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ABSTRACT 

 

The research was about teaching and learning reading 

comprehension by using anticipation reaction guide strategy at the the 

second semester of the eighth grade of SMPN 15 Krui in the academic 

year of 2021/2022. The objectives of the research were to know the 

process in teaching and learning reading comprehension by using 

anticipation reaction guide strategy, to know the teachers problem in 

teaching reading comprehension by using anticipation reaction guide 

strategy, and to know the students problems in learning reading 

comprehension by using anticipation reaction guide strategy.  

Qualitative research was used as the methodology. The people or 

participants were selected who known the phenomenon of the problem. 

The English teacher and student of the eighth grade were chosen as the 

participant of this research. There were two classes which consist of 40 

students. The purposive sampling technique was used to determine the 

sample. The class VIII B was chosen as the sample because the class had 

lowest score. The data were gained by doing an observation, interviewing 

the teacher and giving questionnaire to the students. The three major 

phases were used in the data analysis, they were: data reduction, data 

display and conclusion drawing verification. 

After analyzing the data, there were some points of the result. The 

first, there were some steps in teaching reading comprehension by using 

anticipation reaction guide strategy that were skipped by the teacher. The 

seconds, the problems faced by the teacher were the teacher had difficulty 

in choosing the teaching materials, modifying the exercise for the 

students, stimulating the students, giving feedback, and managing the 

time. Third, the problems by the students were students had lack 

vocabulary mastery, decode words, habit of slow reading, problem in 

making inference, in working memory and to follow teachers direction. 

 

Keywords: Qualitative Research, Teaching and Learning, Reading 

Comprehension, Anticipation Reaction Guide Strategy. 
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CHAPTER I 

INTRODUCTION 

 

A. Title Affirmation 

     As the first step to understand the title of this thesis and to 

avoid misunderstandings in the discussion of the thesis entitled 

“teaching and learning reading comprehension by using 

anticipation reaction guide strategy in this study was explained 

and limit the terms, namely :      

1. Teaching is a kind of activity to transfer knowledge to others. 

Harmer shows that teaching means to give (someone 

knowledge) or to instruct or train (someone). It is undertaking 

certain ethical tasks or activities the intention of which is to 

induce learning.
1
 It means that teaching is the activity which 

teacher gives some information or knowledge in the school or 

institutions and the students can reach the goal of learning, for 

example  learning English, as their English skill can be 

improved as well.  

2. Learning is acquiring or getting knowledge of a subject or a 

skill by study, experience, or instruction. It is a relatively 

permanent change in a behavioral tendency and a result of 

reinforced practice.
2
 It means that learning is an activity of 

getting knowledge in teaching, experience, and finding out 

about the skill in the English language as the object in the 

learning process to improve quality aspect in English.  

3. Reading comprehension is the process of constructing 

meaning by coordinating a number of complex processes that 

include word reading, word and world knowledge, and 

fluency.
3
 It means, reading comprehension is the process to 

                                                             
1 Jeremy Harmer, English Language Teaching, (New York: Longman, 2004),  

p. 57 
2H Douglas Brown, Principles of Languages Learning and Teaching, (5th 

Ed), (San Francisco: Pearson Education, 2006), p.18 
3Jannete K.Klinger, Teaching Reading Comprehension to Students with 

Learning 
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transfer the knowledge or information from the writer to the 

readers, then the reader understands what the writer conveyed.  

4. Anticipation guide can be effective in promoting decoding 

skills, enhancing word meaning, and strengthen in 

comprehension.
4
 It means that this strategy do not only 

activate students prior knowledge, but also other reading. a 

series of questions or statements  related to the topic or point 

of view of a particular text. The students will read the 

statements provided and then agree or disagree with the 

statement based on their prior knowledge. 

Based on the description above, it can be conclude that 

the title are to know the process in teaching and learning 

reading comprehension, to know the teacher problem in 

teaching reading comprehension and to know the students 

problem in teaching reading comprehension by using guided 

imagery strategy.  

 

B. Background of The Problem 

     Language is a fundamental human ability for creative 

expression, face-to-face communication purposes, scientific 

purposes, and many other purposes. Human beings are born with 

the ability to acquire language automatically and effortlessly if 

provided the right input by their environment.
1
 It means that, 

language is a tool that used to communicate with other people in 

the world, as the activity in daily life. Language is as the symbols 

of vocal and visual to give expression that happens in a situation.  

Brown stated that language is a complex, specialized skill, which 

develops spontaneously, without conscious effort or formal 

instruction and deployed without awareness of its underlying 

                                                                                                                                   
Difficulties, (New  York: The Guilford Press, 2007),p.8 
4 Darvious Antoni, The Effect of “Anticipation Guide Strategy and Student 

Interest on Students Reading Comprehension at Grade XII of SMKN Pariaman, SMK 

Negeri 1 Pariaman Jl. Kol. Ahmad Hosen, Kec. Pariaman Timur, Kota Pariaman, 
Sumatera Barat Vol.1 No. 1 September 2017. 
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Language is qualitatively the same in every individual and distinct 

from more general abilities to process information or behave 

intelligently.
5
 It means that language is a human ability to 

communicate and interact with others in all aspects of life.  

     English is increasingly used as a tool for interaction among 

nonnative speakers.
6
 Many people learn English because they 

think it would be useful for international communication in the 

world. There are four skills in Teaching and Learning English, 

namely listening, speaking, reading and writing. One of the 

language skills that should be learnt is reading, as important skill 

in our life. In this case, reading receives a special focus in this 

research.  

Reading is the practice of using text to create meaning.
7
 It 

means, from reading, some information can be got from the text, 

such as books, magazines, newspapers, journal, etc. Through 

reading, students have the ability to create the rules of grammar. 

Students develop a sense of the structure of the language and 

grammar and increase their vocabulary mastering.  Reading is an 

interactive process in two ways. Reading combines many cognitive 

processes working together at the same time. Reading is significant 

skill for language acquisition. Harmer stated that the more they 

read, the better they understand.
8
 It means, reading gives the 

positive effects on the student's focus on vocabulary, grammar, and 

punctuation. From reading the student can be find out the topic, 

main idea, sentence, and paragraph from the text. 

Reading Comprehension is the process of simultaneously 

extracting and constructing meaning through interaction and 

                                                             
1H Douglas Brown, Principles of Languages Learning and Teaching, (5th 

Ed), (San Francisco: Pearson Education, 2016), p.16 
2H Douglas Brown, Teaching by Principles an Interactive Approach to 

Language Pedagogy, 2nd Ed, (San Francisco: Longman, 2011), p. 118 
3Andrew P. Johnson, Teaching Reading, and Writing, ( USA:  Rowman & 

Littlefield Education, 2018), p. 4 
8Jeremy Harmer, How to Teach English, (London: Longman, 2001), p.99 



 

 

 

 

 

 

4 

involvement with writte language.
9
 Problem is the deviation 

between that should be and what actually happen between and 

practice, between the rules and implementation and plan 

implementation. It could be conclude that the problem is the 

disparity between the expect really with a property in order to 

achieve goals with maximum result.
10

 The teaching reading to be 

understand what they read  the topic and get the maximum result 

with the practice.  

 In this case, English teacher needs to teach students 

effectively, especially the students reading skill, in order that the 

students have great motivation and enthusiasm to read. The 

teacher can do the one of some ways in improving students 

reading ability. It is through Anticipation Reaction Guide 

Strategies. To make understand the text easily needs a certain 

strategies. Anticipation guide is a strategy in which students 

forecast the major ideas of a reading passage through the use of 

statements that activate their thoughts and opinions.
11

 It means 

that this strategy is helpful in activating students' prior knowledge 

and stimulating student interest just before a reading assignment is 

given. The primary instructional purpose of an anticipation guide 

is to increase student comprehension of a text. A teacher would 

use this strategy to help students understand themes or ideas in a 

text.  

     The research relevance study related to the strategy to be used 

in reading comprehension. The thesis by Lili Khairiza. The 

objectives of this research are find out whether the effect of 

Anticipation-Reaction Guide (ARG) strategy significantly affect 

                                                             
    9Snow, C. D. Reading for Understanding: Toward on R & D Program in 

Reading 

Comprehension, (Pittsburg: RAND,2012),p.123.   
10Sugiyono, Metode Penelitian Pendidikan Pendekatan Kuantitatif, Kualitatif,  
 dan R&D, (Bandung:Alfabeta,2011),p.32 

 11Fatnia Ulul Afrianti, Anticipation Guide Strategy to Increase Reading 

Comprehension on Narrative Text of the Eight Grade Students of MTSN Boyolali in 

academic year 2017/2018, ( English Education Departement Islamic Education and 
Teacher Trining Faculty the State Islamic institute of  Surakarta 2018) 
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students reading comprehension. teaching students reading 

comprehension using Anticipation-Reaction Guide (ARG) 

strategy means that the teacher used Anticipation-Reaction Guide 

(ARG) strategy in the class to teach reading comprehension in 

narrative text. The Anticipation-Reaction Guide (ARG) strategy 

contributed as the teaching strategy to help the teacher convey the 

material easily. This strategy will help the students to activate 

their prior knowledge by arousing their curiosity to the statements 

that provided by the teacher. It was expected that the material 

could be received by the students easily too.
12

 

     Yummi Meirafani, the research was conducted about The 

Effect of Using Anticipation Guide Strategy on Students Reading 

Comprehension at Second Grade of SMA N 1 Batu sangkar”. It 

was an experimental research. They found that the result of post-

test analysis that t-obtained in the post test of the experimental 

class students was 3.8, the results of the analysis show that t-

obtained in post-test (3.8) > t-table (2.00). Then the average test 

results of students' reading comprehension were higher compared 

to the pretest results before conducting the study. This shows that 

anticipation guide strategy has an influence on students' reading 

comprehension skills.
13

 

Maya Puspita Nasution the research conducted about 

“Improving Students Reading Comprehension in Descriptive Text 

through Anticipation Guide”. The subject of this study was grade 

VII students of SMP Swasta Taman Harapan Medan with 30 

students. It was an action research method. She found based on 

the test score of quantitative data, students score kept improving 

in every evaluation. In the orientation test the mean was 51, in the 

                                                             
12 Lili Khairiza,  The Effect of Anticipation-Reaction Guide Strategy (ARG) on 

Students Reading Comprehension at The Eight Grade Students of Junior High School 

in the Academic Year 2019/2020, Departement English Education Faculty of Teacher 
Training State Islamic University of  North Sumatra, Medan 2019. 

13Yummi Meirafani, “The Effect of Anticipation Reaction Guide Strategy on 

Students Reading Comprehension at Second Grade of SMA N 1 Batu sangkar”, 

Departement English Education Faculty of Teacher Training State Islamic University 
of  North Sumatra, Medan 2014. 
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cycle I test the mean was 67,6. In the cycle II test the mean was 

79,6. The percentage of test was 16,6 %, cycle I test was 30 % and 

cycle II test was 73,3 %. The qualitative data show that the 

students were more interested and motivated on reading 

comprehension through anticipation guide. Therefore, applying 

anticipation guide significantly improved students reading 

comprehension. 
14

 

There are some differences between the previous research and 

the current research. The purpose of the previous research is a 

ARG strategy that will be done to teach reading comprehension by 

the researcher and the different methodologies. The current 

research is a ARG strategy that will be conducted to teach reading 

comprehension by the teacher. The purpose of the current research 

is to know the process, and the problem of the teacher and students 

in teaching and learning reading comprehension by using ARG 

strategy. 

After doing preliminary research was conducted at SMPN 15 

Krui, the information was obtained that teaching reading 

comprehension through Anticipation Reaction Guide Strategy has 

been applied by interview the teacher there. In this research, the 

result by interviewing the English teacher at the school, Iche 

Whike Rose, S.Pd, said that she used anticipation reaction guide 

strategy in teaching and learning reading comprehension, the 

students were lack of vocabulary mastery and confused to read 

material because they do not understand about the determining 

word meaning, they also find the difficulties to find the detail 

information and the main idea and take a long time when they read 

the whole paragraph of the text. The students are categorized as 

low levels students in reading comprehension.
15

 

                                                             
     14 Maya Puspita, “Improving Students Reading Comprehension in 

Descriptive Text through Anticipation Guide” 

https://jurnal.unimed.ac.id/2012/index.php/jelt/article/view/1367  
15Iche Whike Rose,S.Pd, an Interview with English Teacher of SMPN 15 

Krui, 11thJanuary 2021. 
 

https://jurnal.unimed.ac.id/2012/index.php/jelt/article/view/1367
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Based on the preliminary research at the eighth grade of SMPN 

15 Krui than interviewed the English teacher and the students had a 

problem in reading skills. The table below shows the result of 

teaching and learning by applying this strategy to improve students 

' reading ability.  The data of students score in reading skill are as 

follows: 

No. Class Score Number of 

Students 
≥ 75 ˂ 75 

1. VIII A 16 4 20 

2. VIII B 12 8 20 

Total 28 12 40 

Percentage 70% 30 % 100 % 

Source: The Score Data from English Teacher of SMPN 15  

Kru 

     The table shows that from the total of the students of Eighth 

grade. 12 (30%) students achived a score above standard, but more 

than 28 (70%) students got a score under a standard. Thus, the 

criterion standard of maximum (KKM) at the eighth grade of 

SMPN 15 Krui is 75. It could be inferred that most of the students 

still had difficulties in their reading comprehension although they 

had been taught by using anticipation reaction guide strategy. 

Moreover, by interviewing the students, it was found that most of 

the students at the Eighth grade of that school still had difficulties 

in comprehending the text. Sometimes they also did not focus on 

their lesson because they are lazy and less motivation in learning 

reading comprehension. English teacher there can be possibly find 

out the other ways with the strategy to run better. 

Based on the background above, this research entitled 

"Teaching and Learning Reading Comprehension by Using 

Anticipation Reaction Guide Strategy at the Second Semester of 
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the Eighth Grade Students of SMPN 15 Krui in the Academic Year 

of 2021/2022.” 

 

C. Identification of Problem 

     Based on the class observation and interview to the teacher and 

students of there are three major factors which cause the problem 

in SMPN 15 Krui, Those factors are described as follows.  

1. The students reading comprehension was still low. 

2. The students still get difficulties in comprehending the text. 

3. The English teacher has used Anticipation Reaction Guide 

Strategy in teaching reading comprehension but it was not effective 

and not maximal yet. 

 

D. Limitation of the Problem 

This research focuses on the process in teaching and learning 

reading comprehension by using anticipation reaction guide 

strategy, the teacher problems and the student's problem in 

teaching and learning reading comprehension by using 

anticipation reaction  strategy in the second semester of the Eighth 

grade of SMPN 15 Krui in academic year 2021/2022. 

 

D. Formulation  of the Problem 

     Based on the background and limitation explanation above, the 

researcher formulation the problem as follows:  

1. How is the process of teaching reading comprehension by using 

Anticipation Reaction Guide Strategy? 

2. What are the teachers problems in applying Anticipation 

Reaction Guide Strategy in teaching reading comprehension ? 

3. What are the students problems in learning reading 

comprehension by using Anticipation Reaction Guide Strategy? 
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E. Objective of the research  

     The objectives of the research are follows : 

1, To know the process in teaching and reading comprehension by 

using Anticipation Reaction Guide Strategy . 

2. To know the teachers problems in applying Anticipation 

Reaction Guide Strategy  in teaching reading comprehension. 

3. To know the students problems in learning reading 

comprehension by using Anticipation Reaction Guide Strategy   

 

F. Use of the research  

The significance of the research as follows : 

1. Theoretically 

The results of the research, Anticipation Reaction Guide 

strategy that can be used as a reference and a strategy to 

improve the students reading comprehension and modifying 

the learning style especially in reading skills. 

2. Practically  

Giving information about the teachers and student's problems 

in teaching and learning reading comprehension by using 

Anticipation Reaction Guide strategy.  

 

G. The scope of the research as follows: 

1. The subject of the research 

The subject of the research will be conducted the English 

teacher and the students  

2. The object of the research 

The Objects of the research will be conducted to know the 

process and the problems in teaching and learning reading 
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comprehension by using Anticipation Reaction Guide 

strategy. 

3. Time of  the research 

In this research will be conducted in the second semester of 

eighth grade in the academic year of 2020/2021. 

4. Place of the research  

The research will be conducted in SMPN 15 Krui. 
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CHAPTER II 

REVIEW OF LITERATURE 

 

A. Teaching English as a Foreign Language 

In learning English as a foreign language, the students are 

intended to not only able to understand the language, but also 

sending and receiving get information from the language about it. 

It is define by Harmer that English as a foreign language is 

generally taken to apply the students who are studying the general 

English at the schools and institutes in their own country or as a 

transitory visitor in a target language country.
16

 t means that 

English as a foreign language is the students only use English in 

institutions or schools but do not use English in their daily life. 

 Brown stated that teaching is the activity in guiding and 

facilitating learning, ena0    bling the learner to learn, setting the 

conditions for learning.
17 

It means that teaching is the activity by 

the teachers and students to facilitate learning and giving 

instructions. 

In conclusion, teaching English as a foreign language is the 

process of facilitating learning, and helping someone to learn how 

to do something about teaching English is the student's condition 

that is not as the native speakers. And this process was done to 

teach students based on the material preparation, knowledge and 

experience, and the students can achieve the goals of learning. 

Besides, the teacher as a notified of the students who use English 

as a foreign language has not familiar with English in daily 

activity.  

 

 

 

                                                             
16 Jeremy Harmer, How to Teach Writing, (New York: Longman,2004), p.39 
 17 H Douglas Brown, Principles of Languages Learning and Teaching, (5th 

Ed), (San   Francisco: Pearson Education, 2012), p.8 
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B. Definition of Teaching and Learning 

1. Teaching 

Teaching is a kind of activity to transfer knowledge to 

others. Harmer shows that teaching means to give (someone 

knowledge) or to instruct or train (someone). It is undertaking 

certain ethical tasks or activities the intention of which is to 

induce learning.
18

 It means that teaching is the activity which 

teacher gives some information or knowledge in the school or 

institutions and the students can reach the goal of learning, for 

example  learning English, as their English skill can be 

improved as well.  

Moreover, Wilson and Peterson stated that teaching is 

shared work between students and teachers (teachers still have 

responsibility for making sure that students learn).
19

 It can be 

concluded that teaching English is the activity which the 

teacher shares the knowledge to teach English for the 

students. In order that they can understand English and be a 

prospect master an English. Teaching is not only sharing 

about knowledge but also teaching is the center educating to 

use wisely in all learning especially teaching English. 

Determining approach, technique, and strategy based on the 

needs to help and give knowledge for the students in learning, 

is important for them.     

2. Learning 

Learning is acquiring or getting knowledge of a subject 

or a skill by study, experience, or instruction. It is a relatively 

permanent change in a behavioral tendency and a result of 

reinforced practice.
20

 It means that learning is an activity of 

                                                             
18 Jeremy Harmer, English Language Teaching, (New York: Longman, 2004),  

p. 57 
19Suzanne.Wilson, Penelope L. Peterson, Theories of Learning and Teaching 

What do They Mean for Educators? (Washington DC: NEA, 2006), p.11 
20H Douglas Brown, Principles of Languages Learning and Teaching, (5th 

Ed), (San Francisco: Pearson Education, 2006), p.18 
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getting knowledge in teaching, experience, and finding out 

about the skill in the English language as the object in the 

learning process to improve quality aspect in English.  

Moreover, Wilson and Peterson stated that learning is a 

process of active construction: that learning is a social 

phenomenon, as well as an individual experience: and that 

learner differences, are resources, not obstacles.
21

 And the 

other side, learning is processed from not know to know. It is 

define by Redfern, learning is similar to mind mapping in that 

it requires students to take different of knowledge and explore 

how they are related to one another.
22

 It means that learning is 

the process of getting new knowledge from another person.  

Based on the theories above learning is important in 

English because it is the activities that must be achieved by 

the students in school or institutions that aim to get 

information, knowledge, experience, social phenomenon and 

getting material from the teacher. And learning will be given 

effect for the students it makes them more change mindset and 

attitudes in their life.  

 

C. Definition of Reading 

1. Reading 

Reading is a way of getting the meaning or knowledge 

from the printed page such as textbooks, magazines, and 

novels. The printed page is a text of writing in which there is 

information. It is supported by Grabe, reading is the process 

of receiving to receiving and interpreting information encoded 

in language via the medium of print.
23

 It means that reading is 

                                                             
21Suzanne.Wilson, Penelope L. Peterson, Theories of Learning and Teaching 

What Do They Mean for Educators? (Washington DC: NEA, 2006), p.1 

Andrew Redfern, The Essential Guide to Classroom Practice, (New York : 

Routledge, 2015), p.57  
23 William Grabe, Reading In A Second Language, (New York: Cambridge 

University Press, 2009), p.14 
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some process that is done by someone to get information or 

knowledge from a magazine, newspaper, novels and journals 

or internet.  

To be a successful reader, one must comprehend or 

understand the information in written material. Reading is an 

incredibly active occupation. To do it successfully, we have to 

understand what the vocabulary mean, see the pictures the 

words are painting, understand the arguments, and work out if 

we agree with them.
24

 It means that reading is a habit in all 

activities when give and answer the question from the text. 

Reading is not only for education but also activity in an 

occupation that aims to find the meaning, topic sentence, and 

main idea based on the text.  

Reading is an exercise dominated by the eyes and the 

brain. The eyes receive the messages and the brain then has to 

work out the significance of these message
25

 It means the 

readers will be a focus on when they read and in order that can 

be getting meaning. In addition, Moreillon states that reading 

is making meaning from print and from visual information. 
26

 

It can be concluded that the readers will do an activity to get 

information and messages from the other reader's appropriate 

context in text.  

Based on the theories above, Reading is the process of 

getting knowledge, understanding the content of the material 

and getting some information from the text and appropriate 

context. 

 

 

                                                             
24 Jeremy Harmer, How to Teach English,  (London: Longman, 2001),  p.70 
25Jeremy Harmer, The Practice of English Language Teaching. (New York: 

Longman,1991), p.190 
26Judi Moreillon, Collaborative Strategies for Teaching Reading 

Comprehension, (Chicago: American Library Association, 2007), p.10 
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2. Types of Reading 

a. Perceptive reading  

Perceptive reading involves attending to the 

components of larger stretches of discourse letters, words, 

punctuation, and other graphemic symbols. Bottom-up 

processing is implied.
27

 It means that is Students more 

focus on word, sentence, punctuation, and symbol from 

the text. And otherwise, the processing from bottom-up is 

implied. 

b. Selective reading 

Selective reading is to ascertain ones reading 

recognition of lexical, grammatical, or discourse features 

of language within a very short stretch of language.
28

 It 

means that selective reading is the reader only reads some 

point of the text, does not all the content. Because 

selective reading is a reading to select a part of the text. 

c. Interactive Reading 

Interactive reading stretches of the language of the 

several paragraphs to one page or more in which the 

reader must interact with the text.
29

 It means, the 

interaction between the reader and the text, and focus on 

the students read some text and finding information from 

the text. 

d. Extensive Reading  

Extensive reading as longer stretches of discourse, 

such as a long article, and books that are usually read 

                                                             
27 H. Douglas Brown, Language Assessment Principle, And Classroom 

Practices, (New York: Person Education. 2004), p.189 
28 Ibid 
29 Ibid 
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outside a classroom hour.
30

 It means extensive reading is 

the students can be read a lot of the text. 

3. Purpose of Reading 

Everyone has a purpose in reading the text either to get 

information about something or to get entertainment. Harmer 

says the purpose of reading in relation to the teaching of 

reading into purpose : 

a. Reading for information 

 This activity is teaching the recognition and interpretation 

of text type, which contains information. An overall 

emphasis on topics within each text type. 

b. Reading for meaning 

 This is purposed to teach the recognition and 

interpretation of the relationship between form and in 

text. 

c. Reading for pressure 

 This is a benefit to teach the recognition and the ways of 

reading those texts often associated with reading for 

pleasure.
31

 

 Based on the theories above, the purpose of reading is to 

get the information and knowledge of the text and as the 

amusement. Reading is not only for information but also for 

meaning and pressure. It is the beneficial of teaching reading. 

 

D. Definition of Reading Comprehension 

Reading comprehension is the process of constructing 

meaning by coordinating a number of complex processes that 

                                                             
30 Ibid 
31Jeremy Harmer, The Practice of English Language Teaching, (New York: 

Longman,1991),p.56 
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include word reading, word and world knowledge, and fluency. 
32

 

It means, reading comprehension is the process to transfer the 

knowledge or information from the writer to the readers, then the 

reader understands what the writer conveyed.  

Based on the theory of Brown in language assessment, there 

are some criteria commonly used in measuring students' reading 

comprehension ability, there are: 

1. Main idea (topic) 

2. Expressions/idioms/Phrases in content 

3. Inference (implied detail) 

4. Grammatical feature 

5. Detail (scanning for a specifically stated detail) 

6. Excluding fact not written (unstated details) 

7. Supporting idea(s) 

8. Vocabulary in context.
33

 

In conclusion, based on the brief explanations above 

reading comprehension is the process with the interaction 

between the reader and the text, comprehend the words, 

and the reader will have the ability to transfer and getting 

some information from text in other that the reader knows 

about the main idea, topic sentence, inference, grammatical 

features, expression/idiom/phrases in context, detail 

meaning, supporting the idea, and vocabulary in context. 

 

 

                                                             
32Jannete K.Klinger, Teaching Reading Comprehension to Students with 

Learning 

Difficulties, (New  York: The Guilford Press, 2007),p.8 
33H Douglas Brown, Language Assessment Principle, and Classroom 

Practices, (San   
Fransico, California, 2004), p. 206 
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E. Definition of Teaching Reading 

Teaching is guiding and facilitating learning, enabling the 

learner to learn, setting the conditions for learning.
34

 It means 

teaching is an activity to help someone or students to be more 

understanding about knowledge and as facilitating learning. 

Teaching is not only transferring the knowledge to the students 

but also hopefully can change the students' attitude. 

Teaching reading must be for teaching comprehension skills 

and strategies, to develop background knowledge, to expand 

vocabulary and oral language and to build understanding and 

comprehension skills.
35

 It means that the teacher should 

understand how to approach to all the types of text to help the 

students to make them know with the meaning of the text.  

Based on the theories above, teaching reading is the process 

of facilitating, guiding and helping students to comprehend the 

text. And make them acquired the meaning and information from 

the writer in the text. 

Besides, the teacher needs to notice the principles that can be 

a guideline in teaching reading. The principles in teaching reading 

according to Harmer are as follow: 

a) Principle 1: Reading is not a passive skill 

b) Principle 2: Students need to be engaged with what they 

are reading. 

c) Principle 3: Students should be encouraged to respond to 

the content  of a reading text, not just to the language. 

d) Principle 4: Prediction is a major factor in reading 

e) Principle 5: Match the task to the topic 

                                                             
34H. Brown Douglas, Principles of Language Learning And Teaching, (San 

Fransico, 

California, 2004), p.8 
35KerenTankersley, The Threads of Reading, (Virginia: Literacy 

Development, 2003),p.144 
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f) Principle 6: good teachers exploit reading texts to the 

full.
36

 

Based on the theories teaching reading, six principles 

can be a guideline in teaching reading. It means, teaching 

reading needs more than only reading the text, and we must 

know how to teach reading to teach students. In teaching 

reading, the students and the teacher can be a partner to 

make the process of teaching is effective. 

 

F. The problem in Teaching and Learning Reading 

1. The problem in Teaching Reading 

Problem is the deviation between that should be and what 

happened, between and practice, between the rules and 

implementation, the plan and implementation.
37

 The result of 

the problem in teaching reading is distinguishing between real 

fact or abstract with properly, to achieve goals maximum. 

Baradja in Budiharso books stated that two facts exist as 

issues in teaching reading. The problem in teaching reading 

there are as follows: 

a. Text Selection 

In the text selection, teachers are not confident to choose 

the reading materials. The teacher mostly really upon 

English textbooks available by which modifications are 

not required. To use the textbook the teachers follow the 

contents and exercises on the book. 

b. Exercise to include 

Exercise following the reading passage has been 

questioned as they impose the teachers to implement the 

                                                             
36Jeremy Harmer, The Practice of English Language Teaching, (New York: 

Longman,1991),p.68 
37 Sugiyono, Metode Penelitiaan Pendidikan Pendekatan Kuantitatif, 

Kualitatif, dan R&D, (Bandung: Alfabeta, 2011), p.32 
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teaching. Strategies at the artificial some ways the format 

of exercises in the traditional comprehension are 

following passage, the writer provides some 

comprehension question text.
38

 

In addition, the teachers problems in teaching reading 

comprehension by Linane are: 

a. The teacher finds out the difficulty to make sure 

whether the students read the text or not. The teacher 

argues the students only pretend that they have read 

the text or assignment. But the reality, there are only 

several students who read or understand the text.  The 

teacher feel overwhelmed to overcome and control the 

situation when the students do not have the 

willingness to read and keep neglecting what they are 

supposed to do. When the teacher gives a reading task 

as homework, the teacher does not know whether the 

students have answered the assignment by their selves 

or the student simply copying the answer from 

another student. 

b. The teacher does not give meaningful feedback to the 

students. It is even more difficult to give quick 

feedback on the student's comprehension. The 

alternative is to give low-tech, highly efficient verbal 

feedback during a class discussion. 

c. The teacher does not give an assessment with the 

proper standard. When the teacher have to validate 

that the assignment is aligned with the proper 

standards. This step could take some time depending 

on how familiar the teacher with their relevant 

                                                             
38Teguh Budiharso, Prinsip dan Strategi Pengajaran Bahasa, (Surabaya: 

Lutfansyah Mediatama, 2004), p.54 
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standards. The worst is if the teacher takes a long time 

to assess with the proper standards.
39

 

Based on the explanation above, the problem in 

teaching reading is not an easy thing for the teacher, 

because the teacher finds out the problems while in 

teaching reading. They only include the text selection 

and practice to include. 

2. The problem in Learning Reading 

In learning reading usually, students also find out some 

problems.  Klinger mentioned that students with learning 

disabilities often the poorest readers, including poor decoding, 

fluency, and comprehension. These students also exhibit 

characteristics of inactive learners who do not monitor their 

learning or use strategies effectively.
40

 The explanation about 

the problem in learning reading based on Klinger as follows: 

a. Word Reading (decoding) 

Knowing how to read, or decode, words are not a small 

part of the reading process. It is a critical link whose 

absence inhibits understanding.
41

Decoding is being able to 

use visual, syntactic, or semantic cues to make meaning 

from words and sentences.
42

 It means that the teacher 

gives support for the students with the aims of decoding 

skills students need initially to read more basic words. 

 

 

 

                                                             
39MJ.Linane, “6 Reading Comprehension Problems”, (Online), Available 

at:http:/www.coolcatteacher.com/6-reading-comprehension-problem/ 9, (Accessed on 

January 9th, 2019) 
40Janette.Klinger, Teaching Reading Comprehension to Students with 

Learning Difficulties,(New York: The Guilford Press, 2007),  p. 4 
41 Ibid, p.6 
42 Karen Tankersley, The Threads of Reading, (Virginia: Literacy 

Development, 2003), p.31 
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b. Fluency (accuracy and speed of reading) 

Fluency is the ability to read a text accurately, smoothly, 

quickly, and expression.
43

 It means that fluency is a 

student's ability quickly, accurately, smoothly and with an 

expression that students have to free up their think-aloud 

to concentrate on text meaning. One of the students' 

problems in reading is the habit of slow reading. 

c. Comprehension 

Comprehension is our ability to mentally interconnect 

different events in the text and form a coherent 

representation of what the text is about.
44

 Thus, 

comprehension ultimately depends on the ability to 

decode and master sights words. When that word 

recognition becomes automatic, the readers are better able 

to concentrate on the meaning of whole sentences and 

paragraphs while they read. 

There is four students problem in learning reading based 

on Nation as follows: 

a. Inference making 

To understand language, it is often necessary to make 

inferences to go beyond what is stated explicitly in the 

text or discourse to infer the intended message. 

Numerous studies have demonstrated that poor 

comprehension has difficulty drawing inferences when 

reading or listening, and it has been argued that such 

difficulties are causally implicated in children's poor 

reading comprehension. 

 

 

                                                             
43 Ibid, p. 73 
44 William Grabe, Reading In A Second Language, (New York: Cambridge 

University Press, 2009), p.39 
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b. Working memory 

Language comprehension places heavy demands on 

working memory resources. Verbal working memory 

weakness may be a consequence of poor language 

comprehension. 

c. Knowledge 

Knowledge is essential to comprehension. Without an 

appreciation of the meanings words, there can be no 

comprehension. There is evidence suggesting that poor 

comprehension has been a relative weakness in 

expressive and receptive vocabulary indicative of lack of 

knowledge at the word level. 

d. Prior knowledge 

Prior knowledge about a text predicts comprehension of 

it and it is plain that complete lack of knowledge will 

result in a complete lack of comprehension.
45

 

Based on the theories above, the conclusion about the 

problems in learning reading as follows: 

1. The students have not good vocabulary mastery. 

2. The students have difficulties to decode the text and 

sentence. 

3. The students have a habit of slow reading. 

4. The students have problems in making an inference. 

5. The students have problems in working memory to 

remember the text 

6. The students have a problem in lack of comprehension 

. 

 

                                                             
45Kate Nation, "Childrens Reading Comprehension Difficulties”, (Online), 

Available at http://www.pitt.edu/~perfetti/PDF/Nation.pdf, (Accessed on January 
22nd,2019) 
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G. Concept Genre of Text 

In general, the text is an article we often read. We can say that 

human need to express their own in many ways that can be 

understood by others. Humans can use a text as one of the ways to 

express their own. It means that when we use language to write, 

we are creating and constructing a text. When we read, we are 

interpreting texts. Moreover, when we talk and listen, we are also 

creating and interpreting texts. In agreement with to Gerot and 

Wignell, there are many kinds of texts that are recount, reports, 

analytical exposition, news items, anecdote, narrative, procedure, 

descriptive, hortatory exposition, explanation, discussion, and 

reviews text. It means there are many texts that the students must 

know. 

1. Spoof  

Spoof is a text to retell an event with a humorous twist. 

2. Recount Text 

Recount text is to retell events to inform or entertain. 

3. Report Text 

Report text is to describe the way things are, concerning a 

range of natural, and social phenomena in our environment. 

4. Analytical Exposition 

Social function of analytical exposition to persuade the reader 

or listener that something is the case. 

5. News Items 

This is text to inform readers, listeners, or viewers about 

events of the day which are considered newsworthy or 

important. 

6. Anecdote 

An anecdote to share with others an account of an unusual or 

amusing incident. 
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7. Narrative Text 

Narrative text is to amuse, entertain and to deal with actual or 

vicarious experience in different ways; Narratives deal with 

problematic events which lead to a crisis or turning point of 

some kind, which in turn finds a resolution. 

8. Procedure Text 

It is a text to describe how something is accomplished through 

a sequence of actions or steps. 

9. Descriptive Text 

Descriptive text describes a particular person, place, or thing. 

10. Hortatory Exposition 

The purpose of hortatory exposition text is to persuade the 

readers or listeners that something should or should not be the 

case. 

11. Explanation 

The function of explanation text is to explain the process 

involved in the formation or workings of natural or 

sociocultural phenomena. 

12. Discussion 

Spoof has a social function of discussion to present two points 

of view about an issue. 

13. Review 

The social function of the review text is to critique an artwork 

or event for a public audience.
46

 

Based on the explanation above, the researcher concludes that 

there are many kinds of texts, each text has different characteristics 

and purpose. In this research, the researcher will focus on the 

descriptive text. Because the researcher wants to know the ability 

                                                             
46Gerot and Wignell, Making Sense of Functional Grammar (Sydney: Gerd 

Stabler, 2018), p.194 — 217. 
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of students to comprehend reading descriptive text. Descriptive 

text is a text to describe a person, place, or thing. The descriptive 

text includes the syllabus in the first semester of the eighth grade. 

 

H. Concept of Descriptive Text 

1. Definition of Descriptive Text 

Descriptive text is a kind of text with a purpose to give 

information. The descriptive text describes a particular person, 

place, or thing.
47

 The description is a written English text in 

which the writer describes an object. In this text, the object can 

be a concrete or abstract object. It can be personalized, or an 

animal, or a tree, or a house, or camping. It can be about any 

topic. Descriptive text is a text that should be given a piece of 

specific information. Descriptive reproduces the way things look, 

smell, taste, feel, or sound; it may also it also evoke moods, such 

as happiness, loneliness, or fear. It is used to create a visual 

image of people,  place, even, of unit time, days. It may be used 

also to describe more than the outward appearance of people. It 

may tell about their traits of character or personality.
48

 

Based on the explanation above the researcher conclude that 

descriptive is a kind of text with a purpose to give information. 

Descriptive is a kind of text which describes the character of 

something, someone, or somewhere. Descriptive text can tell an 

object is alive or dead. The purpose of this text to providing 

information about a certain with specific explanations. The 

context of this kind of text is the description of particular things, 

animal, person, or other.  

 

 

                                                             
47Peter Knapp and Megan Watkins, Genre-Text-Grammar: Technologies for 

Teaching and Assessing Writing (Sydney: University of New South Wales Press Ltd, 

2020), p. 98-99. 
48Ibid, p.98-99. 
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2. Language Feature of Descriptive Text  

Descriptive often use 'be' and 'have'. Tense which is often 

used is Simple Present Tense. However, some times it uses Past 

tense if the thing to be described doesn't exist anymore.   

Significant Grammatical Features:  

a. Focus on specific participants: it means that descriptive text 

just focuses on one object that will be described. For example, 

descriptive text about animal is Dolphins. So the text contains 

justt about Dolphins.  

b. Use attributive and identifying processes: Attributive of the 

position or use an adjective, noun, or phrase before a noun. 

For example, “Rahman is the diligent student in this class” 

(word “diligent” is an adjective that explains students as a 

noun. Meanwhile, the identifying process is a process of 

identity about an object that will be described, is like a story 

of an object, or what an object is. For example, “I really 

interested in the dolphins. They are one of the most playful 

and intelligent animals on our planet. Even though dolphins 

spend their lives in the water, they are not fish but are 

mammals. Dolphins can not breathe water like fish but need to 

come to the surface to breathe air.  

c. Frequent use of epithets and classifier in a nominal group: this 

is a good milk, one can have a glass of this milk. “Good” is 

epithets, “a glass of” is classifiers. 

d. Use of simple present tense: Dolphins eat other smaller fish, 

but they eat squid too. 

3. Social Function of Descriptive Text 

 Descriptive is a written English text in which describes the 

characteristic of something, it can be person, place, or thing. With 

this genre text, the student learns about the social function, 

generic structure, and lexicogrammatical feature. The social 
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function of the descriptive text is to describe a particular person, 

place, or thing.
49

 

4. Generic Structure of Descriptive Text  

A generic structure is a general form of the genre. Each of the 

genres has a generic structure. The generic structures of 

descriptive text are identification and description. Pardiyono says 

that to make the descriptive text the students must implement the 

important part of descriptive text, they are:
50

 

1. Communicative Purpose 

The description is a type of writing text, which has a specific 

function to describe an object. 

2. Rhetorical Structure  

The rhetorical structures are the part text. Each part has its 

function. In other words, the rhetorical structures of the 

descriptive text are: 

a. Identification: 

Identification is a statement or a short paragraph that 

identifies the object that is going to be described. It is 

usually interesting and able to provoke the readers to be 

eager to read the text. 

b. Description: 

Description it may consist of one or several paragraphs. 

This part is used to give sufficient about the object as 

mention in the identification part of the object can be done 

according to different angles. Such as size, length, strength, 

height, color, weather, condition of the location, etc
51

 

 

                                                             
49Linda Gerot and Peter Wignell, p. 165 
50Pardiyono, Pasti bisa ! Teaching Ganre-Based Speaking, (Jakarta: Penerbit 

ANDI, 2019), p.123 
51Pardiyono, Ibid, p. 123 
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This following is the example of descriptive text  

Dolphins 

Identification: I really interested in the dolphins. They are one of the 

most playful and intelligent animals on our planet. Even though 

dolphins spend their lives in the watthey are not fish but are 

mammals. Dolphins cant breathe water like fish but need to come to 

the surface to breathe air.  

Description: Dolphins eat other smaller fish, but they eat squid too, 

and some dolphins, like Killer Whales, will often eat small sea 

mammals like seals and penguins. Dolphins often hunt together, 

herding fish into packed groups or into inlets where they can be 

easily caught. Some dolphins will share their food with the young or 

let the young catch injured prey as practice. They dont chew their 

food, they swallow it whole. Dolphins get the water they need from 

the animals they eat, rather than drinking ocean water. 

Https://www.caramudahbelajarbahasainggris.net/2019/06/contohde

scriptive-textkuta-beach.html 

Figure 1.1 

The Example of Reading Text Descriptive 

Based on the explanation about the descriptive text above, the 

researcher takes the conclusion that the descriptive text is a text 

that describes person, thing, places, or an animal that have specific 

based on what they see, hear, taste, smell, or touch. There are two 

generic structures that should be contained in descriptive text, they 

are identification and description 

 

I. Definition of Anticipation Reaction Guide Strategy 

Anticipation guide is a reading activity which helps to 

activate students prior knowledge and guide students in 

comprehending the texts. Besides, anticipation guide has many 

beneficial for the students. Anticipation guide is a pre-reading 

https://www.caramudahbelajarbahasainggris.net/2019/06/contohdescriptive-textkuta-beach.html
https://www.caramudahbelajarbahasainggris.net/2019/06/contohdescriptive-textkuta-beach.html
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strategy that combines literacy instruction and content area 

learning. Anticipation guide can be effective in promoting 

decoding skills, enhancing word meaning, and strengthen in 

comprehension.
52

 It means that this strategy do not only activate 

students prior knowledge, but also other reading. a series of 

questions or statements  related to the topic or point of view of a 

particular text. The students will read the statements provided and 

then agree or disagree with the statement based on their prior 

knowledge. The statements can be factual information from the 

text, unstated information, or a controversial statement that 

challenge students to think and arouses students interest to read.  

 

J. The Advantages of Anticipation-Reaction Guide Strategy 

There are some advantages of using anticipation guide strategy, as 

follows :  

a. ARG strategy helps the students activate their background 

knowledge and experience, and then think about the ideas 

they will read. 

b. ARG strategy can encourage students to make a personal 

connection with a topic or unit of work. 

c. Students can integrate new knowledge with their 

background knowledge. 

d. ARG is potentially stimulus students interest, not only 

because they can create controversy, but also because they 

help students clear up misconception and accommodate 

new information that may be at odds with their previous 

thinking. 

                                                             
52 Darvious Antoni, The Effect of “Anticipation Guide Strategy and Student 

Interest on Students Reading Comprehension at Grade XII of SMKN Pariaman, SMK 

Negeri 1 Pariaman Jl. Kol. Ahmad Hosen, Kec. Pariaman Timur, Kota Pariaman, 
Sumatera Barat Vol.1 No. 1 September 2017. 
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e. This strategy will bring a meaningful activity for the 

students. Then, this activity can be applied individually, 

in-pairs, or collaboratively. The strategy also combines 

both individual and collaborative activities.
53

 

 

K. Procedures of Teaching Reading by Using Anticipation 

Reaction Guide Strategy 

There are some procedures of teaching reading 

comprehension by using anticipation reaction guide strategy : 

a. Write six to twelve statements that focus on the important 

points of the reading selection. 

b. Write general statements rather than specific. 

c. Students review the anticipation guide individually and 

mark the guide lightly or with pencil to indicate if they 

agree or disagree with each statement. 

d. After students finish marking their anticipation guide, 

they meet together in groups of three or four. They 

discuss why they respond to each statements, the way they 

did and are given the option of changing their respond. 

e. Then, the students are ready to read the text. The teacher 

must take advantage of the students motivation to read the 

text and find information to argue their point. 

f. Each students identifies evidence from the text to support 

their groups position on the statement. This can be done 

easily by writing the page or paragraph number by each of 

the statements to indicate where the supporting evidence 

is found. 

g. The groups meet again to review their findings, and are 

given an opportunity to change their position on each of 
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the statements. Groups should come to a consensus of 

agreement of disagreement on the statement. At this point, 

the group must choose to agree or disagree with the 

statement by modifying or giving qualifiers to rhe 

statement 

h.  The teacher will show or copy of the anticipation guide 

into a screen either by overhead or LCD projector. While 

rreviewingn the anticipation guide, the teacher may act as 

a moderator. He she does  not refer to a key for the 

anticipation guide, buut rather give the students chance to 

define their position. For question that incite debate and 

argument, allow the students to re-write the statement so 

that it is correct and all can agree with the statement.
54
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