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ABSTRACT 

 

AN ANALYSIS OF STUDENTS’ GRAMMATICAL ERRORS IN USING 
SIMPLE PRESENT TENSE IN WRITING DESCRIPTIVE TEXT 
AT THE FIRST SEMESTER OF THE ELEVENTH GRADE OF 

SMA NEGERI 1 MESUJI TIMUR 
IN 2017/2018 ACADEMIC YEAR 

By 
SITI MUNAWAROH 

This research was conducted based on the phenomena happened in the 
school. The students have low score in their descriptive text. They get difficulty in 
constructing sentences by using simple present tense. Therefore, this thesis 
discussed the error analysis in using simple present tense in writing descriptive 
text. The purpose of this reseach is to classify the types of errors made by the 
students and to describe the proportion (frequency and percentage) of errors made 
by the students in using simple present tense in writing descriptive text at the 
eleventh grade of SMA Negeri 1 Mesuji Timur in 2017/2018 academic year. 

The research methodology used in this research is descriptive qualitative 
research. The researcher focused on the students’ errors in using simple present 
tense in writing descriptive text. The errors was classified the types of errors 
based on Surface Strategy Taxonomy. Then, the researcher calculated the 
proportion (frequency and percentage) of errors. The researcher took one class, XI 
IPA which consisted of 30 students, it was considered by using purposive 
sampling technique. In collecting the data, the researcher used students’ English 
task books and took one assignment to identify the students’ errors in using 
simple present tense based on Surface Strategy Taxonomy. 

From the analysis, the researcher found that there were 105 items errors 
made by the students based on surface strategy taxonomy. The most common 
types of errors made by the students in writing descriptive text was misformation 
errors. From the calculation, the highest errors based on surface strategy 
taxonomy was misformation errors that were 66 items or 62.85 %. The second 
position of errors was omission errors that were 28 items or 26.67 %. Addition 
errors took the third position that was 8 items or 7.62 %.  Misordering errors took 
the lowest position that was 3 items or 2.86 %. Thus, misformation error was the 
highest errors committed by the students. 

Keywords: Error Analysis, Simple Present Tense, Surface Strategy Taxonomy 

  



 

MOTTO 

 

        

 

                         

“In the name (of) Allah, The Most Gracious, The Most Merciful” 

 

“Actually, there is easy after difficult. So, if you have been finished, do 

seriously the others. And you must only pray to Allah.” 

(Al-Qur’an: Al-Insyiraah: 6-8)1 

 

 

 

 

 

 

 

  

                                                             
1 The holy Qur’an and Translation, (Bandung: PT Sygma Examedia Arkanleema, 2010), 

p. 596 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

“Sometimes a clearly defined error is the only way to discover the truth.”2 This is 

a piece of Wiker’s words in Pandian and Kumar’s book that advises us how the 

importance to give the explanation the others’ errors distinctly, if they made 

errors. In fact, someone did not understand about his/her error, it only can be 

corrected by others. It is like which has been said by Allah in the Holy Qur’an, as 

follows: 

                           

“Except, people are devout and doing a godly charity and they (people) are mutual 

counselling in the rightness and patience.” (Al-Qur’an: Al-‘Asr: 3)3 

“They (people) are mutual counseling in the rightness”, it means, if person does 

an error, we have to tell him/her that he/she committed error. When we do not tell 

his/her error, the error may happen again. Indeed, person is difficult to realize 

his/her error. That is why, it is important to tell person’s error, because he/she can 

improve it. This case may happen in every occasion, especially in learning 

language, for instance, in writing. 

                                                             
2 C. Ravindranant Pandian & Murali Kumar, Simple Statistical Methods for Software 

Engineering: Data and patterns (New York: CRC Press, 2015), p. 135 
3 The Holy Qur’an and Translation, (Bandung: PT Sygma Examedia Arkanleema, 2010), 

p. 601 



 

Writing is the activity to express the ideas and thoughts. It is not easy for anyone 

who has not mastered the components of writing. In writing practice, it needs long 

time for us to be able to write well, because there are some aspects (content and 

presentation) must be owned for producing a good writing.From a good writing, 

the readers will get a message of you, based on both the content and presentation, 

but the errors are possible to lead them to get a negative impression. 

If we are talking about writing, surely it is related to language. Language is a tool 

to communicate to each other. We can apply the language as a tool for 

communicating our ideas and thoughts to others. In our daily life, we always use a 

language. Language leads everything in our daily life. 

Talking about language, we can see that English takes up the situations more 

eminent than other languages. “The mastery of good English is deemed as having 

an edge and can bring a lot ofadvantages in many ways.”4 English can fasten 

relationship among all countries in the world in all fields, such as tourism, 

science, technology and business. English is very needed in today era. It cannot be 

left, we must have English skills. 

 

                                                             
4Ahmad Taufik Hidayah, Error Analysis on The Use of The Simple Tense and The 

Simple Past Tense inWriting Essays Among TESL College Students, International Journal of 
Education and Research, Vol.1 No. 12 (December 2013), p. 2 



 

In Indonesia, English has been the most important foreign language. English has 

been established as one of the subjects in the formal education.English is taught as 

a compulsory subject in junior high school and senior high school and in 

universities for several terms, because thinking English’s importance. The 

students must have English skills. 

Between English and Indonesian language, there are some differences in structure 

and rules. For instance, in Indonesian language, it is no change in verb but it is 

different in English. Mostly, Indonesian students are still influenced by their 

mother tongue (first language) on the approach to the new language (second 

language). That is why, the students find difficulties in using English correctly, 

especiallyin grammar. 

“Grammar is the system of rules governing the conventional arrangement and 

relationship ofwords in a sentence.”5 There is no language without grammar or 

structure. Structure or grammar is one of the basic components of language which 

must be learnt by students. The students are expected to be able to communicate 

in English using grammatical correctly. There are many rules in grammar that 

cannot be ignored: articles, parts of speech, tenses, modal, etc. Part of the 

grammar that is considered to be most difficult to learn for Indonesian students is 

tenses. 

                                                             
5H. Douglas Brown, Teaching by Principles an Interactive Approach to Language 

Pedagogy (2nded) (London: Longman , 2001), p. 362 



 

Based on the preliminary research, this research was at SMA Negeri 1 Mesuji 

Timur. The school still applies School-Based Curriculum or KTSP (Kurikulum 

Tingkat Satuan Pendidikan). The researcher gained some data taken by the 

English teacher in SMA Negeri1 Mesuji Timur, Miss Riyani, S.Pd. She said that 

her students have difficulty in writing skill. They have low score in writing 

descriptive text. Her students get difficulty in constructing sentences by using 

simple present tense.6 To strengthen the statement, the researcher presented the 

data as follows: 

Table 1 
Preliminary Research Data of Descriptive Text Writing Score of the Eleventh 

Grade of SMA Negeri 1 Mesuji Timur 

No Class Score <70 Score ≥70 Total Students 

1 XI IPA 22 8 30 

2 XI IPS. 1 10 22 32 

3 XI IPS. 2 13 19 32 

Source: English Teacher in SMA Negeri 1 Mesuji Timur 

Based on the data above, there are three classes of the eleventh grade of SMA 

Negeri 1 Mesuji Timur. The researcher chose class XI IPA because many students 

got under standard score. Standard score in the school is 70. From the three 

classes, students of class XI IPA got under standard score at most. We can see that 

only 8 students got standard score and 22 students got under standard score. Thus, 

                                                             
6Riyani, English Teacher in SMA Negeri 1 Mesuji Timur 



 

the researcher chose class XI IPA which might happen grammatical errors in that 

class. The researcher was trying to analyze their errors. 

In descriptive text, the main language feature is simple present tense. Simple 

present tense is used for events or situations habitually.7 The students made 

sentences incorrect grammatically. The students often write “He have tall body”. 

The sentence should be “He has tall body ”. The third singular persons such as 

she, he, and it need suffix –s or –es for the verb. English has difference in singular 

and plural in using verb formed. There are the problems that still found in using it. 

In Indonesian language, singular and plural forms do not affect the verb formed. It 

means that many students have difficulties in their study of English especially in 

using simple present tense. 

Analyzing the error made by the learner is one of the way to show the true 

proficiency level of target language they are learning at a particular time8. It is 

based on the research conducted by Muftah and Galea (2013). It also helps the 

second language researchers to identify the students problems as well as the 

factors indicating it. On the other hand, the teacher can provide the students with 

appropriate feedback and increase the teaching learning process to get the 

maximally result of the study. Thus, the students’ errors can be corrected. 

                                                             
7 Peter Knapp, Megan Watkins, Genre, Text, Grammar: Technologies for Teaching and 

Assessing Writing (Sydney: A UNSW Press book, 2005), p. 98 
8 Muneera Muftah, Shameem Rafik-Galea, Error Analysis of Present Simple Tense in the 

Interlanguage of Adult Arab English Language Learners, English Language Teaching, Vol. 6 No. 
2 (2013), p. 146 



 

Then, Fadzilyna (2014) analyzed the errors in recount text made by the eighth 

graders of MTsN Model Trenggalek. The researcher focused on the errors in using 

simple present tense. This research used Dulay’s Surface Strategy Taxonomy to 

classify the types of errors and Richard’s theory. Richard’s theory is used to 

analyze the causes of errors. In this research, the researcher found that omission 

and misformation error was the most frequent of errors. Besides, the researcher 

found that ignorance of rule restriction is the dominant cause of error.9 

Referring to the reasons above, the researcher was interested in conducting the 

research entitled “An Analysis of Students’ Grammatical Errors in Using Simple 

Present Tense in Writing Descriptive Text at the First Semester of the Eleventh 

Grade of SMA Negeri 1 Mesuji Timur in 2017/2018 Academic Year”. The 

researcher would analyze students’ grammatical errors in using simple present 

tense in writing descriptive text based on surface strategy taxonomy to classify the 

types of errors. When an error analysis is carried out, it helps teachers identify the 

students’ strengths and weaknesses and provide feedback to the students during 

teaching learning process. 

B. Identification of the Problem 

Based on the background above, the researcher identified the problems as follows: 

1. The students have low score in their descriptive text. 

                                                             
9Fadzilyna, Errors in Using Past Tense Made by Eighth Graders of MTsN Model 

Trenggalek, State University of Malang, 2014, p. 5 et seqq. 



 

2. The students get difficulty in constructing sentences by using simple 

present tense. 

C. Limitation of the Problem 

Based on the identification of the problem above, the researcher focused on “Error 

analyzing on students’ descriptive text especially in using simple present tense 

based on surface strategy taxonomy made by students  at the eleventh grade of 

SMA Negeri 1 Mesuji Timur”. 

 

D. Formulation of the Problem 

Based on the explanation above, the researcher formulated the problem as 

follows:  

1. What are types of errorsmade by the students in using simple present tense 

in writing descriptive text based on surface strategy taxonomy at the 

eleventh grade of SMA Negeri 1 Mesuji Timur? 

2. What are the proportions (frequency and percentage) of errors made by the 

students in using simple present tense in writing descriptive text at the 

eleventh grade of SMA Negeri 1 Mesuji Timur? 

E. Purpose of the Research 

Based on the formulation of the problem, the purposes of the research were as 

follows: 



 

1. To identify and classify the types of errors are made by the students in 

using simple present tense in writing descriptive text based on surface 

strategy taxonomy at the eleventh grade of SMA Negeri 1 Mesuji Timur. 

2. To know and describe the proportions (frequency and percentage) of errors 

are made by the students in using simple present tense in writing 

descriptive text atthe eleventh grade of SMA Negeri 1 Mesuji Timur. 

 

F. Significance of the Research 

Significance of the research was as follows: 

1. To give information to the English teacher about the types of errors in 

students’ writing. The teacher can increase the teaching learning process to 

get the maximally result of the study. 

2. The result of the research are to support the students in learning process 

and to improve their achievement, especially in writing. 

G. Scope of the Research 

Scope of the research was as follows: 

1. Subject of the Research 

The subject of the research was the students of the eleventh grade of SMA 

Negeri 1 Mesuji Timur. 

2. Object of the Research 



 

The object of the research was the students’ grammatical errors in using 

simple present tense in writing descriptive text. 

3. Place of the Research 

The research was conducted at SMA Negeri 1 Mesuji Timur. 

4. Time of the Research 

The research was conducted at the first semester in the academic year of 

2017/2018. 

 

  



 

CHAPTER II 

REVIEW OF LITERATURE 

   

A. Concept of Error and Mistake 

In teaching learning process cannot be separated to error and mistake. Especially 

in language learning, error and mistake involve inside. If we are talking about 

error and mistake, they are like two same things. They are about something that 

done incorrectly. But the context of both has the diversification according to some 

experts. 

Brown states that error and mistake are two very different phenomena. It is crucial 

to make a distinction both of them. An error is a deviation from the adult grammar 

of a native speaker which reflects the learner’s language competence, while 

mistake refers to a performance error that is either a random guess or a “slip”, in 

that is a failure to utilize a known system correctly.10 

According to Ellis, errors reflect gaps in learners’ knowledge that occur because 

learners do not know what is correct and they are still in the learning process. 

Mistakes reflect occasional lapses in performance, they occur because, in a 

particular instance, the learner is unable to perform what she or he knows. 

                                                             
10 H. Douglas Brown, Principles of Language Learning and Teaching (4th ed) ( London: 

Longman, 2000), p. 217 



 

Mistakes refer to performance errors or nonsystematic errors which are caused by 

inattention while errors refer to competence.11 

From definitions above, it can be concluded that error and mistake are two 

different phenomena. Errors occur when the learner cannot identify what is 

correct and incorrect. Mistake is the wrong use of language, but the learner knows 

the correct form of its rules. Mistake can be corrected by the learner himself, 

while error cannot be self corrected, because the learner may not be aware that 

he/she makes the error and he/she needs help from others to correct the error. 

Meanwhile, according to Dulay et.al. the distinction between performance error 

(mistake) and competence error (error) is extremely important, but it is often 

difficult to determine the nature of a deviation without carefully analysis. 

Therefore, they define error as any deviation from a selected norm of language 

performance, no matter what the characteristics or causes of the deviation might 

be.12 

In this research, practically, the researcher holds on the idea proposed by Dulay, 

et.al. as the basis of determining the deviation done by the learners. In short, any 

deviation would be considered as an error. 

 

                                                             
11 Rod Ellis, Second Language Acquisition  (New York: Oxford University Press, 1997), 

p. 56 
12 Heidi Dulay, et.al., Op.Cit, p. 139 



 

B. Concept of Error Analysis 

In learning and using second language, one of the most inhibiting factors is the 

fear of making mistakes or errors. The making errors is a sign that students have 

not yet mastered the rules of the language being learned. The strategies to ward 

this problem widely used by linguist is error analysis. As having said by Brown 

that the fact that the learners do make errors and that these errors can be observed, 

analyzed, and classified to reveal something of the system operating within the 

learners, led to a surge of study of leaners error, it can be called error analysis.13 

Corder states, error analysis has two functions, they are a theoretical one and a 

practical one. The theoretical aspect of error analysis is a part of the methodology 

of investigating the language learning process. The practical aspect of error 

analysis is its function in guiding the remedial action we must take to correct an 

unsatisfactory state of affairs for learner or teacher.14 It means that investigating 

the students error are needed, because the result of analysis can give input fot the 

teachers as the information about students’ progress and as consideration whether 

remedial action is needed or not. 

 

 

                                                             
13 H. Douglas Brown, Op.Cit, p. 218 
14 S. P. Corder, Error Analysis and Interlanguage (Walton street: Oxford University 

Press, 1981), p. 45 



 

In the Holy Qur’an, Allah says, as follows: 

                 

“Remember, actually they made a flaw, but they did not realize it.” (Al-Qur’an: 

Al-Baqarah:12)15 It is like an error, people cannot identify their errors by 

themselves. An error can be identified by others. People need the explanation 

about their errors. Thus, their errors may not happen again. 

Finally, Error analysis is important for investigating second language errors. Error 

analysis is a procedure used by both researchers and teachers which involves 

collecting samples of learner language, identifying the errors in the sample, 

describing these errors, classifying them according to their nature and causes, and 

evaluating their seriousness. From error analysis, the teacher can improve the 

effectiveness of teaching and learning process, so that the learners will get a good 

result. 

 

C. The Description of Errors 

Indonesian students tend to make error in both writing and speaking when they 

use English as the second or foreign language. Basically, error explains their 

competence in English. The students do not realize when they make the error 

because it occurs unconsciously. That is why, when they are asked to revise the 
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error made, they cannot self-correct it, because they do not know the correct rule. 

James clarifies that to identify the errors by applying the following stages: 

1. Error Detection 

Error detection is not as simple as you might think. Spotting one’s own errors 

is more difficult than spotting other people’s errors.16 But, spotting other 

people’s errors are not easy too. We have to be thorough in doing error 

detection. We have to collect a set of works produced by the learners’ 

language. A sentence is usually taken as an essential part of analysis and then 

we point out the suspicious or potentially erroneous utterances. We have to 

understand the grammatial rule, thus, the students’ errors can be detected. 

2. Locating Errors 

After detecting the error, we locate the errors. We have to be also thorough in 

locating errors, because some errors may happen in every sentence. Some 

errors can be diffused throughout the sentence or the whole text. The errors 

will appear only after the whole text is carefully examined. Thus, we have to 

be careful to locate the errors. 

3. Describing Errors 

The system used for description of learners’ error must be one having two 

essential characteristics. First, the system must be well-developed and highly 

elaborated because many errors made by beginners are remarkably complex. 
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The second, the learners’ errors are described is that it should be as simple, 

self-explanatory and easily learnable as possible.17 

The grammar used for describing them must be the most comprehensive we 

have. The errors are described in a detailed description. The grammar used 

must be simple and easy to be understood. Thus, the students’ errors can be 

stopped by the describing errors. 

4. Error Classification 

Error classification is the fourth major step in the error analysis procedure 

then, after error detection, error location and error description. We must 

decide people’s errors by classifying the types of each error. Error 

classification is important for people who committed errors. 

D. The Types of Error Analysis Taxonomy 

The students often make errors in learning English, especially when they try to 

arrange sentences or use tenses. As a result, they will apply English grammatical 

incorrectly. Actually, ungrammatical errors have great influence when the 

students applying English. It can be influenced by the different first language in 

written or spoken form. 

Dulay, et.al. classify errors types into four categories based on descriptive 

classification of errors which are as follows:18 
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1. Linguistics Category 

This category deals with errors based on the language components, such as 

phonology (pronunciation), syntax and morphology (grammar), semantics and 

lexicon (meaning and vocabulary) and discourse (style) and the particular 

linguistic constituents of each language components that the error affects. The 

students’ errors are about linguistic rules. Errors are categorized in some 

linguistic caterories, they are phonology, syntax and morphlogy, semantics 

and lexicon. If we want to analyze errors, we have to determine its category. 

2. Communicative Effect Taxonomy 

This deals with errors from the perspective of their effect on the listener or 

reader. It focuses on distinguishing between errors that seem to cause 

miscommunication and those that do not. The errors are categorized in two 

local and global errors. Local errors are errors that affect single elements 

(constituents) in a sentence do not usually hinder communication significantly. 

Global errors are errors that affect overall sentence organization significantly 

hinder communication.19 

3. Comparative Taxonomy 

The types of errors in a comparative taxonomy is based on comparison 

between the structure of second language errors and certain other types of 

constructions. This used as a major predictor of students’ errors and 

knowledge of developmental processes in second language acquisition. The 

error identification is tracked back by looking for the synonym or translating 
                                                             

19 Ibid, p. 191 



 

the words in to the learner’s mother tongue to look for the similarity of the 

phrases or sentences. 

4. Surface Strategy Taxonomy 

This category highlights the ways surface structures are altered in systematic 

and specific ways. Students’ errors in this type are based on some logic as the 

result of the students’ use of interim principles to produce a new language. In 

includes some types of errors, such as omission, addition (double markings, 

regularization, simple addition), misformation (regularization errors, archi-

forms, altering forms) and misordering.20 

From the explanation of errors categories above, they are the literature which 

provide as a basis for the research, and it helps the researcher to respond the 

research problem. But in this case, the researcher only used the surface strategy 

taxonomy on the process of analyzing the errors, because surface strategy 

taxonomy concerns to the surface structure of a language are changed in specific 

and systematic ways.21 That is why, the researcher used surface strategy taxonomy 

to investigate the students’ errors. 

E. Concept of Surface Strategy Taxonomy 

Surface strategy taxonomy is one of the most common taxonomy used in 

analyzing language errors. Dulay defines it as the taxonomy that highlights the 

ways surface structures are altered: Learners may omit necessary items or add 

unnecessary ones: they may misform items or misorder them. Therefore, surface 
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strategy taxonomy classifies errors into four: omission, addition, misformation 

and misordering.22 

1. Omission 

Dulay, et.al. states that omission error is sentences that do not contain some 

elements that must appear in the sentences.23 In other words, an utterance of a 

sentence is said to exhibit omission error if it omits any necessary item used 

in well-formed sentence of utterance. Although any morpheme or word in a 

sentence is a potential candidate for omission, some types of morpheme are 

omitted more than the others. 

For example: 

(Erroneous) She the smartest student in my class. 

There has omission of auxiliary of to be: 

(Correct) She is the smartest student in my class. 

2. Addition 

Addition is phenomenon in which certain aspect of language rules is added in 

a correct sentence. Addition error is which characterized by the presence of 

an item which must not be appeared in a well-formed utterance. In addition, 

there are three types, such as double markings, regularizations and simple 

addition.24 
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a. Double Markings 

Double marking happens when two items rather than one are marked for 

the same future. 

For example: 

(Erroneous) She does not walks to the school everyday. 

(Correct) She does not walk to the school everyday. 

b. Regularization 

Regularization is a rule typically applies to a class of linguistic items such 

as the class of main verbs or the class of nouns. In addition, errors in 

which a marker that is typically added to a linguistic item is erroneously 

added to expectional items of the given class that do not take a marker. 

The noun sheep is also sheep in the plural, not sheeps. 

For example: 

(Erroneous) The sheeps usually eat the grass. 

(Correct) The sheep usually eat the grass. 

c. Simple addition 

Errors are the “grab bag” subcategory of additions. If an addition error is 

not a double marking nor a regularization, it is called a simple addition. 

The use of an item which should not appear in a well-formed utterance. 

For example: 

(Erroneous) She can sings well. 

(Correct) She can sing well. 



 

3. Misformation 

Misformation is a sentence which one aspect or word is substituted by 

another. Misformation error is which characterized by the wrong form of the 

morpheme or structure. In misformation error, the learner supplies an item 

although it is still incorrect. There are three types of misformation, as 

follows:25 

a. Regularization Errors 

Regularization of misformation category are those in which a regular 

marker is used in place of an irregular one and commonly in the 

comprehension of grammar. 

For example: 

(Erroneous) She frys the egg every morning. 

(Correct) She fries the egg every morning. 

b. Archi-Forms 

The selection of one member of a class of forms to represent other in the 

class. It is common characteristic of all stages of second language 

acquisition. The form selected by the students called an “archi-form”. 

For example: 

(Erroneous) This book is mine; This books is mine 

(Correct) This book is mine. 
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c. Alternating Forms 

Altering forms are caused by the used of archi-forms that often gives way 

to the apparently fairly free alternation of various members of class with 

each other. 

For example: 

(Erroneous) This books; These book 

(Correct) This book; These books 

4. Misordering 

Misordering is the errors that characterized by incorrect placement of a 

morpheme or group of morphemes in an utterance.26 In this case, the student 

makes sentence incorrect order. 

For example: 

(Erroneous) You don’t have breakfast every morning? 

(Correct) Don’t you have breakfast every morning? 

F. Concept of Writing 

“Writing is the written productive language skill. It is a skill to deliver 

information to a reader or a group of readers. It is realized by writer’s ability to 

apply the rules of language she or he is writing to transfer the information she or 

he has in her or his mind.”27 In conclusion, writing is the expression of language 

in the form of letters, symbols, or words, it is the activity to express the ideas and 

thoughts. But, writing is not only just transforming our thoughts or ideas in 
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written form but also it relays to the process of monitoring any single word, 

feature or message that we have written. 

Written products are often the result of thinking, drafting, and revising procedures 

that require specialized skills, skills are not every speaker develops naturally.28 

Because most of speaking skill sometimes cannot be developed or enlarged as 

well as writing skill. In writing, it develops our ideas and thoughts from each 

other paragraph. 

Based on the definition above, it can be concluded that writing is one way to 

express ideas and thoughts by using the rules of language correctly to deliver a 

good writing, so the reader can get what the writer writes. The purposes of writing 

are to express all of your thoughts and ideas, to provide information for your 

reader, to persuade your reader to do something, and to create a literary work. The 

primary purpose of writing is communication. Writing is the process to 

communicate between the writer and the reader in written form. 

G. Genre (Types of Text) of Writing 

Based on generic structure and lanuage feature dominantly used, texts are divided 

into several types. The text classification may differ from one theory to another. 

These following genre (types of text) in english language for senior high school 

especially for the second grade students based on curriculum (KTSP) 2006: 
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1. Narrative Text 

The telling of a story or an account of a squence of events. Narrative text is a 

story with complication or problematic events and it tries to find the 

resolutions to solve the problems.29 Its social function is to tell stories or past 

events, entertain and amuse to the reader. 

Narrative text consists of generic structure as follows: 

a. Orientation: sets the scene and introduces the participants. 

b. Complication: a crisis arises. 

c. Resolution: the crisis is resolved. 

d. Reorientation: conclusion, it shows that the story ended, but it is 

optional. 

e. Coda (colling down): optional, it is about a good message which can 

be taken from the story.30 

Language future of narrative text: 

a. Using simple past tense 

b. Using specific noun (individual participant) 

c. Using time connective and conjunction 

d. Using action verbs 

e. Using saying verb and thinking verbs31 
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2. Recount Text 

Recount text is a text which retells events or experiences in the past. Its 

purpose is either to inform or to entertain the reader. There is no complication 

in recount text, it differentiates from narrative.32 

Generic structure of recout text: 

a. Orientation: provides the setting and introduces the participants. 

b. Events: tell what happened in what sequences. 

c. Reorientation: optional closure of events. 

Language future of narrative text: 

a. Using simple past tense 

b. Using specific noun 

c. Using time connective and conjunction 

d. Using action verbs 

e. Using adverbs and adverbs phrases33 

3. Procedure Text 

A procedure text is a text which gives instructions on how to do something. 

Social function is to describe how something is a complished through a 

sequences of actions or steps.34 
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Generic structure: 

a. Goal: the purpose of activity. 

b. Materials: anything is needed to make a product or to do an activity, it 

is optionally. 

c. Steps: a series of steps to make a product or to do an activity. 

Descriptive text also has dominant language features as follows: 

a. Using imperative (go, sit, do not put, do not mix, you must go, etc) 

b. Using action verb 

c. Using connective of sequence (then, while, next, etc)35 

 

4. Descriptive Text 

Siahaan said that in a description type, the writer tries to analyze and explain 

an object with a purpose to reveal out its aspects and the nature of their 

interrelationship vividly.36 It means that in descriptive text the writer should 

be able to make the reader understand the subject in his/her mind as clear as 

the writer sees, hears, smells, touches, and tastes. An effective description 

will contain sufficient and varied elaboration of details to communicate a 
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complete sense of the subject being described. “Description is used to 

describe a particular thing/object, place, or person.”37 

From the explanation, it can be concluded that a person who makes a 

paragraph have to describe about what he/she writes clearly and in detail. 

He/she must express the description of a particular thing, place, or person 

clearly and in detail so that the reader can catch the subject and purpose that 

given in the text. 

Descriptive text consists of generic structure in range as: 

a. Identification, introducing the subject or thing that will be described. 

b. Description, describing aspects of the subject such as characteristic of 

psychology, behavior, physical, etc.38 

Descriptive text also has dominant language features as follows: 

a. Using simple present tense 

b. Using specific noun 

c. Using relational verbs 

d. Using action verbs 

e. Using adjectives 

f. Using adverbs39 
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From the explanation of genre (types of text) above, they are kinds of written 

product. But in this case, the researcher only focused on descriptive text, because 

the researcher found that students have low score in their descriptive text. The 

main language future of descriptive text is simple present tense. That is why, the 

researcher focused on analyzing students’ grammatical errors in using simple 

present tense in writing descriptive text. 

H. Concept of Simple Present Tense 

1. Definition of Simple Present Tense 

Simple present tense is the one of the sixteen basic tenses. It is the deed that 

happens in nowadays and is done in everytime.40 In general, simple present 

expresses events or situations was true in the past, is true in the present, and 

will be true in the future.41 Simple present tense is usually formed by adding –

es or –s for the third person singular subject. 

 

2. Formula of Simple Present Tense 

a. Verbal sentence 

Verbal sentence is the sentence that has predicate verb. 
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            + ) S + V1 (s/es) + O 

- ) S + do/does + not + V1 + O 

            ? ) Do/ Does + S + V1 + O?42 

 

1) Affirmative 

S + V1 (s/es) + O43 

 

Examples: 

a) I always get up at 5 o’clock every morning. 

b) You always get up at 5 o’clock every morning. 

c) They always get up at 5 o’clock every morning. 

d) We always get up at 5 o’clock every morning. 

e) He always gets up at 5 o’clock every morning. 

f) She always gets up at 5 o’clock every morning. 

g) Dinda always gets up at 5 o’clock every morning. 

 

2) Negative 

S + do/does + not + V1 + O44 

Examples: 

a) I do not speak English everyday. 

                                                             
42 Muntaha and Alimin, Op.Cit, p. 131 
43 Ibid 
44 Ibid, p. 132 



 

b) We do not have any car. 

c) She does not speak English everyday. 

 

3) Interrogative 

Do/Does (+not) + S + V1 + O?45 

Examples: 

a) Do you speak English everyday? 

b) Does he speak English everyday? 

c) Does not he speak English everyday? 

In using the third person singular there are some different ways, namely: 

a) Simple way for third person singular add with “s” in verb 

1) He sometimes speaks English. 

2) Siska wins a solo song competition. 

3) Dani walks to the school every morning. 

b) Verb ending with -x, -s, -ch, -sh and o add “es” for third person 

singular 

1) He fixes his motorcycle. 

2) She expresses her idea in written form. 

3) Arif sometimes watches television in the morning. 

4) My sister washes her clothes. 

5) He does his examination seriously. 
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c) Verb ending with -y after consonant change -y with “i” then add 

“es” 

1) Maul always studies the English subject twice a week. 

2) She often carries her bag. 

d) Verb ending -y after vowel so add “s”46 

1) She always says openly and honest. 

2) My brother often plays football at 4.30 p.m. 

b.   Nominal sentence 

Nominal sentence is the sentence that has predicate no verb, but it is to be 

(is, am, are). 

            + ) S + To Be + C 

            - ) S + To Be + not + C 

            ? ) To Be + S + C?47 

 

1) Affirmative 

S + To Be + C48 

Examples: 

a) I am a teacher. 

b) You are my best friend. 

c) They are in the library. 
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d) We are the students. 

e) He is a handsome boy. 

f) She is a teacher. 

g) John is a smartest student in my class. 

 

2) Negative 

S + To Be + not + C49 

Examples: 

a) I am not a teacher. 

b) You are not my best friend. 

c) They are not in the library. 

d) We are not the students. 

e) He is not a handsome boy. 

f) She is not a teacher. 

g) John is not a smartest student in my class. 

 

3) Interrogative 

To Be + S + C?50 

Examples: 

a) Am I your best friend? 

b) Are you a teacher? 
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c) Are they in the library? 

d) Is he a handsome boy? 

e) Is she a teacher? 

f) Is John a smartest student in your class? 

 

3. Functions of Simple Present Tense 

a. Expresses customs and habitual actions.51 

1) I always get up at 4 o’clock every morning. 

2) My mother often gives me advice. 

3) We are usually come here. 

4) She always studies very hard. 

5) I hope for the best. 

6) He loves his wife. 

b. Expresses general truths 

1) The earth revolves around the sun. 

2) The sun rises in the East and sets in the West. 

3) A week has seven days. 

4) A year has twelve months.52 
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4. Time Signals Generally Used in Simple Present Tense 

a. Adverbs of time, they are; everyday, every week, every month, every 

year, every time, every Sunday, every morning, every night, every at 7 

o’clock, etc.53 These adverbs of time more placed or used in the end of 

sentence. 

b. Adverbs of frequency, they are; always, usually, ever, never, seldom, 

often, sometimes, rarely, once a day, twice a day, etc.54 These adverbs 

of frequency is mostly placed or used before verb. 

I. Analysis of Errors in Using Simple Present Tense Based on Surface 

Strategy Taxonomy 

Analysis and error become two things that often used to research in language 

learning. “Analysis is the detailed study of something in order to understand more 

about it.”55 Analysis can be used to identify something occurred. Ellis explains the 

errors reflect the gaps in the learner’s knowledge; that is, an error is produced due 

to the fact that the learners cannot identify what is correct and incorrect.56 Errors 

occur when the learners cannot understand what they have done, what is correct or 

incorrect. 

                                                             
53 Muntaha and Alimin, Op.Cit,  p. 137 
54 Ibid 
55 A. S. Hornby, Oxford Advanced Learner’s Dictionary (6th ed) (New York: Oxford 

University Press, 2000), p. 41 
56 Rod Ellis, Second language acquisition  (New York: Oxford University Press, 1997), p. 

56 



 

Based on the explanation above, it can be inferred that analysis of error is the 

process to analyze the learners’ errors, because they cannot identify their errors. 

Thus, this case may not occur again next time. Analysis of errors are often used to 

investigate students’ errors in language learning, for instance in using simple 

present tense in writing descriptive text. 

The main language feature of descriptive text is simple present tense. Simple 

present tense is used to talk about things in general. We use it to say that 

something happens all the time or repeatedly or that something is true in general.57 

Tenses in present form expresses the fact or the activity routinized, it is the 

activity which is done continuously.58 Simple present tense is one of sixteen 

tenses which has some rules. 

Simple present tense always uses infinitive verb or V1. It is usually formed by 

adding –es or –s for the third person singular subject. In negative and interrogative 

sentence, they are formed by adding do not or does not (negative sentence) after 

the subject and do or does (interrogative sentence) before the subject. If the 

sentence has used does or does not, it is not formed by adding –es or –s for the 

verb. From these explanations, if the students do not understand those rules, they 

will make the errors. To classify the errors can apply surface strategy taxonomy. 
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Surface strategy taxonomy is one of the most common taxonomy used in 

analyzing language errors. Dulay defines it as the taxonomy that highlights the 

ways surface structures are altered: Learners may omit necessary items or add 

unnecessary ones: they may misform items or misorder them. In surface strategy 

taxonomy, there are four types of error such as omission, addition, misformation 

and misordering. 

Omission errors are categorized by the omitting item that should be appeared in a 

well-formed utterance. Meanwhile, addition errors are the opposite of omission. 

Addition errors have three types, such as double marking, regularization and 

simple addition. Misformation errors are characterized by the wrong form of the 

morpheme or structure. There are three types of misformation errors, such as 

regularization, archi-forms and altering forms. Misordering errors are 

characterized by the incorrect placement of a morpheme or group of morpheme in 

a well-formed writing.59 

Based on explanation above, analysis of errors in using simple present tense based 

on surface strategy taxonomy is the process to identify and classify the types of 

error made by the students in using simple present tense based on surface strategy 

taxonomy. The researcher will focus to classify students’ grammatical errors in 

using simple present tense based on surface strategy taxonomy, what the 

proportions of errors are made by the students. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Research Design 

This research was conducted for indicating the students’ problems happened. 

Seeing to the students’ problems happened, the teacher can improve in teaching 

and learning process more effective. The function of research was to improve the 

teaching and learning process which teacher has encountered the problems in the 

class. 

The researcher employed descriptive qualitative research. Qualitative research is a 

form of inquiry that explores phenomena in their natural settings and uses multi-

methods to interpret, understand, explain and bring meaning to them.60 According 

to Bogdan and Biklen in Sugiyono said that qualitative research is descriptive. 

The data collected is in the form of words of pictures rather than number.61 This 

design was used because the data of the study are in the form of words in written 

language rather than numbers, taken in natural setting, and explained 

descriptively. 

This research was conducted to investigate the students’ writing ability in using 

simple present tense in writing descriptive text. The researcher identified the 
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grammatical errors in using simple present tense in students’ descriptive text. The 

researcher analyzed descriptive text writing. The students’ descriptive text were 

identified and classified based on surface strategy taxonomy. Some kinds of 

surface strategy taxonomy, they are omission, addition, misformation and 

misordering. After classifying the students’ errors, the researcher described the 

proportions (frequency and percentage) of errors are made by the students. 

 

B. Research Subject 

Research subject in this research was the eleventh grade of SMA Negeri 1 Mesuji 

Timur. There are three classes of the eleventh grade of SMA Negeri 1 Mesuji 

Timur. For more detail, see the table as follows: 

Table 2 
Number of the Students at the Eleventh Grade of SMA Negeri 1 Mesuji 

Timur in 2017/2018 
 

No Class Number of Students 

1 XI IPA 30 

2 XI IPS.1 32 

3 XI IPS.2 32 

Total 94 

Source: The English Teacher of SMA Negeri 1 Mesuji Timur in 2017/2018 

Based on the data above, there are three classes at the eleventh grade of SMA 

Negeri 1 Mesuji Timur, such as XI IPA, XI IPS.1 and XI IPS.2. Each class 



 

consists to 30 students in XI IPA and 32 students in XI IPS. Thus, total of students 

are 94 students at the the eleventh grade of SMA Negeri 1 Mesuji Timur. 

The researcher took one class of the eleventh grade of SMA Negeri 1 Mesuji 

Timur for sample in the research. It was considered by using purposive sampling 

technique. “Purposive sampling is a sampling technique which takes the sample 

because some causes.”62 

In this research, the researcher chose class XI IPA. See the table as follows: 

Table 3 
The Students’ Descriptive Text Writing Score at the Eleventh Grade of SMA 

Negeri 1 Mesuji Timur in 2017/2018 
 

No Class Score <70 Score ≥70 Total Students 

1 XI IPA 22 8 30 

2 XI IPS. 1 10 22 32 

3 XI IPS. 2 13 19 32 

Source: The English Teacher of SMA Negeri 1 Mesuji Timur 

From the table above, 22 students of class XI IPS.1 got standard score and 10 

students got under standard score. Standard score in SMA Negeri 1 Mesuji Timur 

is 70. 19 students of class XI IPS.2 got standard score and 13 students got under 

standard score. Then, many students of class XI IPA got under standard score. 

There were 22 students got under standard score and only 8 students got standard 

score. The students of class XI IPA have under standard score at most and they 
                                                             

62 Ibid, p. 218 



 

may do errors. Thus, the researcher chose class XI IPA as the research subject to 

be analyzed. 

C. Research Procedure 

In conducting the research, the researcher used procedures as follows: 

1. Formulating the research problems and determining the focus of the 

research. The focus was on the students’ grammatical errors in using 

simple present tense in writing descriptive text. 

2. Determining the way to gain the data 

It was taken based on the document analysis. 

3. Determining the research subject 

The subject of this research was the students of the first semester of the 

eleventh grade of SMA Negeri 1 Mesuji Timur. 

4. Taking the document 

The researcher took the document based on the students’ English task 

books. It was the last assignment of students’ descriptive text. 

5. Identifying and classifying the data 

The researcher identified and classified the students’ errors in using simple 

present tense in writing descriptive text based on surface strategy 

taxonomy. Then, the researcher described the proportions (frequency and 

percentage) of errors are made by the students. 

6. Making report findings 



 

After gaining the data, the researcher made the report of the researcher’s 

finding. 

D. Data Collecting Technique 

Data collecting technique is the first main step in the research, because the main 

purpose of the research is to get the data. In qualitative research, there are four 

kinds to collect the data, such as observation, interview, documentation and 

triangulation/composite.63 In order to get the data, the researcher used 

documentation. “Document is the transcript of phenomenon to bygones. 

Document can be writing shaped, picture, or monumental works from someone.”64 

The researcher used document analysis as a technique in collecting the data. It 

was students’ English task books. 

E. Research Instrument 

In qualitative research, the researcher is as human instrument which determines 

the research focus, chooses the informant as source of data, does the collecting of 

data, analyzes the data, makes the conclusion of his/her finding.65 

In this research, the researcher took one assignment in students’ English task 

books. It was the last assignment of writing descriptive text. The researcher 

analyzed students’ descriptive text in using simple present tense based on surface 

strategy taxonomy. 

 

                                                             
63 Ibid, p. 224 
64 Ibid, p. 240 
65 Ibid, p. 222 



 

F. Data Analysis 

Bodgan in Sugiyono states, “Data analysis is the process of sistematically 

searching and arranging the interview transcripts, fieldnotes, and other materials 

that you accumulate to increase your own understanding of them and to enable 

you to present what you have discovered to others”.66 The researcher analyzed the 

students’ errors in their descriptive text. The researcher analyzed them through the 

following steps: 

1. Collecting the data based on the students’ descriptive text writing in their 

English task books. 

2. Identifying and classifying the students’ descriptive text writing by 

marking their errors based on surface strategy taxonomy, such as 

omission, addition, misformation and misordering. 

3. Counting the number of each error and total number of errors made by the 

students. 

4. Counting the percentage of errors for each type, the researcher used this 

formula: 

P � ������	��	����	�����
�����	������	��	������

	x	100%	67 

 

  

                                                             
66 Ibid, p. 244 
67 Dinar Rizqi Amalia, Learner Errors in Writing Descriptive Text Made By Students of 

SMP Al Islam Kartasura, Jurnal Penelitian Humaniora, Vol. 17 No. 1 (2016), p. 72 



 

CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

 

A. General Description of the Research Setting 

This research was conducted in SMA Negeri 1 Mesuji Timur which is located on 

Jl. P. Diponegoro, Ekamulya, Mesuji Timur, Mesuji. In this research, the 

researcher took the eleventh grade students to analyze students’ errors in using 

simple present tense based on Surface Strategy Taxonomy. 

1. The Brief Story of SMA Negeri 1 Mesuji Timur 

SMA Negeri 1 Mesuji Timur was built since July 2006. The building of SMA 

Negeri 1 Mesuji Timur was caused of many alumni of Junior High School that 

are confused to continue their level of formally education, while the Senior 

High School is too far from Mesuji Timur. The school is SMA Negeri 1 

Tanjung Raya, it is about 30 Kilo Meters from Mesuji Timur. Now in Mesuji 

Timur, there are many schools in the level. 

 

2. Circumstance and Education Facilities 

SMA Negeri 1 Mesuji Timur has had a permanent building condition and in 

good working order. It has nine Classrooms, one Principal Room, one Staff 

Room, one Library, two Teacher’s Toilets, two Students’ Toilets, one 

Laboratory, and three Canteens. SMA Negeri 1 Mesuji Timur has also one 

Ceremony Field, two Parking Areas, one Badminton Field, and two Volleyball 



 

Fields. Their condition is good and clean. it can be concluded that SMA 

Negeri 1 Mesuji Timur has some facilities to support teaching and learning 

process. 

 

3. Situation of the Students and the Teacher and Staffs of SMA Negeri 1 

Mesuji Timur 

The situation of students of SMA Negeri 1 Mesuji Timur in 2017/2018 

Academic Year has 296 students. The current headmaster is Mr. Armin, 

S.Ag. In the school, there are 22 teachers and 3 staff. To make it becomes 

clear, the researcher informs in the table as follows: 

Table 4 
The Data of Teachers’ SMA Negeri 1 Mesuji Timur 

No Name Function Subject 

1 Armin, S.Ag. Headmaster  
2 Reni P., S.Pd. Teacher Biology 
3 Sigit Hidayat, S.Pd. Teacher Chemistry 
4 Hernani, S.Pd. Teacher History 
5 Arika Pratita W., S.Pd. Teacher Mathematic 
6 Riyani, S.Pd. Teacher English 
7 Maulana Muhammad Yusuf, S.Pd. Teacher Arabic Language 
8 M. Puji Asmoro, S. Kom Teacher Computer 
9 Margi Utami, S.Pd. Teacher English 
10 Sri Rahayu L., S.Pd. Teacher Economy 
11 Desti A., S.Pd. Teacher Guidance & Counseling 
12 Sri Puji L., S.Pd. Teacher Physics 
13 Aria P., S.Pd. Teacher Sports 
14 Marta Dinata, S.Pd. Teacher Sports 
15 Septiana N., S.Kom. Teacher Computer 
16 Lina Wati, S.Pd. Teacher Indonesian Language 
17 Catur A., S.Pd. Teacher Geography 
18 Herliyanti, S.Pd. Teacher Sociology 



 

19 Yati P., S.Pd. Teacher Art of Culture 
20 Dedi S. Teacher Agriculture 
21 Salim S., S.Pd Teacher PKN 
22 M. Zamzari, S.Pd Teacher Islamic Religion 
23 Purwati, A.Md. Staff  
24 Aprilia Maya S., A.Md. Staff  
25 Dian Cahyani Staff  

Source: official staff of SMA Negeri 1 Mesuji Timur 

Based on the table above, it can be said that the teachers and staff in SMA Negeri 

1 Mesuji Timur was complete when compared to the total number of students 

which are supported with good facilities and classrooms. This means possible to 

held the learning process to reach the goal of SMA Negeri 1 Mesuji Timur 

according to the curriculum. 

 

B. The Result of the Research 

The purposes of this research were to describe the kinds of errors that students 

make in using simple present tense in writing descriptive text based on surface 

strategy taxonomy and to find out the proportions (frequency and percentage) of 

errors that the students make in using simple present tense in writing descriptive 

text based on surface strategy taxonomy. 

In collecting the data, the researcher used documentation. Document is the 

transcript of phenomenon to bygones. Document can be writing shaped, picture, 



 

or monumental works from someone.68 The researcher used document analysis as 

a technique in collecting the data. 

The instrument of this research was students’ task. The researcher took the last 

assignment of writing descriptive text given by the teacher. The data were gained 

from the students’ writing of the eleventh grade of SMA Negeri 1 Mesuji Timur. 

The students’ task were identified and classified based on surface strategy 

taxonomy. Surface strategy taxonomy has four errors types, they are omission, 

addition, misformation and misordering. Then, after checking the students’ 

writing, the researcher found that there are 105 items of errors. 

1. Types of Students’ Grammatical Errors in Using Simple Present 

Tense in Writing Descriptive Text  

Below are presented several examples of apparent errors made by students in 

using simple present tense in writing descriptive text based on Surface 

Strategy Taxonomy: 

a. Omission errors 

Omission errors are sentences that do not contain some elements/items that 

must appear in the sentences. These following examples of the students’ 

errors when they using simple present tense in descriptive text writing: 

1) Cristiano Ronaldo a good football player. 

2) His name Iqbal Dhiafakhri Ramadhan. 

                                                             
68 Heidi Dulay, et.al., Language Two, (New York: Oxford University Press, 1982), p.240 



 

3) My favorite artist Lee Min Ho. 

The sentences in those examples (1, 2, and 3) the students omitted an item 

in the sentence. The item is a verb. Therefore, a verb (be) is inserted. The 

revision of omission errors are as follows: 

1) Cristiano Ronaldo is a good football player. 

2) His name is Iqbal Dhiafakhri Ramadhan. 

3) My favorite artist is Lee Min Ho. 

 

b. Addition Errors 

Addition errors are which characterized by the presence of an item which 

must not be appeared in a well-formed utterance. These following 

examples of students’ errors: 

1) He can runs very fast. (Simple addition) 

2) She does not likes sport. (Double markings) 

3) She is likes English subject very much. (Double markings) 

For the first sentence, the student added inflectional form (verb + s/es) 

after can. The student thinks that all of the third person singular subject 

used verb + s/es. After “can” have to use verb-1. The second sentence has 

been used does and the sentence should not add “s” in the verb, because 

does is from do + es. The third sentence, the student added the use of be 

(is) before verb “likes”. The use of be in that sentence is not correct, it 

should be omitted.  



 

Here the revision of addition errors are as follows: 

1) He can run very fast. 

2) She does not like sport.  

3) She likes English subject very much. 

 

c. Misformation Errors 

Misformation errors are which characterized by the wrong form of the 

morpheme or structure. The following are examples of the error: 

1) She always studys a t 8 p.m. (Regularization errors) 

2) He usually playes as a back player. (Regularization errors) 

3) She haves curly hair. (Regularization errors) 

The sentences in example (1, 2, and 3), the students failed in using (verb + 

s/es) in the third singular subject. The students  did not  use  the  right  

form  of  the  verbs,  because they simplified  the verbs  only  by  adding -

s/-es without seeing the verb carefully. Here the revision of misformation 

errors are as follows: 

1) She always studies at 8 p.m. 

2) He usually plays as a back player. 

3) She has curly hair. 

d. Misordering Errors 



 

Misordering is the errors that characterized by incorrect placement of a 

morpheme or group of morphemes in an utterance. The following are 

examples of students’ errors: 

1) Do not we know before. 

2) Do know you Agnes Monica? 

3) Do not I know before. 

Those sentences were not correct. The sentences of number 1 and 3 were 

like the rule of interrogative sentence [do/does (+not) + S + V1 + O?]. In 

affirmative and negative sentence, the subject is placed in the first part. 

The sentence of number 2 also had an incorrect placement. Know and you 

must be changed in the placement, because after do is followed by subject 

before verb. The sentences should be: 

1) We do not know before. 

2) Do you know Agnes Monica? 

3) I do not know before. 

 

2. Proportion (Frequency and Percentage) Students’ Errors in Using 

Simple Present Tense in Writing Descriptive Text 

After classifying the types of errors, the proportions of errors were 

determined. It was found 105 items of the total number of errors. 

Misformation errors took the highest place for students’ errors that were 66 



 

items. Meanwhile, the lowest place was taken by misordering errors that were 

3 items. Let us see the table below: 

Table 5 
The Proportion of Students’ Errors in Using Simple Present Tense 

in Descriptive Text Writing 
 

No Kind of Errors Frequency Percentage 

1. Omission 28 Items  26.67 % 

2. Addition 8 Items  7.62 %  

3. Misformation 66 Items 62.85 % 

4. Misordering 3 Items  2.86 % 

Total 105 Items 100 % 

 

From the table, it can be inferred that the highest errors based on surface strategy 

taxonomy was misformation error that were 66 items (62.85%). Then 28 items 

(26.67%) of omission errors, 8 items (7.62%) of addition errors and the last 

position is misordering errors that were 3 items (2.86%). 

 

C. Discussion of Findings 

In the Holy Qur’an, Allah says, “Remember, actually they made a flaw, but they 

did not realize it.” (Al-Qur’an: Al-Baqarah:12)69 It is like an error, people cannot 

identify their errors by themselves. An error can be identified by others. People 

need the explanation about their errors and errors may not happen again. That is 

                                                             
69 The Holy Qur’an and Translation, (Bandung: PT Sygma Examedia Arkanleema, 2010), 

p. 3 



 

why, the researcher analyzed students’ errors at the eleventh grade of SMA Negeri 

1 Mesuji Timur. 

After collecting the data from the students, the errors were identified and 

classified based on surface strategy taxonomy. The researcher analyzed 30 data 

from eleventh grade students at SMA Negeri 1 Mesuji Timur which contain errors 

in simple present tense. The researcher found that students at the eleventh grade of 

SMA Negeri 1 Mesuji Timur comitted errors in using simple present tense in 

writing descriptive text into four types of errors based on surface strategy 

taxonomy. They were omission, addition, misformation and misordering. 

Omission errors are categorized by the omitting item that should be appeared in a 

well-formed utterance.70 This error occurred when the learners omitted some 

required components from their sentences. The learners omitted components 

which was/were necessary for their sentences to be considered grammatically 

correct. In this research, the errors of omission were the omission of auxiliary 

verbs or be. Since the simple present tense needs be as well, it is necessary to put 

the auxiliary verbs or be after subject and before adjective. 

Addition errors are which characterized by the presence of an item which must not 

be appeared in a well-formed utterance.71 It occurs because learner gets failure to 

omit unimportant item in sentence. In this research, the errors of addition were the 

                                                             
70 Heidi Dulay, et.al., Op.Cit, p. 154 
71 Ibid, p. 156 



 

addition of verb inflection (marker -s/-es) after auxiliary verb (does) in the third 

person singular. The students think that all of the third person singular subject 

used verb inflection (marker -s/-es) without seeing the structure of each sentence. 

The students also add auxiliary verb or be before ordinary verb (V1) in verbal 

sentence, auxiliary verb or be should be omitted before ordinary verb (V1) . 

Misformation error is which characterized by the wrong form of the morpheme or 

structure.72 In this case, the students failed in using verb inflection (marker + -s/-

es). It can be seen in the sentence “She always studys at 8 p.m.”. The students 

were not careful in using verb inflection (marker + -s/-es) in the third person 

singular subject. There are some rules to add -s/-es in the verb. Verb ending with -

x, -s, -ch, -sh and o add –es, verb ending with -y after consonant change -y with –i 

then add –es, and verb ending -y after vowel add –s. 

Misordering is the errors that characterized by incorrect placement of a morpheme 

or group of morphemes in an utterance.73 The students committed error in 

misordering error. They committed an incorrect placement in the their sentence. In 

this research, there were found errors which students made the same of structure 

of some sentences. They are negative and interrogative sentences. The students 

committed incorrect placement in both of sentences structure. 

                                                             
72 Ibid, p. 158 
73 Ibid, p. 162 



 

After classifying the types of errors, the researcher calculated the proportions 

(frequency and percentage) of errors. The researcher found that the students 

produced some types of error, there were: omission (26.67%), addition (7.62%), 

misformation (62.85%), misordering (2.86%). It can be concluded that the highest 

error made by the students based on surface strategy taxonomy is misformation 

with 66 items  (62.85%). 

It is in line with Eka Sasmiasih who analyzed “Error Analysis on the Students 

Writing of Descriptive Text”. She found that the highest percentage in 

misformation errors (53.33%), followed by omission errors (23.33%), addition 

errors (16.67%) and the last position is misordering errors (6.67%).74 It means that 

the most errors happened in misformation errors. It is similar to this research. 

It is also supported by Ahmad Taufik Hidayah’s finding in his research entitled 

“Error Analysis on The Use of The Simple Tense and The Simple Past Tense in 

Writing Essays Among TESL College Students”, he said that the highest errors 

made by students is misformation errors. It is almost 96 % of the  students 

committed such errors related to the use of the simple present tense and 81% 

committed such errors related to the use of the simple past tense.75 Thus, it can be 

said that the finding in this research is similar with some previous research. 

                                                             
74 Eka Sasmiasih, Error Analysis on the Students Writing of Descriptive Text, Thesis 

Syarif Hidayatullah State Islamic University Jakarta (2014), p. 58 
75 Ahmad Taufik Hidayah, Error Analysis on The Use of The Simple Tense and The 

Simple Past Tense in Writing Essays Among TESL College Students, International Journal of 
Education and Research, Vol. 1 No. 12 (2013), p. 10 



 

Based on the phenomena, it was indicated that the students may already acquired 

a lot number of English words, but they got difficulties in arranging them into 

well-developed sentences. The students make errors in their writing, especially in 

using tenses. Most of students wrote incomplete sentences and ungrammatical. 

Referring to the examples given, we can see that the sentences did not used “verb 

+s/es” and it used regularization errors in the third singular subject. Thus, the 

phenomena must be remedied and they may not happen again. 

 

  



 

CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

This research had the aims of classifying and describing the errors on the use of 

English simple present tense made by the eleventh grade students of SMA Negeri 

1 Mesuji Timur. As it had been done, the research was conducted to the SMA 

Negeri 1 Mesuji Timur. By studying the errors, as they existed in the students’ 

writing, the students’ difficulties in using simple present tense could be analyzed 

to know how far the students might have faced. 

From the analysis, it can be inferred that the students’ mastery on English simple 

present tense is low. It can be seen from the result of analysis, it is showed by  

students made errors in using simple present tense. From the data, the writer 

concludes as follows: 

1. The students made 4 kinds of errors. The highest errors are misformation, 

followed by omission, addition and misordering. 

2. The total number of errors committed by the students is 105 items. Here is 

the proportions (frequency and percentage) of the four error types: 

a. The number of misformation errors is 66 items, and the percentage is 

62.85 %.  



 

b. The number of omission errors is 28 items, and the percentage is 26.67 

%.  

c. The number of addition errors is 8 items, and the percentage is 7.62 %.  

d. The number of misordering errors is 3 items, and the percentage is 2.86 

%. 

Finally, the researcher hopes that data analysis can increase the teacher in teaching 

process and motivate the students to study diligently. 

 

B. Suggestion 

Based on the findings of this research, the writer would give some suggestions can 

be citied as follows: 

1. For the teacher, the students’ errors show how far they have understood 

the lesson and what remains for them to learn. By studying the students’ 

errors and knowing the areas of difficulty, the teacher will get the clear 

picture of the students’ knowledge of language, particularly in usin simple 

present tense. Furthermore, the teacher will be able to select most 

appropriate technique and the teaching materials as well. Those can be 

done if the teacher pay more attention to the problems in using simple 

present tense and give more emphasis in their teaching process. 

2. It is also suggested that the teacher establish a remedial session for 

teaching ‘infinitive + s/es’ construction as the predicate of the third 



 

singular person forms of the subject in simple present tense, because the 

finding of the research shows that the students were mostly troubled in that 

items. The material can be given repeatedly till the students do understand 

the verb used ‘infinitive + s/es’ construction as the predicate of the third 

singular person forms of the subject in simple present tense. 
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Appendix 1 

Table 6. Data of Sample 

No Name of Students Class Score Description 

1 A. A. XI IPA 55 Under standard score 
2 A. K. S. XI IPA 50 Under standard score 
3 A. K. D. XI IPA 50 Under standard score 
4 B. E. S. XI IPA 60 Under standard score 
5 D XI IPA 55 Under standard score 
6 E. W. XI IPA 75 Standard score 
7 E. P. R. XI IPA 80 Standard score 
8 E. N. R. XI IPA 50 Under standard score 
9 E. R. XI IPA 75 Standard score 

10 G. N. XI IPA 50 Under standard score 
11 I. M. XI IPA 65 Under standard score 
12 J. P. XI IPA 60 Under standard score 
13 J. A. XI IPA 50 Under standard score 
14 L. S. XI IPA 85 Standard score 
15 M. Z. A. XI IPA 75 Standard score 
16 M. A. M. XI IPA 60 Under standard score 
17 N. A XI IPA 50 Under standard score 
18 N. S. W. XI IPA 90 Standard score 
19 N. S. S. XI IPA 65 Under standard score 
20 N. E. XI IPA 60 Under standard score 
21 R.  XI IPA 75 Standard score 
22 R. R. XI IPA 50 Under standard score 
23 R. H. A. XI IPA 65 Under standard score 
24 S. S. P. XI IPA 45 Under standard score 
25 S. W. S. XI IPA 55 Under standard score 
26 S. M. XI IPA 50 Under standard score 
27 T. F. XI IPA 45 Under standard score 
28 W. S. W. XI IPA 50 Under standard score 
29 W. R. XI IPA 55 Under standard score 
30 Y. S. XI IPA 70 Standard score 

 

 

 

  



 

Appendix 2



 

 

Table 7. The Correction of the Errors Found in Students’ Descriptive Text 

No The Students’ Error Correction Errors 
Types 

1 Cristiano Ronaldo a good football player. Cristiano Ronaldo is a good football player. Om 
2 He play very good. He plays very good. Mf 
3 He handsome and perfect. He is handsome and perfect. Om 
4 He really awesome. He is really awesome. Om 
5 She very smart and beautiful. She is very smart and beautiful. Om 
6 She always studys at 8 p.m. She always studies at 8 p.m. Mf 
7 I am like her very muck. I like her very much. Ad 
8 He smart, humble, and a good man. He is smart, humble, and a good man. Om 
9 He have tall body. He has tall body. Mf 

10 He have a family. He has a family. Mf 
11 He have a young daughter. He has a young daughter. Mf 
12 He teach in Junior High School 1 Mesuji. He teaches in Junior High School 1 Mesuji. Mf 
13 His name Iqbal Dhiafakhri Ramadhan. His name is Iqbal Dhiafakhri Ramadhan. Om 
14 His nickname Iqbal. His nickname is Iqbal. Om 
15 Iqbal very handsome. Iqbal is very handsome. Om 
16 He also tall. He is also tall. Om 
17 His voice very good. His voice is very good. Om 
18 He live singing on his Instagram. He is live singing on his Instagram. Om 
19 He member of an Indonesian boyband. He is member of an Indonesian boyband. Om 
20 He have a good skill to play football. He has a good skill to play football. Mf 
21 He always help his parents in field. He always helps his parents in field. Mf 
22 He so care with me. He so cares with me. Mf 



 

23 He always play football with me. He always plays football with me. Mf 
24 He have a girlfriend. He has a girlfriend. Mf 
25 She give the subject slowly. She gives the subject slowly. Mf 
26 She live in Ekamulya. She lives in Ekamulya. Mf 
27 She is likes English subject very much. She likes English subject very much. Ad 
28 She think English very enjoyable. She thinks English very enjoyable. Mf 
29 She have the wish to become English teacher. She has the wish to become English teacher. Mf 
30 She have thin body. She has thin body. Mf 
31 She have very much idea in all subjects. She has very much idea in all subjects. Mf 
32 She have very much science. She has very much science. Mf 
33 She never angry with her students. She is never angry with her students. Om 
34 She like to help. She likes to help. Mf 
35 Leni like cat very much. Leni likes cat very much. Mf 
36 She always take care of her cat. She always takes care of her cat. Mf 
37 She also like to collect dolls. She also likes to collect dolls. Mf 
38 She have very soft voice. She has very soft voice. Mf 
39 She become an International artist. She becomes an International artist. Mf 
40 She have flat-nosed. She has flat-nosed. Mf 
41 She have an oval face. She has an oval face. Mf 
42 She also have curly hair. She also has curly hair. Mf 
43 She never show her sadness. She never shows her sadness. Mf 
44 He is lives in Korea. He lives in Korea. Ad 
45 His name Kwon Ji-Yong. His name is Kwon Ji-Yong. Om 
46 His skin white. His skin is white. Om 
47 I am like G-Dragon very much. I like G-Dragon very much. Ad 
48 He usually playes as a back player. He usually plays as a back player. Mf 
49 He always playes cool. He always plays cool. Mf 



 

50 He haves many medals. He has many medals. Mf 
51 He haves fair skin. He has fair skin. Mf 
52 He also haves black hair. He also has black hair. Mf 
53 He haves a great charm. He has a great charm. Mf 
54 She haves 2 brothers. She has 2 brothers. Mf 
55 Yuni haves an oval face. Yuni has an oval face. Mf 
56 She haves curly hair. She has curly hair. Mf 
57 She haves a pointed nose. She has a pointed nose. Mf 
58 She live in Dwi Karya Mustika. She lives in Dwi Karya Mustika. Mf 
59 She have sapodilla ripe skin. She has sapodilla ripe skin. Mf 
60 She also have long hair. She also has long hair. Mf 
61 My favorite artist Lee Min Ho. My favorite artist is Lee Min Ho. Om 
62 He haves tall body. He has tall body. Mf 
63 He very impressive in the drama. He is very impressive in the drama. Om 
64 He also haves a good voice. He also has a good voice. Mf 
65 He always playes badminton with his friend. He always plays badminton with his friend. Mf 
66 He haves 2 brothers and 1 sister. He has 2 brothers and 1 sister. Mf 
67 He can runs very fast. He can run very fast. Ad 
68 Messi haves an athletic body. Messi has an athletic body. Mf 
69 He haves tall body. He has tall body. Mf 
70 He also haves a handsome face. He also has a handsome face. Mf 
71 He haves bright skin. He has bright skin. Mf 
72 He have an athletic body. He has an athletic body. Mf 
73 He also have a handsome face. He also has a handsome face. Mf 
74 He attract many young female. He attracts many young female. Mf 
75 He often win in championship. He often wins in championship. Mf 
76 People of Indonesia proud of him. People of Indonesia are proud of him. Om 



 

77 She haves a baby face. She has a baby face. Mf 
78 She can sings. She can sing. Ad 
79 She can becomes an actrees in the drama. She can become an actrees in the drama. Ad 
80 She have body not very tall. She has body not very tall. Mf 
81 She also have beautiful face. She also has beautiful face. Mf 
82 She teach my friends and me patience full. She teaches my friends and me patience full. Mf 
83 Miss Ria teach something new. Miss Ria teaches something new. Mf 
84 Do not we know before. We do not know before. Md 
85 Do know you Agnes Monica? Do you know Agnes Monica? Md 
86 She an Indonesian artist. She is an Indonesian artist. Om 
87 Agnes Mo a beautiful girl. Agnes Mo is a beautiful girl. Om 
88 Her face oval. Her face is oval. Om 
89 She my favorite artist. She is my favorite artist. Om 
90 He so handsome. He is so handsome. Om 
91 He have a sharp nose. He has a sharp nose. Mf 
92 He have tall body. He has tall body. Mf 
93 He make me happy when I hear his song. He makes me happy when I hear his song. Mf 
94 He also have good dance skill. He also has good dance skill. Mf 
95 He the best artist. He is the best artist. Om 
96 Her name Septi. Her name is Septi. Om 
97 She my best friend. She is my best friend. Om 
98 She very beautiful. She is very beautiful. Om 
99 She does not likes sport like me. She does not like sport like me. Ad 
100 Do not I know before. I do not know before. Md 
101 She haves a kind character. She has a kind character. Mf 
102 Miss Ria haves white skin. Miss Ria has white skin. Mf 
103 She haves thin body. She has thin body. Mf 



 

104 He haves pointed nose. He has pointed nose. Mf 
105 I always together with him. I am always together with him. Om 

 

Explanation: 

Om : Omission 

Ad : Addition 

Mf : Misformation 

Md : Misordering 

 

 

 



 

Appendix 4 
 

The Percentage’s Calculation of the Error Types 

a. Omission error 

P = ����� x 100% 

   = 0.2667 x 100% 

   = 26.67% of omission errors 

b. Addition error 

P = 
�

���  x 100% 

   = 0.0762 x 100% 

   = 7.62% of addition errors 

c. Misformation error 

P = 
��
���  x 100% 

   = 0.6285 x 100% 

   = 62.85% of misformation errors 

d. Misordering error 

P = 
�

���  x 100% 

   = 0.0286 x 100% 

   = 2.86% of misordering errors 



 

Appendix 5 

 

Table 9. The Result of Interview for English Teacher 

Nama  : Riyani, S.Pd 

Jabatan : Guru Bahasa Inggris di SMA Negeri 1 Mesuji Timur 

Jenis kelamin : Perempuan 

The following of interview the English teacher: 

No  Question  Answer  Conclusion  

 1 Apakah siswa disini masih 
mengalami kesulitan dalam 
belajar bahasa Inggris? 

 

Iya. Sebagian dari 
mereka ada yang 
mudah paham dan 
juga tidak sedikit 
yang sulit memahami 
setiap pembelajaran 
yang diberikan. 

Bahwa siswa disini 
masih banyak yang 
sulit memahami 
pembelajaran 
bahasa Inggris. 

2 Apakah banyaknya siswa 
yang sulit memahami ada 
dalam setiap kelas? 
 

Tidak. Hanya 
beberapa kelas saja. 
 

Siswa-siswa dalam 
kelas tertentu yang 
mengalami 
kesulitan. 
 

3 Siswa kelas berapa yang 
termasuk dalam jumlah 
paling tinggi yang 
mengalami kesulitan 
memahami pembelajaran 
bahasa Inggris? 
 

Siswa kelas XI IPA 
yang mengalami 
kesulitan memahami 
pembelajaran bahasa 
Inggris dalam jumlah 
paling tinggi. 

Siswa kelas XI IPA 
termasuk dalam 
jumlah paling tinggi 
yang mengalami 
kesulitan memahami  
pembelajaran 
bahasa Inggris. 

4 Skill apakah yang siswa-
siswa masih mengalami 
kesulitan di dalamnya? 

Mereka masih sangat 
sulit dalam skill 
writing. 

Siswa mengalami 
kesulitan dalam skill 
writing. 

5 Dalam teks apakah yang 
siswa-siswa masih 
mengalami kesulitan di 

Dalam teks deskriptif, 
terutama mengalami 
kesulitan dalam 

Teks deskriptif 
siswa memiliki nilai 
rendah. Dan 



 

dalamnya? penggunaan simple 
present tense. 

mengalami kesulitan 
dalam penggunaan 
simple present 
tense. 
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Appendix 6 

SILABUS PEMBELAJARAN 

Nama Sekolah  : SMA Negeri 1 Mesuji Timur 

Mata Pelajaran  : Bahasa Inggris 

Kelas/ Semester  : XI/ 1 

Skill   : Menulis 

 

Standar Kompetensi Kompetensi Dasar 

Materi 

Pembelajaran 

Kegiatan Pembelajaran Indikator Penilaian 

Alokasi 

Waktu 

(Menit) 

Sumber/ 

Bahan/ Alat 

Menulis 

 

6. Mengungkapkan 

makna dalam teks 

tulis fungsional 

pendek dan esei 

sederhana berbentuk  

recount, descriptive, 

dan procedure dalam 

konteks kehidupan 

sehari-hari 

 

 

6.1 Mengungkapkan 

makna dalam bentuk 

teks tulis fungsional 

pendek (misalnya 

pengumuman, iklan, 

undangan dll.) resmi 

dan tak resmi dengan 

menggunakan ragam 

bahasa tulis secara 

akurat, lancar dan 

berterima dalam 

konteks kehidupan 

sehari-hari 

 

 

 

Pengumuman, 

Iklan, 

Undangan dll 

 

 

 

Membuat pengumuman 

tertulis secara 

berpasangan dan 

Mempublikasikannya di 

kelas /sekolah 

 

 

 Menggunakan tata bahasa, kosa 

kata, tanda baca, ejaan, dan tata 

tulis dengan akurat 

 Menulis gagasan utama 

 Mengelaborasi gagasan utama 

 Membuat draft, merevisi, 

menyunting 

 Menghasilkan teks fungsional 

pendek 

 

 

Tugas 

 

Portofolio 

 

 

2 x 4 

 

 

Buku LKS 

 

English online  

 

 

 

6.2 Mengungkapkan 

 

Teks berbentuk: 

 

 Membuat draft teks 

 

 Menggunakan kalimat past tense 

 

Tugas 

 

2 x 45 

 

Buku LKS 
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makna dan langkah-

langkah retorika secara 

akurat, lancar dan 

berterima dengan 

menggunakan ragam 

bahasa tulis dalam 

konteks kehidupan 

sehari-hari dalam teks 

berbentuk: recount, 

descriptive, dan 

procedure 

 

recount, 

descriptive, dan 

procedure 

descriptive, recount 

atau procedure 

dengan melakukan 

chain writing. 

 Melakukan koreksi 

teman sejawat untuk 

menyempurnakan 

draft. 

 Menyempurnakan 

draft berdasarkan 

koreksi teman 

dalam menyampaikan sebuah 

peristiwa 

 Menggunakan kalimat imperative 

dalam membuat sebuah resep 

atau petunjuk 

 Menggunakan kalimat simple 

present tense dalam menulis 

sebuah deskripsi 

 Menghasilkan teks berbentuk 

recount 

 Menghasilkan teks berbentuk 

procedure 

 Menghasilkan teks berbentuk 

descriptive 

 

 

Portofolio 

 

 

2 x 45 

 

 

2 x 45 

 

 

 

English online 
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SILABUS PEMBELAJARAN 

Nama Sekolah  : SMA Negeri 1 Mesuji Timur 

Mata Pelajaran  : Bahasa Inggris 

Kelas/ Semester  : XI/ 2 

Skill   : Menulis 

 

Standar Kompetensi Kompetensi Dasar 

Materi 

Pembelajaran 

Kegiatan Pembelajaran Indikator Penilaian 

Alokasi 

Waktu 

(Menit) 

Sumber/ 

Bahan/ Alat 

Menulis 

 

12.  Mengungkapkan 

makna dalam 

teks tulis 

fungsional 

pendek dan esei 

sederhana 

berbentuk 

narrative, 

descriptive dan 

procedure dalam 

konteks 

kehidupan sehari-

hari 

 

 

 

 

12.1  Mengungkapkan 

makna dalam 

bentuk teks tulis 

fungsional 

pendek (misalnya 

pengumuman, 

iklan, undangan 

dll.) resmi dan tak 

resmi secara 

akurat, lancar dan 

berterima yang 

menggunakan 

ragam bahasa 

tulis dalam 

konteks 

kehidupan sehari-

hari 

 

 

 

 

 

 

Membuat pengumuman 

secara individu dan 

mempublikasikan di 

papan pengumuman 

 

 

 Menggunakan tata bahasa, kosa 

kata, tanda baca, ejaan, dan tata 

tulis dengan akurat 

 Menulis gagasan utama 

 Mengelaborasi gagasan utama 

 Membuat draft, merevisi, 

menyunting 

 Menghasilkan teks fungsional 

pendek 

 

 

Tugas 

 

Portofolio 

 

 

3 x 45 

 

 

Buku LKS 

 

English online 
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12.2  Mengungkapkan 

makna dan 

langkah retorika 

dalam esei 

sederhana secara 

akurat, lancer dan 

berterima dalam 

konteks 

kehidupan sehari-

hari dalam teks 

berbentuk 

narrative, 

descriptive, dan 

procedure 

 

- Teks tulis 

berbentuk 

narrative 

- Teks tulis 

berbentuk 

descriptive 

- Teks tulis 

berbentuk 

procedure 

 

 Membuat draft 

teks naratif,berita 

atau deskripsi 

dengan melakukan 

chain writing. 

 Melakukan koreksi 

teman sejawat 

untuk 

menyempurnaka 

draft. 

 Menyempurnaka 

draft berdasarkan 

hasil koreksi 

teman. 

 

 Menggunakan kalimat imperative 

dalam membuat sebuah resep 

atau petunjuk 

 Menggunakan kalimat simple 

present dalam membuat sebuah 

deskripsi 

 Menggunakan adverbial clause 

dalam menulis sebuah narasi 

 Menghasilkan teks berbentuk 

procedure 

 Menghasilkan teks berbentuk 

descriptive 

 Menghasilkan teks berbentuk 

narrative 

 

 

Tugas 

 

Portofolio 

 

2 x 45 

 

 

 

 

2 x 45 

 

 

 

 

2 x 45 

 

Buku LKS 

 

English online 

 

 

Mesuji, …………2017 

Mengetahui, 

Kepala SMA Negeri 1 Mesuji Timur                Guru Bahasa Inggris 

 

 

Armin, S.Ag         Riyani, S.Pd 
NIP. 196808281999031007 
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Appendix 6 

SILABUS PEMBELAJARAN 

Nama Sekolah  : SMA Negeri 1 Mesuji Timur 

Mata Pelajaran  : Bahasa Inggris 

Kelas/ Semester  : XI/ 1 

Skill   : Menulis 

 

Standar Kompetensi Kompetensi Dasar 

Materi 

Pembelajaran 

Kegiatan Pembelajaran Indikator Penilaian 

Alokasi 

Waktu 

(Menit) 

Sumber/ 

Bahan/ Alat 

Menulis 

 

6. Mengungkapkan 

makna dalam teks 

tulis fungsional 

pendek dan esei 

sederhana berbentuk  

recount, descriptive, 

dan procedure dalam 

konteks kehidupan 

sehari-hari 

 

 

6.1 Mengungkapkan 

makna dalam bentuk 

teks tulis fungsional 

pendek (misalnya 

pengumuman, iklan, 

undangan dll.) resmi 

dan tak resmi dengan 

menggunakan ragam 

bahasa tulis secara 

akurat, lancar dan 

berterima dalam 

konteks kehidupan 

sehari-hari 

 

 

 

Pengumuman, 

Iklan, 

Undangan dll 

 

 

 

Membuat pengumuman 

tertulis secara 

berpasangan dan 

Mempublikasikannya di 

kelas /sekolah 

 

 

 Menggunakan tata bahasa, kosa 

kata, tanda baca, ejaan, dan tata 

tulis dengan akurat 

 Menulis gagasan utama 

 Mengelaborasi gagasan utama 

 Membuat draft, merevisi, 

menyunting 

 Menghasilkan teks fungsional 

pendek 

 

 

Tugas 

 

Portofolio 

 

 

2 x 4 

 

 

Buku LKS 

 

English online  

 

 

 

6.2 Mengungkapkan 

 

Teks berbentuk: 

 

 Membuat draft teks 

 

 Menggunakan kalimat past tense 

 

Tugas 

 

2 x 45 

 

Buku LKS 
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makna dan langkah-

langkah retorika secara 

akurat, lancar dan 

berterima dengan 

menggunakan ragam 

bahasa tulis dalam 

konteks kehidupan 

sehari-hari dalam teks 

berbentuk: recount, 

descriptive, dan 

procedure 

 

recount, 

descriptive, dan 

procedure 

descriptive, recount 

atau procedure 

dengan melakukan 

chain writing. 

 Melakukan koreksi 

teman sejawat untuk 

menyempurnakan 

draft. 

 Menyempurnakan 

draft berdasarkan 

koreksi teman 

dalam menyampaikan sebuah 

peristiwa 

 Menggunakan kalimat imperative 

dalam membuat sebuah resep 

atau petunjuk 

 Menggunakan kalimat simple 

present tense dalam menulis 

sebuah deskripsi 

 Menghasilkan teks berbentuk 

recount 

 Menghasilkan teks berbentuk 

procedure 

 Menghasilkan teks berbentuk 

descriptive 

 

 

Portofolio 

 

 

2 x 45 

 

 

2 x 45 

 

 

 

English online 
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SILABUS PEMBELAJARAN 

Nama Sekolah  : SMA Negeri 1 Mesuji Timur 

Mata Pelajaran  : Bahasa Inggris 

Kelas/ Semester  : XI/ 2 

Skill   : Menulis 

 

Standar Kompetensi Kompetensi Dasar 

Materi 

Pembelajaran 

Kegiatan Pembelajaran Indikator Penilaian 

Alokasi 

Waktu 

(Menit) 

Sumber/ 

Bahan/ Alat 

Menulis 

 

12.  Mengungkapkan 

makna dalam 

teks tulis 

fungsional 

pendek dan esei 

sederhana 

berbentuk 

narrative, 

descriptive dan 

procedure dalam 

konteks 

kehidupan sehari-

hari 

 

 

 

12.1  Mengungkapkan 

makna dalam 

bentuk teks tulis 

fungsional 

pendek (misalnya 

pengumuman, 

iklan, undangan 

dll.) resmi dan tak 

resmi secara 

akurat, lancar dan 

berterima yang 

menggunakan 

ragam bahasa 

tulis dalam 

 

 

 

 

 

Membuat pengumuman 

secara individu dan 

mempublikasikan di 

papan pengumuman 

 

 

 Menggunakan tata bahasa, kosa 

kata, tanda baca, ejaan, dan tata 

tulis dengan akurat 

 Menulis gagasan utama 

 Mengelaborasi gagasan utama 

 Membuat draft, merevisi, 

menyunting 

 Menghasilkan teks fungsional 

pendek 

 

 

Tugas 

 

Portofolio 

 

 

3 x 45 

 

 

Buku LKS 

 

English online 
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 konteks 

kehidupan sehari-

hari 

 

  

12.2  Mengungkapkan 

makna dan 

langkah retorika 

dalam esei 

sederhana secara 

akurat, lancer dan 

berterima dalam 

konteks 

kehidupan sehari-

hari dalam teks 

berbentuk 

narrative, 

descriptive, dan 

procedure 

 

- Teks tulis 

berbentuk 

narrative 

- Teks tulis 

berbentuk 

descriptive 

- Teks tulis 

berbentuk 

procedure 

 

 Membuat draft 

teks naratif,berita 

atau deskripsi 

dengan melakukan 

chain writing. 

 Melakukan koreksi 

teman sejawat 

untuk 

menyempurnaka 

draft. 

 Menyempurnaka 

draft berdasarkan 

hasil koreksi 

teman. 

 

 Menggunakan kalimat imperative 

dalam membuat sebuah resep 

atau petunjuk 

 Menggunakan kalimat simple 

present dalam membuat sebuah 

deskripsi 

 Menggunakan adverbial clause 

dalam menulis sebuah narasi 

 Menghasilkan teks berbentuk 

procedure 

 Menghasilkan teks berbentuk 

descriptive 

 Menghasilkan teks berbentuk 

narrative 

 

 

Tugas 

 

Portofolio 

 

2 x 45 

 

 

 

 

2 x 45 

 

 

 

 

2 x 45 

 

Buku LKS 

 

English online 

 

 

Mesuji, …………2017 

Mengetahui, 

Kepala SMA Negeri 1 Mesuji Timur                Guru Bahasa Inggris 

 

 

Armin, S.Ag         Riyani, S.Pd 
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NIP. 196808281999031007 
 


