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ABSTRACT 

A Cultural Content Analysis of English Textbook 

Entitled “English Alive 3” for 

Senior High School 

 

By: 

Rizky Romdania 

 

 

Teaching culture in the class is usually done by the teacher with help 

from the media. One of the media that can help the teacher to teach 

culture is textbooks. Some textbooks usually contain cultural content 

although culture is not the subject of the textbook. On some subjects, 

teaching culture is a completion, for example teaching English. It is 

common to find cultural content in English textbooks. 

 

This study is to analyze cultural content found in “English Alive 

Grade 3” textbook. This study aims to know what culture is and how 

culture is represented in this textbook. this study used descriptive 

qualitative method specifically content analysis to analyze the 

textbook. This study used two frameworks from Cortazzi and Jin 

(1990) about kinds of culture and from Adaskou, Brittent, and Fahsi 

(1990) about the sense of culture. 

 

The analysis of the textbook has revealed some major findings. 

Firstly, the “English Alive Grade 3” textbook dominantly presented 

International Culture (with percentage 62,5%) compared to Source 

Culture (with percentage 20,8%) and Target Culture (with percentage 

16,7%). Secondly, the cultures in the textbook are mostly represented 

by Sociological Sense compared to Semantic Sense, Pragmatic Sense, 

and Aesthetic Sense. It can be concluded that the cultures represented 

in this textbook are unbalanced. This study suggests English teachers 

to consider the sources they used in the class and teachers also need to 

use more than one source to avoid unbalanced knowledge to the 

students.  

 

Keywords: textbook, content analysis, cultural content, kind of 

culture, sense of culture  
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CHAPTER I  

INTRODUCTION 

 

A. Background of the Study 

English is widely recognized as one of the most significant 

languages in the world. Many countries learn English to help people 

communicate alongside globalization. In Indonesia, English is learned 

in many educational institutions to support Indonesian in this 

globalization era. People could learn English everywhere, at school, at 

the courses, and on the internet. Although English is used in many 

countries, every country has its characteristics in using English, such 

as accent and word selection. The characteristics are affected by the 

culture of the country. It's possible that this is why when we learn a 

language, we also learn about the culture. 

Language and culture are inextricably linked and cannot be 

separated. Arslan stated that to be competent in communicative, 

people need to equipped with culture knowledge.
1
 Besides, other 

experts also give their statements that language and culture are 

inseparable. Risager stated separating language and culture is 

impossible because they are related to real society.
2
 Friedrich stated 

that both culture and language are part that completing each other.
3
 

Language and culture, according to those experts, are inextricably 

linked. Both language and culture are rwo thing that related. 

Spencer stated that ―culture is a sum total of human 

achievement‖.
4
 It means that culture is anything that humanity has 

achieved in their life. Many experts do not give an exact definition of 

                                                 
1
 Sezen Arslan, ―An Analysis of Two Turkish EFL Books in Terms of 

Cultural Aspects,‖ Procedia - Social and Behavioral Sciences (2016). P. 218-

219 
2
 Karen Risager and Carol A. Chapelle, ―Culture in Textbook Analysis 

and Evaluation,‖ The Encyclopedia of Applied Linguistics (2012). 
3
 Christine Jourdan and Kevin Tuite, Language, Culture, and Society: 

Key Topics in Linguistic Anthropology, Language, Culture, and Society: Key 

Topics in Linguistic Anthropology, 2006. P.  
4
 Kroeber y Kluck-Hohn, ―Culture. A Critical Review of Concepts and 

Definitions,‖ Revista Mexicana de Sociología (1954). P. 5 
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culture. Most of them define culture as ―representative of the gradual 

development of mankind‖ or ―civilization‖.
5
 Besides civilization, 

culture also can be defined as a series of situational models for 

behavior and thought.
6
 From those theories,  the conclusion is that 

culture is a history of human civilization on both behaviors and 

thought. Culture can be classified into some classifications, such as 

cultural aspects and cultural senses. Those classifications usually can 

be found in eduactional activity. 

Educational activity, especially in teaching and comprehending a 

new language is a complex undertaking. In the teaching-learning a 

new language, it is difficult to the learner to same proficiency with 

their first language, beacuuse of they struggling to adapt with new 

language.
7
 Many factors can affect the success in the teaching and 

learning activity, such as the location of the activity takes place, the 

motivation, the method applied in the teaching and learning activity, 

the media used in the teaching and learning activity, etc. 

The teacher frequently employs media to aid in the delivery of 

materials during teaching and learning activities. In an institution such 

as school and course, the media were provided. The common media 

used is textbooks. They use textbooks because the textbook is easier 

and enjoyable to use.
8
 Learners can get textbooks easily. They can 

find it in the bookstore, borrow it from library, or find it on the 

internet. 

Williams stated that textbook should guide the initial presentation 

of passages for reading comprehension.
9
 But, learners are too lazy to 

read the reading passages nowadays if the passages are not attracting 

their interest. It means that reading passages need to attract the 

learner’s interest to read. McKay suggested that a variety of cultural 

                                                 
5
 Ibid. P. 14 

6
 Epiphan Zachariah Sabella and Edward T. Hall, ―Beyond Culture.,‖ 

Contemporary Sociology, 1978. 
7
 H. Douglas Brown, Principles of Language Learning and Teaching 

(5th Edition), Pearson Education ESL, 2006. 
8
 Alan Cunningsworth, Choosing Your Coursebook (London, UK: 

Macmillan, 1995). P. 1 
9
 David Williams, ―Developing Criteria for Textbook Evaluation,‖ 

ELT Journal 37, no. 3 (1983): 251–255. 
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elements need to included inn language teching material as helper to 

the learner to be interested to learn language and develop their 

motivation.
10

 This is one of many reasons why in the textbook found 

so many cultural content.  

Because language and culture are so closely linked, including 

culture into textbooks for teaching English as a foreign language or as 

a second language is commonly acknowledged as a phonemenon. 

Textbook well-known to play as a vital role in teaching and learning 

activities, it is the reason why teacher choose textbook as the media to 

teach cultural aspects. Dorò stated that it is important to choose 

textbook, because textbook provide the tutorial and and sample to 

discuss and interpret culture.
11

 Many textbook writers decide to use 

passages that contain cultural content to attract the learner's interest. 

Besides, attract learner’s interest, cultural content also gives additional 

knowledge for the learner. 

In Indonesia, teachers are depending on the textbook to teach. The 

textbook follows the syllabus based on the curriculum used. The 

current curriculum used is Curriculum 2013 also known as K-13. 

Although the curriculum used is Curriculum 2013, some schools are 

still using textbooks based on the previous curriculum, School-based 

Curriculum also known as KTSP. But those curricula are not different 

from one another. The current curriculum is centered on the student 

and to build students’ character.
12

 It needs media that is useful to help 

students solve the problem they find with or without the teacher’s 

help. 

Indonesia Ministry of Education and Culture suggests schools use 

textbooks to help both teacher and student to reach the competency of 

the education. Indonesia Ministry of Education and Culture has guided 

education institutions with the curriculum. Education Institutions have 

to use competency-based on the curriculum. 

                                                 
10

 Sandra McKay, ―Teaching English as an International Language: 

The Chilean Context,‖ ELT Journal (2003). 
11

 Katalin Dorò, ―On the Move : Target Vs . Source Culture 

Representation in Two Efl Coursebooks,‖ no. July (2012). 
12

 Kementerian Pendidikan Dan Kebudayaan, ―Dokumen Kurikulum 

2013,‖ Kementerian Pendidikan Dan Kebudayaan, no. Desember (2016): 1–

23. 
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The goals of education in Indonesia are to follow the set that the 

government has established, which is based on the country's cultural 

features and ideology. Acknowledging textbook has vital roles in 

teaching including teaching English, The evaluation of English 

textbook needs to be organized to make sure the English textbook is 

appropriate. Fernandez stated that financiall issue to the cover or the 

appearance of textbook are some examples of factors that influenced 

people to select the textbook.
13

 Cultural content existence usually is 

not the reason of the textbook selected, usually the contents inn 

textbook is not considered to select the textbook. According to 

Cortazzi and Jin, cultural content evaluation usually not prioritized in 

the evaluation of textbook.
14

 The contents in textbook usually not fit 

with the culturual background of the learners because learners cultural 

background is custom and can not be equalized.  

Many publishers inserted other contents in the textbook, one of 

them is cultural content. Culture needs to be presented in the textbook 

because the textbook is one of million ways to share culture. Culture 

can influence students’ attitudes toward many things. Those 

publishers expect to keep the local culture alive and also can filter the 

received culture. Faris stated that there is much propaganda in other 

media unfiltered and they can remove the local wisdom from students’ 

attitudes.
15

 This is the reason why many textbooks contain cultural 

content that shows the local wisdom of the country. 

English Alive is a book published by Yudhistira publisher. 

English Alive Grade 3 is the textbook that used to be analyzed in this 

research is a book is written by M.J. Ari Widayanti and Rini Susanti 

Wulandari. The book was published in 2015. This textbook found 

many cultural contents both from local culture and foreign culture. 

This textbook is applying the KTSP curriculum that requires to insert 

                                                 
13

 Ihsan Nur Iman Faris, ―Cultural Content Analysis of an English 

Textbook for Senior High School Grade Three in Canjur, West Java,‖ 

Journal of English and Education 2, no. 2 (2016): 14–25. 
14

 M Cortezzi and L Jin, ―Cultural Mirrors: Materials and Methods in 

the EFL Clasroom,‖ in Culture in Second Language Teaching and Learning., 

1999. 
15

 Faris, ―Cultural Content Analysis of an English Textbook for Senior 

High School Grade Three in Canjur, West Java.‖ P. 15 
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cultural content. Although the book applied the KTSP curriculum, 

some schools currently use the book. SMK Bina Teknologi Sumberejo 

is one of the schools that currently use this book. 

To ensure the origanility of this study’s idea, few studies that 

relevance with this study and have been studied before presented by 

the researcher. The first study is from Linda Fitriyah with her journal 

title is ―An analysis of culture on the reading material textbook in the 

second grade of Junior High School‖, the idea of her study is 

analyzing reading material on English textbook ―When English Rings 

a Bell‖ according to Patrick Morran’s four categories of culture.
 16

 The 

result of her study is familiarity with students’ culture makes the 

textbook easier to use, the familiarity of the textbook including names, 

actions, name of places, and characters that well-known in Indonesian 

culture. 

The second relevant study is from Rusda Ayu Syafniar with 

her thesis titled ―The analysis of reading materials in ―English Alive‖ 

textbook-based curriculum for second-grade students of Senior High 

School (a descriptive study of analysis reading materials in English 

Alive textbook for the second-grade students of Senior High School)‖, 

her research goal is to show how the reading elements in the English 

Alive textbook for second-grade High School students are aligned 

with the KTSP curriculum standards.
17

 The result of her study is 

―English Alive‖ textbook’s reading materials already follow the 

requirements specified in KTSP curriculum.
 
 

The other relevant study is from Faris with the title ―Cultural 

content analysis of an English textbook for Senior High School grade 

three in Cianjur, West Java‖, The goal of his study is to demonstrate 

how culture is represented in textbooks, with the contents divided into 

three categories: source culture, target culture, and international 

                                                 
16

 Linda Fitriyah, ―An Analysis of Culture on the Reading Material 

Textbook in the Second Grade Junior High School,‖ Academic Journal 

Perspective : Education, Language, and Literature (2018). P.34 
17

 Rusda A Y U Syafniar, ―( Adescriptive Study of Analysis Reading 

Materials in English Alive Textbook for the Second Grade Students of Senior 

High School ) RUSDA AYU SYAFNIAR NIM.109014000114‖ (2014). P. 3 
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culture.
18

 As a result of his research, the target culture is the textbook's 

most prominent culture. 

According to those previous study described above, this study 

had detailed analysis, identification, and interpretation of cultural 

content of the cultural aspects based on Cortezzi and Jin theory and 

cultural senses based on Adaskou, Brittent, and Fahsi theory. 

Regarding the statements earlier, the researcher wants to analyze 

and classify the cultural content found in ―English Alive Grade 3‖. 

The reason the researcher wants to analyze it is because of the 

researcher’s curiosity about the culture that is taught in the teaching 

and learning activity through textbook as the media. The researcher 

chooses ―English Alive Grade 3‖ because the book is still used to 

teaching in the learning process although the book is not suitable for 

the current curriculum. The other reason is that the book is different 

from the previous edition of the series. Hence, in terms of cultural 

content, ―English Alive Grade 3‖ textbook is vital to be analyzed. 

So, the title of this research is ―A Cultural Content Analysis of 

English Textbook Entitled ―English Alive 3‖ for Senior High School‖. 

 

B. Identification of the Problem 

The researcher detects the following problems based on the 

background above: the teachers generally used textbooks without 

taking into account the cultural content of the texts. For instance, 

English Alive is one of the textbook titles that is popular to use in 

daily activity and many cultural contents that can be found in the 

textbook. 

 

C. Limitation of the Research 

This research concentrated on the reading materials for the entire 

chapters textbook entitled ―English Alive 3‖ that represent cultural 

content. The researcher classified them into 3 aspects of culture based 

on Cortezzi and Jin’s theory. The aspects are source culture, target 

                                                 
18

 Faris, ―Cultural Content Analysis of an English Textbook for Senior 

High School Grade Three in Canjur, West Java.‖ 
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culture, and international culture.
19

  Then, classified the contents into 

four senses of culture based on theory by Adaskou, Brittent, and 

Fahsi.
20

 The senses of the theory are aesthetic sense, sociological 

sense, semantic sense, and pragmatic sense.  

 

D. Research Question 

The researcher focused on examining the following problem based on 

the study's background: 

1. What kinds of cultural content that represented in the textbook 

entitled ―English Alive grade 3‖ based on Cortezzi and Jin? 

2. What are the senses of culture represented in the textbook 

entitled ―English Alive grade 3‖ based on Adaskou, Brittent, 

and Fahsi? 

 

E. Objective of the Study 

The objectives of the study are: 

1. To analyze kinds of cultural content represented in the 

textbook entitled ―English Alive grade 3‖ based on Cortezzi 

and Jin. 

2. To investigate the senses of culture that are represented in the 

textbook entitled ―English Alive grade 3‖ based on Adaskou, 

Brittent, and Fahsi. 

 

F. Significance of Study 

Researcher expects that this research is useful for: 

1. Theoretically: 

The findings of this study can be used as a source of 

information or a reference for future research on the same 

topic. It also becomes a useful resource for Kemendikbud 

(Ministry of National Education and Culture) to develop 

                                                 
19

 Cortezzi and Jin, ―Cultural Mirrors: Materials and Methods in the 

EFL Clasroom.‖ 
20

 K Adaskou, D Britten, and B Fahsi, ―Design Decisions on the 

Cultural Content of a Secondary English Course of Morocco,‖ ELT Journal 

44, no. January (1990): 3–10. 
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textbooks that are better fitted and culturally appropriate for 

Indonesian students, as well as to reconstruct extra textbook 

evaluation standards by include cultural elements.   

2. Practically: 

a. Teachers 

This study is aimed to assist teachers in selecting 

appropriate textbooks and offering more resources on 

cultural content in textbooks. 

b. Students 

The findings of this study can be used to help students 

grasp cultural characteristics. The text that reviewed will 

activate cultural senses, and students will be better able to 

understand with more information. 

c. Book Publisher 

For the book publisher, this research can be additional 

reference in writing and publishing textbooks that contain 

cultural contents that are suited with the students. 

d. School 

For the school, this research can guide the school to 

choose textbook that will be used considering the cultural 

content that contained in the textbook. 

a. Other Researcher 

Finally, future researchers may use the findings as a 

roadmap to conduct similar research utilizing different 

sources. 

 

G. Scope of the Research 

1. Subject of the Research 

The study's focus is on an English textbook entitled ―English 

Alive grade 3 for Senior High School‖. 

2. Object of the Research 

The study's focus is on the textbook's cultural aspects and 

senses of culture in the textbook entitled ―English Alive grade 

3 for Senior High School‖. 



 9 

3. Time of the Research 

The researcher analyzes the English Alive grade 3 textbook in 

the academic year of 2020/2021. 
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11 

2. CHAPTER II  

REVIEW OF RELATED LITERATURE 

 

A. Concept of Textbook 

1. The Definition of Textbook 

Textbook is a source of the teaching and learning activity. The 

teacher uses textbooks as a source, material, the guidance of teaching 

activity. Textbooks are just like recipes for the teacher to make the 

class more efficient and effective. In some situations, a book may be 

ideal because it completely meets the needs of that situation. It 

provides just the correct amount of material for the curriculum, is 

simple to teach, and can be used by new teachers with little 

preparation.
1
 A good textbook should be easy to read for students and 

use by teachers. 

The textbook contains instructions to guide the activity in the 

class. The purpose of textbook is to complete the teaching-learning 

objectives. The textbook also contains practices that the students will 

take part in it. Teachers can follow the guide in the textbook as the 

form of teacher training and easier to make a lesson plan.
2
 A textbook, 

also known as a schoolbook, course book, work book, or topic book, 

is a published written resource that acts as a source and guide for 

teachers and students and contains exercises and references. The 

textbook is the most widely utilized printed educational resource. 

A textbook is not only media that can help the teacher to convey 

the material, but also as a source and reference for the teacher in the 

teaching and learning activity. Some teachers, mostly ESP teachers, 

do not use a conventional textbook because they write their textbook. 

For general English teachers, textbook helps them to teach 

systematically.
3
 Neville Grant also stated that most students want a 

                                                 
1
 Jack C Richards, ―Role-of-Textbooks in a Language 

Program_Richard.Pdf‖ (n.d.): 1–6. 
2
 Ibid. 

3
 Neville Grant, Making the Most of Your Textbook (London, UK: 

Longman, 1989). 
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textbook rather than classroom handouts that fail to satisfy them.
4
 It 

makes students more comfortable using media that is more universal 

and systematic than the one ESP class used. 

Textbooks can contribute to the spread of specific preconceptions 

and representations.
5
 Teachers' decision to use the textbook as a tool 

in the teaching-learning process makes students widen their 

knowledge. Their knowledge is usually based on the representation 

they found in their textbook. The textbook can reproduce the 

representation of history, ethnic groups, and gender differences. 

The word textbook is used by the teacher, and each student 

usually has a copy, and it is intended to be followed in a methodical 

manner as the foundation for a language course.
6
  To make it easier 

for them to instruct students outside of class, the teachers use a 

textbook. The textbook allows the student to repeat what the teacher 

has stated in class. The pupils' knowledge is expanded not only in 

terms of linguistic competency, but also in terms of communicative 

competence, thanks to the textbook. 

Based on those theories, a textbook can be defined as guidance 

that gives materials for teachers to produce in order to teach. It 

becomes the main source in the teaching and learning activity. By the 

textbook, both the teacher and the students are aware of what they 

must do in class and what they must achieve at the end of the lesson. 

 

2. Kinds of Textbook 

There are many textbooks, and it is difficult to categorize them. 

Many teachers only know about student-centered materials and 

teachers-centered materials. Grant suggested that textbooks are 

divided into two groups. The two groups are the traditional textbook 

and the communicative textbook.
7
 Both traditional textbook and 

                                                 
4
 Ibid. P. 8 

5
 Germán Canale, ―(Re)Searching Culture in Foreign Language 

Textbooks, or the Politics of Hide and Seek,‖ Language, Culture and 

Curriculum 29, no. 2 (2016): 225–243. 
6
 Penny Ur, ―Course in Language Teaching Practice and Theory: 

Trainee Book‖ (1999): 142. 
7
 Grant, Making the Most of Your Textbook. 



 13 

communicative textbook have their own role and characteristics. 

Traditional textbooks are oriented on the pattern. Meanwhile, 

communicative textbooks are more oriented on communication and 

student’s problem-solving ability. 

A traditional textbook is one that considers language acquisition 

to be a system. Traditional textbooks characteristics are:
8
 

a. They are more concerned with the forms, or patterns, of 

language (grammar), rather than the communication functions 

of language (the jobs we do with it, such as asking for 

information, making requests, apologizing, and asking 

directions).  

b. They would rather focus on reading and writing than listening 

and conversing. 

c. They frequently make extensive use of L1 

d. They stress the significance of precision. 

e. They have a tendency to concentrate on a syllabus and 

examinations. 

f. They are attracted to some lecturers because they appear to be 

easy to work with and exam-oriented. 

Communicative textbooks try to solve this problem by allowing 

students to use the language in class. Communicative textbooks 

characteristics are:
9
 

a. They emphasize the communication purposes of language—

how people use it in their jobs—rather than the forms. 

b. They make an effort to represent the needs and interests of the 

students. 

c. They are activity-based because they focus on language 

abilities rather than language forms. 

d. They usually strike a decent balance between the four 

language skills, however they may emphasize hearing and 

speaking more than a traditional textbook would. 

e. They are more specific in their goal definitions. 

                                                 
8
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9
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f. Both the material and the approaches mirror the genuine 

language of daily living. 

g. They encourage students to work in groups and pairs, which 

puts extra pressure on teachers' organizational abilities. 

h. They place a premium on fluency rather than correctness. 

Both the traditional textbook and communicative textbook can be 

used in the classroom, it depends on the learners’ needs and the 

teacher’s focus to develop. The traditional textbook focuses on the 

grammar and the rules of the language. The communicative textbook 

lets the students improvise because the communicative textbook 

focuses on fluency, not accuracy. 

 

3. The Role of Textbook 

Textbook is assumed as the best resource in achieving the aims 

and objectives based on the learners’ needs.
10

 The textbook is a guide 

but not the master, learners still need the teacher to get the 

information. Before the lesson, the teacher should be prepared and 

comprehend the material in the textbook. 

Cunningsworth claimed that the textbook has roles as:
11

 

a. A location where you can get presentation materials (spoken 

and written) 

b. A tool for learning exercises and interpersonal 

communication. 

c. A grammar, vocabulary, and pronunciation guide for students. 

d. A source of inspiration and ideas for classroom language 

exercises 

e. A course outline (where they reflect learning objectives which 

have already been determined) 

f. A resource for self-directed learning or self-access work 

g. A resource for new teachers who are still trying to gain 

confidence. 
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According to O’Neill, There are some textbook emergencies in the 

teaching and learning activity. they are: 

a. Although not expressly created for this group, most of the 

content was highly appropriate for their requirements. 

b. The textbook allowed the group to look forward to what we 

were going to accomplish or to reflect on what we had done 

previously. 

c. The textbooks give well-presented materials that could only 

be replaced by me or someone else at a significant financial 

and time cost. 

d. In the teaching and learning activity, textbooks allow the 

teacher to adapt and improvise..
12

 

Those are roles of textbooks according to Cunningsworth and 

O’Neill. It can be concluded that textbook is very useful as a resource 

and source of teaching-learning activity. The textbook also aids in the 

execution of the class activity by the less experienced instructor and 

allows the teacher to improvise in the teaching and learning activity. It 

also enables students to learn on their own at home. 

 

4. A Standardized Textbook 

Teacher needs to have a standard of textbooks they use in the 

teaching and learning activity to know how good the books are. There 

are some factors to view the standard of the textbooks, they are: 

a. The goal of learning 

b. Curriculum and educational programs are structured in a 

certain way. 

c. The degree to which school tuition has progressed or the 

objective 

d. The state of the school and its infrastructure 

e. The wearer's state of health 

From those factors, good textbooks must have purpose learning 

based on current curriculum as well as school facility adaption. If the 
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textbook can not adapt to the school facility, the textbook is not good 

enough to be used. School facilities are important instrument to 

adapting textbook guidance. If the facility and the textbook are not 

matched well then it will not be a complete success. 

Williams stated that English textbooks should:
13

 

a. Provide basic instructions on how to deliver linguistic things 

and skills (General) 

b. Make suggestions for pronunciation assistance, such as a 

phonetic system (Speech) 

c. Provide relevant situations and a variety of instructional 

strategies for structural units (Grammar) 

d. Recognize the many aims and abilities involved in vocabulary 

instruction (Vocabulary) 

e. Direct the initial presentation of passages for comprehension 

(Reading) 

f. In composition assignments, demonstrate the various devices 

for directing and shaping content and expression (Writing) 

g. Include relevant images, graphs, charts, and so on (Technical) 

Based on those explanations the researcher concluded that good 

textbooks need to maintain English skills of general, speech, grammar, 

vocabulary, reading, writing, and technical. Model compositions and a 

list of themes for pupils to write about could be found in a writing 

textbook. A grammar textbook could be used as a reference book, 

with examples and activities to help students improve their 

grammatical skills. Students could read and debate portions from a 

spoken text. In a listening course, the primary listening input could be 

a listening text combined with audio cassettes or CDs. A textbook is 

typically thought of as a teaching aid. It is only one of many possible 

learning materials because it assists teachers and students in achieving 

their learning objectives. Good textbooks can increase the quality of 

the teaching and learning activity. 
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5. Advantages of Textbook 

Both teachers and students benefit from the use of textbooks in the 

classroom. Harmer stated that many good textbooks are aesthetically 

produced, and they are well-structured, with a logical syllabus, 

adequate language control, and inspiring texts and CDs.
14

 

Furthermore, many students enjoy textbooks because progress inspires 

them as they complete chapter after chapter, and eventually the entire 

book. 

Richards emphasizes that the use of textbooks saves the teacher a 

lot of time, according to the author. Instead of producing content 

themselves, teachers can utilize this time to educate.
15

 Woodward also 

said that teachers believe it would be extremely difficult, if not 

impossible, to teach and offer instructions without the use of 

textbooks and teaching guides from one day to the next.
16

 Without 

textbooks, the teacher can be wasting time to produce the material by 

themselves. The teacher needs to do their own research, make the 

exercise, and any other materials that can be found instantly in the 

textbook. It is one of the reasons why teacher using textbook in the 

teaching and learning activity. 

There are other benefits of using textbooks. Firstly, Students will 

work with the same topic and content. Firstly, if teachers utilize the 

same textbook in all of their classes. Because of that, teachers can 

similarly assess the students.
17

 Secondly, textbooks can assist new 

instructors and teachers who require some type of teacher training by 

serving as a starting point for them to improve their teaching skills.
18

 

Lastly, Richards stated that because not all instructors speak English 

as their first language, textbooks can help them communicate 
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effectively in the classroom.
19

 Those are the advantages that teachers 

and students could benefit from using textbook. It can be concluded 

that textbooks are useful in the teaching and learning activity for both 

teachers and students. 

 

6. Disadvantages of Textbook 

There are also disadvantages of using textbooks. Harmer stated 

that some teachers oppose the use of textbooks. These teachers believe 

that using textbooks bores them and their students since they often 

provide material that isn't intriguing enough. Furthermore, they 

believe that textbooks have little diversity, making teaching and 

learning difficult.
20

 Teachers that do not agree with textbooks prefer to 

use their imagination and alternative materials such as excerpts from 

novels and publications, as well as suggestions from students.
21

 The 

concern of using textbooks is that teachers and students can become 

overly reliant on them and overlook all other sources of information. 

Because of that, the textbook will control the teaching and learning 

activity in the classroom. 

Richards stated that teachers who use textbooks to educate can 

become deskilled. If they can not decide what instructions to offer 

themselves and instead rely on textbooks, their role as educators is 

diminished because they can only convey what others have written.
22

 

Teacher will be dependent on textbook if the teacher let themselves to 

be controlled by the textbook without doing any improvisation by 

themselves. Although textbook guides teacher in the teaching and 

learning activity, teacher should not let themselves controlled by 

textbook and still do improvisation in the teaching-learning process. 

Lastly, Grant emphasizes that many language learning textbooks 

are weak because they do not include any genuine communication 

practices. Some communicative tasks are included in other textbooks, 
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but not enough.
23

 Many textbooks only give monotonous instructions 

that do not need to communicate with each other (e.g. exercises) and it 

makes the teaching-learning process looked monotonous without any 

interaction between a student with another student or between student 

and the teacher. 

 

B. Concept of Culture 

1. Definition of Culture 

Culture is one of the famous words that is difficult to define. 

Culture can be anything, and no one could define what culture is. 

Storey stated that the writings and behaviors whose primary function 

is to signal, produce, or be the occasion for the formation of meaning 

are referred to as culture.
24

 Examples of culture are poetry, opera, 

ballet, fine art, etc. 

Williams stated that culture refers to a broad range of 

intellectual, spiritual, and aesthetic growth.
25

 Such as philosophy, art, 

and poetry. Williams defines culture as aesthetic development that can 

be seen by others. 

According to Kramsch there are two types of cultural 

definitions. The first notion is concerned with how a social group 

represents itself and others through tangible products such as works of 

art, literature, social institutions, and ordinary objects. The second 

definition comes from the social sciences and refers to ―the members 

of that community's common attitudes and beliefs, methods of 

thinking, behaving, and remembering‖ life.
26

 It can be concluded that 

culture is anything that can be seen and remembered by people. Both 

definitions are similar, the difference is the first definition refers to 

things that humans produce (e.g. art, music, etc.) and the second 

definition refers to human social life (e.g. attitude, behavior, etc.). 
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From those theories, it can be concluded that each expert has 

their own opinion to define the word ―culture‖. Culture can be the 

meaning of oral things and written things. Many examples of culture 

are found in daily life. For examples are song, dance, literature, and 

many more. Culture also can be defined as human social life. Attitude, 

behavior, relationship, and others can be included as culture. From all 

those definitions, culture can be defined as the product of human 

civilization. 

 

2. Cultural Aspects 

Culture is defined in a variety of ways. Tüm and Uğuz define 

culture as a shared system of knowledge among a group of people that 

comprises shared values, beliefs, and attitudes, as well as conceptions 

of appropriate behavior, statuses, and role expectations, and is 

mirrored in any language as a fundamental to many of the issues and 

the preservation of social cohesiveness.
27

 It means that anything 

human do can be named culture. The scope of culture is huge and it is 

including attitude and behavior. 

The cultural contents of the textbook, according to Cortazzi and 

Jin, can be classified as follows:
28

 

1) Source Culture: The term "culture" refers to the cultures of the 

students. It refers to Indonesian cultures in this study. For 

example, Edo, who is from the Raja Ampat region, and 

Slamet, who lives in Jepara, had a talk. Both speakers in that 

chat are Indonesians, and they discuss their jobs in a tourist 

resort and a furniture manufacturer.. 

2) Target Culture: the culture of countries where the target 

language is spoken as a first language. That civilization, 

according to Kachru, refers to the cultures of the Inner Circle 

Countries. The countries in the Inner Circle are those that 

speak the target language as their first language, such as the 
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United Kingdom, the United States, New Zealand, Canada, 

and Australia.. For example, Mark Zuckerberg stated that 

―The greatest danger is not taking any risks at all. In a fast-

changing world, the only strategy that is certain to fail is to 

avoid taking any risks.‖. This example demonstrates that the 

terms originate from an American and are classified as target 

culture. 

3) International Culture: This culture refers to countries that 

aren't represented in either the source or target cultures. For 

example, ―your aunt has got married to a man she loves. They 

met when they were involved in a medical mission in the 

Middle East”. In this case, the Middle East is regarded as an 

example of international culture. 

Those are aspects of culture that can be found in textbook or 

any other media. From those aspects people can see that many 

things they find are can be classified into cultural aspects. Source 

culture is usually found in a tourist spot. Meanwhile, target and 

International culture usually found on the internet or public places 

(e.g. banks and malls) 

 

3. Senses of Culture 

According to Adaskou, Britten, and Fahsi, there are four types of 

culture that language teachers may encounter.
29

 The senses are 

aesthetic sense, sociological sense, semantic sense, and pragmatic 

sense. Each sense has their own characteristics. Their characteristics 

are different from one to another. Aesthetic sense is about media that 

can be seen and heard(e.g. movie and music). The sociological sense 

is about the daily life in human civilization (e.g. relationship). The 

semantic sense is about the differences between one culture with 

another culture (e.g. Javanese culture with Sundanese culture). Lastly, 

pragmatic sense is about language features (e.g. grammar). 

a) The aesthetic sense, one of the key reasons for language 

teaching used to be the study of which. Examples of 
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aesthetic sense are media, cinema, music, and literature. 

Aesthetic sense can be found and noticed everywhere. 

Aesthetic sense is usually more attractive because they 

can be seen and noticed than other senses. 

b) The sociological sense is a large area from which only the 

most important points can be chosen. The examples of 

sociological sense are organization and nature of family, 

home life, interpersonal relations, material conditions, 

work and leisure, customs, and institutions. Rather than 

found, sociological sense is more natural and unnoticed in 

daily life. Communication between man to another man 

can be a simple example of sociological sense. 

Sociological is anything people do naturally.  

c) The semantic sense, English, like culture in the 

sociological sense, can vary from one English-speaking 

country to the next. Some more general conceptual 

domains, on the other hand, may be the same in different 

communities speaking the same language: Relationships 

in time and space, emotional states, colors, and lexical 

hyponymy. On the internet, people can find many 

examples of semantic sense, especially if they have 

foreign friends. Having foreign friends usually gives 

culture shock for many people because of the difference 

between their culture and their friends’ culture. It can be 

an example semantic sense. 

d) The pragmatic (or the sociolinguistic) sense, background 

knowledge, social skills, and paralinguistics talents that, 

in addition to language code mastery, make successful 

communication feasible on:
30

 

i. The capacity to employ the proper exponents of the various 

communicative functions 

ii. Possessing the ability to employ proper intonation patterns 

iii. The ability to follow politeness norms that are distinct from 

the learners' culture, such as taboo avoidance. 
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iv. The learners' culture differed from the learners' awareness of 

interpersonal interactions conventions, such as concerns of 

position, obligation, and license. 

v. Knowledge of the fundamental rhetorical norms in various 

written genres, such as various sorts of letters and messages, 

form-filling, and advertisements. 

The pragmatic or the sociolinguistics sense usually manifests 

itself in terms of grammatical and linguistic behaviors. Pragmatic or 

sociolinguistic sense is usually used in formal form (e.g. business and 

education form). In daily life, people do not use language 

considerately. The language they use can be classified into pragmatic 

or sociolinguistic sense. 

 

4. Indonesia Culture in Senses of Culture 

Indonesia has many cultures and ethnicities. Each ethnic has its 

own culture that is different from other ethnicities. Each ethnic group 

has its own religious system, material culture, and arts, which liven up 

the thousands of islands that make up one of the world's most 

ethnographically diverse countries.
31

 

Culture in Indonesia can be seen in four senses of culture that are 

shown by Adaskou, Britten, and Fahsi. The culture in four meaning of 

sense is presented as follows: 

a. Aesthetic sense 

Aesthetic sense refers to performing art, media, music, etc.
32

 For 

example of performing art is a traditional dance. The traditional dance 

contains some components, such as music, costumes, property, story, 

and dancer. The traditional dance usually presents a story. The 

common story used in traditional dance is about a legend. Saman 

dance is one of many popular traditional dances from Indonesia. 

Saman dance is well-known for its many dancers. 

The second aesthetic sense in Indonesia's culture is media. 

Examples of media are movies, newspapers, and magazines. Sinetron 
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is popular media nowadays. It shows Indonesian characters and 

culture. There are tv programs in Indonesia that show Indonesia 

legend and Indonesia urban legend. 

The third aesthetic sense in Indonesia's culture is music. 

Traditional music in Indonesia is usually found when there are 

festivals and ceremonies. For example of traditional music is gamelan. 

Gamelan (or orchestra) groups represent Indonesian music to the rest 

of the globe. This unique combination of instruments was most likely 

created by an old fusion of male drums and gong sets with string and 

wind instruments from feminine ensembles.
33

 Gamelan usually used 

to play along with traditional dance. Besides playing along with 

traditional dance, gamelan also plays as an instrument for pesinden. 

Pesinden is a female singer who sings at a traditional event. 

b. Sociological sense 

Sociological sense refers to the nature of family relationships and 

organization, work and leisure activity, custom and institution, and 

generalization and stereotyping.
34

 The first limitation of Indonesian 

culture in a sociological sense is family and relationships. Although 

Indonesia has many cultures, and various religion but household life 

are quite similar to each other. Men as the head of households and 

providers for wife and children. It has happened in Indonesia who has 

matrilineal society such as Minangkabau in Sumatra. In Minangkabau, 

husbands frequently wield public influence and make judgments. The 

roles of woman as the wife are taking care of the children, cleaning 

the house, cooking for her family, going to market for shopping daily 

needs.
35

 However, they still appreciate each other in their daily life. 

The second sociological sense in Indonesia's culture is work and 

leisure activity. Indonesian people usually do as leisure activities such 

as Pencak silat is an ancient martial art from Sumatra in the seventh 

century. in its movement silat shows the dance and athleticism. A 

ceremonial combat known as caci is held by the Manggarai people of 

Western Flores. 
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c. Semantic sense 

 Semantic refers to variations of culture, time and space, 

emotional states and colors. The example of semantic sense in 

Indonesia is Sundanese’s accent. Sundanese people usually can not 

say ―f‖ and pronounce it ―p‖ instead. This is kind of their culture. It is 

an example of their culture that well-known in Indonesia. 

 Other example of semantic sense is time zone in Indonesia. 

Indonesia has three time zones, they are: WIB, WITA, WIT. On 

Ramadhan month, the difference of the time zone can be noticed since 

television airs adzan on each province separately and the time always 

shown on side screen. 

d. Pragmatic sense 

 Pragmatic sense refers to grammatical linguistics terms. The 

example of pragmatics sense in Indonesia is the use of word ―kamu‖, 

―anda‖, ―kau‖, and ―lo‖, all of them have same meaning, you, but the 

terms of use is different. Words ―kamu‖ and ―anda‖ usually found on 

formal terms. Meanwhile, words ―kau‖ and ―lo‖ usually used on 

informal terms.  

 

  



 26 

  



 

REFERENCES 

Adaskou, K, D Britten, and B Fahsi. ―Design Decisions on the 

Cultural Content of a Secondary English Course of Morocco.‖ 

ELT Journal 44, no. January (1990): 3–10. 

Arslan, Sezen. ―An Analysis of Two Turkish EFL Books in Terms of 

Cultural Aspects.‖ Procedia - Social and Behavioral Sciences 

(2016). 

Ary, Donald, Lucy Cheser Jacobs, Chris Sorensen, and Asghar 

Razavieh. Introduction to Research in Education, Wadsworth 

Cengage Learning. Wadsworth, Cengage Learning, 2010. 

Bowen, Glenn A. ―Document Analysis as a Qualitative Research 

Method.‖ Qualitative Research Journal (2009). 

Brown, H. Douglas. Principles of Language Learning and Teaching 

(5th Edition). Pearson Education ESL, 2006. 

Canale, Germán. ―(Re)Searching Culture in Foreign Language 

Textbooks, or the Politics of Hide and Seek.‖ Language, Culture 

and Curriculum 29, no. 2 (2016): 225–243. 

Cortezzi, M, and L Jin. ―Cultural Mirrors: Materials and Methods in 

the EFL Classroom.‖ In Culture in Second Language Teaching 

and Learning., 1999. 

Cunningsworth, Alan. Choosing Your Coursebook. London, UK: 

Macmillan, 1995. 

Dorò, Katalin. ―On the Move : Target Vs . Source Culture 

Representation in Two EFL Coursebooks,‖ no. July (2012). 

Faris, Ihsan Nur Iman. ―Cultural Content Analysis of an English 

Textbook for Senior High School Grade Three in Canjur, West 

Java.‖ Journal of English and Education 2, no. 2 (2016): 14–25. 

Fitriyah, Linda. ―An Analysis of Culture on the Reading Material 

Textbook in the Second Grade Junior High School.‖ Academic 

Journal Perspective : Education, Language, and Literature 

(2018). 



 

Forshee, Jill. Culture and Customs of Indonesia. Ebook, 2006. 

Grant, Neville. Making the Most of Your Textbook. London, UK: 

Longman, 1989. 

Harmer, J. ―How to Teach English (Second Edition).‖ ELT Journal 

(2007). 

Harmer, Jeremy. The Practice of English Language Teaching Fourth 

Edition. Cambridge: Pearson Longman, 2007. 

Hsieh, Hsiu Fang, and Sarah E. Shannon. ―Three Approaches to 

Qualitative Content Analysis.‖ Qualitative Health Research 15, 

no. 9 (2005): 1277–1288. 

Jourdan, Christine, and Kevin Tuite. Language, Culture, and Society: 

Key Topics in Linguistic Anthropology. Language, Culture, and 

Society: Key Topics in Linguistic Anthropology, 2006. 

Kachru, Braj B. ―World Englishes: Agony and Ecstasy.‖ Journal of 

Aesthetic Education (1996). 

Kementerian Pendidikan Dan Kebudayaan. ―Dokumen Kurikulum 

2013.‖ Kementerian Pendidikan Dan Kebudayaan, no. 

Desember (2016): 1–23. 

Kramsch, Claire. ―The Cultural Component of Language Teaching.‖ 

Language, Culture and Curriculum (1995). 

Laverty, Corinne. ―Educational Research: A Practical Guide.‖ 

Queen’s University, no. February (2016): 1–28. 

Mayring, Philipp. Qualitative Content Analysis Theoretical 

Foundation, Basic Procedures and Software Solution, 2014. 

McKay, Sandra. ―Teaching English as an International Language: The 

Chilean Context.‖ ELT Journal (2003). 

McKeon, Michael, and Raymond Williams. ―Keywords: A 

Vocabulary of Culture and Society.‖ Studies in Romanticism 

(1977). 

McMillan, J. H, and S Schumacher. ―Research in Education. A 



 

Conceptual Introduction.‖ Research Design and Methodology 

(2001). 

Miles, Matthew B., A. Michael Huberman, and Johnny Saldaña. 

Qualitative Data Analysis: A Methods Sourcebook (3rd Edition). 

SAGE Publications, Inc, 2014. 

O’Neill, Robert. ―Why Use Textbooks?‖ ELT Journal 36, no. 2 

(1982): 104–111. 

Richards, Jack C. ―Role-of-Textbooks in a Language 

Program_Richard.Pdf‖ (n.d.): 1–6. 

Risager, Karen, and Carol A. Chapelle. ―Culture in Textbook Analysis 

and Evaluation.‖ The Encyclopedia of Applied Linguistics 

(2012). 

Sabella, Epiphan Zachariah, and Edward T. Hall. ―Beyond Culture.‖ 

Contemporary Sociology, 1978. 

Shelley, Mack, and Klaus Krippendorff. ―Content Analysis: An 

Introduction to Its Methodology.‖ Journal of the American 

Statistical Association (1984). 

Storey, John. Cultural Theory and Popular Culture. Cultural Theory 

and Popular Culture, 2012. 

Syafniar, Rusda A Y U. ―( A descriptive Study of Analysis Reading 

Materials in English Alive Textbook for the Second Grade 

Students of Senior High School ) RUSDA AYU SYAFNIAR 

NIM.109014000114‖ (2014). 

Team Translator Al-Hikmah. Al-Qur’an Dan Terjemahannya. 

Bandung, 2008. 

Tracy, Sarah. Sarah J. Tracy, Qualitative Research Methods: 

Collecting Evidence, Crafting Analysis, Communicating Impact. 

Revija Za Sociologiju. Vol. 43, 2013. 

Tüm, Gülden, and Sevda Uğuz. ―An Investigation on the Cultural 

Elements in a Turkish Textbook for Foreigners.‖ Procedia - 

Social and Behavioral Sciences (2014). 



 

Ur, Penny. ―Course in Language Teaching Practice and Theory: 

Trainee Book‖ (1999): 142. 

Williams, David. ―Developing Criteria for Textbook Evaluation.‖ ELT 

Journal 37, no. 3 (1983): 251–255. 

Woodward, Arthur. ―Textbooks: Less than Meets the Eye.‖ Journal of 

Curriculum Studies 19, no. 6 (1987): 511–526. 

y Kluck-Hohn, Kroeber. ―Culture. A Critical Review of Concepts and 

Definitions.‖ Revista Mexicana de Sociología (1954). 

 

  


	HALAMAN DEPAN.pdf (p.1-12)
	ISI.pdf (p.13-128)

