental and control class was 3.31. Thus, Howas rejected because

Horejected ide'bseWéd->E(:I:.r-i.tic‘ét‘-..a\nd_;i_t’-.-m'eﬂé.n'S'Tht-'.:lt the variance of the data wasnot

v 4 ol |
| !

st) would be used to test the
hypothesis. Siegel and Castellan’s says that is an excellent, very easy to read,
text about statistical tests for ordinal and nominal data, including the Mann—
Whitney test (a nonparametric test). Mann—Whitney test is a statistical test
for the difference in the group means for two independent samples when the
dependent variable is ranked data. Based on previous explanation, the data
would be analyzed after the researcher calculated normality and

homogeneity test. The calculation of the data was normal but not
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homogeneous, the data was analyzed by Mann-Whitney U test using SPSS

in order to know the significance of the treatment effect.

The hypotheses were:

Ha: There was a significant influence of using picture word inductive model
strategy toward students’ descriptive text writing ability at the second
semester of the eighth grade of SMP Al-Huda Jatiagung Lampung Selatan
in the academic year of 2017/2018.

Ho: There was no S|gn|f|cant mfluence of usmg picture word inductive model
strategy tOWErlrd students descnptwe text ertlng ability at the second

[ y |

ter ofthe elght Erade of SMP Al- Huda ]btl

X e/
1%/

acadefnlc year

While the critertf foraggepts
Ha. was accepted if Sig. (Pvae) > a = 0.05
H, was accepted if Sig. (Pyaie) < @ = 0.05

Table 6
The Result of Mann-Whitney U test

Test Statistics?®

Gain
Mann-Whitney U 8.500
Wilcoxon W 536.500
z -6.830
Asymp. Sig. (2-tailed) .000
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Based on the results of Mann-Whitney U test, that the value of significant
generated Sig. (Pvaie) Or Sig. (2-tailed) of the equal variance assumed= 0.000
and a = 0.05. It means that Sig. (Pvaie) < @ = 0.05. So, H, was rejected and
Ha. was accepted. Based on the computation, it can be concluded that there
was a significant influence of using picture word inductive model strategy
toward students’ descriptive text writing ability at the second semester of the

eighth grade of SMP Al-Huda Jatiagung Lampung Selatan.

s the strategy to
generalize the basis

structural and ph that the students can identify

what they see in the picture, and they make a label picture word. Students’ can
create a title for the picture word, so they think about the information on the
word chart, and they generate a sentence, sentences, or paragraph about the
picture word chart. This strategy can help the students in writing process.
Through this strategy, students can compose their writing from the basic
aspect such as vocabulary. Based on Calhoun, the picture word chart is an
immediate reference as they add these words to their sight vocabulary. So,

with the picture word chart students will be easier to develop their vocabulary.



89

It means that picture word inductive model strategy is kind of strategy that
used in teaching writing descriptive text. As mentioned on the holy Qur’an on

126 verse of Surah Ali-Imran:

“And Allah made it not except as [a sign of] good tidings for you and to
reassure your hearts thereby. And wctory is not except from Allah, the
Exalted in Mlght the- Wzsé & It means to make students enjoyable and think
the idea in the

fre th;\t they want to wrlte and help them—ter géner

acher should give

the best strategy or L@@nge to e stu ents to write very well in

learning process of wrltln&esﬁtrll‘“tlﬂtext.

Based on the result of the research above, it has shown that picture word

inductive model strategy influenced students’ descriptive text writing ability.
From the result, it can be seen that the result of students’ post-test was higher
than pre-test. Besides that, picture word inductive model strategy of teaching
writing descriptive text could improve each aspect of students’ writing ability

including content, organization, vocabulary, language and mechanics.
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Based on the previous research by Herizal (Improving Students’ Descriptive
Writing Text through Picture Word Inductive Model Strategy). He showed
that teaching writing through Picture Word Inductive Model strategy could
improve the students’ writing ability significantly. This strategy can help the
students to solve their problem in writing, especially writing descriptive text.
The students will be easier to develop their writing descriptive text based a
picture, so they score of writing can improve the students’ writing ability
significantly. It can be concluded, this strategy make significant influence on
students’ descrlptlve text writing ab1l1ty So that the result of this research was

.f'\-a_‘ ~3\

A
successfully mfluencHd s‘tuden o erl:tng abll y, especially in writing

lcture word |nd rategy in writing

"y apply



CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the finding and discussion in previous chapter, the result of research by
using Mann-Whitney U test, that the value of significant generated Sig. (Pyaie) OF
Sig. (2-tailed) of the equal variance assumed= 0.000 and a = 0.05. It means that
Sig. (Pvae) < @ = 0.05. So, H, was rejected and H, was accepted. Based on the
computation, it can be concluded that there was a significant influence of using
picture word 1nduct1ve model strategy toward students descriptive text writing

ability at the second semester of the elghth grade of SMP Al-Huda Jatiagung

Huda Jatiagung Lampumng archer concluded that there was a
significant influence of using Picture Word Inductive Model (PWIM) strategy
toward students’ writing ability in descriptive text at the eighth grade of SMP Al-

Huda Jatiagung Lampung Selatan in the academic year of 2017/2018.
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B. Suggestion

Based on the conclusion above, the researcher proposed suggestion as follows:

1.

Suggestion to the students

The students should increase their writing ability, especially in writing
descriptive text. By write a vocabulary each day, will help the students more
creative for developing their idea in written form.

Suggestion to the teacher

In this research the researcher found that picture word inductive model

strategy can help students to encourage thelr ertlng ability, thus the teacher

can use thls strategy as a recommended for teachlng ertlng descriptive text

influenced of picture

students writing ability in
descriptive text. Therefore, it was suggested for the next researcher to
investigate the influence of using picture word inductive model strategy
towards other text such as procedure text, narrative text, or report text.

b. In this research, the researcher only focused on the use of picture word
inductive model strategy on the students’ Junior High School writing
ability in descriptive text. Therefore, it was suggested for the next
researcher to investigate on different level of the students in other

English skills such as reading.
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Appendix 1

The Interview for the Teacher

Day/Date  : Monday, August 7" 2017

Place

: SMP Al-Huda Jatiagung Lampung Selatan

Interviewer  : Nurleni
Interviewee : Linda Safitri, S.Pd

How long have you been teaching English in this school?
What is your experience in teaching writing descriptive text?

What strategy you use to teach-writing descriptive text?

What are the problems that you found-in teaching writing descriptive text?
({‘z*i

A

. = N

; [, | .
How is the stude ?"a’etilfifymz__ gktfﬁg”'dues_@ﬂptlvk; text?
- .:'“*\ R y . |
|IIl o |

1\?«"

y =

e

el : .
H about picture word induﬁ:_t; egy in teaching
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The Result of Interview for English Teacher

The following of interview with the English teacher:

No. Question Answer Conclusion

1. | How long have you | I have been teaching English | The teacher had been
been teaching in SMP Al-Huda Jatiagung | teaching English for 5
English in this since 2012. years.
school?

2. | What is your | do not have specific The teacher
experience in experience in teaching monotonous in teaching
teaching writing writing descriptive text as writing descriptive text
descriptive text? long as 5years. | just as long as 5 years. The

explained to the student what | teacher ever used
descriptive text; general strategy like draw label
structure and language ) caption strategy,
, featuresiof thistext baséd on | because she asked the
v | | the textbook’s instrliction. I“Student to draw a
**_ | give the example and the = * pjctur make a label,
.| studeits t exercise /| a ribe that
W | be Id tudent 0 | pi . But the student
i free write descriptive.text difficult to draw a
Side their ideass | ever | picture.
| %ﬁgﬁ%re,
and then make & Tabel in that
picture, after that I ask them
to make a descriptive text
from their picture. So the
student more creative to
improve their idea, but they
fell difficult to draw a
picture based on the material
in descriptive text.

3. | What strategy you | | have been using draw label | The teacher satisfied by
use to teach writing | caption strategy to teach draw label caption
descriptive text? writing descriptive text. strategy to teach writing

descriptive text as long
as 5 years she has been
teaching, but the
student not interest with
this strategy
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What are the
problems that you
found in teaching
writing descriptive
text?

My problems are big part of
the students had low interest
in learning English, when |
give a task or homework,
some students did not do it.
Students’ have no idea how
to make a sentence in
English, especially in
developing their idea in
descriptive text. Their
language proficiency is still
poor. It is show when the
students write a sentence,
they make many mistakes
because they lack of
vocabulary, and sometimes
the teacher find errors in
spelling, grammar and A
punctuatiendn their writing.

'|"They also not motivated to:
| write because they are lazy |

The problem that
teacher face in teaching
writing: the students
were confused to
choose the words in
their text because
generally they have
lack on vocabulary and
the grammar

How I
students’ a
writing descriptive
text?

I 4
¥,

| 'a_nd id it

“writing is low especiatly

Th ents™ability '.in

criptive text@ltiSbecause
ivati

writing is low

udents’ ability in
Iting descriptive text
is low

Have you ever
heard about picture
word inductive
model strategy in
teaching writing
descriptive text?

| have heard about this
strategy that used in teaching
writing descriptive text but |
never use it before. If it is
appropriate in my writing
class, I will try picture word
inductive model strategy to
be implemented

The teacher know little
bit about the strategy,
but she never use it to
teach writing
descriptive text and she
will implement this
strategy if it appropriate
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Appendix 3

The Interview for the Students

1. Apakah kamu memiliki kesulitan saat mempelajari skill writing dalam
pelajaran Bahasa Inggris?

2. Apakah kamu sudah pernah belajar mengenai writing descriptive text
sebelumnya?

3. Masalah apa saja yang kamu hadapi saat menulis sebuah teks dalam Bahasa
Inggris, khususnya menulis sebuah descriptive text?

4. Bagaimana kamu belajar writing descriptive text didalam kelas dengan guru

bahasa Inggrlsmu sekarang?
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Appendix 4
The Result of Interview for Student
Student 1:
No. Question Answer Conclusion
1. | Apakah kamu memiliki | Ya, saya malas untuk The student lazy to

kesulitan saat
mempelajari skill
writing dalam pelajaran

Bahasa Inggris?

menulis teks dalam Bahasa
Inggris

write text in English

belajar writing
descriptive text didalam
kelas dengan guru
bahasa Inggrismu

sekarang?

text dengan
memperhatikan guru dan

mengerjakan latihan

2. | Apakah kamu sudah Ya, pernah The student has
pernah belajar | learned descriptive
mengenai W{l_t__i_fjg 1 - | text
desqi oy |
UNT.N

3. | Masalah _- Saya punya baﬁyaié; e student get
kamu hadapi saat al difficulties in gather
menulis sebuah teks an idea
dalam Bahasa Inggris, | untuk menuliskannya
khususnya menulis dalam teks berbahasa
sebuah descriptive text? | Inggris

4. | Bagaimana kamu Saya belajar descriptive The teacher needs

more reference of
using strategy in
teaching writing
especially in
descriptive text so the
student interest with




100

the material

5. | Bagaimana strategi Guru pernah meyuruh The teacher ever use
gurumu saat mengajar | kami untuk menggambar | draw in teaching
writing descriptive text | sebuah tempat untuk descriptive text
didalam kelas? dideskripsikan

Student 2:
No. Question Answer Conclusion

1. | Apakah kamu memiliki | Ya, saya tidak terlalu The student does not
kesulitan saat paham mengenai kosa kata | has many
mempelajari skill dalam Bahasa Inggris jadi | vocabularies, this is
writing dalam pel-ajara_ln_ ."_'_saya_ke_suli-tr;‘(_r’l u_n_tuk"\'-x why her writing ability
Bahasa In?‘i‘;jris?.;_ m‘éhul_isk'éhnya' d-a"f,’lm_.l:,("""“-‘-”f”'-.| still low

\ W ahasa Inggris /7 A

2. | Apa amusudah M tudent has
pernah be N - learned descriptive
mengenai writin text
descriptive text
sebelumnya?

3. | Masalah apa sajayang | Saya tidak bisa menulis The student does not
kamu hadapi saat dalam Bahasa Inggris know in using
menulis sebuah teks karena saya tidak tau grammar
dalam Bahasa Inggris, | susunan kalimat yang baik
khususnya menulis dan benar dalam Bahasa
sebuah descriptive text? | Inggris

4. | Bagaimana kamu Saya hanya Student is the people
belajar writing memperhatikan guru. who need a practice,
descriptive text didalam | Sedangkan guru saya so that better student
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kelas dengan guru
bahasa Inggrismu

sekarang?

memberikan beberapa

penjelasan dengan contoh

dan langsung memberikan

tugas kepada kami untuk

membuat descriptive text

who are active in the

class than teacher

5. | Bagaimana strategi Saya pernah diajarkan The teacher ever asks
gurumu saat mengajar | menggambar tempat lalu the students to draw,
writing descriptive text | mendeskripsikan gambar | and then they describe
didalam kelas? tersebut about their picture

Student 3:
No. Questlon __ 2 Answer 3 Conclusion
1. | Apakah ka{mu memlllkl - Ya, saya bmgung ketlkh | The student is still
Q ai S teks Bahasa ' sed when they
" % !ﬂm saya tldak going to write at
writing dalam pe aja'raa”\tfa@p?%apgﬁms: saya the first paragraph
Bahasa Inggris? 'mma until the end because
sampali paragraf terakhir of lack in the
vocabulary

2. | Apakah kamu sudah Ya, saya pernah belajar The student has
pernah belajar descriptive text learned descriptive
mengenai writing text
descriptive text
sebelumnya?

3. | Masalah apa saja yang | Saya tidak menguasai The student does not
kamu hadapi saat grammar, jadi saya susah | master in grammar
menulis sebuah teks untuk menulis descriptive
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dalam Bahasa Inggris, | text
khususnya menulis
sebuah descriptive text?

4. | Bagaimana kamu Saya merasa bosan ketika | The student is less
belajar writing belajar descriptive text interesting in the class
descriptive text didalam when learning about
kelas dengan guru descriptive text
bahasa Inggrismu
sekarang?

5. | Bagaimana strategi Saat pembelajaran The teacher asks the
gurumu saat mengajar | descriptive text, guru students to draw an
writing descriptiv__e-,__text -meminta kami A object and then they
didalam kelas? i Fo "menggambar sebuah objek sl must be described it

=) lalu mencerltakannya |
Student 4:
No. Question Answer Conclusion

1. | Apakah kamu memiliki | Ya, saya merasa sulit The student has
kesulitan saat ketika belajar Bahasa difficulties in learning
mempelajari skill Inggris writing
writing dalam pelajaran
Bahasa Inggris?

2. | Apakah kamu sudah Ya, pernah The student has
pernah belajar learned descriptive
mengenai writing text
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descriptive text

sebelumnya?

Masalah apa saja yang
kamu hadapi saat
menulis sebuah teks
dalam Bahasa Inggris,
Khususnya menulis

sebuah descriptive text?

Saya bingung saat menulis
teks Bahasa Inggris
Karena sangat sedikit
sekali kosakata yang saya
ketahui

The student does not
mastering the
vocabulary, so they
were confused to write

something

Bagaimana kamu
belajar writing
descriptive text didalam

kelas dengan gurug

bahasa Inggrlsmu

Bagaimana strategi
gurumu saat mengajar
writing descriptive text

didalam kelas?

- "memberlkan beberapa

Saya hanya mendengarkan
apa yang guru saya

jelaskan tentang materi

descriptive text. Guru saya

contoh setelah itu Saya g
y 4 {'

The teacher still
monotonous so that
the lesson not

interesting for the

students in the class

ya 'tlak au strateginya
apa, cuman saat mengajar
guru menggambar objek,
lalu diberi kata-kata, nah
dari kata itu dibuat sebuah

teks descriptif

The students did not
know about the
teacher strategy, but
the teacher ever
teaching by draw an
object, vocabulary and
make the descriptive

text
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Student 5:
No. Question Answer Conclusion
1. | Apakah kamu memiliki | Ya, tapi saya kurang The student does not

kesulitan saat
mempelajari skill
writing dalam pelajaran

Bahasa Inggris?

paham tentang grammar
Bahasa Inggris saat

menulis sebuah teks

master the grammar

well in writing

2. | Apakah kamu sudah Ya. pernah The student has
pernah belajar learned descriptive
mengenai writing text
descriptive text
sebelumnya? - A __

3. | Masalah ap’aﬁé_lj_ﬁ Yang .-Saya'- _t__i/da'k' téq Qr_ammé{r_ __A\ The student must learn

apa yang harus saya — about grammar,
llrﬁsqngét susah/ roblem make
) | sekali menulisl_ga,n%éﬁ u tudents’ writing
khususnya menuli fﬂé\dqlﬁrr/—\ ability is still low
sebuah descriptive text? ahe{gavlngéris

4. | Bagaimana kamu Guru memberikan materi | The teacher must be
belajar writing seperti biasa, kemudian creative to implement
descriptive text didalam | kami membuat deskripsi the other strategy in
kelas dengan guru tentang sesuatu. learning descriptive
bahasa Inggrismu text
sekarang?

5. | Bagaimana strategi Saya tidak tau strategi apa | The student did not

gurumu saat mengajar
writing descriptive text

didalam kelas?

yang digunakan guru saya

ketika mengajar Bahasa

Inggris

know about teacher

strategy in learning

English
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STUDENTS’ WRITING DESCRIPTIVE SCORE CLASS VIII SMP AL-HUDA

JATIAGUNG IN THE ACADEMIC YEAR OF 2017/2018

CLASS VIII A CLASS VIII B

No. Name Score | No. Name Score
1. | Agung Dwi Putra 60 1. | Alfian Febriansyah 75
2. | Ahmad Sulaika 65 2. | Bagus Nugroho 50
3. | Aminatul Maysaroh 70 3. | Dea Alidiya 65
4. | Dian Aulia Rahma 85 4. | Fajar Rizki Setiawan 60
5. | Eka Andayani 65 5. | Fitria Triastuti 70
6. | Fauzan Ramadani 55 6. | Hindun 65
7. | Gigih Suryadi 60 7. | Ismuki Khoiriyah 80
8. | M. Naufal Hilmi 60 8. | Jesika Adelia 75
9. | M. Ridho Akbar 50 9. | Kurniawati 60
10. | M. Syaifullah 65 10. | Lidya Ayu Ningrum 75
11. | Malik Habib Akbar,. |~ %70 1. | Linda Dwi Cahyani 85
12. | Maulana Wibowo 600 | 12. / M. Agus Sétiyadi 65
13. | Mika Anantiara.’ | 70 | 13. | M]Reza Syabana 55
14. | Nur \ U 80 4. | Maulin Agu 80
15. | Nur N m |Mentari Suci 70
16. | Panji S P, 60 16. | Nurlaili 60
17. | Putri Subari P - ;(53\ LF), 65
18. | Rahma Aliya 5‘“‘“’ 0 elani Hakim 55
19. | Raisa Anastasya 80 * | ¥9. | Oka Supriyono 60
20. | Resti Sugesti 65 20. | Okta Pramesti Putri 75
21. | Siti Fatimah 55 21. | Putra Mahardika 85
22. | Sri Andani 80 22. | Putri Anantami 80
23. | Suryo Adi Lesmana 60 23. | Ridho Malik Putra 65
24. | Tiur Lestari 70 24. | Riska Delansa 60
25. | Toni Permana 65 25. | Rizki Syahputra 55
26. | Utami Yuliyanti 75 26. | Siti Aisyah Az-zahra 60
27. | Walida Masruroh 70 27. | Siti Munawaroh 60
28. | Winda Eka Safitri 65 28. | Tiara Amelinda 80
29. | Yolan Dwi Puspita 65 29. | Umi Kalsum 75
30. | Yunita Maya Sari 75 30. | Wawan Gunawan 60
31. | Yusrizal Hendri 60 31. | Yeni Puji Lestari 65
32. | Zahra Dwi Anggraini 65 32. | Zahra Intan Maulinda 75
33. | Zakiah Maulidiya 80
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Appendix 6

Instrument of Pre-test

Name:

Class:

Subject/ Sub matter: English/ Writing (Descriptive Text)
Class/Time Allocation: VI11/ 60 minutes

Instruction:
1. Write your name and your class clearly on the paper.
2. Use your time adequately.
3. Work individually.
Direction:
1. Write your text in the present tense form and by covered the generic
structures of descriptive text (identification and description).
2. Your text will be measured by 5 aspects of writing (content, organization,
vocabulary, language, and mechanics)

Question:
1. Write a descriptive text about the topics and based on the pictures provided.
2. Please choose one of three topics below:
a. Susilo Bambang Yudhoyono
b. Lembah Hijau
c. The Rabbit



105

a. Susilo Bambang Yudhoyono
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Appendix 7

Instrument of Post-test

Name:

Class:

Subject/ Sub matter: English/ Writing (Descriptive Text)
Class/Time Allocation: VIII/ 60 minutes

Instruction:
1. Write your name and your class clearly on the paper.
2. Use your time adequately.
3. Work individually.
Direction:
1. Write your text in the present tense form and by covered the generic
structures of descriptive text (identification and description).
2. Your text will be measured by 5 aspects of writing (content, organization,

vocabulary, language, and mechanics)

Question:
1. Write a descriptive text about the topics and based on the pictures provided.

2. Please choose one of three topics below:

a. Joko Widodo
b. Mutun Beach
c. The Cat
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a. Joko Widodo

Presiden Rl

Y Joxow:

b. Mutun Beach

c. The Cat
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Appendix 8
LESSON PLAN 1

(Experimental Class)
Nama Sekolah : SMP Al-Huda Jatiagung Lampung Selatan
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan)/ 2 (Dua)
Alokasi Waktu : 2 X 40 Menit
Pertemuan Ke 1
Skill : Writing
Topik Pembelajaran : Descriptive Text
Tema : Describing Place

A. Standar Kompeten3| "

-5\

lingkungan te :
B. Kompetensi Dasar ~ "

12.2. Mengungkapkan makna dan langkah retorika dalam esai pendek sangat

sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan
berterima untuk berinteraksi dengan lingkunguan terdekat dalam teks

berbentuk descriptive/ procedur.

C. Indikator Pencapaian Kompetensi

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks berbentuk descriptive berdasarkan gambar.
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D. Tujuan Pembelajaran

Pada akhir pembelajaran, peserta didik dapat dengan cermat, cepat dan tepat:

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks deskriptif sederhana berdasarkan gambar yang disediakan.

E. Materi Pokok

1.

Definition of descriptive text
Descriptive text is text which describes the characteristics of something. It can
be person, a place, an animal,-or thing.

Social function

e

Descriptive text fhas"sbqiéi' fu'r‘iCtion.’-to"dé_scribe a particular person, place,

b. Description: Itisto part, qualities, or characteristics.
Language features of descriptive text
a. The use of adjective
Example: beautiful, handsome, big, tall, small, etc.
b. Using the simple present tense
The simple present tense is used to describe an action that is regular,
true, or normal. We also use the present tense:

e For repeated or regular actions in the present time period
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(I take the car to the office)

e For facts
(A cow has four legs)

e For habits
(I take a bath twice a day)

e For things that are always/generally true
(They speak English at work)

5. Simple present tense

a. Nominal

<{; -'\ .r"-‘ -

(x b

bject 4- To b@ + A“djectwefAdverb (P05| ive,sentence)

'Té___lbe + !ot +Ad jitlve/Ad €
Example: ‘s\ ,’

e He is handsome boy. (Positive sentence)

- 42 ‘\

sentence)

Ve sentence)

¢ He is not handsome boy. (Negative sentence)
¢ Is he handsome boy? (Interrogative sentence)
b. Verbal
Subject + Verb1l (s/es) + Object. (Positive sentence)
Subject + Do/Does + Not + Verbl + Object. (Negative sentence)
Do/Does + Subject + Verb1 + Object ? (Interrogative sentence)

Example:
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e She drinks milk every morning. (Positive sentence)

e She does not drink milk every morning. (Negative sentence)

e Does she drink milk every morning? (Interrogative sentence)
Example of descriptive text about place

Borobudur Temple

Identification: Borobudur is Hindu — Budhist temple. It was build in the nineth
century under Sailendra dynasty of ancient Mataram kingdom.

Borobudur is located in Magelang, Central Java, Indonesia.

Description: Bombudur |s well-known aII over the warld Its construction is

[ [
Iuenced by the g pta arci.tecture of In
h||14‘6[n hlg n ist felghtstep li

five terrac

ple is construct

e terrace. The first
by walls adorned with Budist
sculpture in bas-relief. The upper three are circular. Each of them is
with a circle of bell shape-stupa. The entire adifice is crowned by a
large stupa at the centre at the centre of the top circle. The way to the
summit extends through some 4.8 km of passage and starways. The
design of Borobudur which symbolizes the structure of universe

influences temples at Angkor, Cambodia.

F. Metode Pembelajaran/Teknik: Picture Word Inductive Model (PWIM) Strategy



G. Langkah-langkah Pembelajaran
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No. | Kegiatan Waktu
1. Pendahuluan 10 menit
e Guru mengucapkan salam ketika memasuki kelas.
e Guru meminta ketua kelas untuk memimpin do’a.
e Guru mengecek kehadiran siswa.
e Guru menanyakan kepada siswa menyangkut
pengetahuan mereka sebelumnya tentang materi yang
akan dirp__elajaril_.__
2. — 60 menit

Lilt\

ru mémperkenalkan kepada S|swa tent teri

Guru menggali pengetahuan siswa tentang descriptive

text berdasarkan apa yang telah mereka ketahui.

Elaborasi:

Guru menjelaskan definisi dan tujuan descriptive text.

Guru menjelaskan generic structures dan language
features yang dimiliki oleh descriptive text.
Guru menjelaskan tenses yang biasanya digunakan

dalam penulisan descriptive text, yaitu simple present




tense.

Guru memberikan contoh descriptive text tentang
Borobudur Temple, beserta gambar dan siswa diminta
untuk menganalisis teks tersebut sesuai dengan
beberapa informasi yang telah diperoleh.

Guru menunjukkan sebuah gambar Dufan

Guru meminta siswa untuk mengidentifikasi apa yang
dapat mereka lihat dari gambar yang dipajang di
papan tulis.

,.;Guru memlnta S|swa untuk mulal menullgk‘an

| label pada
bagian-bagian gamb;a\r Uyang telah diidentifikasi.

Guru membaca kosakata dan mengulangi gambar kata
yang yang telah terbentuk.

Guru meminta siswa untuk membaca kata-kata
tersebut, kemudian mengklasifikasikannya ke dalam
berbagai macam kelompok dan mengidentifikasi
kesamaan konsep.

Guru meminta siswa untuk membaca dan mengulangi
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gambar kata seperti langkah sebelumnya
(menyebutkan katanya, mengeja, lalu mengatakannya
sekali lagi).

e Guru menambahkan kata-kata bila tidak ditemukan
oleh siswa.

e Guru membimbing siswa untuk menciptakan judul
yang sesuai dengan gambar kata.

e Guru meminta siswa untuk membuat descriptive text
tentang place (Dufan) berdasarkan gambar yang

Aitun jukkan

Konfirmasi: ~ __

e Guru mengontrol aktifitas siswa dan membantu
mereka jika dibutuhkan.
e Guru meminta siswa untuk mengumpulkan hasil

karangan mereka.
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Kegiatan akhir
e Guru menyimpulkan materi pembelajaran.
e Guru menyampaikan materi yang akan dipelajari pada

pertemuan selanjutnya.

10 menit




e Guru menutup pelajaran dengan mengucap salam. |
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. Sumber dan Media

Sumber: Mukarto. 2007. English on Sky 1: English for Junior High School Grade

VIII. Jakarta: Erlangga.
Media: Picture of Place (Borobudur Temple and Dufan)
. Penilaian
1. Teknik: Writing

2. Bentuk: Text i

d W 2 4
% ..%_—. ‘.Hé‘?l.‘.,-'c':'tgk = %_,,}"' E__':T.a;

3. Instrument: Terlampir o4
l. "’MH_L Ngf) r A

Rubrik _‘

Aspek Pe ' S
No. Aspect N%
1. Content 0-20

2. Organization 0-20

3. Vocabulary 0-20

4, Language 0-30

5. Mechanics 0-10
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Jatiagung, 22 Februari 2018

Guru Bahasa Inggris Mahasiswi Peneliti,

Linda Safitri, S.Pd Nurleni

Mengetahui,
Kepala SMP Al-Huda Jatiagung

P

r: h
.'/ \>\

"“Ed‘ Susaniso S.Pd
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Lampiran:

the picture!

Answer
Title:

Identification
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LESSON PLAN 2
(Experimental Class)

Nama Sekolah : SMP Al-Huda Jatiagung Lampung Selatan
Mata Pelajaran : Bahasa Inggris

Kelas/Semester : VIII (Delapan)/ 2 (Dua)

Alokasi Waktu : 2 X 40 Menit

Pertemuan Ke 22

Skill - Writing

Topik Pembelajaran : Descriptive Text

Tema : Describing Person

A. Standar Kompetensi

12. Mengungkapkan makna dalam teks tulls fungswnal dan esai pendek sangat

.;"z (7

sed hana[beltbéntuk descrlptlve dan procedure u,ntuk tjerlnt aksi dengan

12.2. Mengungkapkan makna
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan
berterima untuk berinteraksi dengan lingkunguan terdekat dalam teks

berbentuk descriptive/ procedur.

C. Indikator Pencapaian Kompetensi

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks berbentuk descriptive berdasarkan gambar.
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D. Tujuan Pembelajaran

Pada akhir pembelajaran, peserta didik dapat dengan cermat, cepat dan tepat:

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks deskriptif sederhana berdasarkan gambar yang disediakan.

E. Materi Pokok

1.

Definition of descriptive text
Descriptive text is text which describes the characteristics of something. It can
be person, a place, an animal,-or thing.

Social function

e

Descriptive text fhas"sbqiéi' fu'r‘iCtion.’-to"dé_scribe a particular person, place,

b. Description: Itisto part, qualities, or characteristics.
Language features of descriptive text
a. The use of adjective
Example: beautiful, handsome, big, tall, small, etc.
b. Using the simple present tense
The simple present tense is used to describe an action that is regular,
true, or normal. We also use the present tense:

e For repeated or regular actions in the present time period
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(I take the car to the office)

e For facts
(A cow has four legs)

e For habits
(I take a bath twice a day)

e For things that are always/generally true
(They speak English at work)

5. Simple present tense

a. Nominal

<{; -'\ .r"-‘ -

(x b

bject 4- To b@ + A“djectwefAdverb (P05| ive,sentence)

'Té___be + !ot + Adjitlve/Ad € sgai sentence)
AN gtive sentence)
Example: ‘s\ ,

e He is handsome boy. (Positive sentence)

- 42 ‘\

¢ He is not handsome boy. (Negative sentence)
¢ Is he handsome boy? (Interrogative sentence)
b. Verbal
Subject + Verb1l (s/es) + Object. (Positive sentence)
Subject + Do/Does + Not + Verbl + Object. (Negative sentence)
Do/Does + Subject + Verb1 + Object ? (Interrogative sentence)

Example:
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e She drinks milk every morning. (Positive sentence)
e She does not drink milk every morning. (Negative sentence)
e Does she drink milk every morning? (Interrogative sentence)
Example of descriptive text about person
Natasha Wilona
Identification: Her full name is Natasha Wilona. She usually calls Natasha, Tasya, or
Wilo. She was born on December 15, 1998 in Jakarta. She works as
an actress and model.
Description: Natasha is good Iooking She has Iong hair white skin, pointed nose,
and round eyes She IS not really taII It is around 166 cm. Natasha like

i

' } plzza She loyes |t ver much Her f@vd'

ink is Starbucks.

favériIe colo plnk«s,Her es are dance and

SW|mm|ng

F. Metode Pembelajaran/Teknik: Picture Word Inductive Model (PWIM) Strategy

G. Langkah-langkah Pembelajaran

No. | Kegiatan Waktu

1. Pendahuluan 10 menit
e Guru mengucapkan salam ketika memasuki kelas.
e Guru meminta ketua kelas untuk memimpin do’a.

e Guru mengecek kehadiran siswa.




e Guru menanyakan kepada siswa menyangkut
pengetahuan mereka sebelumnya tentang materi yang

akan dipelajari.
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Kegiatan inti
Eksplorasi:
e Guru memperkenalkan kepada siswa tentang materi
yang akan dipelajari.
e Guru menggali pengetahuan siswa tentang descriptive
text berdasarkan apa yang telah mereka ketahui.

Elabora[;éi__'

'GurJ menjelas dei &n tu;uan de _?ri

uru meryelaskan generic structuyeé“dan I

e Guru menjelaskan ténses yang biasanya digunakan
dalam penulisan descriptive text, yaitu simple present
tense.

e Guru memberikan contoh descriptive text tentang
seseorang (Natasha Wilona), beserta gambar dan
siswa diminta untuk menganalisis teks tersebut sesuai
dengan beberapa informasi yang telah diperoleh.

e  Guru menunjukkan sebuah gambar Stefan William

60 menit




Mang yang telah terbentuk
[

'Guru memlnt Kembaca |
ersebm,tq__ mu lan meng Ia5|f|ka31kaﬁny

Guru meminta siswa untuk mengidentifikasi apa yang
dapat mereka lihat dari gambar yang dipajang di
papan tulis.

Guru meminta siswa untuk mulai menuliskan
kosakata yang mereka ketahui berdasarkan gambar
yang ditunjukkan.

Guru meminta siswa untuk memberi label pada
bagian-bagian gambar yang telah diidentifikasi.

Guru membaca kosakata dan mengulangl gambar kata

-\.\__‘

kesamaan konsep.

Guru meminta siswa untuk membaca dan mengulangi
gambar kata seperti langkah sebelumnya
(menyebutkan katanya, mengeja, lalu mengatakannya
sekali lagi).

Guru menambahkan kata-kata bila tidak ditemukan
oleh siswa.

Guru membimbing siswa untuk menciptakan judul
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yang sesuai dengan gambar Kata.

e Guru meminta siswa untuk membuat descriptive text
tentang seseorang (Stefan William) berdasarkan
gambar yang ditunjukkan.

e Guru membaca dan mengulangi kalimat yang dibuat
oleh siswa.

Konfirmasi:

e Guru mengontrol aktifitas siswa dan membantu

mereka jika dibutuhkan.

e

e Guru meminta siswaufituk mengumpulkandasil
S R v 4 = | F i

| B
| - ]
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karangan "r___nerekl ! [y
'\\Q "e__\‘\ < A7 ' s
A . i &

AC A
s
- %

e Guru menyampaikan materi yang akan dipelajari pada

pertemuan selanjutnya.

e Guru menutup pelajaran dengan mengucap salam.

10 menit

H. Sumber dan Media

Sumber: Mukarto. 2007. English on Sky 1: English for Junior High School Grade

VIII. Jakarta: Erlangga.

Media: Picture of Person (Natasha Wilona and Stefan William)



. Penilaian

1. Teknik: Writing
2. Bentuk: Text

3.

Instrument: Terlampir

. Rubrik Penilaian

Aspek Penilaian Writing:
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No. Aspect Score
1. Content 0-20.

2. | Organization 020 .
3. Vocabulary .

4,

5.

Guru Bahasa Inggris

Linda Safitri, S. Pd

’ Jatiagung, 26 Februari 2018

Mabhasiswi Peneliti,
Nurleni

Mengetahui,

Kepala SMP Al-Huda Jatiagung

Edi Susanto, S.Pd
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Lampiran:

Direction

Answer
Title:
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LESSON PLAN 3
(Experimental Class)

Nama Sekolah : SMP Al-Huda Jatiagung Lampung Selatan
Mata Pelajaran : Bahasa Inggris

Kelas/Semester : VIII (Delapan)/ 2 (Dua)

Alokasi Waktu : 2 X 40 Menit

Pertemuan Ke 23

Skill - Writing

Topik Pembelajaran : Descriptive Text

Tema : Describing Animal

A. Standar Kompetensi

12. Mengungkapkan makna dalam teks tulls fungswnal dan esai pendek sangat

.;"z (7

sed hana[beltbéntuk descrlptlve dan procedure u,ntuk tjerlnt aksi dengan

12.2. Mengungkapkan makna
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan
berterima untuk berinteraksi dengan lingkunguan terdekat dalam teks

berbentuk descriptive/ procedur.

C. Indikator Pencapaian Kompetensi

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks berbentuk descriptive berdasarkan gambar.
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D. Tujuan Pembelajaran

Pada akhir pembelajaran, peserta didik dapat dengan cermat, cepat dan tepat:

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks deskriptif sederhana berdasarkan gambar yang disediakan.

E. Materi Pokok

1.

Definition of descriptive text
Descriptive text is text which describes the characteristics of something. It can
be person, a place, an animal,-or thing.

Social function

e

Descriptive text fhas"sbqiéi' fu'r‘iCtion.’-to"dé_scribe a particular person, place,

b. Description: Itisto part, qualities, or characteristics.
Language features of descriptive text
a. The use of adjective
Example: beautiful, handsome, big, tall, small, etc.
b. Using the simple present tense
The simple present tense is used to describe an action that is regular,
true, or normal. We also use the present tense:

e For repeated or regular actions in the present time period
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(I take the car to the office)

e For facts
(A cow has four legs)

e For habits
(I take a bath twice a day)

e For things that are always/generally true
(They speak English at work)

5. Simple present tense

a. Nominal

<{; -'\ .r"-‘ -

(x b

bject 4- To b@ + A“djectwefAdverb (P05| ive,sentence)

'Té___be + !ot + Adjitlve/Ad € sgai sentence)
AN gtive sentence)
Example: ‘s\ ,

e He is handsome boy. (Positive sentence)

- 42 ‘\

¢ He is not handsome boy. (Negative sentence)
¢ Is he handsome boy? (Interrogative sentence)
b. Verbal
Subject + Verb1l (s/es) + Object. (Positive sentence)
Subject + Do/Does + Not + Verbl + Object. (Negative sentence)
Do/Does + Subject + Verb1 + Object ? (Interrogative sentence)

Example:
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e She drinks milk every morning. (Positive sentence)

e She does not drink milk every morning. (Negative sentence)

e Does she drink milk every morning? (Interrogative sentence)
Example of descriptive text about animal

Elephant

Identification: The elephants are herbivores and eat all types of vegetation such as
grasses, leaves, and fruits. They have almost hairless skin, four legs,
and a distinctive long, flexible, prehensile trunk. The elephants which
is also known as-the largest of all land mammals usually live in
groups c0n3|st|ng of adult female elephant as the leader of the group,
tr[1e|r~chlldren and thelr felative. female elepharﬁts

- r

élephants alsoh lar“rp audltory ecCa
om a distance about
ey have one of the softest parts

tens k”om@‘ ck ofithe_
of their body which ¥s called e knuckle. In a z0o, Mahouts (elephant

trainers) use their feet to steer or give commands to the animal via tha

hey have big and

knuckle. Now, they are a kind of protected animals because their
population remains little in their habitat. Their population began to
decline year by year.

F. Metode Pembelajaran/Teknik: Picture Word Inductive Model (PWIM) Strategy



G. Langkah-langkah Pembelajaran
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No.

Kegiatan

Waktu

1.

Pendahuluan

Guru mengucapkan salam ketika memasuki kelas.
Guru meminta ketua kelas untuk memimpin do’a.
Guru mengecek kehadiran siswa.

Guru menanyakan kepada siswa menyangkut
pengetahuan mereka sebelumnya tentang materi yang

akan dirp__elajari_.__ -

10 menit

Lilt\

ru mémperkenalkan kepada S|swa tent teri

Guru menggali pengetahuan siswa tentang descriptive

text berdasarkan apa yang telah mereka ketahui.

Elaborasi:

Guru menjelaskan definisi dan tujuan descriptive text.

Guru menjelaskan generic structures dan language
features yang dimiliki oleh descriptive text.
Guru menjelaskan tenses yang biasanya digunakan

dalam penulisan descriptive text, yaitu simple present

60 menit




tense.

Guru memberikan contoh descriptive text tentang
Elephant, beserta gambar dan siswa diminta untuk
menganalisis teks tersebut sesuai dengan beberapa
informasi yang telah diperoleh.

Guru menunjukkan sebuah gambar Penguins

Guru meminta siswa untuk mengidentifikasi apa yang
dapat mereka lihat dari gambar yang dipajang di
papan tulis.

,.;Guru memlnta S|swa untuk mulal menullgk‘an

| label pada
bagian-bagian gamb;a\r Uyang telah diidentifikasi.

Guru membaca kosakata dan mengulangi gambar kata
yang yang telah terbentuk.

Guru meminta siswa untuk membaca kata-kata
tersebut, kemudian mengklasifikasikannya ke dalam
berbagai macam kelompok dan mengidentifikasi
kesamaan konsep.

Guru meminta siswa untuk membaca dan mengulangi
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gambar kata seperti langkah sebelumnya
(menyebutkan katanya, mengeja, lalu mengatakannya
sekali lagi).

e Guru menambahkan kata-kata bila tidak ditemukan
oleh siswa.

e Guru membimbing siswa untuk menciptakan judul
yang sesuai dengan gambar kata.

e Guru meminta siswa untuk membuat descriptive text
tentang_animal (Penguins) pgrdasar_k_an gambar yang

Aitun jukkan

Konfirmasi: ~ __

e Guru mengontrol aktifitas siswa dan membantu
mereka jika dibutuhkan.
e Guru meminta siswa untuk mengumpulkan hasil

karangan mereka.
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Kegiatan akhir
e Guru menyimpulkan materi pembelajaran.
e Guru menyampaikan materi yang akan dipelajari pada

pertemuan selanjutnya.

10 menit




e Guru menutup pelajaran dengan mengucap salam. |
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. Sumber dan Media

Sumber: Mukarto. 2007. English on Sky 1: English for Junior High School Grade

Media: Picture of Animal (Elephant and Penguins)

VIII. Jakarta: Erlangga.

. Penilaian

1. Teknik: Writing

2. Bentuk: Text i

i

3. Instrument: frer“@g}f%x /
Rubrik Y
Aspek Pe | y.
No. Aspect ‘QCO '
1. | Content 920 ‘ =
2. Organization 0-20
3. | Vocabulary 020
4, Language 0-30
5. | Mechanics 010
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Jatiagung, 1 Maret 2018

Guru Bahasa Inggris Mahasiswi Peneliti,

Linda Safitri, S. Pd Nurleni

Mengetahui,
Kepala SMP Al-Huda Jatiagung

P

r: h
.'/ \>\

"“Ed‘ Susaniso S.Pd
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Lampiran:

Answer
Title:
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Appendix 9

LESSON PLAN 1

(Control Class)

Nama Sekolah : SMP Al-Huda Jatiagung Lampung Selatan
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan)/ 2 (Dua)
Alokasi Waktu : 2 X 40 Menit
Pertemuan Ke 1
Skill : Writing
Topik Pembelajaran : Descriptive Text
Tema : Describing Place

A. Standar Kompeten5| : N

12. Me unglkapkah makna dalam teks tulis fungsmmama}h esai pendek sangat

40y

raksi dengan

B. Kompetensi Dasar A\ "

12.2. Mengungkapkan makna dan langkah retorika dalam esai pendek sangat
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan
berterima untuk berinteraksi dengan lingkunguan terdekat dalam teks

berbentuk descriptive/ procedur.

C. Indikator Pencapaian Kompetensi
1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks berbentuk descriptive berdasarkan gambar.
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D. Tujuan Pembelajaran

Pada akhir pembelajaran, peserta didik dapat dengan cermat, cepat dan tepat:

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks deskriptif sederhana berdasarkan gambar yang disediakan.

E.Materi Pokok

1.

Definition of descriptive text
Descriptive text is text which describes the characteristics of something. It can

be person, a place, an animal,. or thing.

Social fungtion | 4

e ‘]

ial function to describe,é‘f)ﬂa’ﬁié

Y y
= G
i, :

Generic structure o

rson, place,

a. ldentification: Itisto i enify the phenomena that to be described.
b. Description: It is to describe part, qualities, or characteristics.
Language features of descriptive text
a. The use of adjective
Example: beautiful, handsome, big, tall, small, etc.
b. Using the simple present tense
The simple present tense is used to describe an action that is regular,

true, or normal. We also use the present tense:
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e For repeated or regular actions in the present time period
(I take the car to the office)
e For facts
(A cow has four legs)
e For habits
(I take a bath twice a day)
e For things that are always/generally true
(They speak English at work)

5. Simple present tense

T"be+mjectlve/ dverb Po

Example:
¢ He is handsome boy. (Positive sentence)
¢ He is not handsome boy. (Negative sentence)
¢ Is he handsome boy? (Interrogative sentence)
b. Verbal
Subject + Verbl (s/es) + Object. (Positive sentence)
Subject + Do/Does + Not + Verbl + Object. (Negative sentence)

Do/Does + Subject + Verbl1 + Object ? (Interrogative sentence)
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Example:
e She drinks milk every morning. (Positive sentence)
e She does not drink milk every morning. (Negative sentence)
e Does she drink milk every morning? (Interrogative sentence)
Example of descriptive text about place

Borobudur Temple

Identification: Borobudur is Hindu — Budhist temple. It was build in the nineth
century under Sailendra dynasty of ancient Mataram kingdom.

Borobud‘(j'r is Ioc-_:"ated.i_n Mage’l_an_g,_ Cé'n;ral Java, Indonesia.
Descriptio robudur |s wel known I over the
uenéedby the Gl a it tureo
co

onahlll4@‘ nsis|

five terraces are square and surrounded by walls adorned with Budist

construction is

temple is construct

step like stone terrace. The first

sculpture in bas-relief. The upper three are circular. Each of them is
with a circle of bell shape-stupa. The entire adifice is crowned by a
large stupa at the centre at the centre of the top circle. The way to the
summit extends through some 4.8 km of passage and starways. The
design of Borobudur which symbolizes the structure of universe

influences temples at Angkor, Cambodia.

F. Metode Pembelajaran/Teknik: Draw Label Caption Strategy



G. Langkah-langkah Pembelajaran
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No.

Kegiatan

Waktu

1.

Pendahuluan

Guru mengucapkan salam ketika memasuki kelas.
Guru meminta ketua kelas untuk memimpin do’a.
Guru mengecek kehadiran siswa.

Guru menanyakan kepada siswa menyangkut
pengetahuan mereka sebelumnya tentang materi yang

akan dipelajari,

10 menit

yang akan dipelajari.

Guru menggali pengetahuan siswa tentang descriptive

text berdasarkan apa yang telah mereka ketahui.

Elaborasi:

Guru menjelaskan definisi dan tujuan descriptive text.

Guru menjelaskan generic structures dan language
features yang dimiliki oleh descriptive text.

Guru menjelaskan tenses yang biasanya digunakan

60 menit




dalam penulisan descriptive text, yaitu simple present
tense.

e Guru memberikan contoh descriptive text tentang
Borobudur Temple, beserta gambar dan siswa diminta
untuk menganalisis teks tersebut sesuai dengan
beberapa informasi yang telah diperoleh.

e Guru meminta siswa untuk membuat gambar sebuah
tempat.

e Guru meminta siswa untuk member label berdasarkan

gam I_ol'ar y@ﬁg. telah di bg_jat"oléh.-"s'i's_\_lva.

[ !

gl

'Guru meminta Z wa untuk membuat sebua
L N .__\\ X & i 4

.

ari abelyang ada di gambar tersgbut

e Guru a unit sebuah
descriptive text tenta;né tempat dari gambar, label dan
kalimat yang telah di buat oleh siswa sebelumnya.

Konfirmasi:

e Guru meminta siswa untuk mengumpulkan hasil

karangan mereka.
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Kegiatan akhir
e Guru menyimpulkan materi pembelajaran.

e Guru menyampaikan materi yang akan dipelajari pada

10 menit
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pertemuan selanjutnya.

e Guru menutup pelajaran dengan mengucap salam.

. Sumber dan Media
Sumber: Mukarto. 2007. English on Sky 1: English for Junior High School Grade
VIII. Jakarta: Erlangga.

Media: Picture of Places (Borobudur Temple)

. Penilaian

. Rubrik Penilaian ~

Aspek Penilaian Writing:

No. Aspect Score
1. Content 0-20
2. Organization 0-20
3. Vocabulary 0-20
4, Language 0-30
5. Mechanics 0-10
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Jatiagung, 22 Februari 2018

Guru Bahasa Inggris Mahasiswi Peneliti,

Linda Safitri, S. Pd Nurleni

Mengetahui,

Kepala_}S-I\?I/IﬂD\“A\I\-Huda Jatiagung

;..‘.J:‘

— g
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Lampiran:

Name:

Class:

Date:

Direction:
1. Draw a picture about place!
2. Make the label in the picture that you draw!
3. Make a sentence from the label in the picture!

4. Make a descriptive text! .

Answer:
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LESSON PLAN 2
(Control Class)

Nama Sekolah : SMP Al-Huda Jatiagung Lampung Selatan
Mata Pelajaran : Bahasa Inggris

Kelas/Semester : VIII (Delapan)/ 2 (Dua)

Alokasi Waktu : 2 X 40 Menit

Pertemuan Ke 22

Skill - Writing

Topik Pembelajaran : Descriptive Text

Tema : Describing Person

A. Standar Kompetensi

12. Mengungkapkan makna dalam teks tulls fungswnal dan esai pendek sangat

.;"z (7

sed hana[beltbéntuk descrlptlve dan procedure u,ntuk tjerlnt aksi dengan

12.2. Mengungkapkan makna
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan
berterima untuk berinteraksi dengan lingkunguan terdekat dalam teks

berbentuk descriptive/ procedur.

C. Indikator Pencapaian Kompetensi

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks berbentuk descriptive berdasarkan gambar.
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D. Tujuan Pembelajaran

Pada akhir pembelajaran, peserta didik dapat dengan cermat, cepat dan tepat:

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks deskriptif sederhana berdasarkan gambar yang disediakan.

E.Materi Pokok

1.

Definition of descriptive text
Descriptive text is text which describes the characteristics of something. It can

be person, a place, an animal,. or thing.

Social fungtion | 4

e ‘]

ial function to describe,é‘f)ﬂa’ﬁié

Y y
= G
i, :

Generic structure o

rson, place,

a. ldentification: Itisto i enifythe phenomena that to be described.
b. Description: It is to describe part, qualities, or characteristics.
Language features of descriptive text
a. The use of adjective
Example: beautiful, handsome, big, tall, small, etc.
b. Using the simple present tense
The simple present tense is used to describe an action that is regular,

true, or normal. We also use the present tense:
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e For repeated or regular actions in the present time period
(I take the car to the office)
e For facts
(A cow has four legs)
e For habits
(I take a bath twice a day)
e For things that are always/generally true
(They speak English at work)

5. Simple present tense

T"be+mjectlve/ dverb Po

Example:
¢ He is handsome boy. (Positive sentence)
¢ He is not handsome boy. (Negative sentence)
¢ Is he handsome boy? (Interrogative sentence)
b. Verbal
Subject + Verbl (s/es) + Object. (Positive sentence)
Subject + Do/Does + Not + Verbl + Object. (Negative sentence)

Do/Does + Subject + Verbl1 + Object ? (Interrogative sentence)
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Example:

e She drinks milk every morning. (Positive sentence)

e She does not drink milk every morning. (Negative sentence)

e Does she drink milk every morning? (Interrogative sentence)

Example of descriptive text about person
Natasha Wilona
Identification: Her full name is Natasha Wilona. She usually calls Natasha, Tasya, or

Wilo. She was born-on December 15, 1998 in Jakarta. She works as
an actress and model

Description: Natasha IS good Iooklng She has Iong halr white skin, pointed nose,

[ |

Rpund eyes She !s not rea!y taII It is arpu-

cm. Natasha like

swimming.

F. Metode Pembelajaran/Teknik: Draw Label Caption Strategy

G. Langkah-langkah Pembelajaran

No. | Kegiatan Waktu

1. Pendahuluan 10 menit
e Guru mengucapkan salam ketika memasuki kelas.

e Guru meminta ketua kelas untuk memimpin do’a.




e Guru mengecek kehadiran siswa.
e Guru menanyakan kepada siswa menyangkut
pengetahuan mereka sebelumnya tentang materi yang

akan dipelajari.
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Kegiatan inti
Eksplorasi:
e Guru memperkenalkan kepada siswa tentang materi
yang akan dipelajari.
e Guru rr)_e__nggalj___p_e_ngetahug_r_u__giswa te_ntang descriptive

Iéxl_tgérdasérkaﬁ aib‘a'\yahg"te'iah" fn__ereléar ketahui.
1 e v P S ', ]

A
4

features yang dimiliki oleh descriptive text.

e Guru menjelaskan tenses yang biasanya digunakan
dalam penulisan descriptive text, yaitu simple present
tense.

e Guru memberikan contoh descriptive text tentang
Natasha Wilona, beserta gambar dan siswa diminta
untuk menganalisis teks tersebut sesuai dengan

beberapa informasi yang telah diperoleh.

n tujuaf descrighive text.

60 menit




Guru meminta siswa untuk membuat gambar
seseorang. Guru meminta siswa untuk member label
berdasarkan gambar yang telah dibuat oleh siswa.
Guru meminta siswa untuk membuat sebuah kalimat
dari label yang ada di gambar tersebut.

Guru meminta siswa untuk membuat sebuah
descriptive text tentang seseorang dari gambar, label
dan kalimat yang telah di buat oleh siswa

sebelumnya.

Konfirmasi: :"

G u memlnta Sﬂ Hﬂuhmengumpul
e =.>

ere a.

o
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3. | Kegiatan akth

Guru menyimpulkan materi pembelajaran.
Guru menyampaikan materi yang akan dipelajari pada
pertemuan selanjutnya.

Guru menutup pelajaran dengan mengucap salam.

10 menit

H. Sumber dan Media

Sumber: Mukarto. 2007. English on Sky 1: English for Junior High School Grade

VIII. Jakarta: Erlangga.



Media: Picture of Person (Natasha Wilona)

. Penilaian

1. Teknik: Writing

2. Bentuk: Essay

Instrument: Terlampir

. Rubrik Penilaian

Aspek Penilaian Writing:

No. Aspect y 'Sd_bre

1 Content 0_20 7, —
2. | Organization .

3.

4

3 i

Mechanics * &
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Jatiagung, 26 Februari 2018

Guru Bahasa Inggris Mahasiswi Peneliti,

Linda Safitri, S. Pd Nurleni

Mengetahui,

Kepala_}S-I\?I/IﬂD\“A\I\-Huda Jatiagung

;..‘.J:‘

— g
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Lampiran:

Name:

Class:

Date:

Direction:
1. Draw a picture about person!
2. Make the label in the picture that you draw!
3. Make a sentence from the label in the picture!

4. Make a descriptive text! .

Answer:
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LESSON PLAN 3
(Control Class)

Nama Sekolah : SMP Al-Huda Jatiagung Lampung Selatan
Mata Pelajaran : Bahasa Inggris

Kelas/Semester : VIII (Delapan)/ 2 (Dua)

Alokasi Waktu : 2 X 40 Menit

Pertemuan Ke 23

Skill - Writing

Topik Pembelajaran : Descriptive Text

Tema : Describing Animal

A. Standar Kompetensi

12. Mengungkapkan makna dalam teks tulls fungswnal dan esai pendek sangat

.;"z (7

sed hana[beltbéntuk descrlptlve dan procedure u,ntuk tjerlnt aksi dengan

12.2. Mengungkapkan makna
sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar dan
berterima untuk berinteraksi dengan lingkunguan terdekat dalam teks

berbentuk descriptive/ procedur.

C. Indikator Pencapaian Kompetensi

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks berbentuk descriptive berdasarkan gambar.
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D. Tujuan Pembelajaran

Pada akhir pembelajaran, peserta didik dapat dengan cermat, cepat dan tepat:

1. Menggunakan kalimat simple present tense dalam membuat sebuah deskripsi.

2. Menulis teks deskriptif sederhana berdasarkan gambar yang disediakan.

E.Materi Pokok

1.

Definition of descriptive text
Descriptive text is text which describes the characteristics of something. It can

be person, a place, an animal,. or thing.

Social fungtion | 4

e ‘]

ial function to describe,é‘f)ﬂa’ﬁié

Y y
= G
i, :

Generic structure o

rson, place,

a. ldentification: Itisto i enifythe phenomena that to be described.
b. Description: It is to describe part, qualities, or characteristics.
Language features of descriptive text
a. The use of adjective
Example: beautiful, handsome, big, tall, small, etc.
b. Using the simple present tense
The simple present tense is used to describe an action that is regular,

true, or normal. We also use the present tense:
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e For repeated or regular actions in the present time period
(I take the car to the office)
e For facts
(A cow has four legs)
e For habits
(I take a bath twice a day)
e For things that are always/generally true
(They speak English at work)

5. Simple present tense

T"be+mjectlve/ dverb Po

Example:
¢ He is handsome boy. (Positive sentence)
¢ He is not handsome boy. (Negative sentence)
¢ Is he handsome boy? (Interrogative sentence)
b. Verbal
Subject + Verbl (s/es) + Object. (Positive sentence)
Subject + Do/Does + Not + Verbl + Object. (Negative sentence)

Do/Does + Subject + Verbl1 + Object ? (Interrogative sentence)
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Example:
e She drinks milk every morning. (Positive sentence)
e She does not drink milk every morning. (Negative sentence)
e Does she drink milk every morning? (Interrogative sentence)
Example of descriptive text about animal

Elephant

Identification: The elephants are herbivores and eat all types of vegetation such as
grasses, leaves, and fruits. They have almost hairless skin, four legs,
and a dlstlnctlve Iong erX|bIe prehensne trunk. The elephants which
|s also known as the Iargest of all land mammals usually live in

'||the leader of the group,

Description: The cause they have big and

wide ears. ounds from a distance about
tens kilometer. At the baék of the ears, they have one of the softest parts
of their body which is called the knuckle. In a zoo, Mahouts (elephant
trainers) use their feet to steer or give commands to the animal via tha
knuckle. Now, they are a kind of protected animals because their
population remains little in their habitat. Their population began to

decline year by year.

F. Metode Pembelajaran/Teknik: Draw Label Caption Strategy



G. Langkah-langkah Pembelajaran
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No.

Kegiatan

Waktu

1.

Pendahuluan

Guru mengucapkan salam ketika memasuki kelas.
Guru meminta ketua kelas untuk memimpin do’a.
Guru mengecek kehadiran siswa.

Guru menanyakan kepada siswa menyangkut
pengetahuan mereka sebelumnya tentang materi yang

akan dirp__elajari_.__ -

10 menit

Lilt\

ru mémperkenalkan kepada S|swa tent teri

Guru menggali pengetahuan siswa tentang descriptive

text berdasarkan apa yang telah mereka ketahui.

Elaborasi:

Guru menjelaskan definisi dan tujuan descriptive text.

Guru menjelaskan generic structures dan language
features yang dimiliki oleh descriptive text.
Guru menjelaskan tenses yang biasanya digunakan

dalam penulisan descriptive text, yaitu simple present

60 menit




tense.

e Guru memberikan contoh descriptive text tentang
Elephant, beserta gambar dan siswa diminta untuk
menganalisis teks tersebut sesuai dengan beberapa
informasi yang telah diperoleh.

e Guru meminta siswa untuk membuat gambar hewan.
Guru meminta siswa untuk member label berdasarkan
gambar yang telah-dibuat oleh siswa.

e Guru meminta siswa untuk membuat sebuah kalimat

dari 1abel Yahg ada di. gambar tersebut.

'Glru meminta siswa untuk membuat se

.

criptive text tentang seseor'éhgygarr ga

.

sebelumnya.

Konfirmasi:
e Guru meminta siswa untuk mengumpulkan hasil

karangan mereka.
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Kegiatan akhir

e Guru menyimpulkan materi pembelajaran.
e Guru menyampaikan materi yang akan dipelajari pada
pertemuan selanjutnya.

e Guru menutup pelajaran dengan mengucap salam.

10 menit




H. Sumber dan Media
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Sumber: Mukarto. 2007. English on Sky 1: English for Junior High School Grade

VIII. Jakarta: Erlangga.

Media: Picture of Animal (Elephant)

. Penilaian

1. Teknik: Writing
2. Bentuk: Essay

3. Instrument: Terlampir .

. Rubrik Penilaian

Aspek Penilaian Wri

Organization

3. Vocabulary

4, Language

0-30

5. Mechanics

0-10




Jatiagung, 1 Maret 2018

Guru Bahasa Inggris Mahasiswi Peneliti,

Linda Safitri, S. Pd Nurleni

Mengetahui,

Kepala_}S-I\?I/IﬂD\“A\I\-Huda Jatiagung

;..‘.J:‘

— g
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Lampiran:

Name:

Class:

Date:

Direction:
1. Draw a picture about animal!
2. Make the label in the picture that you draw!
3. Make a sentence from the label in the picture!

4. Make a descriptive text! .

Answer:



Appendix 10

EXPERT VALIDATION FORM WRITING TEST

Direction:

For each question, please give your response by ticking (v) a box representing your
choice.

No. Question Answer Comments
Yes No

1. | Arethe direction and the
instructions of the test
instrument clear enough?

2. | Is the time allocation quite
effective?

3. | Do the indicators in the test
instrument have covered alh,

aspects measured? "0 ) 4 | )
4. | Does the instftiment have :

he generic %tructuies

General Comments

Please give any general comment or suggestion you may have concerning this test

development

Bandar Lampung, 2018

Validator



Appendix 11

Sekolah

Kelas

Mata Pelajaran
Semester

Standar Kompetensi

SILABUS PEMBELAJARAN

: SMP Al-Huda Jatiagung Lampung Selatan
> VI ( Delapan)
: Bahasa Inggris
:2 (Dua)

: Menulis
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6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana berbentuk descriptive, dan recount untuk
berinteraksi dengan lingkungan sekitar

terkait jenis
teks

. Penilaian
Kompetensi  [Materi Kegiatan L'l?]'c‘;"’ggi;n_ _ _ _ Alokasi Sumber Karakter
Dasar Pembelajaran [Pembelajaran Ko}mpetehsi' .Te:kn_lkj‘\\._ Be_ntgk_ _[Contoh , Waktu Belajar
A | ““JInstrumen fInstrumen &
| \ ' a J
Teks 1. Tanya S 1. Buku teks  [Kreatif
fun%sii(()nal jhavl\/?b Il()e_rtb EPIR N X 40 Menit 3(/:angzt rﬁlevan ﬁermat_k -
pende al terkai N, umble ) onto omunikati
berupa : tema/topik teks ional |~ [sentences . undangan,
- Undangan fungsional pendek Eé:iﬁ‘hs\ Essafl Sli\;:]tlon pengumuman
- Pengumuman| yang akan o Meyus \\ given. , SMS
. . e 2. Write an
- Pesan Singkat| dibahas. kata invitation/ 2. Gambar yang
2. Penguatan meniadi . Invitation/ an relevan.
vembali teksj Tes tulis announcem
kosakata dan fungsional Eggééngssiﬁ:
Teks rumpang | tata bahasa yang situation
berbentuk terkait jenis bermakna given
- descriptive | teks e Menulis
. recount fungsional. teks
3. _MenullS fungs|0na|
. kalimat pendek
Ka“mat acak Sederhana
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: Penilaian
Kompetensi  [Materi Kegiatan IIDr;il(:I;atZi;n Alokasi Sumber Karakter
Dasar Pembelajaran [Pembelajaran Kom paian - renik Bentuk Contoh Waktu Belajar
petensi
Instrumen {Instrumen
sekitar. 4. Menulis teks
fungsional
pendek
berdasarkan ] e Complete the
konteks dengan Tes tulis paragraph
kreatif dan using the
komunikatif suitable Kreatif
words. . L. Bukuteks [Cermat
6.2. ] e Rearrange AX 40 menit yang Komunikatif
[Mengungkapkan 1. Review e Melengka|Tes tulis the following relevan.  |Percaya diri
makna dan Ungkapan pi sentences 2. Gambar Mandiri
langkah ungkapan rumpang [ __ "\'.correctly terkait
retorika yang | teksessaih, Ul A A9 Write an tema/topik
dalam esei mendeskripsi | /ypendek h { essayd | 3. Benda-
pendek kan bend [ berbentuk ' benda
sederhana orang at \ descriptiv sekitar
dengan tempat. en
menggunakan 2. Menulis Merigu'su
ragam bahasa kalimat yang Kalimate)_ g
tulis Mendeskripsi menjadi .
secara akurat, kan benda, teks v ~ W
lancar tempat, orang bermaglh GJ
dan berterima atau binatang dalam
untuk berdasarkan bentuk
berinteraksi gambar/realli descriptiv
dengan a e
lingkungan 3. Melengkapi [e Menulis
sekitar rumpang teks essai
dalam teks dalam teks dalam
berbentuk deskriptif bentuk
descriptive dengan kata descriptiv
dan yang tepat. e
recount (. Menyusun |
kalimat acak
menjadi teks
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Kompetensi
Dasar

Materi
Pembelajaran

Kegiatan
Pembelajaran

Indikator
Pencapaian
Kompetensi

Penilaian

Alokasi

Teknik

Bentuk
Instrumen

Contoh
Instrumen

Waktu

Sumber
Belajar

Karakter

deskriptif
yangterpadu.

b. Membuat

draft teks
deskriptive
secara
mandiri.

6. Mengekspos
teks
descriptive
yang ditulis
di kelas
dengan
mandiri dan

percaya diri

Mengetahui

Kepala SMP Al-Huda Jatiagung

Edi Susanto, S.Pd

Linda Safitri S.Pd

Guru Bahasa Inggris

Bandar Lampung, 19 Februari 2018
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Appendix 12

READABILITY OF THE WRITING TEST
Name:
Class:

Based on the instrument of essay writing test, please answer the following question.

No Question Yes | No | Scale (1-10) Comment

1. Apakah Anda paham dengan
petunjuk (instruction) poin

pertama?

2. | Apakah Anda paham dengan

petunjuk (instructiofl) poin Al :\
If ‘_._\_‘\.\ o ‘«a ..:.'>~ z-"{-’.‘:- > _,-..F__F 2 |

4. | Apakah Anda pah

e D
perintah (direction) nomor 1%

5. Apakah Anda paham dengan

perintah (direction) nomor 2?

6. Apakah Anda paham dengan
pertanyaan (question) nomor
1?

7. Apakah Anda paham dengan
pertanyaan (question) nomor
2?

*1 describes an item that is easy to read and 10 describes an item that is difficult to

read.
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Appendix 13
The Result of Readability Test
No | Students’ Name Question and Scale Total Mean
1|2 [3]4]|5]|6]7
1 Students 1 1| 1]1]5|4]1]65 18 2.57143
2 Students 2 11212 3]2]1]1 12 1.71429
3 Students 3 112 |3 |1]4]2]3 16 2.28571
4 Students 4 2 1|2 |5|]5]3]65 23 3.28571
5 Students 5 111116 ]6]6]6 27 3.85714
6 Students 6 2 |2 1] 2]4]1]1 13 1.85714
7 Students 7 112 |13 ]5]4]G5 21 3
8 Students 8 112 |3 |1 ]4]4]1 16 2.28571
9 Students 9 113 ]2]|6]|1]2 16 2.28571
10 | Students 10 2 | 113]4]3]|2]|5 20 2.85714
11 |  Students 11 1] 2700278 4] 2] 3 17 2.42857
12 | Students12 |/d4. | 102 [ .87 4 {2 | 3 16 2.28571
13| Students¥3 | 4 |3 [24°2 |2 | 3 | A 17 2.42857
14 32 11 [1]38]1 12 1.71429
15 T 14 1 403 f 14 2
16 | 1MA A .4 18 | 257143
17 ™ | 1 [ 1] 3] 5 471 13 1.85714
18 =1 [ 1 | 4 4ab 5 21 3
19 |  Students 19 2 | 3 _qum 1] 1 14 2
20 | Students 20 2 1Y 311 10 1.42857
21 | Students 21 1123 ]|5]|3]4 19 2.71429
22 |  Students 22 3213 ]1]2]3 15 2.14286
23 |  Students 23 11115 4]1]G5 18 2.57143
24 |  Students 24 2 | 1|2 |5|]5]|3]65 23 3.28571
25 | Students 25 2 | 1] 2|5]6]6]5 27 3.85714
26 |  Students 26 2 |1 |3 ]1]2]1]1 11 1.57143
27 |  Students 27 31245 4]5 24 3.42857
Total Mean 67.2856
Mean 2.49205
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List of Sample of the Research
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Experimental Class

Control Class

No Students’ Name Gender | Code | No Strudents’Name Gender | Code
1. | Agung Dwi Putra M X-1 | 1. | Alfian Febriansyah M O-1
2. | Ahmad Sulaika M X-2 | 2. | Bagus Nugroho M 0-2
3. | Aminatul Maysaroh F X-3 | 3. | DeaAlidiya F 0-3
4. | Dian Aulia Rahma F X-4 | 4. | Fajar Rizki Setiawan M 0-4
5. | Eka Andayani F X-5 | 5. | Fitria Triastuti F 0-5
6. | Fauzan Ramadani M X-6 | 6. | Hindun F 0-6
7. | Gigih Suryadi M X-7 | 7. | Ismuki Khoiriyah F O-7
8. | M. Naufal Hilmi M X-8 | 8. |Jesika Adelia F 0-8
9. | M. Ridho Akbar M X-9 1.9. | Kurniawati F 0-9
10. | M. Syaifullah M X-10 | 10. | Lidya Ayu Ningrum F 0O-10
11. | Malik Habib Akbar M X-11 {11. | Linda Dwi Cahyani F O-11
12. | Maulana Wibowo WM AX-12 | 42. | M,Agus Setiyadi M 0-12
13. | Mika Anantiara _ F . | X-13 |13. | M. Reza Syabana M 0-13
14. | Nurazizah s F X-14 ' F 0-14
15. | Nurmala Sar \ VA G - F 0-15
16. | Panji Saputra ™M, F 0-16
17. | Putri Subari W | X17 . | Nugma F 0-17
18. | Rahma Aliya F _ami. X-18 =L i M 0O-18
19. | Raisa Anastasya . X [?Supriyono M 0-19
20. | Resti Sugesti F . | Okta Pramesti Putri F 0-20
21. | Siti Fatimah F X-21 | 21. | Putra Mahardika M 0-21
22. | Sri Andani F X-22 | 22. | Putri Anantami F 0-22
23. | Suryo Adi Lesmana M X-23 | 23. | Ridho Malik Putra M 0-23
24. | Tiur Lestari F X-24 | 24. | Riska Delansa F 0-24
25. | Toni Permana M X-25 | 25. | Rizki Syahputra M 0-25
26. | Utami Yuliyanti F X-26 | 26. | Siti Aisyah Az-zahra F 0-26
27. | Walida Masruroh F X-27 | 27. | Siti Munawaroh F 0-27
28. | Winda Eka Safitri F X-28 | 28. | Tiara Amelinda F 0-28
29. | Yolan Dwi Puspita F X-29 | 29. | Umi Kalsum F 0-29
30. | Yunita Maya Sari F X-30 | 30. | Wawan Gunawan M 0-30
31. | Yusrizal Hendri M X-31 | 31. | Yeni Puji Lestari F 0-31
32. | Zahra Dwi Anggraini F X-32 | 32. | Zahra Intan Maulinda F 0-32
33. | Zakiah Maulidiya F X-33
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Students’ Score Pre-test and Post-test in Experimental Class and Control Class

No | Code Pre-test Code Pre-test | No | Code Pre-test Code Post-test
Score X; Score X, Score Y, score Y,
1 | X-16 44.5 X-16 63 1 0-16 495 0O-16 60
2 | X-17 515 X-17 66 2 0-15 50 0-15 60.5
3 | X-18 53.5 X-15 67.5 3 | O-17 51.5 0-17 61.5
4 | X-15 53.5 X-18 67.5 4 | O-14 53.5 0-14 63.5
5 | X-14 54 X-19 68.5 5 | O-18 55 0-18 67
6 | X-19 54 X-14 68.5 6 | O-13 56.5 0-13 67.5
7 | X-20 54.5 X-13 69.5 7 0-19 58.5 0-12 68
8 | X-13 54.5 X-21 69.5 8 | 0-20 59.5 0-19 68
9 | X-21 55 X-20 69.5 9 | O-12 59.5 0-20 68
10 | X-12 57 X-31 70 10 | O-21 60 0-11 69
11 | X-31 57 X-12 70 11 | O-11 60 0-21 69
12 | X-22 58.5 X-11 70.5 12 | O-10 61 0-22 69.5
13 | X-11 59 X-22 70.5 13 | 0-22 61 0-23 69.5
14 | X-10 59.5 X-23 71 14 | O-23 61.5 0-10 69.5
15 | X9 59.5 X100 [ 71 15 | 0-9 61.5 0-9 70.5
16 | X-23 59.5 ‘X8 1" 7254 116|024 | 615 0-24 70.5
17 | X-32 60 [l X-24 725 | 17| 084 63 0-25 71
18 | X-8 60 '..‘. X-9 72.5 0-2 6 0-8 71
19 | X-24 L X-82 m (0 0-26 715
20 | X-7 NAX-25 o 0-27 72
21 | X-25 61. CRT 74 0-7 72
22 | X-6 61.5 X-6 0-6 73
23 | X-26 63 : 68.5 0-5 74
24 | X-5 63 X-5 68.5 0-4 74
25 | X-33 63.5 X-4 76 25 | 0-29 69 0-28 74
26 | X-27 64 X-27 76 26 | O4 69.5 0-29 74
27 | X-4 64 X-33 76 27 | 0O-30 70 0-3 75
28 | X-3 67.5 X-3 79 28 | 0O-32 70 0-30 75
29 | X-28 67.5 X-28 79 29 | O-3 70 0-2 75.5
30 | X-2 70 X-30 84 30 | O-2 70.5 0-22 75.5
31 | X-29 70 X-2 84 31 | O-1 72 0-31 76
32 | X-30 70.5 X-29 84 32 | 0-31 76 0-1 76
33 | X-1 70.5 X-1 84.5 Total 2014 Total 2251
Total 1982.5 Total 2417 Mean 62.93 Mean 70.34
Mean 60.07 Mean 73.24 Median 62.25 Median 70.75
Median 60 Median 72.5 Modus 61.5 Modus 74
Modus 59.5 Modus 72.5 Max 76 Max 76
Max 70.5 Max 84.5 Min 495 Min 60
Min 44.5 Min 63




Appendix 16
a. Score Pre-test in Experimental Class

No | Code Content Organization | Vocabulary Language Mechanics | Total | Total | Average
Rl | R2 | Rl R2 RlL | R2 | R1 | R2 | Rl | R | RL R2
1 X-1 | 16 14 16 16 16 14 19 18 7 5 74 67 70.5
2 X-2 | 16 16 16 14 14 13 20 18 7 6 73 67 70
3 X-3 | 15 17 16 14 16 14 17 13 7 6 71 64 67.5
4 X-4 | 14 13 16 14 12 10 18 16 7 8 67 61 64
5 X5 | 16 14 16 14 13 10 18 13 7 5 70 56 63
6 X6 | 14 12 13 12 14 11 19 16 7 5 67 56 61.5
7 X-7 | 11 14 10 16 12 16 14 15 7 6 54 67 60.5
8 X-8 | 16 12 16 14 14 11 17 10 6 4 69 51 60
9 X-9 | 14 12 14 11 12 11 18 14 7 6 65 54 59.5
10 | X-10 | 12 15 11 14 11 12 12 20 5 7 51 68 59.5
11 | X-11 | 14 14 12 14 11 12 16 15 5 5 58 60 59
12 | X-12 | 11 14 12 16 8 12 11 18 5 7 47 67 57
13 | X-13 | 11 14 11 13 | 412 |pll 11l 16A| 5 5 50 59 54.5
14 | X-14 | 12 14 12 12 |[ 1w 90411 |4 6, 7 52 56 54
15 | X-15 | 11 12 10 | [ASgm 127+ 12 V 11 4716 |g@ | 6 48 59 53.5
16 | X-16 | 9 12 10 |1 8 10 v By 47 42 445
17 | X417 | 11 | 9 NN m * & 56 | 47 | 515
18 | X-18 | 11 11 491647 7 5 55 52 53.5
19 | X-19 | 12 14 I~ 7 52 56 54
20 | X-20 | 11 14 5 7 49 60 54.5
21 | X-21 | 11 12 6 5 50 60 55
22 | X-22 | 11 12 6 6 57 60 58.5
23 | X-23 | 16 12 8 5 66 53 59.5
24 | X-24 | 11 14 7 6 54 67 60.5
25 | X-25 | 14 12 7 5 67 56 61.5
26 | X-26 | 16 14 7 5 70 56 63
27 | X-27 | 14 13 7 8 67 61 64
28 | X-28 | 15 17 7 6 71 64 67.5
29 | X-29 | 17 15 7 6 75 65 70
30 | X-30 | 16 14 7 5 74 67 70.5
31 | X-31 | 11 14 5 7 47 67 57
32 | X-32 | 16 12 6 4 69 51 60
33 | X33 | 11 14 7 7 58 69 63.5
Total 436 | 442 | 433 | 448 | 409 | 383 | 514 | 501 | 208 | 191 | 2000 | 1965 | 1982.5




b. Score Pre-test in Control Class

No. | Code Content Organization | Vocabulary Language Mechanics | Total | Total | Average
Rl | R2 | Rl R2 Rl | R2 | R1 | R2 | Rl | R | RL R2
1 o-1 | 17 15 16 14 16 14 19 16 7 6 75 65 70
2 0-2 | 17 14 15 16 16 13 20 18 8 7 76 68 72
3 0-3 | 17 16 16 14 16 16 16 16 7 6 72 68 70
4 04 | 17 14 16 14 15 12 19 18 6 7 73 65 69
5 05 | 17 13 16 12 16 13 21 17 7 5 77 60 68.5
6 06 | 16 14 15 14 16 15 17 16 7 6 71 65 68
7 07 | 14 15 15 13 15 12 17 16 5 6 66 62 64
8 0-8 | 16 14 15 14 14 12 15 13 6 7 66 60 63
9 09 | 16 13 14 12 15 12 17 15 5 4 67 56 61.5
10 | 0-10 | 14 16 13 11 15 12 15 14 6 7 63 60 61.5
11 | 011 | 14 15 14 12 14 12 14 15 6 6 62 60 61
12 | 012 | 15 12 13 12 14 13 14 15 6 6 62 58 60
13 | 0-13 | 14 12 16 12 | 412 |l 16| 15A| 6 5 64 55 59.5
14 | 0-14 | 15 13 14 14 |[ 12m| 110|413 | pu1d 6, 5 60 57 58.5
15 | 0-15 | 12 12 11 BT 10 ¥V 16 4150 g8l | 5 55 55 55
16 | 0-16 | 11 9 12 |11 9 14 14 [ 5 55 48 51.5
17 | 017 | 13 | 10 [ 10, m Ly 54 | 45 | 495
18 | 0-18 | 12 10 10 “1245 5 55 45 50
19 | 0-19 | 10 7 - 14~ 13 14 |16 6 53 54 53.5
20 | 0-20 | 12 12 ~_ W _- 6 5 59 54 56.5
21 | 0-21 | 14 12 V¢ 6 5 64 55 59.5
22 | 0-22 | 15 12 6 6 62 58 60
23 | 0-23 | 14 11 6 5 66 56 61
24 | 0-24 | 14 16 6 7 63 60 61.5
25 | 0-25 | 16 14 15 14 6 7 66 60 63
26 | 0-26 | 17 15 13 12 7 7 66 62 64
27 | 0-27 | 14 16 14 15 6 6 68 68 68
28 | 0-28 | 17 13 16 12 7 5 77 60 68.5
29 | 0-29 | 17 15 16 17 7 5 73 66 69.5
30 | 0-30 | 16 15 15 16 7 5 73 67 70
31 | 0-31 | 17 16 17 16 7 6 71 70 70.5
32 | 0-32 | 17 16 18 17 8 7 80 72 76
Total A77 | 427 | 461 | 419 | 451 | 394 | 526 | 490 | 199 | 184 | 2114 | 1914 | 2014




c. Score Post-test in Experimental Class

No | Code Content Organization | Vocabulary Language Mechanics | Total | Total | Average
Rl | R2 | Rl R2 R1 R2 | Rl | R2 | Rl | R2 | Rl R2
1 X-1 | 19 18 18 19 18 17 22 20 9 9 86 83 84.5
2 X-2 | 18 19 18 19 19 18 19 20 9 9 83 85 84
3 X-3 | 17 16 17 19 18 18 19 19 8 7 79 79 79
4 X-4 | 17 16 16 14 14 17 21 23 7 7 75 77 76
5 X5 | 17 15 16 17 17 18 17 18 7 8 74 76 75
6 X6 | 16 16 15 17 18 18 17 18 7 7 73 76 74.5
7 X-7 | 16 17 15 15 16 16 20 18 8 7 75 73 74
8 X-8 | 17 16 16 17 14 14 20 17 7 7 74 71 72.5
9 X-9 | 14 17 12 17 12 16 20 23 7 7 65 80 72.5
10 | X-10 | 15 13 16 17 17 18 17 16 7 6 72 70 71
11 | X-11 | 14 15 16 16 16 15 18 17 8 6 72 69 70.5
12 | X-12 | 12 19 14 18 12 14 17 20 7 7 62 78 70
13 | X-13 | 15 15 16 15 | 415 |16 15| 174 7 8 68 71 69.5
14 | X-14 | 15 15 14 15 | 14m| 160417 | p18 6, 7 66 71 68.5
15 | X-15 | 12 14 16 == 15 V 17 400l | 7 64 71 67.5
16 | X-16 | 14 12 13 |15 14 16 137 B 67 59 63
17 | X417 | 14 | 14 NN m 5 |47 64 | 68 66
18 | X-18 | 12 16 12 204" 8 7 64 71 67.5
19 | X-19 | 16 17 - 12~ 14 18 | —17 7 65 72 68.5
20 | X-20 | 15 15 ~_ O _- 7 8 68 71 69.5
21 | X-21 | 16 15 V¢ 7 8 68 71 69.5
22 | X-22 | 14 15 8 6 72 69 70.5
23 | X-23 | 15 13 7 6 72 70 71
24 | X-24 | 17 16 7 7 74 71 72.5
25 | X-25 | 17 14 7 7 78 70 74
26 | X-26 | 16 16 7 7 73 76 74.5
27 | X-27 | 17 16 7 7 75 77 76
28 | X-28 | 17 16 8 7 79 79 79
29 | X-29 | 18 19 9 9 83 85 84
30 | X-30 | 18 19 9 9 83 85 84
31 | X-31 | 12 19 7 7 62 78 70
32 | X-32 | 14 17 7 7 65 80 72.5
33 | X-33 | 17 16 7 7 75 77 76
Total 513 | 526 | 509 | 545 | 502 | 535 | 607 | 613 | 244 | 240 | 2375 | 2459 | 2417







d. Score Post-test in Control Class

No. | Code Content Organization | Vocabulary Language Mechanics | Total | Total | Average
Rl | R2 | Rl R2 Rl | R2 | R1 | R2 | Rl | R | RL R2
1 O-1 | 18 18 17 16 16 12 21 18 8 7 80 71 75.5
2 0-2 | 17 16 17 17 16 14 21 19 8 7 79 73 76
3 0-3 | 17 16 17 16 14 12 23 19 8 8 79 71 75
4 04 | 18 17 17 17 12 14 22 17 7 7 76 72 74
5 05 | 18 17 17 17 13 12 22 17 8 7 78 70 74
6 06 | 16 15 15 15 16 12 22 18 7 8 76 68 72
7 07 | 14 15 17 17 16 12 20 18 8 6 75 68 71.5
8 0-8 | 16 15 16 15 14 12 22 18 7 7 75 67 71
9 09 | 17 14 15 15 14 16 18 17 7 8 71 70 70.5
10 | 0-10 | 16 14 14 14 15 12 22 18 8 6 75 64 69.5
11 | 011 | 15 14 17 17 15 12 19 17 7 6 73 66 69.5
12 | 012 | 15 14 16 15 16 16 17 15 8 6 72 66 69
13 | 0-13 | 16 15 15 14 | A12 |pd2 19a| 20A| 7 6 69 67 68
14 | O-14 | 15 14 16 15 | 14m| 110420 |p18 6, 7 71 65 68
15 | 0-15 | 14 14 16 | 5w 13+ 14 | 18 416 (m8 | 6 69 65 67
16 | O-16 | 12 14 15 |14 15 14 13 | B 59 64 61.5
17 | 017 | 14 | 12 NN m 18 |46 63 | 57 60
18 | 0-18 | 12 10 14 17 A7 6 62 59 60.5
19 | 0-19 | 17 15 - 14~ 12 15 | —T4 6 68 59 63.5
20 | 0-20 | 16 12 =11, B 8 7 74 61 67.5
21 | 0-21 | 14 12 1 A 7 7 69 67 68
22 | 0-22 | 15 14 8 6 72 66 69
23 | 0-23 | 16 14 8 6 75 64 69.5
24 | 0-24 | 16 14 7 6 73 68 70.5
25 | 0-25 | 16 15 7 7 75 67 71
26 | 0-26 | 16 15 7 8 76 68 72
27 | 0-27 | 17 16 7 6 77 69 73
28 | 0-28 | 18 17 7 7 76 72 74
29 | 0-29 | 18 17 8 7 78 70 74
30 | 0-30 | 17 16 8 8 79 71 75
31 | 0-31 | 17 16 8 9 78 73 75.5
32 | 0-32 | 17 16 8 7 79 73 76
Total 510 | 473 | 506 | 489 | 458 | 410 | 641 | 562 | 236 | 217 | 2351 | 2151 | 2251







Appendix 17

a. Reliability for Pre-test in Experimental Class

No | Code Score Rank |D(R1-R2)| D?
Rl | R2 | Rl | R2

1 X1 | 74 67 2 3 -1 1
2 X2 | 73 67 3 3 0 0
3 X3 | 71 64 4 5 -1 1
4 X-4 | 67 61 7 6 1 1
5 X5 | 70 56 5 9 -4 16
6 X6 | 67 56 7 9 -2 4
7 X-7 | 54 67 | 14 | 3 11 121
8 X-8 | 69 51 6 | 13 -7 49
9 X-9 | 65 54 9 | 10 -1 1
10 | X-10 | 51 68 | 16 | 2 14 196
11 | X-11 | 58 60 | 10 | 7 3 4
12 | X-12 | 47 67 | 20 | 3 18 324
13 | X-13 | 50 59 | 17 | 8 9 81
14 | X-14 | 52 56 | 15 | 9 6 16
15 | X-15 | 48 59 | 19 |48 | aedl 0 _g121 |
16 | X-16 | 47 42 |a20 IS TShg 258
17 | X-17 | 56 47 |[120) 14 T -2 camll )
18 | X-18 | 55 13 |12 1 N 4y
19 %19 = N w ,,’
20 | X-20 | 49 Wl | 1|
21 | X-21 | 50 —7 L 10 ’
22 | X-22 | 57 60 | 11
23 | X-23 | 66 53 8 | 11 -3¢
24 | X-24 | 54 67 | 14 | 3 11 121
25 | X-25 | 67 56 7 9 -2 4
26 | X-26 | 70 56 5 9 -4 16
27 | X271 | 67 61 7 6 1 1
28 | X-28 | 71 64 4 5 -1 1
29 | X-29 | 75 65 1 4 -3 9
30 | X-30 | 74 67 2 3 -1 1
31 | X-31 | 47 67 | 20 | 3 17 289
32 | X-32| 69 51 6 | 13 -7 49
33 | X-33 | 58 69 | 10 | 1 9 81

Total 1820

176

_ 6 Y.D?
P= ~ N(N2-1)

_q_ 61820

P 65 (652—1)

10920
274560

p=1
p=1-0.03977273
p = 0.96022727

The result reliability of the pre-test in
experimental class was 0.96022727 and the
criteria reliability was very high.




b. Reliability for Pre-test in Control Class

No. | Code Score Rank D (R1-R2) | D?
Rl | R2 R1 | R2

1 o1 | 75 65 4 6 -2 4

2 02 | 76 68 3 3 0 0

3 03 | 72 68 6 3 3 9

4 o4 | 73 65 5 6 -1 1

5 o5 | 77 60 2 8 -6 36

6 o6 | 71 65 7 6 1 1

7 O-7 | 66 62 10 7 3 9

8 0-8 | 66 60 10 8 2 4

9 09 | 67 56 9 11 2 4

10 | O-10 | 63 60 12 8 3 9

11 | 011 | 62 60 13 8 5 25

12 | 012 | 62 58 13 9 4 16

13 | 0-13 | 64 55 11 12 -1 1

14 | 0-14 | 60 57 14 10 4 16

15 | 0-15 | 55 55 16 12 4 16

16 | 0-16 | 55 48 16 14 2

17 | 0-17 | 54 45 17 | A5 W

18 | 0-18 | 55 45 16 | (15 L 1

19 | 0-19 | 53 op 13 5

20 | 0-20 | 59 2

21 | 021 | 64

22 | 022 | 62

23 | 0-23 | 66

24 | 0-24 | 63

25 | 0-25 | 66 60 10 8

26 | O-26 | 66 62 10 7 3 9

27 | 0-27 | 68 68 8 3 5 25

28 | 0-28 | 77 60 2 8 -6 36

29 | 0-29 | 73 66 5 5 0 0

30 | 0-30 | 73 67 5 4 1 1

31 |031| 71 70 7 2 5 25

32 | 0-32| 80 72 1 1 0 0
Total 323

177

_ 6 YD?
p= "~ N(N2-1)

-1 6(323)
P 65 (652-1)
1938
274560

p=1
p=1-0.00705857
p =0.99294143

The result reliability of the pre-test in
control class was 0.99294143 and the

criteria reliability was very high.




C.

Reliability for Post-test in Experimental Class

No | Code Score Rank D(R1-R2) | D’
R1 R2 | Rl | R2
1 X-1 | 86 83 1 2 -1 1
2 X-2 | 83 85 2 1 1 1
3 X-3 | 79 79 3 4 -1 1
4 X-4 | 75 77 5 6 -1 1
5 X5 | 74 76 5 7 -2 4
6 X6 | 73 76 7 7 0 0
7 X-7 | 75 73 5 8 -3 9
8 X-8 | 74 71 6 10 -4 16
9 X-9 | 65 80 12 3 9 81
10 | X-10 | 72 70 8 11 -3 9
11 | X111 | 72 69 8 12 -4 16
12 | X-12 | 62 78 14 5 9 81
13 | X-13 | 68 71 9 10 -1 1
14 | X-14 | 66 71 11 | 10 1 1
15 | X-15 | 64 71 13 | 10 3 9
16 | X-16 | 67 59 10 | 14 4 16
17 | X-17 | 64 68 13 | 43 .0 g0
18 | X-18 | 64 71 2 HOBL NS T
19 | X-19 | 65 |1 9 ’ 9
20 | X-20 | 68 1
21 | X-21 | 68 14
22 | X-22 | 712
23 | X-23 | 72
24 | X-24 | 74 5
25 | X-25 | 78 70 4 11 )
26 | X-26 | 73 76 7 7 0 0
27 | X271 | 75 77 5 6 -1 1
28 | X-28 | 79 79 3 4 -1 1
29 | X-29 | 83 85 2 1 1 1
30 | X-30 | 83 85 2 1 1 1
31 | X-31| 62 78 14 5 9 81
32 | X-32 | 65 80 12 3 9 81
33 | X-33| 75 77 5 6 -1 1
Total 533

178

_ 6 YD?
p= "~ N(N2-1)

-1 6(533)
P 65 (652-1)
3198
274560

p=1
p=1-0.01164773
p = 0.98835227

The result reliability of the post-test in
experimental class was 0.98835227 and

the criteria reliability was very high.
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d. Reliability for Post-test in Control Class

No. | Code Score Rank D (R1-R2) D’ D=1 6 %D?
RL | R2 | RL R2 N(N*-1)
1 O-1 | 80 71 1 3 -2 4 6182)
2 | 02| 79 | 73 2 1 1 1 P=1-Gies0
3 03 | 79 71 2 3 -1 1
4 04 | 76 72 5 2 3 9 B 1092
5 | 05 | 78 | 70 | 3 4 1 1| Pl e
6 06 | 76 68 5 6 -1 1
7 07 | 75 68 6 6 0 0 p=1-0.00397727
8 08 | 75 67 6 7 -1 1
9 0-9 71 70 9 4 5 25 p = 0.99602273
10 | 0-10 | 75 64 6 10 -4 16
E 812 ;g gg g g 2 2 The result reliability of the post-test
13 0-13 69 67 11 7 4 16 in control class was 0.99602273 and
ig 812 ;; gg ﬁ g % i the criteria reliability was very high.
16 | 0-16 | 59 64 15 10 5 25
17 | 0-17 | 63 57 13 13 A W A
18 | 0-18 | 62 59 14 120 | g A 4
19 [ 019 | 68 | s 0 T o m
20 | 020 | 74 A -4 /16
21 | 021 | 69 N m Pl6
22 | 022 72 1 S
23 | 0-23 | 75 10 -4
24 | 0-24 | 73 8 Ty .
25 | 0-25 | 75 6 7 1
26 | 026 | 76 68 5 6 -1 1
27 | 027 | 77 69 4 5 -1 1
28 | 028 | 76 72 5 2 3 9
29 | 029 | 78 70 3 4 -1 1
30 | 030 | 79 71 2 3 -1 1
31 | 031] 78 73 3 1 2 4
32 | 032 79 73 2 1 1 1
Total 182




Appendix 18

a. Gain Score in Experimental Class

NO | code | Pre-test X Post-test X Gain X
1| X1 70.5 84.5 14
2 | X2 70 84 14
3 | X3 67.5 79 11.5
4 | X-4 64 76 12
S | X5 63 75 12
6 | X6 61.5 745 13
7| X7 60.5 74 13.5
8 | X8 60 725 12.5
9 | X9 59.5 72.5 13
10 | x-10 59.5 71 11.5
11 | x-11 59 70.5 11.5
12 | Xx-12 57 70
13 | x-13 54.5 69.5
14 | X-14 54 68.5
15 | X-15 53.5 67.5
16 | X-16 44.5 63
17 | x-17 51.5 66
18 | x-18 53.5 67.5
19 | Xx-19 54 68.5
20 | X-20 54.5 69.5
21 | x-21 55 69.5
22 | X-22 58.5 70.5
23 | X-23 59.5 71
24 | X-24 60.5 72.5
25 | X-25 61.5 74 12.5
26 | X-26 63 74.5 11.5
27 | X-27 64 76 12
28 | X-28 67.5 79 11.5
29 | X-29 70 84 14
30 | X-30 70.5 84 13.5
31 | X-31 57 70 13
32 | X-32 60 72.5 12.5
33 | X-33 63.5 76 12.5

Total 1982.5 2417 4345
Mean 60.07576 73.24242 13.16667
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b. Gain Score in Control Class

NO | code | Pre-test Y Post-test Y Gain Y
1| 01 76 76 0
2 | 02 70.5 75.5 5
3 | 03 70 75 5
4 | 04 69.5 74 45
S | 05 68.5 74 55
6 | 06 68 73 5
7 | O7 64 72 8
8 | 08 63 71 8
9 | 09 61.5 70.5 9
10 | 0-10 61 69.5 8.5
11 | o0-11 60
12 | 0-12 59.5
13 | 0-13 56.5
14 | 0-14 53.5
15 | 0-15 50
16 | O-16 49.5
17 | 0-17 51.5
18 | 0-18 55
19 | 0-19 58.5
20 | 0-20 59.5
21 | 0-21 60
22 | 0-22 61
23 | 0-23 61.5 69.5
24 | 0O-24 61.5 70.5 9
25 | 0-25 63 71 8
26 | 0-26 64 715 75
27 | 0-27 68 72 4
28 | 0-28 68.5 74 5.5
29 | 0-29 69 74 5
30 | 0-30 70 75 5
31 | 0-31 72 76 4
32 | 0-32 70 75.5 5.5

Total 2014 2251 237
Mean 62.9375 70.34375 7.40625
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Appendix 19

a. Normality Gain Score in Experimental Class

X Z Tabel F(z) Fkum S(z) Lo
14 0.62 0.4913 | 0.0087 1 0.03226 | 0.0235581
14 0.62 0.4345 | 0.0655 2 0.06452 | 0.0009839
11.5 -1.11 | 0.3997 | 0.1003 3 0.09677 | 0.0035258
12 -0.76 | 0.3315 | 0.1685 5 0.16129 | 0.0072097
12 -0.76 | 0.3315 | 0.1685 5 0.16129 | 0.0072097
13 -0.07 | 0.3133 | 0.1867 7 0.22581 | 0.0391065
13.5 0.28 0.3133 | 0.1867 7 0.22581 | 0.0391065
12.5 -0.42 0.291 0.209 9 0.29032 | 0.0813226
13 -0.07 0.291 0.209 9 0.29032 | 0.0813226
11.5 -1.11 | 0.2673 | 0.2327 10 0.32258 | 0.0898806
11.5 -1.11 | 0.1628 | 0.3372 11 0.35484 | 0.0176387
13 -0.07 | 0.0714 | 0.4286 12 0.3871 | 0.0415032
15 1.31 0.0398 | 0.4602 13 0.41935 | 0.0408452
14.5 0.97 0.008 0.492 15 0.48387 | 0.008129
14 0.62 0.008 0.492 15 0.48387 | 0.008129
18.5 3.74 0.008 0508, | 16, | 051643 | 0.008129
14.4 0.90 | 0.0239 |40.5239 |l 17 },0:54839/| 0.0244871
14 062 | 00517 [ 05517 | 19 | 06129 |
14.5 0.97 0. 10:5517. % 0.6429 | /0.
12 076 | 0.1 06241 | tﬁz 0.0
11.5 111 | 0.114 41N 21 | 0.67742_4-0.0
12 -0.76 | 0.2019 | 0.70194=23m,. | 0.741¢ .0400355
12.5 -0.42 | 0.2019 0.70&? o 0.0400355
11.5 -1.11 | 0.2291 | 0.7291 24 0.77419 | 0.0450935
12 -0.76 | 0.2517 | 0.7517 25 0.80645 | 0.0547516
11.5 -1.11 | 0.2995 | 0.7995 26 0.83871 | 0.0392097
14 0.62 0.3907 | 0.8907 27 0.87097 | 0.0197323
13.5 0.28 0.4394 | 0.9394 29 0.93548 | 0.0039161
14 0.62 0.4394 | 0.9394 29 0.93548 | 0.0039161
13.5 0.28 0.4454 | 0.9454 30 0.96774 | 0.0223419
13 -0.07 | 0.4454 | 0.9454 30 0.96774 | 0.0223419
12.5 -0.42 | 0.4625 | 0.9625 31 1 0.0375
12.5 -0.42 | 0.4625 | 0.9625 31 1 0.0375

Mean 13.103

S 1.44276

Konstanta | 0.5 Because L-observed < L-critical, so Ho is accepted.

Lo C_on(_:lusi_on: the data is normal

0.08988 | distribution.
Lc 0.15423




b. Normality Gain Score in Control Class

X Z Tabel F(z) Fkum S(2) Lo
0 -2.82 0.475 | 0.025 1 0.03333 | 0.00833
5 -0.92 | 0.4706 | 0.0294 2 0.06667 | 0.03727
5 -0.92 | 0.4525 | 0.0475 3 0.1 0.0525
45 -1.11 | 0.4162 | 0.0838 4 0.13333 | 0.04953
55 -0.73 0.377 | 0.123 5 0.16667 | 0.04367
5 -0.92 | 0.3289 | 0.1711 6 0.2 0.0289
8 0.23 | 0.2454 | 0.2546 7 0.23333 | 0.02127
8 0.23 0.195 | 0.305 9 0.3 0.005
9 0.61 0.195 | 0.305 9 0.3 0.005
8.5 0.42 0.17 0.33 10 0.33333 | 0.00333
9 0.61 | 0.1141 | 0.3859 12 0.4 0.0141
8.5 0.42 | 0.1141 | 0.3859 12 0.4 0.0141
11 1.37 | 0.0871 | 0.4129 14 0.46667 | 0.05377
10 0.99 | 0.0871 | 0.4129 14 0.46667 | 0.05377
10.5 1.18 | 0.0596 | 0.4404 15 0.5 0.0596
10.5 1.18 0 0.5 16 0.53333 | 0.03333
10 0.99 | 0.0557 | 0.5557 18 0.6 10.0443
12 1.75 | 0.0557 | 0.5557.| ‘18w, | <06 _ |<0.0443
95 080 | 0.2642/h07642 | 21 | 0.7/ | 00642\
85 0.42 07642 | 21 0.7 | 00642
9 0.61 1207642, M A 0.0842
8.5 0.42 i 173333 | 0105
8 0.23 B> 0.76667 |
8 0.23 M 0.0562
75 0.04 . 0.9 0.0562
4 -1.30 | 0.3438 | 0.8438 27 0.9 0.0562
5.5 -0.73 | 0.3438 | 0.8438 27 0.9 0.0562
5 -0.92 | 0.3438 | 0.8438 27 0.9 0.0562
5 -0.92 | 0.4032 | 0.9032 29 0.96667 | 0.06347
4 -1.30 | 0.4699 | 0.9699 30 1 0.0301
5.5 -0.73 | 0.3599 | 0.8599 28 0.93333 | 0.07343
Mean 7.40625
S 2.62567
Konstanta | 0.5 Because L-observed < L-critical, so Ho is accepted.
Conclusion: the data is normal
Lo 0.07343 | distribution.
Lc 0.161
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Appendix 20

Homogeneity Test

Variance (S%) of Experimental Class = 2.08155642
Variance (S%) of Control Class = 6.89414295

The formula:

The biggest variant

F =
observed The smallest variant
_ 6.89414295
I:observed -

2.08155642

Fobserved = 3.

3.31>1.84. It proww was not homogeneous.
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Appendix 21
Hypothetical Test
Group Statistics

techniq

ue N Mean Std. Deviation | Std. Error Mean
lgain 1 32 13.1406 1.50930 .26681

2 31 7.3065 2.60665 46817

Independent Samples Test
Levene's Test
for Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Mean Std. Error Difference
F Sig. df |Sig. (2-tailed)| Difference | Difference | Lower Upper

gain Equal

variances 11.494| .001| 10.914 61 .000 5.83417 .53455| 4.76528| 6.90307

assumed

Equal

variances

10.827| 47.775 .000 5.83417 .53886| 4.75059| 6.91775
not
assumed

The hypotheses were:

Ha. was accepted if Sig. (Pvae) > a = 0.05

H, was accepted if Sig. (Pyaie) < @ = 0.05
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Conclusion:
Based on the results of independent sample test, that the value of significant
generated Sig. (Pvae) Or Sig. (2-tailed) of the equal variance assumed= 0.000 and
a = 0.05. It means that Sig. (Pvaie) < @ = 0.05. So, H, was rejected and H, was
accepted. Based on the computation, it can be concluded that there was a
significant influence of using picture word inductive model strategy toward
students’ descriptive text writing ability at the second semester of the eighth

grade of SMP Al-Huda Jatiagung Lampung Selatan.
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