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ABSTRACT 

 

In the process of teaching and learning English, many students found 

some difficulties in learning English. In turn, to handle the students' 

problems, some techniques were needed by the teacher to overcome 

that problem. To solve the problem, Chain Story technique was used 

as technique to increase the students’ ability in writing descriptive 

text. The objective of the research was to know whether there was a 

significant influence of using Chain Story technique towards students' 

ability in writing descriptive text at the eleventh grade students at MA 

Al-Hikmah Bandar Lampung in the academic year 2021/2022. 

Pre-experimental was employed for research method with one group 

of pre-test and post-test. Using total sampling technique to get the 

sample, which consisted of 31 students from XI MIA, an experimental 

class.The instrument was written test to collect the data from pre-test 

and post-test. Before the treatment,  pre-test was given to assess 

students' ability in writing descriptive text, and post-test was given to 

addressed students' ability in writing  descriptive text utilizing the 

chain story technique. 

The data was analyzed using a paired sample t- test. The result of 

paired sample t-test where  tobserved was 19.716 and ttable2.048. It means, 

tobserved was higher than ttable. So, H0 was rejected and Ha was accepted. 

It means there was influence of using chain story technique toward 

students’ ability in writing descriptive text at the first semester of the 

eleventh grade of MA Al-Hikmah Bandar Lampungin the academic 

year 2021/2022. 

 

 

Keywords: Chain Story Technique, Writing Ability, Pre-Experimental 

Design. 
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MOTTO 

نََّما  أَْشُكوبَثِّيَوُحْزنِيإِلَىاللَِّهَوأَْعلَُمِمنَاللَِّهَماََلتَْعلَُمونََقَاََلِ

“I only complain of my suffering and attraction to Allah, and I know 

from Allah what you do not know” (QS.Yusuf : 86)
1
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Translation, Commentary and Newly Index (Beltsville: Amana Publication, 2005), p. 
245 



vii 

 

DEDICATION 

All praise to Allah for his abundant blessing to me, and from my deep 

heart and great love, this thesis is dedicated to: 

1. Pairin and Jumawati, my darling parents, who have always 

prayed, supported, and guided me to success, and have 

provided me with motivation and support to study hard till 

now. I adore them, and Allah blesses you all. Amin 

2. My dearest brothers and sister-in-law, who are always a 

source of inspiration and ideas for my achieving my dreams 

and always encouraging, advising, motivating, and praying for 

me, I adore them a lot. 

3. All of my family who always praying for me all the time. 

4. My best friends, Fari Dotun, Cindy Septiani, Fatika, Regita 

Rina, Chika Rizki Amaliah, Nurul Kesuma Putri and others 

who have always been supportive of me and have already 

assisted me. 

5. My beloved Almamater and the lecturers of UIN Raden Intan 

Lampung, who have made me grow and have contributed 

much to my self-development, 

 

 

 

 

 

 

 

  



viii 

 

CURRICULUM VITAE 

 

Ari Asih was born on August 14, 1998 in Sumberjaya, Lampung 

Barat. Mr. Pairin and Ms. Jumawati have five children, and Asih is the 

youngest of them. Endang Subandi, Agus Supandi, Trio Hendrik, and 

Hardiyanto are her four brothers. 

In 2004, the author began her studies at SDN 02 Purajaya Lampung 

Barat and completed them in 2010. She then continued her education 

at SMPN 1 Kebun Tebu Lampung Barat, where she graduated in 

2013. She then completed her education at SMKN 1 Kebun Tebu 

Lampung Barat, where she graduated in 2016. After completing her 

studies at Vacational High School, she continued her studies at UIN 

Raden Intan Lampung as a Tarbiyah and Teacher Training Faculty 

Study Program in English Education S1 degree student in the same 

year. She became a member of ESA's English Studies Program, the 

department's organization. Then, in 2019, she spends 40 days with 

another faculty member at field practice in Purwodadi Dalam, South 

Lampung. The following year, she has teaching practice in MI 

Masyariqul Anwar Durian Payung Bandar Lampung. 

 

 

 

 

 

 

 

 

 

  



ix 

 

ACKNOWNLEDGEMENT 

First of all, all praise is to Allah SWT, the Most Merciful and Most 

Beneficent, for His Mercy and Blessings were given to the writer 

during the studies and in completing this thesis. Then, peace and 

salutations may be offered to the great messenger, Prophet 

Muhammad SAW, who always brings us from stupidity to cleverness. 

This thesis is presented to the English Education Study Program of 

UIN Raden Intan Lampung. The primary aim of writing this thesis is 

to fulfill a part of the students’ test requirements to obtain an S1-

degree. Then, the researcher would like to thank the following people 

for their ideas, time, and guidance for this thesis: 

1. Prof. Dr. Hj. Nirva Diana, M.Pd, the Dean of Tarbiyah and 

Teacher Training Faculty, UIN Raden Intan Lampung, with 

all staff, who have given an opportunity to the researcher 

when on-going the study until the accomplishment of this 

thesis. 

2. Meisuri, M.Pd, is the chairperson of the English Education 

Study Program at UIN Raden Intan Lampung. 

3. Dr. Melinda Roza, M.Pd, the first advisor, for her guidance 

and help in finishing this thesis. 

4. Sri Suci Suryawati, M.Pd, the co-advisor for giving guidance 

and supervision to finish this thesis. 

5. Satria Adi Pradana, M.Pd, the examiner for giving guidance 

and completing this thesis. 

6. All English Education Department lecturers at UIN Raden 

Intan Lampung who have taught the writer since her first year 

of studies. 

7. Mukhtaruddin, S.Pd.I, as the headmaster of MA Al-Hikmah 

Bandar Lampung, and Mrs. Nofvi Yanti, M.Pd, as the English 

teacher at MA Al-Hikmah Bandar Lampung, for giving the 

researcher's contribution while conducting the research at the 

school. 

8. For all students in the first semester of the eleventh grade of 

MA Al-Hikmah Bandar Lampung in the academic year of 



x 

 

2021/2022, for giving nice participation and great attention 

during the research. 

9. My beloved friends and others who cannot be mentioned all. 

10. Since 2016 until now, all of English Education member class 

F has been my biggest support. 

Finally, neither this theory nor anything else is perfect. Any 

suggestions, critiques, or corrections for this final effort are always 

welcomed. 

 

    Bandar Lampung, January 20
th

 2022 

      The Researcher, 

 

 

 

      Ari Asih 

      NPM.161104342 

  



xi 

 

TABLE OF CONTENTS 

  

COVER ............................................................................................... i  

ABSTRACT ......................................................................................  ii 

DECLARATION .............................................................................  iii  

APPROVAL ....................................................................................  iv 

ADMISSION.....................................................................................  v 

MOTTO ...........................................................................................  vi 

DEDICATION ................................................................................  vii 

CURRICULUM VITAE ...............................................................  viii 

ACKNOWLEDGEMENT ..............................................................  ix 

TABLE OF CONTENTS ................................................................  xi  

LIST OF TABLES ........................................................................  xiv 

LIST OF FIGURES ........................................................................ xv  

LIST OF APPENDICES ................................................................ xvi  

CHAPTER I   INTRODUCTION 

A. Background of The Problem .............................  1 

B. Identification of The Problem............................  6 

C. Limitation of The Problem ................................  7 

D. Formulation of The Problem .............................  7 

E. Objective of The Research ................................  7 

F. Significance of The Research ............................  7 

G. Scope of The Research ......................................  8 

CHAPTER II REVIEW OF RELATED LITERATURE 

A. Theory ...............................................................  9 

1. Writing.......................................................  9 

a. Definition of Writing ..........................  9 

b. Writing Ability .................................  10 

c. Writing Process ................................  11 

d. Component in Writing ......................  12 

e. How to Measure Writing Skill .........  13 

f. Purpose of  Writing ..........................  14 

g. Kinds of  Writing .............................  15 

2. Kinds of Texts .........................................  16 

3. Descriptive Text  .....................................  18 

a. Definition of Descriptive Text..........  18 

b. Generic Structure  of Descriptive 

Text ..................................................  19 

c. Grammatical Features of 

Descriptive Text ...............................  19 



xii 

 

4. Example of Descriptive Text ...................  20 

5. Chain Story  .............................................  21 

a. Definition of Chain Story .................  21 

b. Procedures of Chain Story ................  23 

c. Implementation of Chain Story ........  25 

d. Advantages of Chain Story...............  26 

e. Disadvantages of Chain Story ..........  27 

6. Concept of Online Learning.....................  27 

a. Advantages of online learning ..........  28 

b. Disadvantages of online learning .....  30 

7. Concept of  E-Learning............................  31 

a. Advantages of E-Learning................  31 

b. Disadvantages of E-Learning ...........  31 

B. Relevance Studies .........................................  32 

C. Frame of Thinking ........................................  33 

D. Hypothesis ....................................................  34 

CHAPTER III  RESEARCH METHODOLOGY 

A. Research Design ............................................ 35 

B. Variables of The Research ............................  37 

C. Operational Definition ..................................  37 

D. Population, Sample, and Sampling 

Technique .....................................................  38 

E. Research Procedure.......................................  39 

F. Treatment for experimental class ..................  40 

G. Data Collecting Technique ...........................  40 

H. Research Instrument .....................................  41 

I. Scoring Scale for Evaluating Learners’ 

Writing ..........................................................  42 

J. Validity and Reliability of instrument ...........  43 

K. Data Analysis ................................................  45 

CHAPTER IV RESULT AND DISCUSSION 

A. Research Procedure.......................................  47 

B. Process Treatment .........................................  47 

1. Description of the First Treatment ...........  48 

2. Description of the Second Treatment ........ 48 

3. Description of the Third Treatment..........  49 

C. Result of the Research ..................................  49 

1. Result of Pre Test in Experimental 

Class ........................................................  49 



xiii 

 

2. Result of Post Test in Experimental 

Class ........................................................  51 

D. Data Analysis ................................................  53 

E. Discussion  ....................................................  56 

CHAPTER V   CONCLUSION AND SUGGESTION 

A. Conclusion ....................................................  59 

B. Suggestion ....................................................  59 

REFERENCES 

APPENDICES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



xiv 

 

LIST OF TABLES 

Table 1 The Students’ score of English Subject at Eleventh 

Grade of MA Al -    Hikmah ................................................ 4 

Table 2    Example of Descriptive Text ............................................. 20 

Table 3    The Illustration of Research Design ................................... 36 

Table 4    Instrument   ........................................................................ 41 

Table 5 Statistic of the Result of the pre-test in experimental 

class  .................................................................................. 50 

Table 6 Statistic of the result of the post-test in experimental 

class  .................................................................................. 52 

Table  7 The result of normality test  ............................................... 53 

Table  8 The result of homogeneity test  .......................................... 54 

Table  9   The result hypothetical test ................................................ 55 

  



xv 

 

LIST OF FIGURES 

  

Figure 1   The result of pre-test in experimental class ....................... 50 

Figure 2   The result of post-test in experimental class...................... 51 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



xvi 

 

LIST OF APPENDICES 

 

Appendix 1 The Students’ Name at Eleventh Grade of MA Al-

Hikmah 

Appendix  2  Teacher’s Interview Guideline 

Appendix  3 Transcript of Teacher’s Interview 

Appendix  4  Questionnaire To Students 

Appendix  5 Expert Validation form for Writing 

Appendix  6 Pre-test Instrument 

Appendix  7  Post-test Instrument 

Appendix  8 Readability of the writing test  

Appendix  9 Scoring writing rubric  

Appendix 10 Lesson Plan for Experimental Class 

Appendix  11  The Result of Readability of the writing 

Appendix  12  The Name of Students in Experimental Class 

Appendix  13  Pre-Test of Students in Experimental Class 

Appendix  14  Post-Test Score of Students in Experimental Class 

Appendix 15 The Analysis of Students Score of Pre-Test in 

Experimental Class 

Appendix  16  The Analysis of Students Score of Post-Test in 

Experimental Class 

Appendix  17  The Result of Reliability For Pre-Test 

Appendix  18  The Result of Reliability for Post-Test 

Appendix  19  The Result of Normality Test 

Appendix  20  The Result of Homogeneity Test 

Appendix 21  The Result of  Hypothetical Test 

Appendix  22 Syllabus 

Appendix  23  Documentation of the Research 



1 

 

CHAPTER I 

INTRODUCTION 

 

This chapter presents the introduction of the research. It covers 

the background of the problem, identification of the problem, the 

limitation of the problem, the formulation of the problem, the purpose 

of the problem, the use of the research, and the scope of the research. 

 

A. Background of the Problem 

The activity of sharing information with the reader can be called 

"writing." Nystrand said that writing is a matter of elaborating text 

based on what the writer can reasonably assume that the reader knows 

and expects.
1
 This means that communication can be read by the 

reader through the sentences in the English language. Writing is the 

most difficult skill. It is also considered the most complicated 

language skill to learn. Writing is a part of the English skills that the 

students have to master. It is related to listening, speaking, reading, 

and writing, which Siahaan considers the four important skills that 

must be learned.
2
 Writing holds an important role in studying foreign 

languages. Writing, especially when studying English, is an activity in 

which meaningful information must be composed and the ability must 

be mastered so that the readers can be easily understand.  

Writing has long been known, but the development of writing 

remains an important activity to this day. Cynthia trusted that writing 

has been around for generations and now more useful than ever.
3
 It is 

essential because writing can help many people remember something. 

Writing is easy to begin because we only need a pen, paper or books. 

However, the current technology changes where people can write 

using a pen or computer. Then, people start to leave paper and pens 

behind. Nothing has changed about writing; it's just the medium used 

                                                             
1Nystrand, Writing English language test. New York: Longman. 1989 p. 75 
2SanggamSiahaan, Issues in Linguistics, (Yogyakarta: GrahaIlmu, 2008), p. 
2SanggamSiahaan, Issues in Linguistics, (Yogyakarta: GrahaIlmu, 2008), p. 

215 
3Cynthia A. Broadman, JiaFrydenberg, Writing to Communicate (New York: 

Pearson Education Inc, 2008),  p.Xv 
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to write has more variations. Writing is one of the activities that could 

be undertaken by anyone. It has also been a communication tool to 

communicate with each other until now. However, writing is very 

difficult for learners in a foreign language. Therefore, students may 

face many problems in learning second-language writing.
4
 It is related 

to writing, which is the most difficult skill for second language 

learners to master. 

In most writing activities, the content of what is written is aimed 

at the audience or readers. It is the same with writing. It is the 

communication of content for a purpose to an audience.
5
 It means that 

writing is communication that contains the purpose of something for 

the audience. There are two parts to the content: the main idea, the one 

most important thing the author wants you to know; and the key 

details, additional information that supports and explains the main 

idea.
6
 It can be implied that writing is important in our lives to express 

our ideas and to show the representation of spoken language through 

the media. 

Within the writing process, there will always be thinking and 

creative skills involved. The students appeared to have many problems 

when writing in English. Tribble assumed that, for the time being, 

writing is a difficult language ability to master. Furthermore, in one in 

which relatively fewer people are required to be an expert.
7
 It implies 

that writing is a difficult skill, or that writers must have the ability to 

use correctly words as well as the potential to bring words into 

sentences that are supposed to be meaningful according to 

grammatical rules. 

Similarly, Bryne classified the issues that make writing difficult 

into three categories. The first is linguistic difficulty. Linguistic 

aspects like grammar, vocabulary, language use, and choice of the 

sentence in writing must be fully monitored. The second is the 

                                                             
4Richard, J.C & Renandya, W.A, Methodology in Language Teaching 

(Cambridge, 2002), p.303. 
5 Steve Peha, The Writing Teacher’s Strategy Guide (teaching that makes 

sense, Inc 1995-2003), p. 58. 
6Ibid. p.59 
7ChristoperTribble, Language Teaching Writing, (New York:  Oxford 

University Press, 1996),p. 3.  
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physiology challenge, which focuses on the writer's difficulties due to 

the lack of direct contact and input from the reader when writing. This 

difficulty more focuses on the difficulty of developing written 

material or content for the composition. The third is the cognitive 

difficulty; writing has to be through formal instruction like spelling, 

punctuation, capitalization, and paragraphing.
8
 In other words, writing 

is the more difficult skill than the other skills. 

Not only do students often find difficulties in writing, but the 

teacher also gets it. The teachers’ difficulties, which more or less 

affect the students’ learning outcomes, have a long process.
9
 The 

process of writing activities starts with pre-writing, drafting, revising, 

and editing to discover and produce ideas and views. To solve the 

students’ problems, the teacher hopes to be able to find a solution to 

improve the students' writing skills and then use the technique in the 

teaching and learning process. 

The preliminary research has been conducted in MA Al-Hikmah 

Bandar Lampung by interviewing the teacher and giving the 

questionnaire to the students. Based on the interviews with the English 

teacher, Mr. Mulyana, said that some students liked English and some 

students did not like English. Those were the three classes of the 

eleventh grade. It was discovered that the majority of students in 

eleventh grade received lower writing scores. And then the other 

problems of students in writing were that they had no idea how to start 

writing and they did not understand how they had to begin to write 

something. Often, students might be averse to write because they think 

it is repetitive. Because a lot of media now replace pen and paper, they 

tend to write on their devices rather than on paper.
10

 

Furthermore, the teacher discovered that the students did not 

understand how to write and had no idea where to begin writing 

because they did not know where to look while teaching writing. 

                                                             
8 Byrne on Kristy Dwi Pratiwi, Students difficulties in writing English 

(University of Bengkulu) 
9 Nguyen Ho Hoang Thuy, Teaching ELF Writing in Vietnam: Problem and 

Solutions a Discussion from Outlook of Applies Linguistics (VNU Journal of Science 

Foreign Language, 25. 2009), p.61-66. 
10Mr. YayanMulyana, An English Teacher of MA Al-Hikmah Bandar 

Lampung, On Tuesday November 26th ,2019. Unpulished 
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Then, because the students had not mastered the technique, they were 

unable to write properly. Another issue was that the students did not 

comprehend the sentence's structure. Furthermore, the students' 

vocabulary is limited. 

From those interviewed, the results showed that more than 50% of the 

students in eleventh grade did not pass the minimum score as shown 

in table 1. 

Table 1.1 

Qualification Score at the Eleventh Grade of MA Al-Hikmah 

Bandar Lampung in academic year 2020/2021 

 

No. Range  Qualification  Class Total of 

students 

Percentage  

XI 

MIA 

XI 

IIS 

1 80-

100 

Excellent – 

Very Good 

5 3 8 12,9% 

2 66-79 Good – 

Average 

9 5 14 22,6% 

3 56-65 Fair – Poor 12 13 25 40,3% 

4 <55 Very Poor 8 7 15 24,2% 

Total 34 28 62 100% 

Source:The data from English teacher of MA Al-Hikmah Bandar 

Lampung.11 

Based on the table above, there were 62 students in classes XI 

MIA and XI IIS at MA Al-Hikmah Bandar Lampung in the eleventh 

grade. There were 8 students who received an outstanding score in 

criteria, 14 students who received a very good score in criteria, 25 

students who received a decent-to-bad score in criteria, and 15 

students who received a very poor score in criteria. Therefore, most 

students still faced difficulties. The writing score was calculated based 

on the following scoring systems proposed by Tribble: content, 

organization, vocabulary, language, and mechanics are the five 

                                                             
11Ibid 
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scoring criteria for writing.
12

 According to the five criteria above 

relating to students at the eleventh grade of MA Al-Hikmah Bandar 

Lampung, the result was a fair to poor score. It showed that most 

students still faced difficulties in learning English subjects. 

Based on preliminary research, after giving a questionnaire to the 

students, it   could be known that when learning English, students said 

that writing is a hard skill. Some students were not interested in 

learning English. They liked learning English, but sometimes they do 

not understand. And then they said the most difficult skill is writing; it 

causes the students' lack of vocabulary in English and they did not 

know about grammar either. Sometimes they liked English if the 

teacher made the class happy. 

Based on the explanation above, it could be concluded that an 

English teacher must have a good idea or technique in the teaching 

and learning process. The teacher also makes teaching writing more 

enjoyable and easier to understand by the students. To study this skill, 

it must be more interesting in writing, especially to make the learning 

of writing is not boring and to make a fun class so the students can be 

more active and like learning. 

The chain story technique is effective and can be implemented in 

teaching writing. It has been solved by previous research conducted 

by Fitriyanti & Setyaningtias, in the title of the effect of the chain 

writing method on writing for grade 3 students.
13

 Besides, other 

research conducted by Iponiasih about the influence of using chain 

story activities on procedural text toward students' speaking ability.
14

 

The last research conducted by Sari in the title the implementation of 

chain writing method to increase students’ ability writing narrative 

text at MTs Al-Muttaqin Padang Tualang Langkat.
15

 From the 

previous, it can be seen that the difference with this research is that 

                                                             
12Christopher Tribble, Language Teaching Writing, (Oxford: Oxford 

University, 1996), p.130 
13RetnoFitriyanti, Eunice WidyantiSetyaningsih, The Effect Of Chain Writing 

For Grade 3 Students (JurnalPendidikan Dan Kebudayaan:2017), p.276-282 
14Iponiasih, The Influence of Using Chain Story on Procedural Text toward 

Students’ Speaking Skill (JEES: Journal of English Education studies:2018), p. 3. 
15TikaDwi Sari, The implementation of chain writing mehtod to increase 

students ability writing narrative text at MTs Al-Muttaqin Padang 

TualangLangkat(repository uinsu:2018) 
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experimental research will be chosen in this research to know the 

students' skills in writing descriptive text. Besides, this research wants 

to know how much influence there is when using estafet (chain) 

writing for the students. The text from three different researches is 

different, and then the text used in this research is descriptive text. 

For almost a year, the COVID-19 pandemic in Indonesia has 

been a devastating problem all over the world. Many countries, 

including Indonesia, have decided to close schools and universities. 

The short-term impact of the COVID-19 pandemic on the long-term 

sustainability of schooling is felt by many families in Indonesia, both 

in cities and on the country side. Many Indonesian families are 

unfamiliar with the concept of completing education at home. In 

Indonesian families, having school at home is an unexpected surprise 

for most parents, who are commonly preoccupied with work outside 

the home. 

 Similarly, students who are accustomed to learning face-to-face 

with their friends and teachers experience psychological issues. 

Covid-19 also exposes all aspects of education and social life to 

sickness. Learning and teaching must be carried out entirely online. 

Due to the big pandemic, the researcher completed the teaching and 

learning writing process online, using WhatsApp as a medium to give 

the test and treatment to the students. 

As a result, this research, titled "The Influence of Using Chain 

Story Technique toward Students' Ability in Writing Descriptive Text 

at Eleventh Grade of MA Al-Hikmah Bandar Lampung in the 

Academic Year 2021/2022," was conducted. 

 

B. Identification of the Problem 

In the background problem above, the problems are as follows:  

1. The students get difficulties in gathering ideas. 

2. The students also get problems in starting the writing. 

3. The students have limited grammar and vocabulary. 

4. The problems above make students feel that writing is a difficult 

skill. 
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C. Limitation of the Problem 

Based on the syllabus curriculum 2013, there were some texts 

which had to be taught. One of them is descriptive text. In this 

research, the researcher focused on the influence of using Chain Story 

Technique on students' ability in writing descriptive text in the 

eleventh grade of MA Al-Hikmah Bandar Lampung. Therefore, this 

research limited the problem in the text about the place. 

 

D. Formulation of the Problem 

Based on identification and limitation, then the research question 

is "Is there any significant influence of using Chain Story technique 

toward students’ ability in writing descriptive text in the eleventh 

grade of MA Al-Hikmah Bandar Lampung in the academic year of 

2021/2022?" 

 

E. Objective of the research 

Based on the formulation of the problem, the objective of the 

research is to know whether there is a significant influence of using 

chain story technique on students’ ability in writing descriptive text in 

the eleventh grade of MA Al-Hikmah Bandar Lampung in the 

academic year of 2021/2022.  

 

F. Significance of the Research  

The significances of the research are:  

1. Theoretically 

The implication of this research supports the previous theories 

about the influence of using chain story technique on students’ 

ability to write descriptive text. 

2. Practically  

a. For the Students  

From this research, it is hoped that using the chain story can 

improve students' writing ability and can add to their 

creativity in learning to write. 
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b. For the Teacher  

The result of this research provided English teachers with 

information about the procedure of teaching descriptive text 

through the chain story technique, with the hope that the 

chain story can be used as an alternative teaching tool in 

writing. 

c. For the Other Researcher 

Hopefully, this research can motivate others and be an 

inspiration to all. 

 

G. Scope of the Research 

1. The Subject of the Research 

The subject of the research is the students in the eleventh grade of 

MA Al-Hikmah Bandar Lampung. 

2. The Object of the Research 

Based on the identification above, this research only focused on 

the influence of using chain story technique on students’ ability 

in writing the descriptive text in the eleventh grade of MA Al-

Hikmah Bandar Lampung. 

3. The Place of the Research 

The research conducted at MA Al-Hikmah Bandar Lampung. 

4. The Time of the Research 

The research conducted in the first semester of MA Al-Hikmah 

Bandar Lampung of the academic year 2021/2022. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

In the second chapter, this research will be explained the 

definition of writing, writing ability, the writing process, the 

assessment of writing, process and approach in teaching writing, how 

to measure writing skills, elements, purpose, and kinds of writing, 

definition of descriptive text, generic structure and language features 

of descriptive text, example of descriptive text, definition, procedures, 

implementation, advantages and disadvantages of chain story, frame 

of thinking, and the last hypothesis. 

 

A. Theory 

1. Writing  

a. Definition of Writing 

Many people need to practice writing continuously 

because, with more practice, the result of writing would be 

better, such as writing about daily activities or about 

changing pronouns of people, objects, and animals. And as 

per the expert, guided compositions can be used to strictly 

monitor writing by giving students short texts and asking 

them to fill in gaps, complete sentences, turn tenses or 

personal pronouns, and complete other exercises that guide 

students in achieving accuracy and avoiding errors.
1617

 It 

proves that writing functions as a reference for text 

composition. 

An individual’s activity in the thought process of 

reorganizing ideas to be acquired and put into words is 

called "writing." Writing is a continuous process of thought 

and arranging, rethinking, and reorganizing, per Boardman's 

concept.
18

 This means writing it is not about a result but a 

                                                             
Ken Hyland, Writing theories and writing pedagogies (London University, 

2008), p.3. 
17 
18Boardman on Gabriel HibuPigaInternational Journal of English and 

Education, 2017),p.35. 
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process. The process of how to produce a product of writing 

is the process whereby you pour an idea that is fully in your 

head until it is written and can be understood by someone 

else. In other words, the expression of language in the form 

of letters, symbols, or words is known as writing.
19

 This 

implies that what we write in written form is an expression 

of the idea that we want to convey. 

Writing, particularly academic writing is not easy. It 

takes study and practice to develop this skill. For both native 

speakers and new students of English, it is important to note 

that writing is a process, not a product. This means that a 

piece of writing. It does not matter whether you're writing a 

composition for English class or a lab study for chemistry 

class. It is never finished; that is, you can always go back 

and revise it. Writing is so important that you can always go 

back and revise it.
20

 In another argument, Hyland claimed 

that good writing is dominated by a trend that is both fresh 

and original to his subject
21

. It means that the object of 

writing is to consolidate words into a good sentence, 

resulting in a comprehensible result. 

For all the statements above, it can be assumed that 

writing is a control composition in the text, and also, writing 

is a process of thinking and removing the idea from the mind 

to develop and make a communication. And then, writing is 

not easy to do, so practice is advised. 

b. Writing Ability 

Writing ability is the skill of a writer to communicate 

and share information with readers.
22

 In other words, writing 

                                                             
19 Lamb And Jhonson On YunitaKhairani, Zainudin Journal 

UnimedImproving Students Achievement In Writing Descriptive text Through 

Numbered Heads Together (2012), p.4. 
20 Alice Oshima, Ann Hogue, Writing academic English thrid edition 

(Addison Wesley Longman, 1998), p.3. 
21 Hyland in Yunita Khairani, Zainudin Journal Unimed  Improving Students 

Achievement In Writing Descriptive text Through Numbered Heads Together (2012), 

p.4. 
22Marriane Celce-Murcia, Elite Olshtan,Discourse and Context in Language 

Teaching, (Cambridge: University Press, 2003), p. 142 
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is the process by which students learn about their writing 

abilities. Writing is a transaction with words whereby you 

free yourself from what you presently think, feel, and 

perceive. It means that through writing, students can express 

and develop their thoughts and ideas in written form, as well 

as write as much as possible. 

Harmer said that if we want to teach students to be good 

at writing in English, the teacher needs to teach them how to 

use punctuation conventions correctly.
23

 In other words, 

when asked to prepare or write something, everyone must be 

aware of the rules and components that must be 

comprehended and mastered in order to write well. In 

writing, some elements of language are spelling, 

punctuation, grammar, and vocabulary. 

Ability is important and the ability to write is very 

important because if we can write anything, such as for 

education, social, and then as a medium for communication 

between many people. From this research, it can be 

concluded that writing ability is an important skill and a 

medium through which to write something. 

c. Writing Process 

Before beginning to write, the writer should think about 

how to create good sentences. As maintained by Harmer, 

there are four stages of the writing process: planning, 

drafting, editing, and final version.
24

 

1. Planning 

Before the writing process, the topic or object is 

decided. It means that the writer must have 

knowledge of the item or themes before beginning 

to write. 

 

 

 

                                                             
23Ibid., 
24 Harmer, Op.Cit., p.4 
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2. Drafting 

"Drafting" refers to the first step in writing. When 

the writers have decided on a topic, they look for 

and write some information related to the topic. 

3. Editing 

When the writers make a product, they need a 

reader who gives comments and suggestions. It can 

help the writer revise or edit their written text. It 

means that editing or revising is important to 

correct your idea or delete your idea until it 

becomes the best text. 

4. Publishing 

Publishing is the final step in honing one's writing 

abilities. In this step, the writer prepares their 

written product well. It is the last process of 

writing. In this process, the writer corrects and 

revises until it can be read. 

Based on the statement above, the researcher can 

conclude that there are four stages of the writing process; 

they are planning, drafting, editing, and publishing (final 

version). It does not only need a one-step action but rather 

several actions to ensure that the written work is perfect. 

d. Component in Writing 

Some components are used in scoring writing ability. 

Terrible stated that the criteria for scoring writing ability are 

content, organization, vocabulary, language, and 

mechanics.
25

 The components of writing are as follows: 

1. Content: the substance of writing ideas express 

(unity), content relevant to the topic.  

2. Organization: ideas clearly stated and supported, 

logically sequence connective. 

3. Appropriately use (cohesion). 

                                                             
25 Christopher Tribble, Language Teaching Writing, (New York: Oxford 

University Press, 1996) p. 130  
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4. Vocabulary: the section of words those are suitable 

for the content. 

5. Language: the employment of grammatical forms 

and syntactical patterns. 

6. Mechanics: the use of graphics conversation of 

language (demonstrates good command of spelling 

punctuation, and capitalization). 

Based on the statement above, the researcher concluded 

that there are five components that are used in scoring 

writing ability. They are: content, organization, vocabulary, 

language, and lastly, mechanics. 

e. How to Measure Writing Skill 

The researcher needs help from someone who is 

regarded to have enough capability for scoring data; it is done 

to avoid subjectivity in scoring. The grade of writing skills is 

taken from the criteria of the writing test. There are five 

components to the writing test adopted by Jacobs. They are: 

content, organization, vocabulary, language use, and 

mechanics.
26

 

1) Content  

Measuring the content of the written product is not an easy 

task. To make the teacher or evaluator simple to count on, 

he applies several descriptors: knowledgeable, substantive, 

through the development of the thesis, and relevant to an 

assigned topic. 

2) Organization 

In an organization, some descriptions have to be in well-

written text. They are fluent expression, ideas clearly stated 

and supported, succinct, well organized, logical sequencing 

and cohesive.  

 

 

                                                             
26Laras SekarTanjung, The Effect of Guided Writing Strategy Toward 

Students’ Writing Skill at Senior High School 1 Ulakan Tapakis, (S1 Thesis, Imam 

Bonjol University, Padang, 2017 ), p. 30-31 
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3) Vocabulary 

Good writers have to enrich their vocabulary for their 

writing to have quality. But it is not enough without 

choosing the correct vocabulary for the text. Jacobs’s states 

vocabulary into four descriptors: sophisticated range, 

effective word/idiom choice and usage, word form 

mastery, and appropriate register. 

4) Language Use  

As with vocabulary, in writing evaluation, language use 

consists of eight descriptors: effective complex 

constructions, agreement, tenses, number, word 

order/function, articles, pronouns, and prepositions.  

5) Mechanics 

Mechanics is a description of spelling, punctuation, 

capitalization, paragraphing, and handwriting in the written 

product. It serves as the foundation for evaluating the 

composition profile.  

Based on the statement above, this research can 

conclude that measurement of writing is needed to know 

whether the students have a good ability or skill in writing or 

not.  

f. Purpose of Writing 

In writing, there are some purposes for the readers, like 

conveying information and facts to the readers. Grenville 

explained that there are three purposes for writing as 

follows:
27

 

1) Entertain 

The writer can entertain the readers with something like 

an exciting plot that can involve the readers’ emotions, 

like sadness, humor, or even something very serious like 

novels, stories, or poems.  

2) Inform 

                                                             
27  Kate Grenville, Writing from Start to Finish A Six-Step Gide (Australia: 

2001), p. 1. 
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Writing to inform is one of the most common purposes of 

writing. Most journalistic writing fits this purpose, like 

uncovering the facts about a phenomenon or event and 

then reporting the facts. An example of writing to inform 

would be newspaper articles, scientific or business 

reports, economic reports, etc. 

3) Persuade 

It means the writers trying to convince the readers to do 

something. It is an effort to affect the other about 

something. To make someone do or believe something by 

giving them a good reason to do it and making them 

believe it. 

Based on the explanation, we can conclude that the 

purpose of writing is to entertain, deliver information, and 

persuade the readers, in addition to expressing the notion of 

the sign letter. 

g. Kinds of Writing  

The various effects a writer may wish to have on his or 

her readers to inform, persuade, or entertain result in a 

different kind of prose. That informs which, depending on 

what it is about, is exposition, description, or narration.
28

 

1) The exposition explains how things work in an internal 

combustion engine. The exposition reveals what a 

particular mind thinks, knows, or believes. Exposure is 

constructed logically. It is organized around cause and 

effect, true or false, less/more, positive/negative, general 

or particular, assertion/denial. Its movement is signaled 

by connectives like "therefore," "however, and "besides," 

but more importantly, "for example." 

2) A description deals with perceptions, most commonly 

visual perceptions. Its central problem is to arrange what 

we see into a significant pattern. Unlike the logic of 

                                                             
28  Thomas S. Kane, The Oxford Essential Guide to Writing (New York: 

Berkley Books, 2000), p.6. 
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exposition, the pattern is spatial: above/below, 

before/behind, right/left, and so on.  

3) Narrations combine a series of related events to form a 

story. It is problem is twofold: arranging the events in a 

sequence of time and revealing their significance. 

4) Persuasion seeks to alter how readers think or believe. It 

is usually about controversial topics and often appeals to 

reason in the form of an argument, offering evidence or 

logical proof. Another form of persuasion is satire, which 

ridicules folly or evil, sometimes subtly, sometimes 

crudely and coarsely. Finally, persuasion may be in the 

form of eloquence, appealing to ideals and noble 

sentiments. 

5) Writing that is primarily entertaining includes fiction, 

personal essays, and sketches. Such prose will receive 

less attention here. It is certainly important, but it is 

more remote from everyday needs than exposition or 

persuasion.  

There are kinds of writing. It should be known by 

writers what kinds of writing they should do. Every 

kind of writing must have a specific function.  

 

2. Kinds of Texts 

There are many types of text, but there are some 

common texts that we know like the one below according to 

Gerot and Wignell:
29

 

a. Spoof 

A spoof is a text that retells an event with a humorous twist 

b. Recount 

The recount is text t retell events for inform or entertaining. 

c. Report 

The report is text to describe the way things are, concerning 

a range of natural, manmade, and social phenomena in our 

                                                             
29 Linda Gerot, Peter Wignell, Making Sense Of Functional Grammar, 

(Sydney: Gerd Stabler,1994), p. 162 
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environment. 

d. Analytical Exposition 

An analytical exposition is a text to persuade the reader or 

listener that something is the case. 

e. News Item 

The news item is text to inform readers, listeners, or 

viewers about events of the day which are considered 

newsworthy or important. 

f. Anecdote 

An anecdote is a text to share with others an account of an 

unusual or amusing incident. 

g. Narrative 

The narrative is text to amuse, entertain and deal with the 

actual or vicarious experience in different ways; Narrative deals 

with problematic events which lead to a crisis or turning point 

of some kind, which in turn finds a resolution. 

h. Procedure 

Procedure text is to describe how something is 

accomplished through a sequence of actions or steps. 

i. Description 

The description is text to describe a particular, place, or 

thing. 

j. Hortatory Exposition 

Hortatory exposition is text to persuade the reader or 

listener that something should or should not be the case. 

k. Explanation 

Explanation text is to explain the processes involved in the 

formation or workings of natural or sociocultural phenomena. 

l. Discussion 

Discussion text is to present (at least) two points of view about 

an issue. 

m. Reviews 

Reviews are text to critique an art work or event for a public 

audience. 
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3. Descriptive Texts 

a. The Definition of Descriptive Texts 

A text is a meaningful linguistic unit in a context. 

"Meaningful is full of meaning. The term "context" can refer 

to either a linguistic or a socio-cultural context. A text is any 

meaningful linguistic unit in both the linguistic context and 

the non-linguistic context. A text can be spoken or written, 

and a spoken text can be something that has meaning.
30

 It 

means that text is any meaningful linguistic unit in both a 

linguistic and non-linguistic context. A text can be spoken or 

written, and a spoken text can be something that has 

meaning. 

A descriptive text is a text that describes something 

specifically so the readers can imagine what the object is 

being described. Descriptive texts are texts that describe the 

characterization of something by using sensory details that 

appeal to physical or intellectual sensibilities. Descriptive 

text is a text for describing what people, animals, or things 

are like.  

A descriptive text, as defined by Gerot and Wignell, is 

one that is used to describe a specific person, location, or 

object.
31

 A descriptive text is one that is used to describe a 

specific person, location, or object in very general terms. 

Priyana provided the other definition; a descriptive text 

describes the characteristics of a particular entity, such as a 

human, an animal, or an object.
32

 It can be concluded that 

descriptive text can give information about something such 

as a person, things, or places, and the reader can imagine 

these objects as if they were real (a living picture).  

 

 

                                                             
30SanggamSiahaan and KisnoShinoda, Generic Text Structure (Yogyakarta, 

GrahaIlmu : 2008), p. 1. 
31Gerrot and Wignell, Making Sense of Functional Grammar, Sidney: 

Antipodean Educational Enterprises.1994, p. 208. 
32Joko Priyana, Scaffolding English for Junior High School Students Grade 

VIII, (Jakarta: PusatPebukuan), 2008, p. 39. 
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b. Generic structure of Descriptive Texts  

A generic structure is a structure for organizing texts for 

create coherent descriptive texts have two generic structures. 

They are as follows:  

1) Identification 

Identification is a statement or a short paragraph that 

identifies the object that is going to be described. It is 

usually interesting and able to provoke the readers into 

being eager to read the text.   

2) Description  

Describe a place, person, or thing's parts, qualities, and 

characteristics.
33

 It means that descriptive text consists 

of generic structures that aim to inform the reader about 

the phenomenon or object being described.  

c. Grammatical Features of Descriptive Text 

In describing a particular object, the descriptive text has 

to use some language features as follows: It focuses on the 

specific participant, who has one clear object that is to be 

described, and it uses attribute and identifying processes. 

Exclaimed by Djuharie, the explanation that language 

features of descriptive text are
34

 

1) Specific noun such as: father, school, my dog, my 

house, etc.  

2) Simple present tense such as: Johnny is a clever 

students, angel is a beautiful girl.  

3) Detailed noun phrase such as: an intelligent tall student, 

a big large beautiful wooden house. 

                                                             
33Helvira Y, Fatimah T, Adzanil Teaching Writing Descriptive Text By Using 

Collaborative Technique (English Department The Faculty Of Teacher Training And 

Education Bung Hatta University).available on 

http://ejurnal.bunghatta.ac.id/index.php?Journal=JFKIP&page-

article&op=view&path%5B5D=2438, accessed Friday 15th , February 2020, p. 4 
34O. Djuharie, Genre Dilengkapi 700 SoalUjiPemahaman, (Bandung: Yrama 

Widia.2007), p.24 

http://ejurnal.bunghatta.ac.id/index.php?Journal=JFKIP&page-article&op=view&path%5B5D=2438,%20accessed
http://ejurnal.bunghatta.ac.id/index.php?Journal=JFKIP&page-article&op=view&path%5B5D=2438,%20accessed
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4) Adjectives that have character of describing, 

numbering, such as: three tall buildings, sharp white 

fang, etc.  

5) Relation process such as: my car has four doors; my 

father is really handsome, etc.  

6) Figurative language such as: my throat is a dry as a 

desert her skin is a white, and smooth as water, etc. 

As a result, the researcher should concentrate on the 

linguistic elements when writing a decent descriptive text. 

Researchers use the present tense in a variety of situations. In the 

nominal group, for example, the use of characteristics, identifying 

processes, and classifiers resulted in better outcomes when the 

character of the object was defined, and the researcher should 

also evaluate the use of conjunctions, punctuation, and 

capitalization. 

 

4. Example of Descriptive Text 

The text below is an example of descriptive text about the 

Prambanan temple. 

 Prambanan Temple 

  

Identification 

Prambanan temple or Rara Jonggrang temple is a 

nineth-century Hindu sanctuary situated in Central 

Java, Indonesia, and devoted to the Trimurti, the 

statement of God as the Creator (Brahma), the 

Preserver (Vishnu) and the Destroyer (Shiva). The 

sanctuary compound is more or less 17 kilometers (11 

mi) upper east of the city of Yogyakarta on the limit 

between Central Java and Yogyakarta territories. 

Description He sanctuary compound which is considered as an 

UNESCO World Heritage Site, is the greatest Hindu 

sanctuary site in Indonesia. It is portrayed by its 

stature and pointed structural planning, and the 

towering 47-meter-high (154 ft) focal building inside 

an extensive complex of individual sanctuaries. 

Prambanan awes numerous guests from over the 
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world. 

 

From the explanation above, it can be concluded that a 

descriptive text is a piece of writing in English that discusses the 

features of something. It can be a person, a place, or a thing in such a 

way that a picture is formed in the readers’ mind. 

 

5. Chain Story 

Chain story is the technique that the researcher used in this 

research. A technique is an implementation, which means that it is 

something that occurs in the classroom as language is taught and 

studied.
35

 It means that technique is the activity that takes place in the 

learning process. The technique must be consistent with a method and 

therefore in harmony with an approach as well. As an example, when 

the students have produced wrong expressions, the teacher just repeats 

the right one. 

a. Definition of Chain Story 

A chain story is a text-building practice in which 

students complete a passage by repeating previously 

delivered phrases with their peers. As believed by Budden, a 

chain story is an activity that constructs text by continuing 

the previously given sentences with the peers to make a 

complete passage.
36

 It means that a chain story is a text-

building practice in which students complete a passage by 

repeating previously delivered phrases with their peers. 

The chain story technique is a technique in which 

students compose a story out of a succession of related lines. 

The students in this technique collaborated in groups. As per 

Swenson, a chain story is an excellent method to instill 

confidence and get everyone interested.
37

 It means that 

teaching students to write using this technique is an excellent 

                                                             
35Setiyadi, Op.Cit, (Yogyakarta: GrahaIlmu, 2006), p.14 
36 Joe Budden in Angelica Custidiana, (The implementation of Chain Story in 

teaching writing descriptive text to the eight grades of SMPK Angelus Custos II, 
Surabaya), 5. 

37Swenson,Fun English class activities.IFY , p. 2011 
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way to increase their confidence in writing and involve them 

in the teaching and learning process.  

Writing chain stories is an activity teachers can use to 

make writing lessons more interesting for students. Confided 

by Magee, chain stories make writing an interactive 

experience because students become involved as a group 

during the writing of a story, yet they are encouraged to 

express themselves as individuals. The stories they write 

show imagination, not just that a task has been completed.
38

 

It means that students become involved as a group during 

the drafting of a story, but they are encouraged to express 

themselves as individuals, making chain storytelling an 

interactive experience. 

A chain story is an activity in which stories are written 

by multiple authors; each writer contributes a sentence to the 

story, and then forwards the entire text to a partner, Erben.
 39

 

It means that the first writer only writes one sentence, and 

the next writer picks up where the first writer left off, but the 

topic remains the same. The students continue doing this 

until the last student gives the result to the teacher. 

The chain writing method is a technique for assisting 

students in language learning, especially in writing. It is 

related to Cahyo that chain writing (estafet writing) is more 

effective in literature writing learning because students will 

be more motivated to study in a group just than study 

individual. The using chain writing method in this research 

is in the group, in the first of learning the students will be 

given an inducement a picture and they will arrange sentence 

become a paragraph.
40

 It means that in this study, the 

students will be given an incentive in the form of a picture, 

and they will arrange the sentences into a paragraph using 

                                                             
38 Magee, Bronagh E, Chain Stories-A Collaborative Writing Activity 

(Educational Resources Information Center, 1993), p. 5. 
39 Tony Erben, Iona Sarieva, Calling all Foreign Language Teacher 

(Routledge New York London, 2008) 
40Retno Fitriyanti, Pengaruh Metode Chain Writing Terhadap  Hasil Belajar 

Menulis Siswa. Vol, 7 p. 276-282.Ejournal. Uksw.edu, 2017 
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the chain writing technique. Because students are more 

motivated to study in a group than individually, chain 

writing is more effective in literature learning. 

Cahyo argued that using the chain writing (estafet 

writing) approach to teach literature writing is more 

successful because students would be more inspired to learn 

as a group rather than individually.
41

 One method related to 

chain writing (estafet writing) is one for active learning, or 

learning by doing that goal so that students associate study 

as a fun activity. 

From several definitions above, it can be concluded that 

the chain story technique is chosen to help the students 

compose written texts. A chain story is a part of 

collaborative writing that has been adapted from Vopats’ 

book, entitled "Writing Circle." Because students become 

active as a group during the writing process, chain stories 

make the writing activity more exciting and easy for them. 

b. Procedures of Chain Story  

Below are the procedures for the chain story technique, 

which are adapted from Bronagh E. Magee's. Those are: 
42

 

1) The teacher splits the students into groups.  

2) The teacher gives one descriptive sentence connected to 

the topic  

3) All of the members continue the sentence in turn until all 

the descriptions are accomplished. 

4) The teacher exchanges the students’ groups work to 

analyze it and give feedback to the students.  

Moreover, Putra suggests that there are several procedures to 

apply this strategy as follow:
 43

 

1) Teacher divides the students into a group. 

                                                             
41Ibid  
42BronaghE.Magee, chain stories A collaborative writing activity 

(dissertation/thesis, 1993),p. 2 
43Affan Pernama Putra, Improving writing Skill through Chain Story as a 

Technique to Improving Writing Skill of Recount Text (Kudus: UMK,2012,), p. 22 
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2) Teacher gives a sample of a text. The teacher explains 

about a descriptive text. 

3) The teacher explains and models to the students the 

process of chain story. 

4) The teacher writes the first sentence on the board. 

5) Students by the teacher write the next sentence in their 

paper. Each student was given to give the contribution. 

6) Students pass their paper to the right (this pattern 

continues until the stories are complete). 

7) Students correct the stories in pairs led by the teacher by 

providing an editing checklist on the board to aid students 

in focusing on particular errors (vocabulary or 

grammatical structure). 

The procedures of chain story mentioned by Magee and 

Putra are combined by the researcher. The researcher 

combined those techniques because they are different from 

one another. The procedure by Putra is more detailed, while 

the procedure by Magee is simpler. The differences are also in 

implementing these techniques. Thus, to solve these 

differences and also the similarity, the researcher modified the 

procedures in order to make them easy to apply during a 

pandemic situation. As a result, the procedures that are used 

are as follows: 

1) The teacher distributes students into several groups, each 

group containing five to seven students. 

2) The teacher gives an explanation of descriptive text, 

generic structure, and an example of a place, and then 

gives an explanation of chain story technique. (Taken by 

Putra) 

3) The teacher asks a question about descriptive text. 

4) The teacher writes the first sentence for the example. 

(Taken by Magee and Putra) 

5) The teacher gives instructions to students to continue 

work in groups to write descriptive text related to the 
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topic that given by the teacher according to identification 

and description. 

6) The teacher asked one of the students to write the whole 

sentences and make it into paragraph. 

7)  The teacher asks the students to send the tasks. 

8) After all groups have collected their writing, the teacher 

begins to correct the students' writing based on the five 

aspects of the writing assessment. 

Also, typical writing assignments are solitary. However, 

the collaborative aspect of chain stories allows for discussions 

within a group. The final reading of the story prompts a great 

deal of discussion, which appeals to learning styles that prefer 

group work rather than solitary writing. 

c. Implementation of Chain Story 

The implementation of chain stories is highly 

structured. Students must follow directions for the activity to 

be successful. Before planning a lesson that includes a chain 

story, the researcher as a teacher should first think about the 

purpose of implementing such an activity. The students are 

broken up into groups of four or five. The teacher may choose 

to put students with weaker writing skills in the same group as 

more advanced students to facilitate the error correction 

process. The students sit in a complete circle while the teacher 

explains that, together, the students will create four or five 

stories. Each student contributes to an entire collaborative 

story. The teacher explains that each student will write an 

introductory sentence or add on to a student-generated or 

predetermined beginning. The teacher can choose the first 

sentence or use a student-generated one. This sentence should 

be written on the board. And then the teacher explains that the 

students are given one minute to make the first contribution. 

The teacher should not only explain how the process works 

but should model it at this point. As the students are writing, 

the teacher monitors the time and tries to facilitate the flow of 
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papers.
44

 It means that the implementation of chain stories is 

highly structured. Students must follow directions for the 

activity to be successful. Before planning a lesson that 

includes a chain story, the researcher as a teacher should first 

think about the purpose of implementing such an activity. The 

teacher can choose the first sentence or use a student-

generated one. 

d. Advantages of Chain Story 

The greatest advantage is that chain stories are 

interesting. They make writing enjoyable for the students. If 

students are interested, they will be motivated and will not 

regard writing as a boring activity. Thus, writing will be 

viewed as a positive experience.
45

 It means that chain stories 

have the greatest advantage in that they are engaging and 

make writing pleasant for kids who are not accustomed to 

reading text in a new way, such as by following a story line. 

The chain story is also a useful way to help students practice 

phrasal verbs. It is important, especially for beginning 

students, that some sort of structure within the framework is 

provided.
46

 It means that the use of a chain story to help 

students practice phrasal verbs is also beneficial. It is critical, 

especially for starting students, that the framework have some 

type of structure. 

The chain writing (Estafet writing) method has 

advantages and disadvantages. The advantages are that it 

makes students enthusiastic about learning, that it makes the 

learning environment more fun, and that it makes students 

smarter about learning. A study in a group using the chain 

story technique can increase the motivation of lazy students to 

be diligent, and that children who play in the study can be 

more serious. In learning to write a story, students can use 

their imagination to continue a line written by a friend, as well 

                                                             
44Ibid, p. 8-10 
45Bronagh E Magee, Chain Story A Collaborative Writing Activity (1993), p. 

9. 
46Ibid, p. 23. 
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as study to appreciate the success of others and accept defeat 

gracefully. 

e. Disadvantages of Chain Story  

Disadvantages of the chain-story technique there is 

limited time for application in learning and for students in a 

hurry to apply the chain story technique. The learning 

ambience tends to be noisy because of active students.
47

 Chain 

stories cannot be used every day, and they do not teach 

students academic writing, but they can be used in many 

lessons. 

Based on the statement above, the researcher concluded 

that the disadvantages of the chain story technique are limited 

time to apply and learning ambience. Disadvantages include 

students in a hurry and a noisy learning environment. Chain 

story do not teach students academic writing, but can be used 

in many lessons. 

 

6. Concept of Online Learning 

This learning is usually done face-to-face, but the process of 

learning will be done online because of pandemic conditions. 

Meanwhile, Carliner stated that he defined online learning as 

educational material that is presented via a computer.
48

 Online 

learning is education that takes place over the internet. It is referred to 

as "e-learning," among other terms. Besides, online learning is just 

one type of distance learning. As we know, there are many electronic 

technologies and media, or web and applications that we can use for 

online learning, such as WhatsApp, Facebook, and Google Classroom, 

Google Meet Zoom, Weblog, Ruang Guru, and others.  

 

 

 

 

                                                             
47ibid 
48 S, Carliner. An Overview online learning (2nded) (Armherst, MA:Human 

Resource Development Press, 2004), p. 19 
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a. Advantages of Online Learning 

Online learning is a learning process that utilizes the 

internet and digital media in the delivery of learning 

material. Online learning is considered a boon for the 

reasons given below:
49

 

1) Accessibility 

Online learning provides accessibility because 

students can learn from anywhere in the world. No 

matter where the student lives or what they want to 

learn. Students' learning options are not limited by their 

geographical location.  

2) Personalized Learning 

An online learning system enables a student to 

determine and process his or her learning style, content, 

aim, current knowledge, and individual skills. 

Therefore, person-specific education could be provided 

by creating individual learning styles. Online learning 

enables the individual to plan and direct his or her 

learning. It has the potential to motivate, develop 

confidence and self-esteem, and overcome many 

barriers that learners encounter, personalize the learning 

experience, widen access, and improve the learning 

experience. 

3) Develops Cognitive Abilities 

In a study, it was found that online learning might 

be effective in developing the teacher’s cognitive 

abilities. A student can find unlimited amounts of 

information that they can access with just the click of a 

button. Students can take courses or use online learning 

as it can help to develop their cognitive abilities. 

 

 

                                                             
49Mehra, V. Teachers’ Attitude Towards computer use implications for 

Emerging Technology Implication in ET, Journal of Teacher Education and Research, 
Noida, Vol.2, No.2, December 2007. p.1.  

https://www.researchgate.net/publication/332833360acces  sed on 8th July 2020. 

https://www.researchgate.net/publication/332833360
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4) Cost Effectiveness 

Online learning is cost-effective because less 

money is spent on travelling, buying books, or spending 

money in a college context. Students who want to use 

this mode need to have access to the necessary 

computer hardware as well as pay substantial fees for 

access to an internet provider. 

5) Promotes Research 

Students are excited to publish their work when 

they produce something of extremely high quality. With 

the permission of their teachers, they post the work on 

the web as examples for current and future students. 

6) Basic computer skills 

Both on and off-campus students who choose to 

study online have the opportunity to gain technical 

skills in using information and communication 

technology (ICT). These skills are likely to be useful to 

them in their professional life and future endeavors, 

which may be marketable features of their education. 

7) Equal Opportunity to all 

All students are equal; they are not treated 

differently based upon caste, creed, race, sex, religion, 

disability, etc. Online learning is a boon for learners 

who are disabled and have difficulty commuting, as 

well as those in society who live in remote areas where 

schools or colleges are located. 

8) Self-Pacing 

Due to individual differences, all learners are not 

able to complete the work assignment at a given time 

due to which they have to face difficulties. Online 

learning allows students to work and learn at their own 

pace without time restrictions. The learners are free to 

complete the course work according to their own will, 

and they can take as much time as they require without 

being termed as slow by their peers. 
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9) Globalization 

Therefore, it is vital to experiment with electronic 

learning situations wherein students share ideas and 

resources, access information about current events and 

historical archives, interact with experts, and use an 

online database. 

b. Disadvantages of Online Learning 

It is well said that technology is a good slave but a bad 

master. Online learning also shows that it is not so good as 

follows:
 50

 

1) Feeling Isolated 

Technological advancement in the modern era 

means the social development of a child has taken a 

back seat. Students use Whatsapp, Instagram, 

Facebook, Google Meet, Zoom, and Weblog to 

communicate with online friends who live in faraway 

places, but they fail to meet and greet someone who 

lives right next door to them. This tendency leads to a 

feeling of isolation. 

2) Lack of funds 

Point out that technology’s downsides include cost, 

hardware issues, internet problems, production of 

course materials, and worry about the availability of 

funds. 

3) Poor Accessibility in Remote Areas 

Hardware, software, and connectivity facilities are 

prerequisites that enable online teaching and learning. 

In the absence of any of these, online learning cannot 

achieve its objective. Some people do not have ready 

access to a computer and an internet connection, and 

some who do have the required equipment feel ill-

equipped to use it. 

 

 

                                                             
50Ibid. p.3 
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7. Concept of E-Learning 

E-learning is the learning process using digital technology as the 

medium to teach students. According to Hoppe, e-learning is 

supported by digital electronic tools and media.
51

 Besides, e-learning 

is used in the study environments to learn with the special importance 

of the web to describe a wide range of applications of electronic 

technologies, namely TV, radio, CD-ROM, DVD, cell phone, internet, 

etc.
52

 It means that e-learning can be defined as the 

methodological E-learning forms that can be used by using 

modern technology, media, and applications.  

In this study, e-learning is used in MA Al-Hikmah Bandar 

Lampung when presenting pre-test, treatment, and post-test. The 

researcher used E-learning because of the conditions that make it 

impossible to carry out research offline due to the presence of 

COVID-19. 

a. Advantages of E-learning 

There are some advantages to the use of E-learning by 

Bahera. They are as follows: different learning styles, 

flexibility, motivating and interesting, live interaction, 

efficient and cost-effective strategy.
53

 It means that the 

advantages of using E-learning include different learning 

styles, flexibility, motivational and interesting content, live 

interaction, and a cost-effective strategy. 

b. Disadvantages of E-learning 

According to Bahera, there are some disadvantages to 

the use of e-learning. They are: required knowledge and 

skills, lack of equipment, Social contact is lacking, and there 

                                                             
51Hoppe in Basak, “E-learning, M-learning and D-learning: Conceptual 

Definition and Comparative Analysis”. Journal of  E-Learning and Digital Media 

2018, Vol. 15(4) 191–216, 194 
52Duderstadt in Basak, “E-learning, M-learning and D-learning: Conceptual 

Definition and Comparative Analysis”. Journal of  E-Learning and Digital Media 

2018, Vol. 15(4) 191–216. 196. 
53Bahera in Basak, “E-learning, M-learning and D-learning: Conceptual 

Definition and Comparative Analysis”. Jornalof  E-Learning and Digital Media 2018, 

Vol. 15(4) 191–216. p. 207 
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is a technical flaw.
54

 It means that students who desire to 

increase their knowledge and abilities can benefit from using 

E-learning, or computer-based learning. 

 

B. Relevance Study 

Some writers have conducted the research about chain story. 

They are, SiskaApriyan and Ari Purnawan (Yogyakarta State 

University, 2016), YatniSuryani, Y. GatotSutapa Y, Yanti Sri Rezeki 

(English Education Study Program FKIP Untan Pontianak, 2017), 

Febrina (Pekanbaru, 2012).  

The first research has been conducted by SiskaApriyan and Ari 

Purnawan (Yogyakarta State University, 2016). They conducted 

research entitled “Improving Students’ Speaking Ability Using Chain 

Story Technique In Recount Text For Grade VIII Of SMP N 1 Wates 

In Academic Year 2016/2017”  the aim of this research was to 

improve the students’ speaking ability using Chain Storytechnique in 

recount text for SMP N 1 Wates.  

This research was conducted collaboratively with the English 

teacher, the students, and collaborators. In the end, the result of this 

research showed that the use of the chain story technique was 

successful in improving students’ speaking ability in recounting text. 

Recount was retelling the story at a past event. It meant the students 

recalled in their minds the activities they had done in the past. The 

students were influenced to be more challenging in their speaking by 

using the chain story technique. Meanwhile, using classroom English 

was also very helpful because this method made the students more 

familiar with English words, and then they could practice pronouncing 

the words well. 

The second research has been conducted by Yatni Suryani, Y. 

Gatot Sutapa Y, Yanti Sri Rezeki (English Education Study Program 

FKIP Untan Pontianak, 2017) entitled “Improving Students’ Writing 

Narrative Text By Using Chain Story Technique”. This study aims to 

improve the students’ writing narrative text using chain story 

                                                             
54Bahera in Basak, “E-learning, M-learning and D-learning: Conceptual 

Definition and Comparative Analysis”. Jornalof  E-Learning and Digital Media 2018, 

Vol. 15(4) 191–216.p.  207  
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technique to the tenth grade students of SMAN 1 Sungai Ambawang 

in academic year 2017/2018. 

The method of this research was classroom action research in 

three cycles. The findings showed that during teaching and learning 

process, the students more confident in writing and enthusiastic 

followed the activity in the classroom. The chain story technique 

could also improve students writing narrative text. This could be seen 

from the improvement of students in writing narrative text based on its 

generic structures, the students could differentiate the generic structure 

of narrative text. 

The last previous study entitled “The Effect of Using Chain 

Stories Technique Toward Students’ Speaking Ability of The First 

Year Students At Islamic Senior High School Dar El Hikmah 

Pekanbaru” has been done by Febrina (Pekanbaru, 2012). The 

research was conducted with purpose to know whether there is a 

significant effect of using chain stories technique toward speaking 

ability of the first year students at Islamic Senior High School Dar El 

Hikmah Pekanbaru. 

The researcher carried out the formulation of the problems that 

would be answered by using the research quantitative. That was quasi-

experimental research by using non-equivalent control group design. 

The design based on pretest, posttest and the use of a control group 

was employed in this research. To analyze the data, the researcher 

used an independent t-test formula. The result of analyzing the data 

was 7.75. It was compared to t-table at significant level 5% was higher 

than t-table. The conclusion is the null hypothesis. 

 

C. Frame Of Thinking 

English is one of the important languages learned by many 

people. Many places to learn English, such as tutoring or courses, the 

use of English properly and correctly in Indonesia is still very low. 

People use it to communicate with each other. In learning English, the 

students are going to learn about four skills. They are listening, 

speaking, reading, and writing. Writing is the last skill of the English 

subject. Most students say that writing is the most difficult skill in 

English. Writing becomes a difficult skill because it contains some 
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components of the language that should be mastered by the students, 

such as spelling, grammar, punctuation, and others. Besides, writing is 

also a way to communicate with other people through a piece of 

paper. In this assignment, the students are going to write about their 

ideas, minds, feelings, and others in order to communicate or give 

information. 

An English teacher must have a good teaching technique to help 

the students learn to write. In this case, the teacher is going to teach 

the students by using the chain story technique in teaching how to 

write descriptive text. By using the chain story technique, the students 

can learn more actively.  

 

D. Hypothesis  

Ha: There is a significant influence of using Chain Story 

technique toward students’ ability in writing descriptive text in 

eleventh grade of MA Al-Hikmah Bandar Lampung in the academic 

year of 2021/2022. 

Ho: There is no significant influence of using Chain Story 

technique toward students’ writing ability in descriptive text in 

eleventh grade of MA Al-Hikmah Bandar Lampung in the academic 

year of 2021/2022. 
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