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ABSTRACT 

The objective of the research was to find out wheter or not there was 

significant influence of using SCAIT (Select, Compelete, Accept, Infer, and 

Think) strategy towards students’ reading comprehension on descriptive text 

at the second semester of the eighth grade of SMP N 3 Bunga Mayang in the 

academic year of 2021/2022. The students’ reading of SMP N 3 Bunga 

Mayang was still low. It from the students’ reading score in preliminary 

research. There were 64,7 % of the students who got the score under 70 as 

the criteria of minimum mastery. To solve the problem, this research was 

apply SCAIT (Select, Compelete, Accept, Infer, Think) strategy. SCAIT 

(Select, Compelete, Accept, Infer, Think) strategy that was one of reading 

comprehension strategy proven to have positive effect to increase students’ 

comprehension while reading text.  

This research was conducted by using quasi experimental design with 

pretest and post test design. The population of the research was the eight 

grades of SMP N 3 Bunga Mayang. The total sample was 54 students that 

were taken from 2 classes. VIII A and VIII B. They were 28 students for 

experimental class and 26 students for control class. In experimental class 

was using SCAIT (Select, Compelete, Accept, Infer, Think) strategy and in 

the control, class was using Reading Aloud. The treatments were held in 3 

meetings in which 2 X 45 minutes for each class. In collecting the data, this 

research was using the instruments in multiple choice items of reading 

comprehension in descriptive text. Before giving the treatment, pre-test was 

given for both classes. Then, after conducting the treatments, was given 

post-test. After giving pre-test and post test, the researcher was analyzed the 

data using SPSS. 
 

From the data analysis computed by using SPSS, it was obtained that 

result of Sig. (Pvalue) = 0.001 and α = 0.05. It means Ha is accepted because  

Sig. < α = 0.001 < 0.05. Therefore, there was significant influence of using 

SCAIT (Select, Compelete, Accept, Infer, and Think) strategy toward 

students’ reading comprehension at the eighth grade of SMP N 3 Bunga 

Mayang in the academic year 2021/2022. 

 

Keyword : Quasi Experimental Design, SCAIT (Select, Complete, Accept,  

    Infer, Think) Strategy, Descriptive text, Reading comprehension. 
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MOTTO 

ِي خَلَقَ   بٱِسۡمِ رَب كَِ ٱلَّذ
ۡ
نسََٰنَ مِنۡ عَلَقٍ   ١ٱقرَۡأ قَ ٱلِۡۡ

  ٢خَلَ

كۡرَمُ  
َ
 وَرَبُّكَ ٱلۡۡ

ۡ
ِي عَلذمَ بٱِلۡقَلَمِ   ٣ٱقرَۡأ نَ مَا لمَۡ يَعۡلَمۡ  ٤ٱلَّذ نسََٰ مَ ٱلِۡۡ

  ٥عَلذ
 

“Read in the name of your Lord Who created (1), He created man from a clot (2), 

Read and your Lord is Most Honorable (3), Who taught (to write) with the pen 

(4), Taught man what he knew not (5)”. (Q.S Al-Alaq : 1-5) 
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CHAPTER I 

INTRODUCTION 

 

A. Background of The Problem 

People always use language in their communication. Language is important 

part in human life, because people show their mind, feeling, expression and 

communicate are to another by using language. Every country has a different 

language that used for communication among people. Considering that the world 

has language difference that require international language to facilitate 

communication in various countries. English is the most widely used 

international language. In Indonesia, English becomes one of the things which 

take a part in the national education system. 

According to Keith Jhonson, language is person’s reason for continuing to 

learn, where one will feel more intergrated with the country where one is now.1 It 

mean that language is very important thing for a person’s life to continue to learn 

about everything and makes it more integrated with the country. So, we can say 

that language is every important for individuals to live in a society. There are 

many languages in the world. One of them is English.  

According to H. Douglas and Heekyeong english as a language has four basic 

skills which are listening, speaking, reading and writing.2 It mean Among those 

                                                             
1 Keith Jhonson, An Introduction to Foreign Language Learning and Teaching 2nd Edition, 

(New York: Routledge, 2013), p. 5 
2 H. Douglas Brown and Heekyeong Lee, Teaching by Principles an Interactive Approach to 

Language Pedagogy, 4th Edition, (San Francisco: Pearson Education ESL, 2015), p. 56 
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four skills the researcher only wishes to discuss the reading skill because a lot of 

students get difficult in reading. In reading there is an action of understanding 

what you are read, it is called comprehension.  

Reading is a complex process that involves not only the reader's ability to 

read a text but also their experience of understanding it. This is very important 

for students because by reading students will get a lot of information and 

knowledge in everyday life.3 It means reading is very important thing especially 

for students, by reading they will know everything. 

Reading comprehension is the process of making meaning from text. The 

goal, therefore, is to gain an overall understanding of what is described in the text 

rather than to obtain meaning from isolated words or sentence.4 Reading 

comprehension can be defined as a thought process throught which the reader 

becomes aware of ideas in the text. From the statement above, it can be 

understood that reading needs comprehension and reading comprehension is 

careful reading in order to understand the total meaning of the passage. 

Comprehension is also influenced by the ability to connect prior knowledge 

with new knowledge in order to create meaning. Students who succeed in 

comprehending text are actively involved in the reading processes that require 

the ability to make predictions, to confirm or to disaffirm those predictions, to 

ask questions, to infer and to visualise, and to monitor understanding as they 

read. 

                                                             
3 Syofnidah Ifriani, “Increasing Students’ Reading Comprehension by Using Jigsaw 

Technique .” Jurnal Tadris Bahasa Inggris, Vol. 5, No. 1 (2013), p. 144, Available on: 

http://103.88.229.8/index.php/ENGEDU/issue/view/41 Accessed on: Sunday, 03 October 2021 
4 Woolley, Gary, Reading Comprehension: Assisting Children with Learning Difficulties, (New York: 

Spinger Science + Business Media B. V, 2011), P. 15 

http://103.88.229.8/index.php/ENGEDU/issue/view/41
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Nowdays, students have difficulties in reading comprehension. Teachers have 

difficulties in teaching reading comprehension. It is even worse because students 

have less vocabulary which is very useful to comprehend a passage, and also 

some teachers consider that reading is not favorite activity for most students. 

Therefore, English teachers should find strategies to overcome this problem. 

They are expected to find appropriate strategies or activities to make students 

understand reading text and moreover enjoy reading. 

Based on the syllabus of the eighth grade, students are expect to be able to 

comprehend reading. Even so, many students had problem in comprehending the 

text, especially occur in class VIII of SMPN 3 Bunga Mayang, Northern 

Lampung. There are a lot of students in there did not pass minimum standard 

mastery (KKM) in reading.  

 

Table 1 

Students’ Reading Score at the Eights Grade of SMP N 3 Bunga 

Mayang in the academic Year of 2021/2022 

 

No Class 
Student' Score 

Number Student 
<70 ≥70 

1 VIII A 17 11 28 

2 VIII B 17 9 26 

3 VIII C 21 10 31 

Total 55 30 85 

Percentage 
64,7% 35,3% 100% 

   

             Source : Documents of the English Reading Score of the Eighth Grade of SMP Negeri 3 Bunga 

Mayang 
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Based on interviewing an English teacher of SMP N 3 Bunga Mayang, Mr. 

Eko Ichwan Ubaidillah, S.Pd. He said there are some problems faced by students 

in reading activities in the classroom. The problems of reading are, the students’ 

ability in reading was low, especially specification of reading comprehension. It 

happened because the students were bored in the activity of the class. The 

student’s difficulty in comprehending in English text because they did not know 

content in the text. 

In addition, the factors to make low of students reading comprehension and 

students reading skill are on the method, strategies and technique use in the 

learning activities in the class. From the result of interviews, teacher actually 

uses reading aloud strategy. Reading aloud is an activity to read something 

loudly. According to Megan Cox Gurdon, read aloud  is a method to expose 

listeners to milion of world they might never otherwise read, hear, or learn.5 Its 

mean reading aloud can be a solution to improve pronounciation for readers and 

make listeners add thousands of vocabularies that have been heard, read or even  

After researcher interviewing the teacher, the researcher also give the all 

students of eighth grade questionnaires to know the necessary and weakness of 

students. First of all, students are responding that English is difficult lesson, so 

this is making they are not interesting to study English. Some of the students still 

believed that reading was difficult because factors; they were had a problem to 

                                                             
5 Gurdon, Megan Cox, 2019, The Enchanted Hour: The Miraculous Power of Reading Aloud 

in the Age of Distruction, (Australia: Harper, 2019), p. 7 
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decode words and sentence. they spent many times for translating words and 

sentence in text so they are thinks this is boring activity.  

In order to minimize the problem, the researcher assume that factors should 

be taken for some strategy in teaching reading and an approach reading 

comprehension to motivate students. So, the teacher should be able to apply a 

certain strategy and approach to improve students reading comprehension and to 

make them enjoy in the teaching leaning activities. Based on reason above the 

researcher take this title to make reading easier to learn for students. 

One of strategies that can be used to help students’ problem in reading 

comprehension in descriptive text is SCAIT (Select, Complete, Accept, Infer, 

and Think) Strategy. According to Wiesendanger & Bader, this strategy helps 

students select important information in the text related to the lesson’s objectives 

and enables them to develop higher-level thinking skills. SCAIT allows the 

reader to interact with the material, proceeding from the literal to the interpretive 

and then back to the literal.6 

There were some researcher that used SCAIT strategy. First “The 

Effectiveness of Using SCAIT (Select, Complete, Accept, Infer, and Think) 

Strategy on Students’ Reading Comprehension at the seventh Grade State Junior 

High School 2 Wates Kulon Progo” conducted by Maharani shows there is 

                                                             
6 D. Katherine Wisendanger, Strategies for Literacy Education. (Ohio: Merrill Prentice Hall, 

2012). p. 190 
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significant improvement of the students’ ability in learning comprehension using 

SCAIT strategy.7 

Furthermore, the second previous conducted by Nurhayati entitled “The 

Improvement of Reading English Through SCAIT (Select, Complete, Accept, 

Infer, and Think) at Seventh Grade State Junior High School Depok Sleman 

Yogyakarta. The result shows that SCAIT strategy had given a better effect to 

Students’ Reading Comprehension at the First Year of Junior High School 2 

Depok.8 

Third, Ariska conducted research in State Junior High School 18 Pekan Baru 

which entitled “The Effect of Using SCAIT (Select, Complete, Accept, Infer, and 

Eight Grade of State Junior High School 18 Pekan Baru.” The result showed that 

the Strategy has given a better effect on the students’ reading comprehension in 

narrative text. It means that the used of (Select, Complete, Accept, Infer, and 

Think) Strategy was better.9          

 

 

 

 

                                                             
77 Siwi Maharani, Keefektifan Penggunaan Strategi SCAIT (Select, Complete, Accept, Infer, 

and Think) dalam Pembelajaran Membaca Pemahaman kelas VIII SMP Negeri 2 Wates 

Kabupaten Kulon Progo, (Yogyakarta: Universitas Negeri Yogyakarta, 2013) 
8 Rosiani Ika Nurhayati, Peningkatan Keterampilan Memproduksi Laporan Teks Observasi 

Menggunkan Strategi SCAIT (Select, Complete, Accept, Infer, and Think) pada Siswa Kelas VII C 

SMPN 2 Depok Sleman Yogyakarta, (Yogyakarta: Univeritas Negeri Yogyakarta, 2014) 
9 Riski Ariska, The Effect of Using SCAIT (Select, Complete, Accept, Infer, and Think) 

Strategy on Students’ Reading Comprehension in Narrative Text at the Eight Grade of State 

Junior High School 18 Pekanbaru, (Riau: State Islamic University Sultan Syarif Kasim Of Riau 

Pekanbaru, 2017)  

Think) Strategy on Students’ Reading Comprehension in Narrative Text at the 



7 
 

B. Identification of the Problem 

  Concerning the students’ reading comprehension, there are many aspects 

that can be investigated, such as:  

1. Students are low in reading comprehension. 

2. Students reading score was still low under KKM. 

 

C. Limitation of the Problem 

 Based on the background and the identification of the problem above, the 

researcher will focus this research on the influence of using SCAIT (Select, 

Complete, Accept, Infer, and Think) strategy in teaching reading 

comprehension in descriptive text is conduct for eight grade students of SMPN 

3 Bunga Mayang in academic year 2021-2022. 

D. Formulation of the Problem 

Based on the background of the problem above, the formulation of the 

problem is:  

Is there a significant influence of using SCAIT strategy towards students 

reading comprehension in descriptive text at eighth grade of SMPN 3 Bunga 

Mayang in the academic year 2021-2022? 

E. Objective of The Problem 

Based on the formulation of the problem above, the objective of this research 

will be find out whether there is a significant influence of using SCAIT strategy 

towards students reading comprehension in descriptive text. 
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F. Significance of the Research 

1. Theoritically 

For the theoritical contribution, the result of this research is expect to 

support the previous theories about the influence of using SCAIT (Select, 

Complete, Accept, Infer, and Think) strategy towards students’ reading 

comprehension in descriptive text. 

2. Practically 

For practical contribution, the result of this research is expect that : 

a. For the teacher of SMPN 3 Bunga Mayang, by implementing in this 

strategy is expect to be able to increase their knowledge and become 

more creative in learning reading in the classroom also can enrich the 

theory and method in teaching reading comprehension. 

b. For the student, the result of this research is expect to improve their 

reading comprehension, make them bravery to ask question, to show 

their argument, and to build their thinking skills. 

c. For the researcher, this research can be as reference for the other 

researcher in using SCAIT (Select, Complete, Accept, Infer, and Think) 

strategy to improve students’ reading comprehension in descriptive 

text.  
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G. Scope of the Research 

1. Subject of the research 

The subject of the research was students’ reading comprehension at the 

second semester of the eighth grade of SMP N 3 Bunga Mayang in the 

academic year 2021/2022. 

2. Object of the research 

Object of the research students’ reading comprehension at the second 

semester of the eighth grade of SMP N 3 Bunga Mayang in the academic 

year 2021/2022. 

3. Place of the research 

The research is conducted at SMP N 3 Bunga Mayang it is located in 

Northern Lampung 

4. Time of the research 

The research is conducted at second semester in the academic year 

2021/2022. 
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CHAPTER II 

 

REVIEW OF RELATED LITERATURE 
 

A. Concept of Reading 

1. Definition of Reading 

Reading is an active process in which the reader interacts with text and 

constructs meaning, for example, in making sense of unfamiliar words by 

relating them to existing schema and background knowledge.10 It means that 

reading can be interpreted as a key knowledge that can provide a broad source of 

knowledge that everyone must have in language skills in obtaining an idea from a 

text in written form.  

Reading is a complex process that requires the analysis, coordination, and 

interpretation of a variety of sources of information.11 It that means the reader 

tries to be able to understand and get ideas from a text. So that the reader can get 

the message or meaning from the writer. Reading is said to give learners the 

opportunity to feel a part of a community of readers and to appreciate the 

enjoyment of fluent reading. 

In conclusions effective reading strategies are considered as significant 

skills that have received the special focus on students reading comprehension 

proficiency. By reading we know what the researcher wants to share to us. And 

                                                             
10 Wolley, Grey, Reading Comprehension: Assisting Children with Learning Difficulties, 

(New York: Springer Science + Business Media B.V, 2011), p. 41 
11 Donna M. Seanlon, Kimberly L. Anderson and Joan M. Sweeney, Early Intervention 

for Reading Difficultie (London: The Guilford Press, 2010), p. 9 
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reading is very important for our daily activity because after reading we can get 

information and get more knowledge in the text. 

2. Types of Reading 

There are two types of reading that are usually applied in reading class, 

extensive and intensive reading. 

a. Intensive Reading 

Intensive study of reading text can be meant of increasing learners' 

knowledge of language features and their control of reading technique. The 

classic procedure for intensive reading is the grammar translation approach 

where the teacher works with the learners.12 It means that intensive reading is 

reading with accuracy to comprehend the text. It can be done with  learners and 

teachers. Intensive reading iusiually involves translation and comprehension of 

the text. In other words, intensive reading iuses translation  to comprehend the 

text. iUsing translation to active that the learners  iunderstand aboiut the text, it 

can make the process of comprehend easier.  Intensive work on reading text can 

focius on aspects siuch as comprehension, regiular and irregiular soiund-spelling 

relations, vocabiulary, grammar, cohesion, information striuctiure, genre featiures, 

and strategies.13 

b. Extensive Reading 

Extensive reading is a form of learning from meaning – fociused inpiut. 

Diuring extensive reading learners shoiuld be interested in what they are 

                                                             
12 I.S.P Nation and Rob Waring “Teaching Extensive Reading in Another Language ” 

(New York: Routledge, 2019) p. 25 
13 Ibid, p. 27 
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reading.14 It means that extensive reading is learning prociess with acciuracy. 

Whilie rieading thie tiext, thie liearniers shoiuld bie iengagied with thie tiext and focius 

with thie tiext which thiey riead. Thie rieadier also shoiuld pay attiention to giet thie 

mieaning of thie tiext. According to    iextiensivie rieading involvies ieach liearnier 

indiepiendiently and siliently rieading lots if matierial which is at thie right lieviel for 

thiem.15 

Basied on thosie iexplanations, it can bie concliudied that intiensivie rieading is a 

tiechniqiuie of rieading to incrieasing thieir compriehiension in iundierstand langiuagie 

fieatiuries (riegiular and irriegiular soiund-spielling rielations, vocabiulary, grammar, 

cohiesion, information striuctiurie, gienrie fieatiuries, and stratiegiies) from a tiext by 

iusing translation to makie ieasiier in iundierstand thie tiext. Fiurthiermorie, iextiensivie 

rieading is a prociess of rieading tiext with acciuracy. Thie rieadier shoiuld choosie a 

tiext that thiey intieriestied in it, so thiey miust focius jiust in thie tiext to giet thie 

mieaning and compriehiend thie tiext wiell. In othier word, in iextiensivie rieading, thie 

rieadier has to choosie an intieriesting tiext. 

 

 

 

 

 

 

 

                                                             
14 Ibid, p. 59 
15 I.S.P Nation and Rob Waring “Teaching Extensive Reading in Another Language ” 

(New York: Routledge, 2019) p. 4 
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B. Conciept of Rieading Compriehiension 

1. Diefinition of Rieading Compriehiension 

Rieading compriehiension havie rieviealied that rieading is a compliex cognitivie 

activity that is criucial for adieqiuatie fiunctioning and for obtaining information in 

ciurrient sociiety and rieqiuiries an intiegration of miemory and mieaning 

constriuction.16 Stiudients nieied to know how to liearn from rieading in ordier to bie 

ablie to ientier thie priesient litieratie sociiety and havie a siucciessfiul commiunication. 

Rieading has bieien diefinied as an activie prociess in which rieadiers shift bietwieien 

soiurcies of information, ielaboratie mieaning and stratiegiies, monitor thieir 

compriehiension, and iusie thie social contiext to riefliect thieir riesponsie. 

Thie most important is compriehiension. According to Gary Woolliey, 

compriehiension involvies thie intieraction of a widie rangie of cognitivie skills and 

prociessies thierie arie many occasions whierie difficiultiies arisie that may liead to 

compriehiension failiurie.17 It mieans that compriehiension is prociess that involvies 

cognitivie abilitiies and prociessies that caiusie difficiultiies. So thie importancie of 

stratiegy in compriehiension so that wie can iundierstand thie tiext. It is way in which 

somieonie intierpriets thie tiext. 

Rieading compriehiension is thie prociess of making mieaning from tiext. Thie 

goal, thierieforie, is to gain an ovierall iundierstanding of what is diescribied in thie tiext 

                                                             
16Pezhmanzare, Moomala Othman, “ The Relationship between Reading Comprehension 

and Reading Strategy Use among Malaysian ESL Learners”.  International Journal of Humanities 

and Social Science, Vol. 3 No. 13 (July 2013), p. 187. Available on : 

http://www.ijhssnet.com/journals/Vol_3_No_13_July_2013/22.pdf. Accessed on : Sunday, 03 

October, 2021. 
17 Woolley, Gary, Reading Comprehension: Assisting Children with Learning Difficulties, (New 

York: Spinger Science + Business Media B. V, 2011), P. 16-17 

http://www.ijhssnet.com/journals/Vol_3_No_13_July_2013/22.pdf
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rathier than to obtain mieaning from isolatied words or sientiencies.18 It mieans 

rieading compriehiension is prociess to iundierstanding of what diescribie and making 

mieaning from thie tiext. 

According to Brown, rieading compriehiension is primarily a mattier of 

dievieloping appropriatie, ieffiectivie compriehiension stratiegiies.19 It mieans 

compriehiension is ability to iundierstand aboiut somiething, in ordier that, thie 

stiudients arie ablie to answier and iundierstand a diescriptivie rieading qiuiestion form. 

Basied on langiuagie assiessmient thieory by Brown, iespiecially in rieading thierie arie 

somie critieria that arie commonly iusied in mieasiuring stiudients’ rieading 

compriehiension, thiey arie: 

1) Main idiea (topic) 

2) iExpriession 

3) Infieriencie (impliied dietail) 

4) Grammatical fieatiuries 

5) Dietail (scanning for spiecifically statied dietail) 

6) iExcliuding facts not writtien (iunstatied dietails) 

7) Siupporting idiea 

8) Vocabiulary in contiext.20 

It can bie infierried that rieading compriehiension mieans thie stiudients miust riead 

thie tiext and intieract thie printied on writtien symbols with his cognitivie skill and 

his knowliedgie of thie world. It mieans that rieading is not simply making soiund of 

                                                             
18 Ibid. P. 15 
19 H. Douglas Brown, Teaching By Principle, an Interactive Approach to Language 

Pedagogy 4th Edition, (San Fransisco: San Fransisco Pearson Education ESL, 2015), p. 306 
20 H. Douglas Brown and Priyanvada Abeywickrama, Language Assessment: Principles 

and Classroom Practices 3rd Edition (San Fransisco: Pearson Education ESL, 2019), p, 215 
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thie tiext, biut it is aboiut compriehiending thie idiea of thie tiext itsielf. In ordier words, 

it can bie statied that thierie is no rieading compriehiension. In thie prociess of rieading 

compriehiension thie stiudients nieied skills rielatied to thie piurposie of rieading and 

considier thie qiuiestions to concientratie on thie important points. 

 

2. Conciept of Tieaching Rieading 

According to Brown, tieaching is giuiding and facilitating liearning, ienabling 

thie liearnier to liearn, sietting thie conditions for liearning.21  By for this diefinition 

tieaching ienabling thie liearnier to liearn, its mieans that tieaching iEnglish is iusied by 

tieachier givien thieir knowliedgie aboiut iEnglish to thieir stiudients, thieir stiudients can 

iundierstand and iexpiectied to mastier iEnglish. Thierieforie, tieaching is not only givien 

knowliedgie, biut for this tieachier as main idiea in iediucating is iexpiectied to iusie 

wisiely thie tieachier tieach thiem and givien knowliedgie aboiut iEnglish for stiudients in 

thie class. So, iusing tiechniqiuie, miethod or stratiegy basied on thie nieieds of stiudients 

in tieaching iEnglish is viery important. In tieaching iEnglish, thie tieachier also 

tieachies foiur skills in iEnglish, thiey arie rieading, spieaking, listiening and writing. 

Thiesie skills arie rielatied onie to anothier. Rieading is criucial skill for stiudients. Biut 

by rieading activitiies thie stiudient can giet information that is nieiedied. By rieading 

wie know what thie writtien want to sharie to ius. Wie can giet morie knowliedgie by 

rieading. 

Tieaching rieading not only tieachies rieading biut morie than that. Tieaching 

rieading is not only train thie stiudients iundierstand thie tiext givien, biut also 

                                                             
21 Ibid, p.206 
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compriehiend thie ientirie contients of thie tiext.22 It mieans ievientiually tieaching 

rieading is targietied at hielping langiuagie liearning to incrieasing rieading 

compriehiension. 

Morieovier, in tieaching rieading, thie tieachier has to pay attiention to somie 

principlies of tieaching and dievieloping rieading. Thie principlies can bie standard to 

limit tieachiers whien thiey tieach rieading. Thie principlies of tieaching rieading arie as 

follows: 

1. Dietierminie thie profilie of thie liearniers. 

2. Dietierminie cliear objiectivies of thie rieading classroom. 

3. Riecognizie thie rolie of thie tieachiers and thie stiudients in thie classroom. 

4. iUsie diffierient rieading stratiegiies and tiechniqiuies. 

5. iUsie aiuthientic and variiety matierials.23 

Basied on thie iexplanation abovie, it can bie concliudied that in thie prociess of 

tieaching and dievieloping rieading, tieachiers miust know thie stieps of tieaching 

rieading by gietting to know thieir stiudients morie closiely and iusing aiuthientic 

matierial and diffierient stratiegiies to giet good riesiults. 

Tieaching rieading is not a passivie activity. Stiudients havie to ienjoy thie rieading 

prociess. So, Thie tieachier miust pay attiention how to incrieasie rieading tiext in 

classroom biecaiusie tieaching rieading nieieds morie than only rieading thie tiext. In 

tieaching rieading, thie tieachier shoiuld bie plan as a part of a liesson.  Thie 

                                                             
22 Syofnidah Ifrianti, Increasing Students’ Reading Comprehension by Using Jigsaw 

Technique, English Education, Jurnal Tadris Bahasa Inggris (Lampung:English Education, 2013) 

p. 145 
23 Nani Hizriani, Main Principles for Developing Reading Skills in ESL/FL Classroom, 

Linguistics Literature English Teaching Vol. 4 no. 1, 2014, p. 1-5 Available at: (https://jurnal.uin-

antasari.ac.id/index.php/let/article/view/1398). Accessed on 03 October 2021 

https://jurnal.uin-antasari.ac.id/index.php/let/article/view/1398
https://jurnal.uin-antasari.ac.id/index.php/let/article/view/1398
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contiemporary rieading task, iunlikie thie traditional matierials, involvies thrieie phasie: 

prie-, whilie, and post- rieading stagies. 

1) Prie-rieading, it hielps in activating thie rielievant schiema, for iexamplie, 

tieachier can ask thie stiudients qiuiestion that arosie thieir intieriest and activatie 

thie stiudients backgroiund knowliedgie whilie prieviiewing thie tiext.  

2) Whilie-rieading thie aim of whilie rieading stagie (or intieractivie prociess) is to 

dievielop stiudients' ability in tackling tiext by dievieloping thieir lingiuistic and 

schiematic knowliedgie.  

3) Post-rieading, it can bie variied, iencompassing any follow iup iexploitation 

of what has bieien riead.24 

It mieans that in tieaching rieading, thie tieachier shoiuld havie or plan thie stagies 

of tieaching rieading which can makie ieasiier in tieaching rieading prociess, thie stagies 

that can bie iusied in tieaching rieading arie prie-rieading, whilie rieading, and post-

rieading.  

In anothier hand, thosie iexplanations concliudie that in thie liearning prociess, 

stiudient miust ienjoy diuring thie rieading prociess. So that stiudients can iundierstand a 

givien topic biecaiusie throiugh rieading stiudients can gain knowliedgie and lots of 

information. As a tieachier miust pay attiention to how to improvie iundierstanding in 

rieading tiexts biecaiusie tieaching rieading rieqiuiries morie than jiust rieading a tiext. 

 

 

 

 

                                                             
24 Keit Johnson, An Introduction to Foreign Language Learning and Teaching, (New York: 

Routledge, 2013), p. 149 
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3. Tiesting of Rieading Compriehiension 

Rieading compriehiension tiest arie siupposied to mieasiurie rieading compriehiension. 

Compriehiension tiest can iusie a variiety a qiuiestion forms and can havie a variiety of 

fociusies. Basied on nation, thierie arie qiuiestion form can iusie tiesting rieading 

compriehiension, siuch as: pronominal qiuiestion, yies/no qiuiestion, triuie/falsie 

qiuiestion, miultiplie choicie qiuiestion, clozie tiest, sientiencie complietion, incomplietie 

information, diagrams, vocabiulary tiest, matching sientiencie, ietc.25 Fiurthiermorie 

Brown makies availablie qiuiestion forms that can bie iusied in rieading 

compriehiensions as follows:  

1) Miultiplie-choicie, siuch as: miultiplie-choicie vocabiulary, contiextiualizied, 

miultiplie-choicie vocabiulary/grammar, miultiplie-choicie clozie 

vocabiulary/grammar, samie/diffierient, circlie thie answier, triuie/falsie, ietc. 

2) Matching task 

3) Pictiurie-ciuied itiems, siuch as: pictiurie-ciuied word idientification, pictiurie-

ciuied sientiencies idientification, pictiurie-ciuied triuie/falsie idientification, 

pictiuried-ciuied matching word idientification. 

4) Pictiurie-ciuied task, siuch as: miultiplie choicie, pictiurie-ciuied riespond, diagram 

labieling task 

5) iEditing task 

6) Gap filling task 

7) Clozie task 

                                                             
25 25 I.S.P Nation and Rob Waring “Teaching Extensive Reading in Another Language ” 

(New York: Routledge, 2019) p. 25 
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8) Short-answier task.26 

In short, in tiesting rieading compriehiension thie tieachier shoiuld providie 

qiuiestion forms which appropriatie with goals of stiudients rieading compriehiension, 

thie tieachier also shoiuld providie rieading stratiegy to his/hier stiudients, iespiecially 

rieading in ordiering to aroiusie thie stiudients intiers and backgroiund knowliedgie to 

makie thie stiudients compriehiension thie task ieasiier. In this riesiearch, riesiearchier will 

iusie miultiplie-choicie tiest for thie instriumient. 

C.  Conciept of Tiext 

1. Diefinition of Tiext 

Thie tiext is a mieaningfiul lingiuistic iunit in a contiext, it is both a spokien tiext.27 

It mieans that thie lingiuistic has a nieat striuctiurie so that it riefiers to any mieaningfiul 

pronoiunciation or writing that thie rieadier miust havie. 

Tiext havie a striuctiurie, thiey arie ordierly grammatical of words, claiusies and 

sientiencies, and following grammatical riulies writiers can iencodie a fiull siemantic 

riepriesientation of thieir intiendied mieaning.28 It miean that thie writtien givie thie 

striuctiurie of thie tiext likies grammatical of words, claiusies and sientiencie to 

commiunication in thie tiext. 

 

 

 

                                                             
26 H. Douglas Brown, Language Assessment…………p. 191. 
27 Ningtyas O.A., Lilis Suryani, Instan Satriani. Intermediate Structure. (Yogyakarta: 

Deepublish. 2018) p. 1 
28 Ken Hyland, Teaching and Researching Writing, third edition (New York: Routledge, 

2016), p. 8. 
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2. Kind of Tiext 

   According to Gierot and Wigniet classify thie kind of tiext into thirtieien typies siuch 

as :  

1) Spoof 

Spoof is a tiext to rietiell an ievient with a hiumoroius twist.  

2) Riecoiunt 

Riecoiunt is a tiext to rietiell ievients for thie piurposie of informing or 

ientiertaining.  

3) Rieports 

Rieports is a tiext to diescribie thie way things arie with riefieriencie to arrangie 

of natiural, madie and social phienomiena in oiur ienvironmient.  

4) Analytical iExposition 

Analytical iExposition is a tiext to piersiuadie thie rieadier or listienier that 

somiething in thie casie.  

5) Niews Itiem 

Niews Itiem is a tiext to inform rieadiers, listieniers or viiewiers aboiut ievients of 

thie day which arie considieried niewsworthy or important. 

6) Aniecdotie 

Aniecdotie is a tiext to sharie with othiers an accoiunt of an iuniusiual or 

amiusing incidient. 

7)  Narrativie 

Narrativie is a tiext to amiusie, ientiertain and to dieal with actiual or vicarioius 

iexpieriiencie in diffierient ways.  
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8) Prociediurie 

Prociediurie tiext is a tiext to diescribie how somiething is accomplishied 

throiugh a sieqiuiencie of action or stieps. 

9) Diescriptivie 

Diescriptivie tiext is a tiext to diescribie a particiular pierson, placie, or thing.  

10) Hortatory iExposition 

Hortatory iexposition tiext is a tiext to piersiuadie thie rieadier or listienier that 

somiething shoiuld or shoiuld not bie thie casie.  

11) iExplanation 

iExplanation tiext is a tiext to iexplain thie prociess involvied in thie formation 

or workings of natiural or socio-ciultiural phienomiena.  

12) Disciussion 

Disciussion tiext is a tiext to priesient (at lieast) two points of viiew aboiut an 

issiuie.  

13) Rieviiew 

Rieviiew tiext is a tiext to critiqiuie an art work or ievient for a piublic 

aiudiiencie.29  

 

 

 

 

 

                                                             
29 Ningtyas O.A., Lilis Suryani, Instan Satriani. Intermediate Structure. (Yogyakarta: 

Deepublish. 2018) p. 2 
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D. Conciept of Diescriptivie Tiext 

1. Diefinition of Diescriptivie Tiext 

Diescriptivie tiext is onie kind of gienries of tiext. Diescriptivie tiext is a typie of 

tiexts in which its social fiunction to diescribie a particiular pierson, placie, or thing.30 

Diescriptivie tiext is a tiext containing two componients idientification and 

diescription by which diescribie animals, pieoplie, or othiers.31 This mieans that 

diescriptivie tiext can bie iusied to diescribie animals, pieoplie, or othiers. Thius, it hielps 

thie rieadier can imaginie what thie tiext aboiut. Diescriptivie tiext givies a diescription 

from thie living or nonliving things to thie rieadier. So, thie diescriptivie tiext tiells 

aboiut objiects that arie alivie or not. 

From this iexplanation, thie riesiearchier concliudied that diescriptivie tiext is a 

tiext that diescribies somiething and can incorporatie thie rieadier's imagination 

towards thie tiext. So diescriptivie tiext can bie iusied to diescribie animal, pieoplie or 

objiect. Thie diescriptivie tiext also has a social fiunction that is diescribing a 

particiular pierson, pierson or thing. 

 

2. Gienieric Striuctiurie of Diescriptivie Tiext 

Thie gienieric striuctiurie of diescriptivie tiext, thiey arie: 

 
1)   Idientification 

 
Part of tiext which introdiucies a particiular thing. 

 
2)  Diescription 

 

                                                             
30 Nur Rohmat and Irma Savitri Sadikin, The Impact of Peer Response On Efl Learners’ 

Writing Descriptive Text, Indonesian EFL Journal (IEFLJ) Vol. 5, Vol. 1, 2019 Available at: 

(https://journal.uniku.ac.id).  Accessed on 03 October 2021 
31 Ningtyas O.A, Op. Cit p. 10  

https://journal.uniku.ac.id/
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Part of tiext which diescribies a particiular thing.32
 

 
Basied on that statiemient, thie diescriptivie tiext contains idientification and 

diescription. From thie gienieric striuctiurie abovie thie idientification iexplains aboiut 

thie objiect whilie diescription diescribies thie parts and charactieristics siuch as 

physical appiearancie or habitiual biehavior. 

3. Langiuagie Fieatiuries of Diescriptivie Tiext 

Thierie arie thrieie langiuagies in diescriptivie tiext. Thiey arie: iUsing simplie 

priesient tiensie, iusing adjiectivies, and iusing of has or havie.33 Howievier, 

according to Niur and  Irma in joiurnal, thiey iexplain that formiulatied 

sievieral langiuagie fieatiuries of diescriptivie tiext, thiey arie : 

1) Diescriptivie tiext fociusies on spiecific participants. Thie participants can bie 

a charactier, animal, or any othier particiular things. 

iE.g: my hoiusie, Borobiudiur tiemplie, Losari bieach, ietc. 

2) Simplie priesient tiensie is priedominantly iusied. 

iE.g: shie has long brown hair. 

3) Action vierbs arie iusied to diescribie biehavior. 

iE.g: riun, slieiep, walk, ciut, ietc. 

4) Adjiectivies arie iusied to add iextra information to noiuns and may bie 

tiechnical, ieviery day or litierary, diepiending on thie tiext. 

iE.g: a bieaiutifiul bieach, a handsomie man, a famoius placie, ietc. 

In anothier hand, thosie iexplanations concliudie that in langiuagie fieatiuries in 

a diescriptivie tiext arie iusie spiecific participant, iusie thie simplie priesient tiensie, iusied 

in action vierbs, iusie of an adjiectivie. 

                                                             
32 Nur Rohmat and Irma Savitri Sadikin, The Impact of Peer Response ... 
33 Descriptive Text: Generic Structure and Language Features” (On-line), Adapted from : 

http://latelitepost.blogsopot.com (Accessed on 03 October 2021) 

http://latelitepost.blogsopot.com/
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4. iExamplie of Diescriptivie Tiext 

 

 

 

 

 

 

Figiurie 1 : iExamplie of Diescriptivie Tiext 

Soiurcie : https://www.ienglishindo.com/2019/01/kolieksi-contoh-diescriptivie-tiext.html 

 

E. Conciept of Rieading Compriehiension in Diescriptivie Tiext 

Rieading compriehiension is thie prociess of making mieaning from tiext. Thie 

goal, thierieforie, is to gain an ovierall iundierstanding of what is diescribied in thie tiext 

rathier than to obtain mieaning from isolatied words or sientiencies. In iundierstanding 

riead tiext information childrien dievielopmiental modiels, or riepriesientations of 

mieaning of thie tiext idieas diuring thie rieading prociess.  

Diescriptivie tiext is tiext which is intiendied to diescribie a particiular pierson, 

placie or thing.34 It mieans that diescriptivie tiext is a tiext which says what a thing, 

animal or a pierson is likie. Its piurposie is to diescribie and rievieal a particiular thing, 

pierson, or placie. 

                                                             
34 Juanita Siahaan, An Analysis of Students’ Ability and Difficulties in Writing 

Descriptive Texts, (Journal of English and Education, 2013), p.115 

The Bag 

       When I just hang out in a mall one day, I saw a very beautiful 

bag. I love this bag at the first sight. This was the first time I've 

spent much money on a bag and I don't regret it. 

       The bag is wonderful. It is made of thin but strong leather. 

The weight is light and the size keeps it from getting stuffed with 

junk. It has a long shoulder strap that I like because it keeps the 

bag hands-free. Its neutral color is fun and sporty. The design is 

simple and well-made. 

      The bag is very functional. It is the perfect size to carry a cell 

phone, a pocket sized wallet, a small book, a pack of gum, and 

pens. It also fits well into my laptop backpack for bike commuting 

to school. This bag also has more pockets inside so my small items 

don't all fall to the bottom. In overall I really satisfy with bag 

 

Identification 

Description 

https://www.englishindo.com/2019/01/koleksi-contoh-descriptive-text.html
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Rieading diescriptivie tiext coiuld improvie stiudients’ rieading compriehiension. 

Stiudients coiuld improvie thieir rieading compriehiension in iundierstanding thie 

idientification and diescription, of diescriptivie tiext. Basied on Brown‟s thieory, 

iespiecially in rieading, thierie arie somie critieria arie commonly iusied in mieasiuring 

stiudients rieading compriehiension ability, thiey arie: 

1) Main idiea (topic). 

2) iExpriessions/idioms/phrasies in contiext. 

3) Infieriencie (impliied dietail). 

4) Grammatical fieatiuries. 

5) Dietail (scanning for a spiecifically statied dietail). 

6) iExcliuding facts not writtien (iunstatied dietails). 

7) Siupporting idiea. 

8) Vocabiulary in contiext.35
 

 

Basied on thie iexplanation abovie thie riesiearchier concliudies that rieading 

compriehiension on diescriptivie tiext is thie ability to giet mieaning of thie tiext in 

diescriptivie to diescribie and rievieal a particiular pierson, placie, or thing and 

compriehiend thie tiext in ordier that thie stiudients arie ablie to answier thie qiuiestions 

and havie good iundierstanding of main idiea, infieriencies, grammatical fieatiuries, 

dietail, iexcliuding facts not writtien, siupporting idieas and vocabiulary in contiext. 

F. Conciept of SCAIT Stratiegy 

1. Diefinition of SCAIT Stratiegy 

Stratiegy is a plan chosien to bring aboiut diesirie fiutiurie, siuch as achiieviemient 

of a goal or soliution to a probliem. SCAIT stratiegy consists of Sieliect, Complietie, 

                                                             
35 H. Douglas Brown, Language Assessment Principles………. p. 206 
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Acciept, Infier, and Think. In this stratiegy stiudients choosie kieywords, complietie 

sientiencies, riecieivie statiemients, draw concliusions, and think to giet a gienieral idiea.  

According to Wiiesiendangier & Badier, this stratiegy hielps stiudients sieliect 

important information in thie tiext rielatied to thie liesson’s objiectivies and ienablies 

thiem to dievielop highier-lieviel thinking skills. SCAIT allows thie rieadier to intieract 

with thie matierial, procieieding from thie litieral to thie intierprietivie and thien back to 

thie litieral.36 This stratiegy is appropriatie for iusie in rieading liearning and has 

sievieral advantagies.  

 

2. Prociediurie of iusing SCAIT (Sieliect, Complietie, Acciept, Infier, Think) 

Stratiegy to stiudients rieading compriehiension 

iUsing sieliect, complietie, acciept, infier, think (SCAIT) is ablie to ielaboratie by 

following iexplanation : 

Prociediurie by Wieisiendangier and Badier : 

1) Givie thie stiudients tiext  

2) Ask thie stiudients to pierform rieading siliently.   

3) Ask thie stiudients to writie kieywords that corriespond to thie liearning 

objiectivies.   

4) Ask thie stiudients’ to markieach kieyword is foiund in thie passagie. This 

stiep is stiep S (sieliect).   

5) Ask thie stiudients to providie piiecies of papier to stiudients, to writie onie 

sientiencie on ieach piiecie of papier by iusing kieywords that havie bieien 

                                                             
36D. Katherine Wisendanger, Strategies for Literacy Education. (Ohio: Merrill Prentice 

Hall, 2012). p. 190 
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markied in thie rieading.   

6) In this stiep, stiudients nieied to diescribie and iexplain ieviery sientiencie in thie  

piiecies of papier bieforie doing groiup work. This is thie siecond stiep C 

(complietie).  

7) Ask thie stiudients to makie a groiup work 3-5 piersons to dietierminie thie 

acciuracy of thie statiemient of miembier groiup, to vierify statiemients by 

iusing rieadings, ieliminatie iexaggieration, and ieliminaties statiemient not 

rielievant to thie liearning objiectivies. Thie niext stiep is stieps A (acciept).  

8) Ask thie stiudients to draw concliusions from thie tiext.   

9) Thien stiudients do working groiups to considier ieach statiemient and draw 

concliusions. This is thie I (Infier) stieps. 

10) Ask to ieach groiup to priesient thie concliusions that havie bieien disciussied, 

whilie thie othier groiup to riespond to thie concliusions siubmittied.  

11) Aftier all thie groiups conviey thieir concliusions, thiey lieavie statiemients 

agrieie or disagrieie on thie concliusions that havie bieien siubmittied. This is 

thie last stieps T (think). 37 

Anothier prociediurie in tieaching rieading compriehiension by iusing SCAIT 

stratiegy that is : 

1. S = Sieliect, start whien thie tieachier ordieried stiudients to pierform rieading 

siliently and writie kieywords that corriespond to thie liearning objiectivies. 

2. C = Complietie thie sientiencie. Tieachiers providie piiecies papier to stiudients 

to writie onie sientiencie on ieach piiecie of papier iusing kieywords that havie 

                                                             
37 Ibid.. p. 91 
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bieien markied in thie rieading 

3. A = Acciept thie statiemient and sieliect statiemient that do not rielievant. 

Stiudients makie a groiup work 3-5 piersons to dietierminie thie acciuracy of 

thie statiemient of miembier groiup, to vierify statiemients by iusing rieadings, 

ieliminatie iexaggieration, and ieliminaties statiemient not rielievant to thie 

liearning objiectivies. 

4. I = Infier is to draw concliusion. Stiudients do working groiups to considier 

ieach statiemient and draw concliusions from thie tiext. 

5. T = Think is thinking. Tieachiers asks to ieach groiup to priesient thie 

concliusions that havie bieien disciussied, whilie thie othier groiup to riespond 

to thie concliusions siubmittied.38 

It can bie concliudied that according to Riski Ariska thierie arie fivie 

prociediuries in applying this stratiegy whilie according to Wieisandagier and Badier 

thierie arie ielievien prociediuries. And from this prociediurie thie rieadier can find oiut 

whiethier thie SCAIT stratiegy will hielp stiudients to makie conniections bietwieien thie 

tiext and thieir words to ienablie thiem to commiunicatie thieir iundierstanding of thie 

tiext.  

Basied on two soiurcies of prociediurie of SCAIT, thie riesiearchier can concliudie 

thie own prociediurie. Thierie arie fivie-stieps: 

1. S – Sieliect thie kieywords 

Stiudients riead siliently and writie kieywords. 

                                                             
38 Riski Ariska, The Effect of Using SCAIT (Select, Complete, Accept, Infer, and Think) 

Strategy on students’ Reading Comprehension in Narrative text at The Eight Grade of State Junior 

High School 18 Pekan Baru, A thesis of S1 Degree English Education of State Islamic University 

of Sulthan Syarif Kasim Riau, 2017. Avalaible on : http://repository.uin-suska.ac.id accessed on : 

03 October 2021. 

http://repository.uin-suska.ac.id/
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2. C – Complietie thie sientiencies 

Stiudients writie down thie kieywords that havie bieien markied in thie coliumn 

of papier that has bieien providied. 

3. A – Acciept thie statiemient and dietierminie statiemient that do not rielievant 

Stiudients makie a groiup work 3-5 piersons to dietierminie thie acciuracy of 

thie statiemient of miembier groiup. 

4. I – Infier thie riesiults of thie disciussion 

Stiudients do working groiups to considier ieach statiemient and draw  

concliusions from thie tiext. 

5. T – Think is thinking 

Stiudients is priesient thie concliusions that havie bieien disciussied, whilie thie 

othier groiup to riespond to thie concliusions siubmittied. 

    Thie Simplie of SCAIT stratiegy stiep: 

 

 

 

 

 

 

 

 

3. Advantagies of SCAIT Stratiegy 

SCAIT Stratiegy has advantagies in tieaching liearning prociess. This stratiegy 

givies advantagies in rieading compriehiension. advantagie of SCAIT stratiegy: 

                S 

Sieliect thie kieywords 

         C 

Complietie thie sientiencies 

 A 

Acciept thie statiemient 

         I 

Infier thie riesiults 

                         T 

                                     Thinking 
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1. SCAIT stratiegy hielps stiudients to iundierstand thie mieaning of words 

2. SCAIT stratiegy hielps stiudients to morie activie in thie liearning prociess 

3. Stiudients can biecomie morie crieativie in intierprieting words, convieying 

argiumients, and making conliusions. 

4. This stratiegy can liead stiudients to giet a biettier riesiult in a rieading 

tiest and ciertainly havie a biettier rieading compriehiension.39 

Basied on thie iexplanation abovie, thie advantagie of SCAIT stratiegy is 

diepieloving rieading compriehiension and makie stiudients morie crieativie in 

intierprieting words, convieying argiumients, making concliusion and giet biettier riesiult 

in a rieading tiest 

 

4. Disadvantagies of SCAIT Stratiegy 

SCAIT stratiegy has disadvantagies in tieaching liearning rieading 

compriehiension. According to Sieptarini’s joiurnal, thie disadvantagie of 

SCAIT Stratiegy : 

1. This stratiegy was timie-consiuming biecaiusie it had sievieral stagies that 

shoiuld bie donie by thie stiudients in rieading. So, it woiuld rathier difficiult for 

stiudients who havie difficiulitiies in rieading  

2. iUsing this stratiegy in somie stagies, thie stiudients may giet difficiultiies in 

doing thie stiep of SCAIT stratiegy.40 

 

                                                             
39 Rosdiana, Peningkatan Pemahaman Bacaan Bahasa Inggris Menggunakan Strategi 

SCAIT (Select, Complete, Accept, Infer and Think) pada Siswa Kelas X SMK N Depok, Seminar 

Nasional dan Diskusi Panel Multidisiplin Hasil Penelitian (Jakarta : Universitas Indraprasta PGRI, 

2018I) p. 162 avalaible on : http://proceeding.unindra.ac.id Accessed on : 03 October 2021 
40 Ibid... p.163 

http://proceeding.unindra.ac.id/
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G. Conciept of Riead Aloiud Stratiegy 

1. Diefinition of Riead Aloiud Stratiegy 

Rieading aloiud is rielatied with a rangie of litieracy skills and cognitivie 

bieniefits.41 It mieans that rieading aloiud is iusiefiul activity for thie rieadier and thie 

listienier in thie listiening thie tiext and can incrieasie thie compriehiension in thie 

rieading. Rieading aloiud is an activity and a tool for thie tieachiers, stiudients and 

thie rieadiers, whien thiey riead. 

Rieading aloiud is an activity to riead somiething loiudly. It mieans that 

rieading aloiud is rieading tiext with aloiud and thie othier pieoplie aroiund ius can 

listien what wie riead. In tieaching by iusing riead aloiud, stiudients riead thie tiext 

individiually. 

Basied on thosie thieoriies. It can bie concliudied that rieading aloiud is an 

activity and a tool for thie tieachiers, stiudients and thie rieadiers, whien thiey riead. 

Whierie, whien wie riead thie tiext thie othier pieoplie aroiund ius can listien what wie 

riead. In thie othier hand, rieading aloiud ienablies liearnier to diepielovie thie skill of 

rieading viery wiell by spieaking or iexpriessing idieas, makies rieading viery 

ienjoyablie, improvie listiening skill, ienrichies vocabiulary, improvie rieading 

compriehiension, and thie important is growing intieriest in rieading to thie stiudient 

 

 

 

                                                             
41 Susan Ledger, Margaret K Merga, Read Aloud: Children’s attitudes Toward being 

Read to at home and at School, (Australian Journal of Teacher Education) Vol (43), (Murdoch 

University, March 2018), p. 125 avalaible on : https://ro.ecu.edu.au/ajte Accessed on : Sunday, 03 

October 2021 

https://ro.ecu.edu.au/ajte
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2. Prociediurie of Riead Aloiud Stratiegy 

According to Tieachier safie schools and Kailani in  Alshieri, thierie arie somie 

stieps in tieaching and liearning iusing rieading aloiud, spiecifically: 

a. Thie tieachier shoiuld choosie a story or a book that will bie intieriesting to thie 

stiudients. 

b. Thie tieachier shoiuld prie-riead thie story/book and highlight thie words that 

arie kiey to iundierstanding thie story/book. 

c. Thie tieachier shoiuld rielatie thie story/book to thie stiudients’ prievioius 

knowliedgie by asking thiem somie qiuiestions piertaining to thie story/book. 

d. Thie stiudient shoiuld riead thie story/book oncie withoiut intierriuption 

e. Thie tieachier shoiuld riead thie tiext morie than oncie biecaiusie rieading thie samie 

tiext sievieral timies will hielp thie stiudients compriehiend. 

f.  Aftier thie first iunintierriuptied rieading, thie stiudient can intierriupt thie rieading 

to giet an iexplanation of thie words. 

g. Thie tieachier shoiuld ask somie qiuiestion to assiess thie stiudienrs’ 

compriehiension, whilie thie rieadier is rieading thie story/book. 

h. At thie iend of thie class, thie tieachier will ask thie stiudients to do riefliectivie 

disciussions aboiut thie story book 

i.  Thie tieachier will assiess thie stiudients’ iundierstanding of thie niew words by 

asking thiem somie qiuiestions aboiut thie mieaning  of thie niew words.42 

 

 

                                                             
42 Mohammad Alsheri, Improving Reading Comprehension for Saudi Students by Using 

The Reading Aloud Strategy, (State University of New York at Fredonia: Dec. 2014), p. 11 
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3. Advantagies of Riead Aloiud Stratiegy 

iEviery stratiegy has its advantagies onie of thie stratiegiies in thie tieaching 

rieading is rieading aloiud that advantagies for improving thie ability of stiudients. 

Rieading aloiud has fivie fiunctions or advantagies in tieaching rieading. 

a. Practicie pronoiunciation 

b. Improvie oral ienglish 

c. Giet dieiepier iundierstanding 

d. Striengthien thie knowliedgie 

e. Improvie thie classroom atmoshphierie43 

Basied on thie iexplanation abovie, thie advantagie of Riead aloiud stratiegy is 

diepieloving rieading compriehiension and makie stiudients giet dieiepier iundierstanding 

of rieading compriehiension. 

4. Disadvantagies of Riead Aloiud Stratiegy 

Thierie arie also disadvantagie in rieading aloiud stratiegy, siuch as: 

a. Stiudients can’t iundierstand thie contient whien thiey riead aloiud 

b. Thie activity is donie by onie stiudient. Thie othier stiudients arie passiviely 

listiening 

c. It is a hiugie wastie of priecioius timie 

 

H. Framie of Thinking 

       Liearning prociess is thie main activity in thie school. Thierie is intieraction 

bietwieien tieachier and stiudients and valiuablie iediucativie. Tieaching and liearning 

prociess is donie and giuidied to rieach thie maximal riesiult, thie tieachier miust bie 

                                                             
43 Ibid, p. 12 
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ablie to diesign thie liearning modiel basied on thie matierial siubjiect and to practicie 

thie stiudients’ thinking. 

       Compriehiend thie rieading tiext is somiething that hardly to do, morieovier 

rieading compriehiension of iEnglish tiext Many stiudients find difficiultiies to catch 

main idiea whien thiey riead thie long tiext, so thiey took long timie to compriehiend 

thie tiext iespiecially in rieading siection. By iusing SCAIT Stratiegy thie stiudients 

bie morie activie an crieativie. 

       Basied on thie framie of thieoriies abovie, thie riesiearchier concliudies that an 

iEnglish tieachier miust havie apprieciatie stratiegiies to tieach ienglish. It can 

motivatie thie stiudients in liearning ienglish. In this casie thie tieachier can hielp thie 

stiudients by iusing SCAIT stratiegy towards stiudients rieading compriehiension 

Thierieforie, in ordier to archiievie thie aims of tieaching ienglish, iespiecially in 

rieading compriehiension, thie riesiearchier assiumies that iusing SCAIT stratiegy 

givie significant infliuiencie in conviersion rieading compriehiension. 

I. Hypothiesis  

Basied on thie framie of thinking abovie, thie riesiearchier woiuld likie to proposie 

thie hypothiesis as follows: 

Ha : thierie is a significant infliuiencie of iusing SCAIT Stratiegy towards stiudients’  

rieading compriehiension at thie ieighth gradie of SMP N 3 Biunga Mayang in 

2021/2022 acadiemic yiear. 

Ho : thierie is no significant infliuiencie of iusing SCAIT Stratiegy towards   

stiudients’ rieading compriehiension at thie ieighth gradie of SMP N 3 Biunga 

Mayang in 2021/2022 acadiemic yiear. 
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