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ABSTRACT 

 

 

Reading is the most useful and important skill for people. But, the students’ score 

of reading comprehension was low, because the students have difficulties in 

understanding content of material and the students do not have good reading 

comprehension. The lack of vocabulary and knowledge of structure make the 

students can not read well. Therefore, this research was intended to analyze the 

students’ problem in reading comprehension through questioning technique.  

This research was conducted based on descriptive qualitative analysis. The 

subjects of the research were E class in the eighth grade. In collecting the data, the 

researcher used three kinds of instruments, they were: observation, interview, and 

questionnaire. The researcher used three major phases of data analysis: they were 

data reduction, data display and conclusion drawing. 

Teaching learning process was finished in a meeting, the situation and condition 

of classroom in teaching and learning were the students looked passive in 

learning. The cause of student’s problems in teaching learning Reading 

COMPREHENSION through Questioning technique were the teacher got the 

difficulties to motivation the students to active and to be brave to speak up and the 

students difficult to understand the meaning of words in the text. 

Key words: Descriptive Qualitative, Reading comprehension, Questioning 

Technique.  
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22. And among his wonder is the creation of the heavens and the earth, and the 

diversity of your tongues and colors: for in this, behold, there are message indeed 

for all who are possessed of innate knowledge!  (Ar-Rum: 22)
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

In learning English, there are some skills that must be mastered, there are four 

skills of language are: listening, speaking, reading and writing. These skills have 

relationship. As Bull states that listening is an activity to get the meaning from the 

oral language. Speaking is talking to somebody about something that use voice to 

say something. Then, reading is a way to get knowledge of information from 

printed pages such as: textbook, newspaper, magazines, and another source like 

internet website.
 1

  Raimes states writing is a medium for communication, it helps 

us connect to others, and then reader must understand the purpose of our writing, 

what we are going to inform or to say.
2
 In addition One of the purposes of 

teaching English is students are expected to have good reading comprehension. 

Reading is useful for other purpose and good thing for language study. It is 

process involving recognition, comprehension, and fluency of the text that has to 

be mastered by the students. By reading, students can improve their 

comprehension, knowledge and insight. Reading a text provide opportunities to 

know new vocabulary, punctuation, grammar and the way we construct the 

sentences paragraph and texts. It means that Reading is not just read a text but 

also understand the content of a text and meaning of sentences.  

                                                           
 

1
Victoria Bull, Oxford Learner’s Pocket Dictionary (New York: University 

Press,2000),p.414 

 
2
A. Raimes. Technique in Teaching Writing. (England: Oxford University 

Press1983).p.129 



2 
 

 

Reading and writing activities influenced by one into another. Reading is way to 

people write. Learning to write from what is read. It means that after reading they 

can rewrite what they have read. The students can apply their ideas into writing 

form as the post of reading activities. If the students have good reading 

comprehension, automatically it make them easier to write because they can 

remember and understand the specific information they have got from the text. 

Reading is a complex activity dependent upon the thinking and language skill of 

the reader.
3
 Reading is not only to read, but also needs thinking and other 

language skills, especially in reading English text. Without using that skill, 

someone will get misunderstanding comprehending what the author is message on 

the text.  

Besides, there are many kinds of genre text such as recount, narrative, report, 

descriptive, exposition, and procedure. Every genre has a number of features 

which make it different to other genres; each has a specific purpose and overall 

structure, specific linguistic feature and is shared by members of the culture.
4
 It 

means that there are many kinds of text; every text has differences each other. 

One of the genres texts is descriptive text. Descriptive text is to describe a 

particular person, place, or thing. This text uses is Simple Present Tense.
5
 It 

means descriptive text is a kind of text with a purpose to give information. The 

                                                           
3
L, Donald Bouchard, Reading English as a foreign language, (London International 

communication Agency,1997). P. 1 
4
 Ken Hyland, Teaching and Researching Writing, (2

th 
Ed) (Longman: London, 2009), 

p.15 
5
  PW. M. Mursyid, English Learning Handout: Learning Descriptive Text,  for VIII, p.4 
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context of this kind of text is the description of particular thing, animal, person, or 

others, for instance: our pets or a person we know well. In this case the researcher 

will do the research to know the students’ reading comprehension especially in 

reading descriptive text, because descriptive text appropriate with the materi of 

students at the eighth grade in SMP Wiratama Mandala Ulubelu. Furthermore, the 

material is available in syllabus. 

One of the techniques which is suitable for students in teaching reading is 

questioning technique. According to Fishbein et,al., questioning technique is 

considered as the key strategy to promote students to think critically.
6
 It means, 

Questioning Techniques is one of the areas in teaching that can really make a 

difference in student learning by the way the questions are formulated. The use of 

questions is one of the most important teaching techniques.  According to Strother  

question is important because question motivate students, focus their attention, 

elicit, deeper processing of information, tell students how they are mastering 

content, and give them an oppurtunity for practice and rehearsal.
7
 So, it can be 

conclude that questing technique is to encourage students to become actively 

involved in lessons; to develop critical thinking skills; and to stimulate students to 

pursue knowledge on their own. 

Based on the preliminary research at the eighth grade students at SMP Wiratama 

Mandala Ulubelu, the researcher interviewed EkaLestari as the English teacher 

                                                           
6
 Fishbein,H. D.,  Eckart,T., Lauver,E., Van Leeuwen, & Langmeyer, D., Learners’ 

Questions and Comprehension in Tutoring Setting, (Journal of Educational Psychoogy, Vol.82, 

1990), p.163. 
7
 Strother, D. B., Developing Thinking Skills Through Questioning, (Journal of The Phi 

delta Kappan, Vol. 71, No.  41989),  p. 324. 
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about the students’ comprehension in reading English text, especially about their 

reading. She said that the students’ comprehension in reading was under avarage, 

because the students have difficulties in understanding content of material and the 

students do not have good reading comprehension. The lack of vocabulary and 

knowledge of structure make the students can not read well. To get the point the 

teacher should be active to motivate the students practice their skill in such away. 

In addition, besides interviewing the English teacher, the researcher gave 

questionnaire for students of te eleventh grade, the students questionnaire result, 

they are difficult to read becuse their vocabulary is under avarage and they could 

not remember it for a long time. Furthermore, The students reading 

comprehension also felt bored in learning reading descriptive text. The students’ 

score can be seen in the table below: 

Table 1 

Students’ English Score At the Eighth Grade of SMP Wiratama Mandala 

Ulubelu 

No 
Learners’ 

Score 

Class 
Total Percentage 

A B C D E F 

1 ≥ 70 11 10 10 10 8 9 58 27.88% 

2 < 70 21 20 24 25 30 30 150 72.12% 

Total 32 30 34 35 38 39 208 100% 

Source:English teacher in SMP Wiratama Mandala Ulubelu 

 

From the Table 1, it can be seen that from 208 students of eighth grade of SMP 

Wiratama Mandala Ulubelu there are 72.12% got score under 70. Because the 

criteria of standard minimum mastery score of English subject at school is 70, It 

means that the students’ still have difficulties in learning English, even though the 

teacher use questioning technique.  
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There are some previous research about reading comprehension and question 

technique to know that some technique can  give a significant influence in reading 

comprehension and questioning technique can give a significant influence to. 

Moreover, this previous research is to make difference between those previous 

research and present research. The relevant study was by Fitriana “The Influence 

of Using Graphic Organizer towards Students’ Reading Comprehension at the 

Second Semester of the Second Semester of the First Grade of SMPN 21 Bandar 

Lampung in 2011/2012 Academic Year. Fitriana said that teaching reading using 

graphic organizer technique could arise the students’ interest and it can create a 

good atmosphere and can motivate the students in learning English.
8
 

The second is Wenni “The Influence of Using RAPQ (Read, Ask, Put and 

Question) towards Students’ Reading Comprehension at the Second Semester of 

the Tenth grade” Wenni said that RAPQ technique can improve students’ reading 

comprehension. It is supported by the scores the students achieved, in which they 

received higher score after the writer gave the treatment.
9
 

The research findings showed that the affected reading comprehension the 

students’ performance in vocabulary mastery. As the influence is positive one, it 

supported the basic assumption that the student who got high score in reading 

comprehension test, he would get the score in vocabulary as well. It means that 

                                                           
8
 Fitriana Shalihat, The Influence of Using Graphic Organizer towards Students’ Reading 

Comprehension at The Second Semester of The Second Semester of the First Grade of SMPN 21 

Bandar Lampung in 2011/2012 Academic Year, thesis, Universitas islam lampung negri 2012, p. 

45. 
9
 Wenni  Rossalina The Influence of Using RAPQ (Read, Ask, Put and Question) Towards 

Students’ Reading Comprehension at the Second Semester of the Tenth grade of MA Nurul Iman 

Sidodadi Pardasuka in Academic year 2011/2012” thesis, Universitas islam lampung negri 2012, 

p. 50. 
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the better he performs in comprehension, the more students have many stocks of 

words. 

The third previous research is a about questions technique that was done by Nurul 

that focuses on questioning techniques to improve students’ ability in writing 

narrative text. She used experimental research. It was found that teaching process 

ran well. The students were active, enthusiastic, and interested in learning reading. 

The result of the research there was a significant effect of using questioning 

techniques toward students’ writing.
10

 It means that questioning techniques as a 

good technique to develop the students’ English writing skills and successful. 

Based on discussion of previous study, it can be concluded that there is a 

significant different of this research with previous ones. The difference lies on 

technique. In the previous research had been done by Nurul, her research by using 

questioning techniques and this case the researcher will use the same research that 

is questioning techniques. The different previous and the present research, in the 

previous research, questioning techniques is a technique that can make the 

teaching learning process ran well and students more active and enthusiastic in 

writing descriptive text. In the present research, questioning techniques is a 

technique that can help the students to make and read a descriptive text easily 

because in this technique will be explained more detail how to comperhend their 

reading in descriptive text. Based on the explanations above, the researcher was 

                                                           
10

Nurul Khotimah, The Effect of Listing and Questioning Techniques on The Students’ 

Ability in Writing Narrative Text, A case of at The Second Year Students of Mal UINSU Medan in 

the academic year 2016/2017. 
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focus on analysis of student’s problem in reading learning process questions 

techniques. 

B. Identification of the Problem 

Based on the background of the problem above, the researcher identifies the 

problems as follows: 

1. The students’  English Score is under standard minimum mastery score, 

even though the teacher use questioning technique.  

2. The students finds difficulties in comprehend reading descriptive text 

although the teacher has used questioning technique. 

3. Teacher problem in teaching English, especially in reading through 

questioning technique. 

4. Process of teaching and learning English, especially in reading through 

questioning technique.  

C. Limitation of the Problem 

Considering the background of the problem and the identification of the problem 

above, the researcher focuses and emphasizes the research only analysis of 

students’ problem and the causes of problem in reading comprehension through 

questioning technique at the first semester of the eighth grade of SMP Wiratama 

Mandala Ulubelu. 
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D. Formulation of the Problem 

Based on the limitation of the problem, the researcher formulated the problems as 

follows: 

1. What were the students’ problem in reading comprehension through 

questioning technique at the first semester of the eighth grade of SMP 

Wiratama Mandala Ulubelu in the academic year of 2019/2020? 

2. What were the causes of students’ problem in reading comprehension 

through questioning technique at the first semester of the eighth grade of 

SMP Wiratama Mandala Ulubelu in the academic year of 2019/2020? 

 

E. Objective of the Research 

The objectives are as follows: 

1. To know the students’ problem in reading comprehension through 

questioning technique at the first semester of the eighth grade of SMP 

Wiratama Mandala Ulubelu in the academic year of 2020/2021. 

2. To know the causes of students’ problem in reading comprehension 

through questioning technique at the first semester of the eighth grade of 

SMP Wiratama Mandala Ulubelu in the academic year of 2020/2021. 
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F. Uses of Research 

1. Theoretically,  

For theoretical contribution, this research is expected to support the 

previous theories about an analysis of students’ problems in reading 

comprehension through questioning technique, to develop knowledge of 

the researcher in practice the theories and to give information about 

students’ problems in reading comprehension through questioning 

technique, to give information about the cause of students’ problem and in 

reading comprehension through questioning technique. So, this research 

can provide information to students, teachers, readers, and other 

researchers about how the students’ problems in reading comprehension 

through questioning technique. 

2. Practically,  

a. For the teacher, it can be a source of information and knowledge about 

the kind of teaching technique especially in reading comprehension and 

also it can be implements by the teacher in teaching learning English to 

comprehend students’ reading and will give contribution to English 

teacher to find out their students’ problems in reading comprehension 

through questioning technique. 

b. For the students, the finding of this research will motivate them to 

practice more than they did before and encourage them to learn English 

well and helps the students to get information about their problems in 

reading comprehension through questioning technique. 
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c. For other researcher, the results of this study are expected to be one of 

resources to get the larger knowledge and experience about how to 

teach English by using quetioning technique, especially to teach the 

first semester students of junior high school, beside that this research 

are expected to be one of resources the other researchers to conduct 

similar research. 

G. Scope of the Research 

1. Subject of the Research 

The subject of the research was the students of the first semester of the 

eighth grade of SMP Wiratama Mandala Ulubelu in the academic year of 

2020/2021. 

2. Object of the Research 

The object of this research was the students’ problem reading 

comprehension through questioning technique. 

3. Time of the Research 

The research was conducted at the first semester in the academic year of 

2020/2021. 

4. Place of the Research 

The research was conducted at SMP Wiratama Mandala Ulubelu. 



 

 

CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Teaching English as a Foreign Language 

Teaching language is influenced by ideas on the nature of language (language 

theories) and the learning conditions that make learners acquire the language 

(learning theories). Differences in language theories may affect the selection of 

the teaching methods. A method, that is based on the assumption that we learn 

another language as a child learns his native language (L1), will differ from one 

based on the assumption that learning a foreign language is not the same as 

learning a mother tongue.
1
 

 

The context of English language teaching in Indonesia is inescapable from its role, 

considered more as a foreign language rather than a second language. In a setting 

where English is a foreign language, students usually learn with for low intrinsic 

motivation.
2
 English may be deemed irrelevant with students’ needs because the 

language is not part of the everyday life. In this setting students, usually learning 

in one large class consisting of 40-50 students, with limited number of meetings. 

On the other hand, in a setting where English is a second language, students have 

high intrinsic motivation because the language is a part of everyday life. By living 

in a second language environment, students have a higher chance to use the 

                                                           
1
Bambang Setiyadi, Teaching English Aa a Foreign Language, (Yogyakarta: Graha Ilmu, 

2000, p.20 
2
Sugeng Susilo Adi, “Communicative Language Teaching”, Available on 

sugengadi.lecture.ub.ac.id/.../communicative-language-teaching-is-it-app. Accessed on (January, 

28, 2012) 
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language whether to communicate with others or for professional needs, as in 

looking or a job. Event thought the use of English in Indonesia whether written or 

spoken is increasing as evidenced by print and electronic media, the language still 

has not shifted its position from being a foreign language to becoming a second 

language. 

 

Teaching and learning process are basically communicative process. The 

communicative process must be created through delivering activity and 

exchanging instruction of information. The process covers knowledge, skills, 

ideas, and experiences and so on. 

 

Teaching cannot be defined a part from learning. Teaching is guiding and 

facilitating learning, enabling the learner to learn, setting the conditions for 

learning. Our understanding of how the learner learns will determine our 

philosophy of education, our teaching style, our approach, methods, and 

classroom techniques.
3
 An extended definition or theory of teaching will spell out 

governing principles for choosing certain methods and techniques. A theory of 

teaching, in harmony with our integrated understanding of the learner and of the 

subject matter to be learned, will point the way to successful procedures on given 

learners under the various constraints of the particular context of learning. 

 

                                                           
3
 H. Dauglas Brown, Principles of Language Learning and Teaching (New Jersey: Pearson 

Education, 2005), p.8 
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Teaching demands the combination of three elements; transmitting knowledge, 

teaching for the process of inquiry, and encouraging interpersonal relationship. 

The way of teaching and assessing will depend on the level and the goal the 

teacher select before.
4
 Teaching is not a simple matter. Teaching is the systematic 

activity which is included many components. Every component cannot be 

separated, but the component is necessary for having a good management in 

teaching. The component should also consider about the ability of the teacher in 

managing the class, skill, and the professionalism of the teacher so that the 

teaching goal can be achieved. 

 

Based on explanation above, the researcher concludes that teaching English is 

very important, especially on English as Foreign Language because it will be 

useful for people life. It can produce creation from their ideas or they can record 

something and so on. Moreover, teaching and learning foreign language is not 

easy as learning native language. In learning foreign language, the learners may 

meet all basic learners of learning problems dealing with how to arrange words 

into sentences that are quite different those native language. 

 

 

 

 

 

                                                           
4
 George Brown, Effective Teaching in Higher Education (New York: Rouledge, 2002), 

p.15 
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B. Reading  

1. Concept of Reading  

According to Bambang reading is working on from the beginning but follows 

from what language learners already know.
5
 Reading is what happens when 

people look at a text and assign meaning to the written symbols in that text. 

Meanwhile, according to Grabe, reading is the ability to draw meaning from 

the printed page and interpret the meaning or information appropriately.
6
 

Therefore, the readers can get the meaning of what they read. Reading is an 

activity to get ideas or information from a text.  

Patel and Praveen state that reading is the most useful and important skill for 

people. This skill is more important than speaking and writing.
7
 It means that 

reading is most useful and important skill for people or students.  

Another definition stated by Brown that reading would be best developed in 

association with writing, listening, and speaking activity. Even in that course 

that maybe labeled “reading”. Your goal would be best achieved by 

capitalizing on the interrelationship of skill, especially the reading – writing 

connection.
8
 Reading is still regarded as the most effective input to improve 

student’s competence and performance. On the other hand, in reading, the 

reader deals with words or combination of words written by the writer. 

                                                           
5
 Bambang Setiyadi, Op. Cit, p,80 

6
 William Grabe and Fredricka L.Stoller, Teaching and Researching Reading, 

(Francis:Taylor, 2011), p,3 
7
 M. F Patel and Praveen M. Jain, English Language Teaching (Methods, Tools & 

Techniques), (Vaishali Naga r: Sunrise, 2008), p,113   
8
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Based on the definitions above, we can conclude that reading is an active 

process to build the readers’ comprehension. By reading, the reader will know 

what they read and the ideas of the writer. Reading is also important in our 

daily activity. Through reading, we can get new information, knowledge and 

information about word development. 

2. Concept of Reading Comprehension 

Students could take the expectation from reading text. He or she has to 

comprehend the text to get the point of what they read. Reading 

comprehension is the process of constructing meaning by coordinating a 

number a complex processes that include word reading, word and word 

knowledge, and fluency.
9
 It means in comprehending the text, the students 

take the expectation to get the point of what they read. 

Further, reading comprehension involves much more than readers’ response to 

text. Reading comprehension is a multi component, highly complex process 

that involves many interactions between readers and what they bring to the 

text (previous knowledge, strategy use and skill) as well as variable related to 

the text itself (interest in text, understanding of text types).
10

 Reading 

comprehension means that a reader acquires information from reading. 

According to Brown, reading comprehension is primarily a matter of 
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developing appropriate, effective comprehension strategies.
11

 According to 

Brown, there are some criteria of language assessment in reading skill as 

mentioned bellow: 

a. main idea (topic) 

b. expression / idiom / phrases in context 

c. inference (implied detail) 

d. grammatical features  

e. detail (scanning for a specifically stated detail) 

f. excluding facts not written (unstated detail) 

g. supporting ideas 

h. vocabulary in context
12

 

In other words, reading comprehension is the ability to understand information 

from the text. The reader should be careful reading to understand the total 

meaning of passage. In this research, the researcher measured students’ 

reading comprehension in main idea, expression/phrase/idiom, inference, 

grammatical feature, a specifically stated detail of the passage, excluding facts 

not written, supporting idea and difficult vocabularies from context provides 

that provided in the form of test by the researcher. 

Based on the explanation above, the researcher concluded that reading 

comprehension is the ability to derive and understand information from the 

text. In reading comprehension, the readers also relates the ides from the text 
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to prior experience and their knowledge. This ability is indicated from the test 

given to measure students’ reading comprehension in finding main idea, 

expression/phrase/idiom, inference, grammatical feature, a specifically stated 

detail of the passage, excluding facts not written, supporting idea and difficult 

vocabularies from context provides that provided. 

3. Concept of Teaching Reading 

Teaching is a process of transferring knowledge. Teaching reading is not only 

teaching to read, but more of it. Comprehending the text is one of the 

reading’s goals. Teaching reading can be mind as facilitate students 

performance this in comprehending texts, and provide students with many 

opportunities for practice are encouraged in a number of comprehension 

enhancing the best known of which are reciprocal teaching, cooperative 

learning and reading recovery. During teaching reading process we must pay 

attention about the principles of teaching reading.  

The principles can be standard to limit teachers when they teach reading. The 

principles of teaching reading are stated below: 

1) Reading is not passive skill. 

2) Students need to be engaged with what they are reading. 

3) Student should beencouraged to respond to the content of a reading text, 

not just to the language. 

4) Prediction is major factor in reading. 

5) Match the task to the topic. 
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6) Good teachers exploit reading texts to the full.
13

 

Teaching reading is not vacuum activity. Students must enjoy during reading 

process. As we know the advantages of reading, so we must pay attention how 

to increase reading text in classroom. Teaching reading needs more than only 

read the text. According to the definitions about reading and reading 

comprehension, we have three points based on the explanation above, they 

are: 

1) The reader who is doing the comprehending. 

2) The text that is to be comprehended. 

3) The activity in which comprehension is a part. 

 

4. Problem in Teaching Reading  

According to Sugiyono, problems are the deviation between that should be and 

what actually happened, between and practice, between the rules and 

implementation, the plan and implementation.
14

 It cloud be concluded that the 

problem is the disparity between the expected reality with a properly, in order to 

achieve goals with maximum result. The problems in teaching reading deal with 

the teaching techniques and selection of teaching materials. Some problems 

evenly appeared from the teaching practice. Some emerged as issues that did not 

all teachers agree with.  
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According to Baradja in Budiharso books that are two facts that exist as issues in 

teaching reading. The problems in teaching reading are as follows:  

a. Text Selection. In the text selection, teachers are not confident to choose 

the reading materials. Teacher mostly really upon English textbook 

available by which modifications neither are nor required. To use the 

textbook the teachers follow the contents and exercises on the book.  

b. Exercise to include. Exercise following the reading passage has been 

questioned as they impose the teachers to implement teaching. Strategies 

at the artificial some ways the format of exercises in the traditional 

comprehension is following a passage, the writer provides some 

comprehension question text.
15

From the explanation above, the researcher 

concluded that teaching reading was not easy for the teacher, because there 

were some problems faced in teaching reading. They were included in text 

selection and exercise to include. 

In addition, the teacher’s problems in teaching reading comprehension by Linane 

are:  

a. The teacher has problem to make sure whether the students read the text or 

not. Sometimes the teacher does not know until the students walk in the 

door if students have read their assignment. Thus, the question will be “did 

the student read the text ?”. the reality is : some will and some will not. 

Some teachers feel that is unfair for them to be held accountable to 
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common core or state standards of instruction if the students do not even 

read the text that can help them improve. When the teacher gives reading 

task as homework, the teacher does not know whether the students have 

answered the assignment by their selves or the student simply copying the 

answer from another student.  

b. The teacher does not give meaningful feedback to the students.  

It is even more difficult to give quick feedback on student’s 

comprehension. The alternative is to give low-tech, highly efficient verbal 

feedback during a class discussion.  

c. The teacher does not give assessment with the proper standard.  

When the teacher has to validate that the assignment is aligned with the 

proper standards. This step could take some time depending on how 

familiar the teacher with their relevant standards. The worst is if the 

teacher takes long time to give the assessment with the proper standards.
16

 

The problem in teaching reading deals with the teaching techniques and the 

selection of the teaching materials. Some problems evidently appear from teachers 

themselves and the teaching practices it. Based on explanations above, it can be 

concluded that the problems of teaching reading are:  

a. Text Selection  

b. Exercise to include  

c. The teacher has problem to make sure whether the students read the text or 

not.  
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d. The teacher does not give meaningful feedback to the students.  

e. The teacher does not give assessment with the proper standard. 

5. Learning Problem in Reading Comprehension  

To comprehend a text, Westwood argues that readers must use information 

they already possess to filter, interpret, organize and reflect upon the incoming 

information they get from the text.
17

 He think that efficient interpretation of the 

text involves a combination of word recognition skill, linking of new 

information to prior knowledge, and application of appropriate strategies such 

as locating the main idea, making connections, questioning, inferring and 

predicting.  

Therefore, comprehending the English reading text is not an easy thing, so that 

is why there are many students find problems in comprehending the English 

text. According to Oberholzer, Reading problem refers to problem associated 

with reading and it was causing to fall behind in terms of reading requirements 

within the classroom. It means that reading problem is the problems that are 

faced by the students in comprehending the text.
 18

 This problem can have 

negative effect on their study especially in their reading ability.  

Moreover, Kuswidyastutik  said that someone’s understanding of a thing can 

be measured by whether or not he was in answering questions related to it and 

the problem can be seen from the mistakes he did while working on the 
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questions.
19

 The basic questions on the reading test is about the main idea, 

finding reference, understanding the difficult word and making inference based 

on the passage. The researcher considers that those questions are also the basic 

problems that are face by the students in comprehending the text. Below, the 

researcher shows some of the causes of students’ problems in comprehending 

the text according to Reis,  

1. Teachers' Willingness to Lecture over Reading Material  

Smith stated that content area reading is the reading that a person usually a 

student needs to complete and understand in a particular subject area.
20

 

Once students believe that a text is too hard for them, they assume that it is 

the teacher's job to explain the text to them. Since teachers regularly do so, 

it will deprive students of the very practice and challenge they need to 

grow as readers. 

2. Failure to Adjust Reading Strategies for Different Purposes  

Inexperienced readers are also unaware of how a skilled reader's reading 

process will vary extensively depending on the reader's purpose. Some 

reading tasks require only skimming for gist, while others require the 

closest scrutiny of detail. Good readers varied their reading speed 

appropriately while poor readers do not discriminate in their reading time 

as a function of reading purpose.  

3. Problem in Perceiving the Structure of an Argument as They Read 
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Inexperienced readers are less apt to chunk complex material into discrete 

parts with describable functions. They do not say to themselves, for 

example,"This part is giving evidence for a new reason," "This part maps 

out an upcoming section," or "This part summarizes an opposing view." 

These students are taking an ant's-eye view of the text-crawling through it 

word by word-rather than a bird's-eye view, seeing the overall structure by 

attending to mapping statements, section headings, paragraph topic 

sentences, and so forth. 

4. Problem in Reconstructing the Text's Original Rhetorical Context 

Inexperienced readers often do not see what conversation a text belongs 

towhat exigency sparked the piece of writing, what question the writer was 

pondering, what points of view the writer was pushing against, what 

audience the writer was imagining, what change the writer hoped to bring 

about in the audience's beliefs or actions. They have problem perceiving a 

real author writing for a real reason out of a real historical moment. 

5. Problem Seeing Themselves in Conversation with the Author 

This problem possibly because they regard texts as sources of inert 

information rather than as arguments intended to change their view of 

something. Inexperienced readers often do not interact with the texts they 

read. They don't ask how they, as readers, are similar to or different from 

the author's intended audience. They don't realize that texts have designs 

upon them and that they need to decide, through their own critical 

thinking, whether to succumb to or resist the text's power. 
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6. Problems with Vocabulary and Syntax 

Inadequate vocabulary hampers the reading comprehension of many 

students. Using a dictionary helps considerably, but often students do not 

appreciate how context affects word meanings. Moreover, the texts they 

read often contain technical terms, terms used in unusual ways, terms 

requiring extensive contextual knowledge, or terms that have undergone 

meaning changes over time.
21

 Additionally, students have problem 

tracking complex sentence structures. Although students may be skilled 

enough reading syntactically simple texts, they often have trouble with the 

sentence structure of primary sources or scholarly articles. 

While Akbari in her research found some of the comprehension problems from 

insufficiency or lack of grammatical knowledge. 

a. Recognizing and understanding different kinds of phrases and determining 

their head noun. 

b. Recognizing and understanding different kinds of clauses and determining 

their grammatical function. 

c. Recognizing the main sentence in a complex sentence and consequently 

failing to recognize the main verb of the sentence. 

d. Recognizing the role of conjunctive adverbs. 

e. Recognizing the reference of the pronouns. 

f. Recognizing and understanding the tense of the verb. 
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g. Understanding the passive sentences. 

h. Lack of knowledge of collocations. 

i. False generalizations or stereotyping about words with similar spelling or 

pronunciation.
22

 

Besides, according to Linane, the problems in learning reading are :  

a. The students need to be able to decode and comprehend what they are 

reading.  

b. The students do not understand what they read.  

c. The difficult language in historical texts and poor question design in the 

book.  

d. The students are struggling readers. They cannot correctly identify the 

main idea when they read.
23

 

Based on the theories above, in this research the researcher concluded that the 

problems in learning reading are:  

a. The students have not good vocabulary mastery.  

b. The students have problems to decode the text and sentence.  

c. The students have habit of slow reading.  

d. The students have problems in making inference. 
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e. The students have problems in working memory to remember about the 

text. 

6. The Cause of Students’ Problem in Reading Comprehension  

Problem is something that complicated to do.
24

 It will be seen from students’ 

mistake or error learning process. In fact, many junior high school students 

often find the problems in reading comprehension. These problems result the 

student’s poor performance in reading test. Thus, from these factors arise some 

problems in reading comprehension. 

The cause of students’ problem in reading divided into external and internal 

factors. Internal factor includes physics, intellectual, and psychological. While 

external factors include family and school environments.
25

 There are some 

internal factors that influence the students in reading comprehension that are 

generally found by the reader during reading, namely; problem in 

understanding long sentence and text, problem that is caused by limited 

background knowledge, problem in using reading strategies and problem in 

concentration.
26

  

a. Problems in understanding long sentence in a common problem that most 

of students finds problem in understanding the long sentence with 

complicated structure. It is supported by Barfield that shows almost 12 

percent of students had problem in understanding long sentences in graded 
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story and 20 percent in academic text.
27

 Therefore, the effect of this 

problem is the students who cannot comprehending long sentence they fail 

to understand the main idea presented in the text.  

b. Problem in Using Reading Strategies The students who lack of reading 

strategies often fails in understanding the text. The students who are not 

familiar with reading strategies such as skimming and scanning will feel 

down and frustrated because they lack of tool necessary to succeed in 

reading comprehension test.
28

 There are characteristics of the students who 

lack in use of reading strategies. First, the students read word by word 

within the text, relying too heavily on their visual information, which 

greatly impedes their reading speed and hampers their reading 

comprehension. Second, the students spent a lot attention on detail with the 

result they often miss the main idea of the text. Third, they just focused too 

much attention on form of the expense meaning. Furthermore, the students 

who do not possess effective reading strategies may be problem to deal 

with reading comprehension test.
29

  

c. Problem in Concentration Problem in concentration during reading can be 

caused by a psychological factor. Bad concentration will lead the students 

fail to comprehend the text. It can be worse when the students do reading 

test. Problem in concentration is another reason for students’ poor reading 
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because concentration is an important factor for a good and effective 

reading. Shaw states that comprehension of a text results from reading with 

concentration.
30

 But students, in most cases, cannot or do not concentrate 

properly while reading.  

According to Peter, there are external factors that influence the students in 

reading comprehension are reader environment. The environment factors can 

also influence the students in mastering and in learning English. Home and 

school are the two kinds of learners’ environment that can influence their 

learning reading achievement.
31

 

a. House environment It cannot be neglected that parents play important role 

in the home. Freeman and Long stated that every students needs attention 

from their parents to reach their learning achievement.
32

 Since learning 

English is not the same as learning Indonesia, children’s need parents or 

his/her family attention to learn about English. Learning reading without 

family attention will make students feel difficult in learning. They can feel 

down if no one support them to learn English text.  

b. School environment The school environment also can be a cause of students 

learning problems in reading comprehension, such as school with lack of 

vlearning media. The lack of learning media such as English books, 
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magazines or newspapers make reading learning process become ineffective 

and will be impeding students in understanding the material. 

C. Text 

1. Concept of Text 

In general, text is an article we often read.  Human being lives in a world of 

words.  When these words are put together to communicate a meaning, a piece 

of text is created.  When speaking or writing to communicate a message, there 

are constructing a text.  When reading, listening or view a piece of text, there 

are interpreting its meaning.  It means that when the writer uses language to 

write, they are creating and constructing a text.  When the reader reads a text, 

they are interpreting texts.  Moreover interpreting and creating text also occur 

when they are talking and listening.  Wiratno states that the limitation of the 

text is that the text is not measure the number of sentence or page, but the text 

is measured from the meaning from the quantity of the sentences.
33

 

There are two main categories of text. They are literary and factual text.  

Within these are various text types.  Each text type has a common way of using 

language. 

a. Literary Texts 

Literary texts can make us laugh or cry, think about our own life or 

consider our beliefs. There are three main text types in this category: 

narrative, poetic and dramatic. 
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b. Factual Texts  

Factual texts present information or ideas and aim to show, tell or persuade 

the audience. The main text types in this category are recount, response, 

explanation, discussion, information report, exposition and procedure.
34

 

2. Concept of  Genre Text 

According to Siahaan and Shinoda text is a meaningful linguistic unit in a 

context.
35

 Text is a human readable sequence of characters and the words they 

form that can be encoded into computer – readable formats. Based on generic 

structure and language feature are dominantly used. According to Anderson 

text types in English are divided into several types. They are poetic, dramatic, 

narrative, response, discussion, explanation, exposition, information report, 

procedure, recount. These variation are known as genre. 

a. Spoof  

Spoof text is a text to retell an event with a humorous twist. 

b. Recount 

Recount text is a text to retell events for the purpose of informing or 

entertaining. 

c. Report 

Report text is a text to describe the way things are with reference to a 

range of natural, man made and social phenomena in our environment. 

d. Analytical Exposition 
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Analytical exposition text is a text to persuade the reader or listener that 

something in the case. 

e. News Item 

News item text is a text to inform readers, listeners or viewers about 

events of the day which are considered newsworthy or important. 

f. Anecdote 

Anecdote text is a text to share with others an account of an unusual or 

amusing incident. 

g. Narrative 

Narrative text is a text to amuse, entertain and to deal with actual or 

vicarious experience in different ways. 

h. Procedure 

Procedure text is a text to describe how something is accomplished 

through a sequence of actions or steps. 

i. Description 

Description text is a text to describe a particular person, place or thing. 

j. Hortatory Exposition 

Hortatory exposition text is a text to persuade the reader or listener that 

something should or should not be the case. 

k. Explanation 

Explanation text is a text to explain the processes involved in the 

formation or workings of natural or sociocultural phenomena. 

l. Discussion 
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Discussion text is a text to present ( at least ) two points of view about an 

issue. 

m. Reviews 

Reviews text is a text to critique an art work or event for a public 

audience.
36

 

3. Concept Descriptive Text 

Descriptive text is a kind of genre text that contains describing about people, 

place or thing. According to Matthews  descriptive text is a way to explain 

about events in or states of the world
37

. Schwegler adds that descriptive text is 

a text used to expose the details about places, people, qualities, emotions, 

moods, etc
38

. So, descriptive text is a text that describes the details of events or 

something. 

Descriptive text is description that used to describe what a person looks and 

acts like.
39

 Description text should be detailed, clear, and render the 

represented reality chronologically. Descriptive text uses a lot of flowery 

adjectives and adverbs to describe what is going on or how something appears. 

More than any other kind of writing, descriptive writing strives to invoke a 

vivid and involved experience for the reader. It is often considered as one of 
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the most creative forms of writing since it is basically about being able to 

evoke emotions in the reader through the power of words. 

Crimmon describes description is a strategy for representing a verbal portrait of 

a person, place, or thing. It can be used as a technique to enrich other forms of 

writing or as a dominant strategy for developing a picture of “what it looks 

like.” A successful description does not depend on merely visual effects, 

however. According to pattern that helps your readers understand why you 

think is interesting.
40

 

In addition, Siahaan states that Description is a written English text in which 

the writes describes an object. It can be a concrete object such as a person, an 

animal, a plan, a car etc. It can also be an abstract object such as an opinion, 

idea, love, hate, belief, etc. In this case as a product of writing, the text 

functions to reflect what is being described to the readers. Followings are some 

paragraph models about picturing some objects.
41

 Descriptive is a text that has 

social function to describe a particular person, place or thing. 

On the other hand, the descriptive text also has the social function differed 

from other genres. According to Kramsch the social function of the genres is 

based on the name of the text itself
42

. So, the descriptive text aims at describing 

the details of something. It means that if the text is explained about ‘My 

house’, the text has a social function ‘to describe the details of my house’. 
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The parts of descriptive are as follows: 

1. Social Function 

To describe particular person, place or thing. 

2. Generic Structure 

 Identification: Identifies phenomenon to be described. 

 Description: Describe parts, qualities, characteristics. 

3. Significant Lexico grammatical Features 

 Focus on specific participants. 

 Use of attribute and identifying process. 

 Frequent use of epithets and classifiers in nominal group. 

 Use of simple present tense.
43

 

Example of descriptive text 

 Describing a place 

My room is very small but comfortable. It is a small rectangular room with 

a white ceiling and green walls. As you enter the rooms, straight a head 

you will see two large windows with gold curtains. My bed, which is 

covered with a red and gold bed spread, is under the windows. On your 

left, against the wall, there is a large a bookcase filled with books. There 

are several posters on this wall. The one that is over the bookcase shows 

and interesting scene from our country. The one that is over the desk is of 

my favorite singer. 
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Based on the explanation above the researcher concludes that descriptive text is 

drawing important of thing as clear as possible, so the readers understand what 

the writer means. The purpose of descriptive text is to make our readers see, 

feel, and hear what we have seen, felt, and heard. Whether we are describing a 

person, a place, or a thing, our aim is to reveal a subject through vivid and 

carefully selected details. In this case the researcher will do the research to 

know the students’ reading comprehension especially in reading descriptive 

text, because descriptive text appropriate with the materi of students at the 

seventh grade in SMP N 24 Bandar lampung. Furthermore, the material is 

available in syllabus. 

4. Students Reading Comprehension of Descriptive Text 

The readers have different way to get information from the text. Mcdonough 

et.al. State usefully classifies reading into getting general information from a 

text, getting specific information from a text, and for pleasure or for 

interest.
44

then, siahaan states that the receptive written language skill is called 

reading. It is the skill of a reader or a groupof reader to interpret information 

transfer by a writer.
45

 moreover patel and jain state that reading means to 

understand the meaning of printed words i.e. written symbols.
46

 it meansthat 

reading is understand the meaning each words of the text to get information. In 

the reading after the readers read text and get information, they can share to 

other people. 
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Reading is not only to get information from a text but also reading for pleasure. 

The reader can choose material text for making pleasure. According to oakhill 

et.al, reading comprehension is necessarily dependent on at least adequate 

word reading : readers cannot understand a whole text if they can not identify 

(decode) the words inthat text.
47

 harmer states that reading for detailed 

comprehension, whether this entails looking for detailed information or picking 

out particular examples of language use, should be seen by students as 

something very different from the skills mentioned above.
48

 it means that 

students understand and comprehendof the text is not as read - only, but should 

know the meaning of every word in the text. Students should seek information 

fromwhat they read. 

 

Patel and jabk,  in state that reading comprehension involves understanding the 

meaning of context, vocabulary, grammatical structure and concepts.
49

 It 

means that reading comprehension is understanding the meaning of the text, 

includes vocabulary, generic structure, and lexico grammatical features of the 

text. The readeris reading the text will understand all the specifications in 

reading comprehension. Then, they will have own understanding about 

information of the text. In reading activity, the readers must understand about 

reading comprehension clearly. Reading must know specification of reading 

comprehension. 

 

                                                           
47

 Jane Oakhill,Kate Cain and Carsten Elbro,Op.Cit,p.1 
48

 Jeremy harmer,Op.Cit,p.101 
49

 M.F Patel and Jain,Op.Cit,p.133 



37 
 

 

According to brown, there are eight specifications in reading comprehension 

includes main idea, phrases incontent, inference (implied detail), grammatical 

feature, details (scanning for aspecifically stated detail), excluding fact not 

written ( unstated details), supporting idea, and vocabulary.
50

 It means that the 

readers have to know the specification of reading comprehension to get the 

information from the text.the one type text of reading is descriptive text. 

According to gerot and wignell,description text is describe a particular person, 

place or thing.
51

 It means that descriptive text is a kind of the text which 

describe something such as person, place, or thing to give details for the 

readers. The reader read descriptive text to understand all the component of 

descriptive text and specification in reading comprehention so that they get 

information in the text. 

 

Furthermore, reading comprehension of descriptive text is understanding 

information in the descriptive text. The reader can get detail information by 

knowing specifications of reading comprehension. It can help readers to 

understand content of the text. Then, reader also has to keep attention generic 

structure and lexico grammatical features of the descriptive text. Based on the 

explanation above,it can be inferred that reading comprehesion of descriptive 

text is understanding detail information in the descriptive text by considering 

about eight specifications of reading comprehension includes main idea, 

phrases in content, inference (implied detail), grammatical feature, 
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details(scanning for a specifically stated detail), excluding fact not written 

(unstated details), supporting idea, and vocabulary content. 

 

D. Approach, Method and Technique 

1. Definition of an Approach 

An approach is a set of correlative assumptions dealing with the nature of 

language teaching and learning. An approach is axiomatic. It describes the 

nature of the subject matter to be comprehension.
52

 Approach is how to start 

learning, How to manage learning activities and attitude of students so that 

students do learning process actively and get the result optimally. People use 

the term approach to refer to theories about the nature of language and 

language learning which the sources of the way things are done in the 

classroom and which provide the reasons for doing them. For example, before 

teacher will teach in the class, the first should approach to students to know 

situation of the class, condition and characteristic of students. What is the 

nature of education? What is the role of the teacher, the student, the 

administration, the parents? After find the answer, a teacher easily to know 

what the method is appropriate for teaching student.  

 

2. Definition of Method 

Method is an overall plan for the orderly presentation of language material, no 

part of which contradicts, and all of which is based upon the selected 
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approach.
53

 Method is the practical realization of an approach. The originators 

of a method have arrived at decisions about types of activities, roles of teacher 

and learners, the kinds of material which will be helpful and some model of 

syllabus organization.
54

Many methods have been developed in teaching and 

learning English. The natural method, for example, was developed in imitation 

of the way children learn their first word. Others methods, such as Total 

Physical Response method and the audio lingual method are used to teach the 

English language with a focus on specific learning styles. The history of 

language teaching methods began with the grammar teaching of Latin and 

Greek, and them the method was improved with the introduction of translation 

in teaching the languages, which was popularly known as the Grammar 

Translation Method (GTM).
55

 

 

Method is a way something is done. Perhaps used for routine tasks. For 

example, after the teacher do approach, the teacher decided that method to 

appropriate in teaching learning vocabulary in elementary school is Total 

Physical Response (TPR) method because the students will understand more 

toward new material by using direct example or responses and this method this 

method did not make students felt bored. Method refers to how you apply your 

answers from the questions stated in Teaching Approaches to your day to day 

instruction in front of your students. “Do you follow the textbooks and 

curricula to the letter with everything?” This is not really a question of “what 
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works for you' but what actual practices and procedures of teaching do you 

prefer and come most naturally to you?” Method is based on the teacher’s 

passion and the teacher’s ability in doing method.  

 

3. Definition of Technique 

Technique is implementation that which actually takes place in a classroom. It 

is a particular trick, stratagem, or contrivance used to accomplish an immediate 

objective. Techniques must be consistent with a method, and therefore in 

harmony with an approach as well.
56

 Technique is how the teacher in teaching 

learning process does. Learning techniques is determined based on the method 

used and the method is based on the approach used. From the statement above, 

we can conclude that approach is the level at which assumptions and beliefs 

about language and language learning are specified; method is the level at 

which theory is put into practice and at which choices are made about the 

particular skills to be comprehension, the content to be comprehension, and the 

order in which the content will be presented; technique is the level at which 

classroom procedures are described. 

 

Teaching Techniques: These are the little sneaky tricks we all know and use to 

get the job done in the classroom. Teachers all over have systems of 

rewards/punishments for students who comply and exceed or defy and lag 

behind. If a classroom is becoming distracted a teacher may use the technique 

of silent reading or shared reading to try to rope them in again. Another may 
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choose to use a quick physical activity to distract their distraction and get them 

all to do the same thing at the same time - then quickly direct them back to 

work. 

Based on the theory above, techniques not only include the presentation of the 

materials but also the repetition of material used.  Technique is a procedure or 

skill for completing a specific task. Furthermore, this research will be use 

technique for analyze the students’ problem in reading, and the technique is 

questioning technique. 

E. Questioning Technique 

1. Concept of Questioning Technique 

Studies in the field of teaching a foreign language suggest that asking questions is 

a vital factor in the processes of teaching and learning.
57

 Consequently, students 

learning, thinking, participation, and their level of engagement depend on the kind 

of questions teachers formulate and use in the classroom.
58

 However, to 

investigate the role of questions learners’ critical thinking first, it is important to 

precisey carify what is meant by a question. The most comperhensive definition 

for question is suggested by Cotton that “A question is any sentence, which has an 

introgative form or function”.
59

 Moreover, he assert that “In classroom settings, 

teacher question are defined as instructional cues or stimuli that convey to 
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students the content elements to be learned and directions for what they are to do 

and how they are to do it.
60

  

It is also approved that there is a significant relationship between teachers' 

classroom questioning and student  outcomes i.e. achievement, retention, thinking 

skills, and level of participation. Furthermore, some scholars believe that thinking 

is not driven by answers but mostly by questions. According to Strother question 

is important because question motivate students, focus their attention, elicit, 

deeper processing of information, tell students how we they are mastering content, 

and give them an opportunity for practice and rehearsal.
61

  

Furthermore, the purpose of  teachers’ classroom questions is to encourage 

students to become actively involved in lessons; to develop critical thinking skills; 

and to stimulate students to pursue knowledge on their own. Nasreen also adds 

some reasons for asking questions is to signal an interest in hearing what learners 

feel and think; to encourage a problem-solving approach to think and learning, 

and to deepen learner’s thinking level.
62

 Since the majority of the questions asked 

in the cassroom are at the lower cognitive level of students hence one strategy for 

teachers is to carefully plan questions that are at higher cognitive levels. By 

incorporating higher level questions into the classroom, students would be 

encouraged to effectively develop their critical thinking skills. Higher- level 
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questions give the students a license to explore the possibilities. Then at this level 

teacher have to step back and let students do the thinking. 

2. The procedure of Teaching Reading Questioning Technique  

According to Socratic in Elder and Paul questions can be phrased in three general 

ways: 

1. To explore a general aspect of course material: "Describe different 

types of tectonic movement along plate boundaries." 

2. To encourage creativity and brainstorming: "Think of as many causes 

as possible for the origin of a large boulder found perched upon a nearly 

flat plain that is underlain by a rock type different from that of the 

boulder." 

3. To focus attention on a specific problem: "Compare the evidence used 

by scientists to support the idea of biological evolution (or modern global 

warming) with that used by others who reject the possibility of evolution 

(or global warming)."
63

 

Cox and Griffith stated that questioning technique for beginning to engage with 

‘Reading’  text. This develops in the reader; further questions in order that they 

then form a sense of meaning from the text and to develop understanding, by 

using SATIP: 

Sense – or meaning – what is it about?  
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Audience – or tone – who is it intended for?  

Technique – what are the techniques that have been used - what is their 

effect?  

Intentions – What was the writer’s purpose?  

Personal opinion – what is your reaction? – what do you start to 

conclude?
64

 

Callahan, Clark and Kellough suggest the following guideline to the teachers to 

know how  to prepare and implement questioning technique in their classroom: 

1. Ask your well-worded questions before calling on a student for a response. 

2. Avoid bombarding students with too much teacher talk. 

3. After asking question, provide students with adequate time to think. 

4. Practice gender equality. 

5. Practice calling on all students. 

6. Give the same minimum amount of wait time (think time) to all students. 

7. Require students to raise their hands and be called on. 

8.  Actively involve as many students as possible in the questioning-

answering discussion session. 

9. Carefully gauge your responses to students’ response to the question. 

10. Use strong praise sparingly.
65

 

It can be concluded that teacher must prepare well the question that 

appropriate with text that will be given to students.  In this meeting the teacher 
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must avoid talking too much, and make sure students will give much response the 

question, so the teacher can knows the students understanding of the text or not. 

Don’t forget to give appreciate to the students’ response and give a little bit 

explanation to make sure students understanding. 

 

3. Adventages questioning technique 

Questioning technique helps students to think critically through focusing 

explicitly on the process of thinking. According to Socrates, when questions are 

disciplined and carefully structured, then, students are able to slow down and 

examine their own thinking processes. According to Davis thoughtful, disciplined 

questioning in the classroom can achieve the following teaching and learning 

goals: 

1. Support active and student-centered learning; 

2. Help students to construct knowledge; 

3. Help students to develop problem-solving skills; and 

4. Improve long-term retention of knowledge.
66

 

4. Disadvantages of questioning technique 

1. Questions in themselves are not necessarily effective in provoking thought. 

Unless you are careful, you may find yourself simply creating pat 

questions that lead to simple answers. If your answers simply restate what 

you already know or believe, write tougher questions or try another 

prewriting method.  
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2. Asking too many questions, especially misdirected ones, can lead the 

students on a scattered mission, finding unrelated or trivial information.
67
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